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Pesrome

AKTyanpHOCTD. VI3ydeHue NCUXONIOIMYECKUX PECypPCOB aKaleMIYecKoil ycIie-
BaeMOCTH ¥ CYO'beKTMBHOTO 6/1ar0II0NyYns 00y YaIOMXCs IB/IAETCS 3HAYMMON
ob6racTbio HayK 06 06pasoBanuu. B cTaTbe pencTaBaeHbl pe3y/lIbTaTbl SMIUPHU-
JeCKOTO JICCTIETIOBAHIIS, B KOTOPOM B KaueCTBe TAKNMX PeCYPCOB PacCMaTpUBAELTCS
OCO3HAHHAsI CAMOPETY/IALNSL, CYO'BEKTUBHO OLIEHBAEMOE YYAIIMMICS KAYeCTBO
IIpETIOflaBaHMs U IIKOJIbHASI BOBJIEYEHHOCTb.

Ilens. PackpbiTh BAMsiHME M3ydaeMbIX (EeHOMEHOB Ha CYOBEKTUBHOE O/1aromno-
Tydie U aKafleMIYecKyI0 YCIIeBAeMOCTb O0YJaIOLIMXCs, YCTAHOBUTD HeNpsiMble
u orocpencTByome 3¢ deKTh! BANAHN.

Bri6opka. B mccnenoBanyy mpuHAIM y4acTue oOydaromyecs NOAPOCTKOBOIO
Bospacta (N =559, 53% fieBoueK, M, o, = 12,96, SD=0,91).

Mertopp!. Vcnionb3oBatbl 0npocHyK: «CTVIb CAMOPETYIALNMY YaeOHO esiTeNb-
HocT CCY][I-M», ontpocHuk 3. VIpBMHTa A1 OLjeHK! KadecTBa IpenofjaBaHus,
«MHoOroMepHas IIKajaa IIKOMbHON BOBJIEYEHHOCTN», MHOrOMepHas LIKaja
YZOBJIETBOPEHHOCTH JXM3HbBIO IIKONbHUKOB (MSLSS). B kauecTBe mokasaTesns
yCIIeBaeMOCTY VICIIO/Ib30BAJICS CPeIHMIT 6l IO OCHOBHBIM Y4eOHBIM IIpeiMeTaM
IIKO/IbHVKOB 32 OC/IEAHNI MOLY/Ib 00y deHusI.

Pesynbrarsl. [lokazaHo, 4TO Ka4eCTBO IIpeNofjaBaHyis, IIKOIbHAsI BOB/IEYEHHOCTD
M OCO3HAHHAas CAMOPETY/ALMS 3HAYMMO CBSI3aHBI ¢ 6/1aronony4ymeM u ycie-
BaeMOCTbI0 o6yuvarouyxcs. [IIkonbHas BOBIEYeHHOCTD SIBSETCS 3HAYMMBIM
IIPEAMKTOPOM KaK YCIeBaeMOCTH, TaK ¥ YLOB/IETBOPEHHOCTH IIKOJION; IICUXO-
JIOTMYeCcKas MOA/IePXKKa M CAMOPETY/IALNA BHOCAT 3HAYMMBII IIPSAMOIT BKIaf
B 6raromonydne obyvaromyxcs. Ilcuxomorndeckas MOAAep)KKa yaurens 6omee
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3¢ }eKTUBHO BINsIET HAa BOBIEYEHHOCTD LIKOJIBHIKOB IIPY OIIOCPEACTBYIOLIe
POJIN OCO3HAHHOI CaMOPETY/IALMM: YeM BBIIIe Pa3BUTIE OCO3HAHHON CaMo-
Pperynsanmy, TeM BbIlle IIO3UTHBHOE BIMAHNE Ha yCIeBaeMOCTb, O/1aromnony4dne
U LIKO/IbHYIO BOBJIEYEHHOCTD. BKITai 0CO3HAHHOIT CaMOPETYIIALIMU M BOCIIPUHU-
MaeMOl IICHXOIOTMYeCKOIl TTIOIeP>KKY B 6/1aromosyyne IpuMepHO COIIOCTABIM,
B TO BpeMs KaK BK/IaJ] IIIKOJIbHOT BOBIEYeHHOCTH O0JIee 3HAUMTe/IeH. SHAUMMbIM
MOJepUPYIOLM (HAaKTOPOM BBICTYIIAET BO3PACT OOYIAIOIINKCAL.

BriBoppl. Pe3yibraTsl 06CYX/Aal0TCI B KOHTEKCTE paspaboTky 3¢ PeKTUBHBIX
CTpaTeruit MOBBIILIEHNS Ka4eCTBa 00yIeHNs, TIOAfeP>KaHNUs CYObeKTUBHOTO
6/1aromoIy4ns U BOBIEYEHHOCTY COBPEMEHHBIX MIKOIBHMKOB. IlomydeHHbIe
pe3y/braThl 060CHOBBIBAIOT METAPECYPCHYIO PO/Ib OCO3HAHHOI CAMOPETYIALIIN
B [leTepMUHALY YCIIEBAEMOCTH V1 G/1arOIIO/yYnsi IKOIbHIKOB.

KitroueBble c1oBa: 0CO3HAaHHASI CAMOPETY/ISILIS, CYOBEKTUBHOE 6/1aronoaydine,
IIKO/IbHAST BOB/IEYEHHOCTD, KAYECTBO IPETOfaBAHYISL, PECYPCHBIN ITOAXOL
dunaHcupoBanue. Pabora BbInonHeHa Ipy pUHAHCOBOI MOfHep>KKe Poccuii-
ckoro Hay4Horo ¢onpna (PH®), mpoext Ne 20-18-00470, Tema mpoexTa «Camo-
PEry/LILyIsL U IIKO/IbHAST BOB/IEYEHHOCTD KaK IICUXO/IOIMYECKIIe PEeCyPChI aKafe-
MMY€ECKO YCIIENTHOCTI: IOHTUTIOHOE MICCTIeOBAHIIEY.

s nuruposanna: Mopocarnosa, B.J., ®ommna, T.I, @ununmosa, E.B.
(2025). Oco3naHHas1 caMOpeTy/LALYs, IIKOIbHAS BOB/IEY€HHOCTD, KaUueCTBO
IPETIoiaBaHNs KaK PeCcypChbl CyObeKTUBHOTO O/Taromo/Iyus 1 yCIeBaeMOCTH
obyuaromyxcst. Becrmmux Mockosckozo yrusepcumema. Cepust 14. Ilcuxono-
eust, 48(1), 55-77. https://doi.org/10.11621/LP]J-25-03
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Abstract

Background. The study of psychological resources for academic achievement and
subjective well-being in students is a significant area in educational sciences. This
article presents the results of an empirical study in which conscious self-regulation,
teaching quality subjectively assessed by students, and school engagement are
considered as such resources.
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Objective. The goal of this study was to reveal the influence of these phenomena on
the subjective well-being and academic achievement of students, and to establish
indirect and mediating effects of this influence.

Study Participants. The study involved adolescent students (N =559, 53% girls,
average age 12.96, standard deviation 0.91).

Methods. The instruments included: Morosanova’s “Self-Regulation Profile of
Learning Activity Questionnaire” (Morosanova, Bondarenko, 2017); E. Irving’s
questionnaire for assessing teaching quality adapted by Lunkina et al. (2023);
“Multidimensional Students’ Life Satisfaction Scale” (O.A. Sychev et al., 2018).
Academic performance was assessed by the average grade in the main subjects
for the previous academic term.

Results. It has been shown that teaching quality, school engagement, and conscious
self-regulation are significantly associated with student well-being and academic
success. School engagement is a significant predictor to both academic perfor-
mance and satisfaction with school; psychological support and self-regulation
make a significant direct contribution into students’ well-being. Application of
the methods of structural modelling revealed that teacher’s psychological support
more effectively influences student engagement when mediated by conscious self-
regulation: the higher the development of mindful self-regulation, the greater the
positive impact on academic performance, well-being, and school engagement.
The contributions of self-regulation and perceived psychological support are
roughly comparable, while the contribution of school engagement is more sub-
stantial. The age of the students is a significant moderating factor.

Conclusions. The results are discussed in the context of developing effective strate-
gies to improve the quality of education, maintain the subjective well-being, and
engage modern school students. Subjectively assessed psychological support from
teachers acts as both a direct positive predictor of school subjective well-being
and indirectly influences it through self-regulation and engagement. Results have
been obtained substantiating the meta-resource role of mindful self-regulation in
determining academic achievement and well-being of students.

Keywords: conscious self-regulation, subjective well-being, school engagement,
teaching quality, resource approach
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BBengenue

Cucrema 06pa3oBaHMs B TIOCIEHNME TOIBI CTAIKMBAETCS C Hecrpe-
[eleHTHBIMI BBI30BAMM, KOTOPbIE OKa3bIBAIOT 3HAYNTENbHOE BIIVSIHIE
Ha KaueCTBO, COfiep>KaHe ¥ CTPYKTYPY yueOHOro mporecca B MIKOJIaxX.
On1H 13 aKTya/IbHbIX BOIIPOCOB 3aK/II0YAETCS B Pa3paboTKe CTpaTernii
3¢ PeKTUBHOrO B3aMMOJIEICTBMSI MEXAY MejaroraMy U y4aluMucs
C y4€TOM COBpEMEHHBIX TPeOOBaHMIT, a TAK)KE B BBISB/IEHNI MEXaHI3MOB
BO3/IEMICTBMA STOTO B3aVMO/IEICTBIA Ha K/IF0UeBble II0Ka3aTe/IN KadecTBa
00y4eHIs COBPEeMEHHBIX IIKO/IbHUKOB.

Oco6eHHOCTH B3aNMOfIeIICTBISI yI€HUKOB C YIUTE/LSIMI MOTYT CTATh
KaK CTUMYJIOM [/Isl Pa3BUTHUSA, TaK M IPUIMHON CHVDKEHMS KaueCTBa
00yueHns py HeGMaronpusATHOM pasBUTUM COObITMIL. VIccmenoBanms
IIOKa3bIBAIOT, YTO, HECMOTPsI Ha [IOsIB/IeHNe HOBBIX GOPMaTOB 00yUeHNs,
NIMYHOE OO1IeHIIe YUNTENA U YIeHNKA IIPOIOJDKAET OCTaBAThCS BXKHBIM
bakTOpOM, BAMAIOIIMNM KaK Ha aKafleMUYecKyI0 YCIeIHOCTb, TaK i Ha
6}1ar0nonque yJalmxcs (FopneeBa, Cprrues, 2021; ®omuuenxko, 2019;
Ayllon et al., 2019).

MHOTrorpaHHOCTb 3TOTO BOIIPOCA TpeOyeT YTOUHeHMsI IICUXOIOT-
YeCKOTr0 acIleKTa UCC/IeoBaHMs. 31eCh YMECTHO PACCMOTPETh BOB/IEYEH-
HOCTb IIperiofjaBaresieit 4epe3 BOCIpUATIE yIeHNKaMM Ka4eCTBa Ipero-
JaBaHus, IJje CaMO KaueCTBO IIOHMMAETCs KaK IOJfiep>KKa CO CTOPOHBI
remarora.

3apy0be>xHble MCCIeJOBaH)sI HEOIHOKPATHO HMOATBEPXKJaNN BaXK-
HOCTb 3TOJI CBS3Y /IS yCIIeBaeMOCTH, O/Iarononyunsi 1 MOTUBALUA
yuamuxcs (Froiland et al., 2019). Bsino ycTaHOB/IEHO, YTO YYEHUKN,
YyBCTBYIOLIE OO/BIIYIO TOAEPXKKY CO CTOPOHBI ITefJaroroB, 0OBIYHO 10-
CTUTAIOT TyYIINX pe3ynbraToB B yyebe (Tao etal., 2022; Wu, Kang, 2023).
BocripusTie noiep>kKit CO CTOPOHBI IPENOfiaBaTesIs CIIOCOOCTBYET 1MOo-
BBILIEHVIO IIKOJIbHOJ BOB/IEYEHHOCTH, UTO, B CBOI0 OYepeNib, yIydllaeT
aKaZleMIYeCKYI0 YCII€BAaeMOCTb (Yang et al., 2021; Tao et al., 2022; Peng
et al., 2022). Y4eHble MOAYEPKUBAIOT 3HAYUTEIBHYIO POJIb HOEPIKKN
TefjaroroB B 00ecIedeHny 6/1aronoy s 1 ICUXOIOTMYeCKOTO 30POBb
yuyamuxcs (Wang, 2023), a Taxke B GOpMMPOBAHUN IIPOCOLVIATIBHOTO
nosenenns (Collie, 2021).

VccnepoBaTeny Takxe yTBEPXKAAIOT, YTO YYaILlecsd C BBICOKUM
YPOBHEM BOCIIPMHIMAEMOI! NOA/IeP>KKM OTINYAIOTCS OOJIbIIIeNl YBepeH-
HOCTBIO B CBOUX CIIOCOOHOCTSIX CIIPAB/IATHCA C Y4eOHBIMU TPYSHOCTAMU
Y CTPECCOBBIMY CUTYAUMSIMMU, YTO MOTOKUTENIBHO CKa3bIBAaeTCsA Ha UX
pesynbrarax (Liet al,, 2023; Ren et al., 2022).
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PasbsAcH:AA MeXaHM3MBI 9TOTO B/IVSAHA, yIeHbIe aKLIEHTUPYIOT BHI-
MaHJe Ha TOM, YTO IOJIOKUTebHbIe B3aIMOOTHOIIEHN MEXY Tpe-
HofjaBaTeseM 1 YYEHVKOM YHOBIETBOPAIOT 6a30Bble IICHXOIOTMYeCKIe
norpe6HoCTH nocnefHero. COIyIacHO TeOpUY CaMOfIeTePMIHALIVIN, MeXK-
JINYHOCTHBINI KOHTEKCT MOXKET OBbITh MO0 KOHTPONMMUPYIOLWINM, T160
HOJ|/IeP>KMBAIOLIUM, B 3aBUCKMOCTH OT TOTO, CIIOCOOCTBYET /1M OH Y0B-
JIeTBOPEHMIO VIV, HATIPOTUB, HOfaB/sAeT 6a30Bble MOTPEOHOCTH fleTell
n nogpoctkoB (Costa et al., 2016; Deci, Ryan, 2012; Vansteenkiste et al.,
2010). [Togmep>kKa CO CTOPOHBI 3HAYMMBIX B3POCTIBIX, BKITIOUAs POTUTENEN
Y yYUTeTIelt, UTpaeT BaKHYIO POJIb B O/1aTOIOTY YNy YYAIIMXCA, TOTA KaK
aBTOpPMUTApHBIE METOABI O0YUYeHMA MOTYT IPUBECTI K CHVYDKEHVIO MOTH-
BaIUY, YXyALUIEHNIO YCIIeBaeMOCTH 1 layKe HETaTMBHO CKA3aThCsA Ha IICH -
xmdeckoM 3oposbe (Ryan, Deci, 2020). Psj rccnenoBaHmii mokasai, 4To
BOCIPUATHUE aTMOC(HepbI KOHTPOJIA CBA3aHO C IIOHVDKEHHON MOTHMBALVel
K 00y4eHII0, HU3KMMY pe3y/IbTaTaMy I HeOCTATOYHOI BOB/IEYEHHOCTDIO
(Filippello et al., 2019; Earl et al., 2017). IITcuxonorndeckuit KOHTPOJIb CO3-
laeT y y4Yalyxcs IpecTaB/Ie e, YTO YIUTeTbCKOe Of00peHIe 3aBUCUT
JIMIIBb OT YCIIEXOB, YTO CTUMY/IMPYeT BHEIIHIO0 MoTuBanuio (Reeve et al.,
2004; Reeve, Jang, 2006) 1 B HEKOTOPBIX CTy4YasiX HPUBOJUT K YYBCTBY
6ecroMOIHOCTY Hepef y4eOHbIMM 3afjayaMi. [Ipyrue nccuefoBaHms
(Filippello et al., 2020; Tian et al., 2016) mogTBepMIN, YTO B3aMMOOT-
HOULIEHNA MeX/y Y4UTelleM 1 YIeHNKOM BIUAIT Ha YIOBIETBOPEHNe
IICUIXO/IOTMYECKUX IOTPeOHOCTel 11, COOTBETCTBEHHO, Ha CYO'beKTUBHOE
IIKO/IbHOE O/1aromnony4ne.

OpHaxo cama 1o ce6e Mofep)KKa He FapaHTUPyeT BLICOKYI0 MOTH-
BAIVIO 1 YCIIEXM.

Yuutenbckas Mojfep>kka Kak BHEIIHMII paKTOp, UTPAIOINUIL CO-
IeJICTBYIOIIYIO PO/Ib, TpeOyeT pasBUTUA BHYTPEHHNUX PeCypCoOB CaMMUX
obyuaromuxcs (Helgeson, Lopez, 2010). IlosTromy Heob6xonumo yTo4-
HeHVIe KOHKPETHBIX MeXaHI3MOB, O/1arofiapsi KOTOPbIM 00eCIeYnBaeTCs
Pe3yIbTaTUBHOCTD 11 KauecTBO. CBA3b MEXX/Y Ka4eCTBOM IIPEOfIaBaHMS,
caMOpery/IsLyelt, BOBIEYeHHOCTDIO YYaIVXCs M YCIIeBaeMOCTBIO ¥ 671aro-
MOy YVIeM SIB/IAETCSI BYKHOI 0071aCThIO MCCIIEOBAHMI ICUXOJIOT MY 06 pa-
3oBaHMs. [IoHMMaHMe TOTr0, KaK B3aVIMOZIETICTBYIOT 9T (PaKTOPBI, MOXKET
CIIOCOOCTBOBATb PAa3BUTHIO NPEACTABICHMII O IPEAMKTOPAX U MpPeAIo-
CBUIKaX YCIIeBaeMOCTM M CyOBEKTUBHOTO O1aromony4nsi COBpeMEeHHBIX
IIKOJTbHMKOB.

Hacrosee smnmpudeckoe nccieoBaHye OCHOBAHO Ha IONIOKEHMAX
PeCypCHOTO IOAXO0MA K MCC/IEOBAHNIO OCO3HAHHO CaMOPETY/IALIVIN YeTIo-
Beka (MopocanoBa, 2021), COI/TacHO KOTOPbIM OCO3HAHHAA CAMOPeTYIALA
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npefcTaBsieT co60it pedIeKCUBHDIN ICUXOMOTMYECKUIT MHCTPYMEHT,
BK/TIOYAOIIVIE CHCTEMY Pery/IATOPHBIX KOMIIETEHLIMII OllepallyiOHa/IbHO-
KOTHUTMBHOTO (IUIaHMPOBaHMe, MOJielMpOBaHNe, IPOrpaMMIPOBaHIe,
OLIeHKA Pe3y/IbTaTOB) ¥ PETY/IATOPHO-IMYHOCTHOTO (TMOKOCTD, CAMOCTO-
ATENIBHOCTD, OTBETCTBEHHOCTD U HaJIeXKHOCTD) YPOBHeIl. DTH cybcucTe-
MBI, B CBOIO OYepefib, MOOVIN3YIOT IIepBUYHbIE IICUXMNYECKIe IPOL[eCCh
U COCTOSIHMSL (KOTHUTUBHBIE, IMYHOCTHBIE, SMOLMOHA/IbHbIE), KOTOPBIE
BBICTYIAIOT CPEACTBAMI Peanu3aluy peryasiTOPHOI aKTUBHOCTY 00-
Y4aIoLerocs i JOCTIKeHNUs 06pa3oBaTebHbIX Iieneit. OcosHaHHas
CaMOPETY/IALMA He TONbKO HEIOCPeCTBEHHO BIUAET Ha YCIIeBaeMOCTb
U 6/1aromnony4ne, HO M ONOCPeAyeT BO3/eiICTBUEe KOTHUTYBHBIX M JINY-
HOCTHBIX IIPEIMKTOPOB Ha aKajieMudeckue focTioKeHusa (MopocaHoBa,
®domnHa, 2016; Morosanova et al., 2023).

Kpome Toro, nayueHsl u ONMCaHbl CIeLMaNbHbIe U YHUBEPCAIIb-
Hble PeTy/IATOPHbIE PeCypchl 00YYAIOIINXCS, KOTOPble 00eCIeYnBaloT
YCIIELTHOCTD JOCTIDKEHMsI yIeOHBIX Iieneil. B pesynbrate aMnupudecknx
MICCTIeIOBAHMIT OBIIO TIOKA3aHO, YTO YeM BbIIle Y 00yIaoINXCsl yPOBEHb
PasBUTHsS PETY/ISITOPHBIX KOMITETEHIVIT, TEM LIMPe er0 06pa3oBaTenbHble
BO3MOYXHOCTH, 2 BBICOKUIT YPOBEHb PasBUTHA CAMOPETY/LALNN Y 00y4ato-
IVIXCA B CTAPIINX K/TACCaX MOXKET BBIIIOTHATD KOMIIEHCHPYIOIYIO QYHK-
V0 B CUTYallMy CHIDKEHMA aKafieMudeckoit MoTuBanyy (Morosanova
et al., 2023). Takum 06pa3om, pe3y/IbTaThl UCCIEJOBAHNA MO TBEPXKIA-
IOT, YTO BBICOKMII YPOBEHb PAa3BUTVS CAMOPETY/LALVN Y 00Y4aIOmMXCs
B CTapIIMX K/TacCaX MOXKET KOMIIEHCHPOBATh CHIDKEHE aKaeMIIeCcKoil
MOTMBALVI.

I[IpenmomnaraeTcsi, YTO Ka4eCTBO IpelofaBaHus, BKIOYaollee KaK
CIIOCOOBI TIepefiauyl 3HaHWA, TakK 1 9¢pPeKTUBHOE B3aMMOJEIICTBYE C 00-
YYAIOIIMMIICS, CO3JaeT O/IarONpUATHYI0 00CTaHOBKY B K/acce. ITO pas-
BYBAeT HaBBIKY CAMOPETY/IALUY YIALIVXCA, YTO IPMBOANT K HOBBILICHNIO
yCIIeBaeMOCTH M YCTOMYMBOI BOB/ICUEHHOCTU 00y YAIONINXCS B y4eOHBII
npolecc. B HeaBHeM MccIeloBaHNY Ha MacIITaOHON BBIOOpPKe 00y4a-
IOIIMXCS U3 pasHbIX pernoHoB Poccunm (6oree 2000 gemoBek) 6bUIO HO-
Ka3aHO, YTO BOCIIPMHMMaeMas IICUXOI0TMYeCKas MOAJePXKKa YUUTeNs
ABJIACTCS MPEJUKTOPOM LIKOTBbHOI BOBIEYEHHOCTY U OIaromonydms
obyvaromuxcsa (Jlyakuna u gp., 2023). IIpu aTOM nccnegoBartenu otT-
MEYaIOT, YTO CBS3b MEXAY Ka4eCTBOM IIPENOiaBaHMsI ¥ aKaeMIIeCKOil
yCIIeBaeMOCTBI0, BEPOSATHO, ONIOCPeOBaHa APYruMM GpaKTOpaMIL.

B HacrosmeM MccIeoBaHNM B KaueCcTBe OIIOCpenyollero ¢pakropa
OyneT paccMaTpUBaThCA OCO3HAHHAS CAMOPETY/IALNA JOCTIDKEHNA Yueo-
HBIX Iie/lell. AKTYa/IbHOCTb HACTOsAIell paboThl 00YC/IOB/IeHAa HEOTHO-
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3HAYHOCTBIO Pe3y/IbTaTOB CPaBHUTE/IbHBIX MCCIEROBAHNI, IPOBEJeHHBIX
Ha BBIOOpKAX MIKO/IbHUKOB, 0OYYAIOMNXCA B Pa3/INYHBIX KYIbTYPHBIX
obpa3oBaTenbHbIX Tpaguuusax. AHanu3 gaHHbiX PISA nokasbiBaert, 4To
BBICOKJE Pe3y/IbTaThl B a3MaTCKUX 00pa30BaTe/IbHBIX CUCTEMAX JJOCTH-
raloTCs 3a CYeT BBICOKOTO KOHTPOJIA CO CTOPOHBI IIefjarora, BHICOKO
KOHKYPEHTHOCTY 00pa3oBaTe/IbHOM Cpebl U MOBBIIIEHHBIX HarpPy3o0K,
B TO BpeM: KaK B €BPOIIEIICKIX aKI[€HT Jle/aeTCs Ha CAMOCTOATEIbHOCTD,
3MOLVIOHA/IbHYIO NOJIEPKKY CO CTOPOHBI I1efJarora, pa3BuUTue BHYTPEH-
Helt MoTuBanuy mkonbHrKoB! (Topaeesa, Corues, 2023). AHamM3 BKIaga
HOJIeP)KKM TTeflarora B 6/1arorosyyye MKOTbHIKOB TaK)Ke TOKa3aJI CyIile-
CTBEHHYIO BAPMATVBHOCTD B Pa3/IMYHBIX 00pa3oBaTe/IbHbIX CHCTeMax. Tak,
6aromnonyyye KOpeiiCKIX MOAPOCTKOB B 3HAYMUTENBHO OOJIbIIIEN CTeTIeH N
3aBJICUT OT OTHOIIEHUII C yUUTEIeM U MOAEPXKKIU C er0 CTOPOHBI, YeM
dbpaHLy3ckux mim GUHCKUX, rIe 60mee BIpaXKeHHBIN BK/Iaf B 6/1aromo-
JTy41ie BHOCUT 3MOLIMOHa/IbHAsA ofep>kka poaurerneit (Kuhn et al., 2021).
Bmecrte ¢ TeM B psije MCCIEOBAHMIT TOKA3aHO, YTO MOATEPIKKA 6a30BbIX
IICUXOJIOTMYECKIX TOTPeOHOCTEN 00YYAIOLINXCS CO CTOPOHBI [IearoroB
CIIOCOOCTBYET BHYTPEHHEN MOTUBALM OOYYaIOMIMXCS U YIydIIaeT UX
61aromnoy4ne He3aBUCYMO HI OT KY/IbTYPHBIX KOHTEKCTOB, HU OT CTYIIe-
HY 00pa3oBaHMs, HAYMHAS C HAYA/IHOTO ¥ 3aKaHYMBasi BBICIIVIMM y4e6-
HbiMu 3aBefieHnaAMu (Ryan, Deci, 2020; Bureau et al., 2022; Reeve, 2012).

ITO mogyepKuBaeT HEOOXOAUMOCTD IPOBEIEHNS JOIOTHUTETbHBIX
VICCTIeOBaHMIT B POCCUIICKOM 00pa3oBaTeIbHOM KOHTEKCTe Ji/Is BbIsBIIE-
HUS XapaKTepUCTUK 3P dEeKTUBHBIX CTPATETNUI MOAIEPKKI CO CTOPOHBI
IefJaroroB, B/IVAINIMX Ha TaKyie BayKHbIE Pe3y/IbTaTbl 00ydeHNs, KakK ycIIe-
BaeMOCTb, IIIKO/IbHAsI BOB/ICYEHHOCTD Y IICUXOJIOTYecKoe 61arononyymne.

ITens mMccmemoBaHUA: PaCKPbITh 0COOEHHOCTU CBSI3U OCO3HAHHON
CaMOPETY/ILNH, CYO'beKTUBHO OLIeHIBAEMOTO YYaIMMIICSI Ka4eCTBa IIpe-
HIOfJaBaHN, IIKO/IbHOV BOBJICYEHHOCTY C CYO'beKTUBHBIM O/1aroIonydmem
U YCIIeBAEMOCTBIO 00YYaIOIINXCS IIOPOCTKOBOIO BO3PacTa.

VccnepoBarenbckne BOIPOCHI:

1. KakoBbI 0cO6€HHOCTH CBA3Y OCO3HAHHOM CAMOPETYIIALNN, IKO/Tb-
HOJI BOBJIEYEHHOCTH, CYO'beKTVBHO OLIeHIBAeMOT0 KaueCTBa IperojaBa-
HYIS C CyOBEKTUBHBIM OJIarOIIOTyYeM 1 aKa/leMIU4ecKoil yCIIeBaeMOCThIO
IIKOJIBHUKOB?

1 OECD. (2017). PISA 2015 results (Volume III): Students’ well-being. Paris: PISA,
OECD Publishing. https://doi.org/10.1787/9789264273856-en

OECD. (2019). PISA 2018 assessment and analytical framework. Paris: PISA, OECD
Publishing.
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2. EcTb nmut pa3nmnums B 3HAYMMOCTY BK/Iaja B CYO'beKTUBHOE O/1aro-
MOJTy4Yle M YCIIeBAEMOCTb IIOLPOCTKOB YPOBHS PasBUTHA OCO3HAHHOI
CaMOPETyIALMY, Ka4eCTBa NPeIoflaBaHMA U NIKOIbHOM BOBJIEY4EHHOCTH?

Bri6opka

B mccnegoBanuy NpMHANM y4actue 559 y4eHMKOB 6-8-X KIaccoB
(53% meBouek, cpenuuit Bogpact — 12,96, SD =0,91). Pactipenenenue no
KJIaccaMm: 6-11 kjacc — 42%, 7-1 kimacc — 30%, 8-11 kimacc — 28%.

MeTomsbI MCCIeTOBaHILA

O1eHKa OCO3HAHHOI CaMOPeTy/IALNU 00yJaOMINXCs IPOBOANIACH
¢ nomouibio Metopukyu B.M. Mopocanosoit «CTunb caMoperynanun
y4e6noit gesitenpHocT CCYII-M» (Mopocanosa, bongapenko, 2017),
KOTOpasi I03BOJIsIeT AMArHOCTUPOBATh KaK OOl YPOBEHDb PasBUTHUA
OCO3HAHHOII CaMOperyIALNy (MHTeTPaTUBHBIN I0Ka3aTeNb), TaK U ypo-
BeHb Pa3BUTH OTAE/IbHBIX PETY/IATOPHBIX KOMIIeTEHIINII (T/TaHNpOBaHye
Lesiell, MOfeNMpoBaHye 3HAYMMbIX YCIOBUIL, IPOrpaMMIpPOBaHNe Jell-
CTBMWIA, OL|eHVBaHNe Pe3y/IbTaToB), @ TAKXKE PETYIATOPHO-TNIHOCTHBIX
CBONCTB (HaZe>XHOCTH, TMOKOCTI, MHULIMATUBHOCTY, OTBETCTBEHHOCTH).
B HacTosiIeM MccIeoBaHNY aHAMM3UPOBAJICS OOLINIT IIOKa3aTeb.

JlyarHoCTMKA CYO'beKTUBHO OLIEHMBAEMOTO IIKOTbHIKAMM KadyeCTBa
IpenofaBaHuA OCYIIeCTB/ANACH C MCIIONIb30BaHMeM OIpocHuKa 9. Vp-
ByHra B aganranuu M.B. Jlyakunoi, T.O. Ioppeesoit, E.I. Iuprorunoii,
JI.B. ITmennyniok (JIyakuHa u fip., 2023). MeTofyKa HO3BOJIAET OLLEHUTD
TPU KOMITIOHEHTA KauecTBa IIPeNOiaBaHMsI: U3TTOXKEHME COlePXKaHUs 06-
y4eHMsl, OKa3aHye MHCTPYMEHTA/IbHOM U IICUXOJIOTMYeCKOI IIOATePIKKI
yuuteneM (IoAmep>KKa caMo3PpPeKTMBHOCTI 00yJaoIXCs, CO3/jaHMe
OmaronpusTHO aTMOCdepbl B Kacce).

[IxonbHas BOB/IEYEHHOCTD OIIEHMBAJIACh C IIOMOIBI0 OIPOCHUKA
«MHoromepHas LIKaja IKO/IbHON BoBlIedeHHOCTN» (PoMmuHa, Mopo-
caHoBa, 2020), IO3BO/AOIETO ONPeeTNTh KaK OOVl YPOBEHb BOBIIE-
YEeHHOCTH, TaK U YeThIpe ee IPOsiBIeHNs (II0BefieHYecKasi, KOTHUTYBHAs,
SMOLIMOHAIbHASA, COL[MAIbHAs).

[l oLleHKM CyO'beKTMBHOTO 0/1arONONy4ns IPUMEHATACh MHOTO-
MepHas IIIKajla yAOBIeTBOPEHHOCTY >KM3HBIO MKOIbHUKOB (MSLSS)
(Corues u zip., 2018), HampaB/IeHHAA HA JMATHOCTUKY CTEIIEHN YIOBJIET-
BOPEHHOCTH IIKOJIbHVKOB PasIMYHbIMM XI3HEHHBIMY chepami (ceMbs,
IIKOJIA, Y9NTENb, IPY3bs, CAMOOTHOLIEHIE).
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B kavecTBe II0Ka3aTeIA yCrieBaeMOCTH MCIIONB30BATICA CPeHMIT 6asT
II0 OCHOBHBIM y4eOHbIM ITpefiMeTaM LIKOTbHUKOB 32 IIOCTIEHUIT MOMLYITb
o0yueHus.

AHanns JaHHbIX

AHajnu3 JaHHBIX OBUT IPOK3BeENEH C TIOMOIIBIO CTATUCTUYECKMX MTaKe-
toB SPSS 27.0, AMOS 27.0. VIcnionb3oBanuch ciegyolne CTaTUCTUIecKue
METOJBL: OIVCaTe/IbHAs CTATUCTIKA, KOPPETIAIVIOHHBIN 1 PerpecCYOHHBIN
aHa/M3, CTPYKTYPHOE MOJIeNIPOBaHNe.

Pesynbrarhl

ITockonbKy B MCC/IeTOBaHUM NIPUHSIN y4acTue obyyaromuecs 6, 7
¥ 8-X KJIACCOB, TO C TIOMOIIIBIO AMCIIEPCYOHHOTO aHA 32 OBIIO IPOBEIEHO
CpaBHEHMe IIKOJIbHMKOB PasHbIX K/IACCOB I10 BHIPAYKEHHOCTY M3y4aeMbIX
XapaKTepUCTHK. 3HAUMMble pasinyus ObUIM 0OHAPY>KEHbI TOJIBKO B OT-
HOILIEHN [I0Ka3aTesIell BOCIIPUHIMAEeMOro Ka4ecTBa 00ydeHns st 06-
yJaroumxcs 6-X 1 8-X K/1accoB (aKTya/bHOe Cofiep>KaHue 00ydeHus Ipu
p=0,001; nHCTpyMeHTaNbHAA NoAAep>kKa mpyu p = 0,009; nncuxonornyeckas
nopgepxka pu p=0,001). et 60/mee Maagmmx KIaccoB 06yyeHus Ha
Hallell BBIOOpKe 3Ha4JMMO BBIIIIE OLEHNBAIOT HOJIEP>KKY YUUTesIell, 4eM
fileTy HocTapiie. JJaHHbII pe3y/IbTaT BIOCIEACTBUY ObUI yYTeH HAaMM IIPU
IIOCTPOEHNY CTPYKTYPHBIX MOfie/Iel. B OTHOIIIEHNMM OCTa/TbHBIX XapaKTe-
PUCTUK 3HAYVMBbIX Pa3/IN4uil HOTy4eHO He ObII0, YTO MOXeT yKa3bIBaTb
Ha CXOXXeCTb B IPOSIB/IEHNX BOB/ICUEHHOCTY, CAMOPETY/IALINH, 61arormo-
JTy4Ms B JAHHBII IePUOJ OOy dIeHMA.

Cea3b wKonvHOIL 80671eMEHHOCU, OCO3HAHHOL CAMOPe2YAUUL,
Kavecmea npenodasanus ¢ NoKaamenamu aKkademuueckoii ycnesae-
mocmu u cy6veKkmueHnoz0 6714200y HUA UWKOTLHUKOS

Koppenanuonnsiit anamns (Tabmuia 1) mokasar, 4To ycreBaeMoCTb
U CyOBEKTUBHOE 61aronoryyne 06y4aolxcs HOM0KUTENbHO CBA3aHbI
C BOBJICYEHHOCTDIO, 0CO3HAHHOI CaMOPeTyIIALNel], a TAKKe CyObeKTUB-
HBIMJ OLleHKaMJ KaueCTBa IpenofaBanusa. O6paiaer Ha ce6s BHUMaHMe
TO (paKT, YTO HambosIee TeCHbIE CBA3Y 3apUKCUPOBAHBI [/ CYyOBEKTUB-
Horo 6marononyuns. UTo kacaeTcs ycreBaeMOCTH, TO 3[ieCh CUJIa CBS3M,
HaIlpyMep, C SMOLVIOHATIbHON BOBJIEY€HHOCTDIO ¥ MHCTPYMEHTA/IbHOI
HOJ/IeP>KKOii MEHbIIIE, YeM C IPYTMMM IIOKa3aTe/IAMMU, YTO MOXKET CBU/ie-
TeJIbCTBOBATb O PA3/IMYHOM BKJIafie Pa3HBIX IIepeMEHHbIX B YCIIEIIHOCTD
o0yueHus.
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Ta6numa 1

OmnucatenbHas CTAaTUCTHKA M K03 uimenTs! Koppemsauun ITnpcona nokasareneit
IIKO/IBHOW BOBJIEYEHHOCTH, CAMOPETYIANVN, Ka4€CTBA IIPENOJABAHUA
€ aKaJieMI9eCKOJ YCIeBaeMOCThIO ¥ 61arononyyeM 06y Iajounxcs

Ycnepa-  IlIkonbHOe Cy6bek-

Hoxasaremn M SD €MOCTh THBHOE (/1aronony4ne
[ToBemeHYecKas BOBIEIEHHOCTD 12,73 3,02 0,345" 0,462"
KorHuTUBHAS BOBJIEYeHHOCTD 18,32 391 0,285 0,434™
SMOIMOHA/IbHASA BOB/IEYEHHOCTD 18,49 3,77 0,087 0,617
CounanbHas BOBIEYeHHOCTD 17,81 4,10 0,103" 0,433™
IlIxonbHast BOBIEYEHHOCTD 67,35 11,75 0,247" 0,613
O61wuit ypoBeHb CaMOPery/IALNy 26,35 821 0,170 0,459™
MHcTpyMeHTanbHaA NOfAEpKKa 18,27 3,69 0,080 0,371
[Tcnxonmornyeckas NOAIePsKKa 18,00 4,15 0,135" 0,434™
Copep>katue 06ydeHust 22,44 558 0,128 0,396™
AxafieMnyecKas ycreBaeMoCTb 4,04 0,54 0,178**
gﬁ;ﬁbl{oe cy0beKTUBHOE 6/1aromno- 1830 473 0,178%

Table 1

Descriptive statistics and correlation analysis of school engagement, self-regulation,
teaching quality indicators with academic performance and student well-being

W e s e
Behavioral engagement 1273  3.02 0.345" 0.462"
Cognitive engagement 1832 391 0.285" 0.434"
Emotional engagement 1849  3.77 0.087" 0.617"
Social engagement 1781 4.10 0.103" 0.433"
School engagement 67.35 11.75 0.247" 0.613"
General level of self-regulation 2635 8.1 0.170™ 0.459"
Instrumental support 1827  3.69 0.080 0.371"
Psychological support 18.00 4.15 0.135™ 0.434"
Learning content 22.44  5.58 0.128" 0.396"
Academic performance 404 054
School subjective well-being 1830 4.73 0.178**
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AHanu3 3HAMUMBIX NPEOUKIMOPO6 aKademu4ecKoil ycneeaemocmu
u cy6wexmu6Ho20 61azononyuus

Ha cnepyromem sTamne aHanusa JaHHBIX ObUI BBIIIOJIHEH perpec-
CYIOHHBIN aHaMM3. AHaIN3UPOBANUCh MOJENN AJIS OBYX 3aBUCUMBIX
IIepeMEHHBIX: IT0Ka3aTe/sl MIKOTbHOTO CYO'beKTUBHOTO 0/1aromnonyyms
U TIOKasaresisi CpefiHero 6asa ycreBaeMoCTH. B KadecTBe IpeuKTOPOB
paccMaTpUBaICh: OOIIVIIT yPOBEHb OCO3HAHHOI CAMOPETY/LALNY, OO
YPOBEHb LIIKOJIbHOI BOB/ICYEHHOCTH, TI0Ka3aTeNy CyO'beKTUBHOI OL[eHKI
KadectBa mpemnopaBanus (Tabmmia 2).

C moMo1IIbI0 MeTOfa MOLIATOBOTO BK/IIOYEHUsI 0OHAPYKEHO, YTO
3HAYMMBIMIU TIPEAUKTOPAMI IIKOBHOTO CYO'beKTUBHOTO 6/Iar OOy YISt
SBJIIIOTCSA: BOBJIEYEHHOCTD, OOIINI yPOBEHb OCO3HAHHON CAaMOPETY/IALUN
U TICUXOJIOTMYecKas MopfepXKa. EqMHCTBEHHBIM 3HaYVIMBIM IIPEAVKTO-
POM aKajieMI4IecKoil yCIIeBaeMOCT) OKa3anach IIKO/IbHAs BOB/ICYEH-
HOCTb. [Ipy MCK/TI09eHNY ITKONMBHOI BOBIEYEHHOCTY 113 PETPECCHOHHOTO
ypaBHEHN BK/IaJ] OCO3HAHHON CaMOPETy/IsAIVY CTAHOBUTCS 3HAUVIMBIM,
4TO yKa3bIBaeT Ha Ha/IN4yie ONOCPeAYIIVX 3¢ (HeKTOB B e TePMUHALIN
yCIIeBaeMOCTH, a TaK)XXe Ha 60Jiee CIIOXKHBIN XapaKTep B3aMMOCBs3ell
Mexay npenukropamu (PommHa u gp., 2024).

Kpome 3T0T0, pesynbraTbl HO3BOININ NIPEIIONOKNATD, YTO 3HAUN-
MBIM MOJEepUPYIOIINM (PaKTOPOM MOXKET BBICTYNATh KJIAacC 00y4YeHus,
IIOCKO/IBbKY B MICC/IEIOBAHMAX HEOTHOKPATHO ITOKA3bIBa/IaCh AMHAMIKA KaK
YCIIeBAaeMOCTH, TaK 11 BOB/IedeHHOCTY. CpaBHUTE/IbHBII aHAIN3 perpeccu-
OHHBIX MOJIe/Iell TOBOPUT O IIKOMbHOI BOB/IEYEHHOCTY KaK CTaOMTbHOM
IpeMKTOpe KaK YCIIeBaeMOCTH, TaK U 6/1aromoaydns 00yJaromuxcs.

ITonyyeHHBIE C IOMOIIBIO KOPPENALVIOHHOTO ¥ PETPECCHOHHOTO
aHaJI3a pe3y/IbTaThl CTa/IVl OCHOBO /IS IIPMMEHEHSI MeTOfa CTPYKTYP-
HOTO MOfienMpoBaHMs. Vicnonb3oBaHme CTPyKTYPHOTO MOJeMPOBAHNA
HI03BOJISIET HE TOJIBKO 60JIee MOTHO ONUCATh CUCTEMY 3HAYMMBIX ITpefii-
KTOPOB, HO U BBISIBUTD ONOCPeACTBYIomMe 3P eKTh! 11 MOTeHI[aIbHbIE
MOJIepaTOPBI 9TUX CBsA3eIL. [/ OIleHKV COOTBETCTBUA MOV SMIMpIde-
CKVM JaHHBIM IPUMEHNINCD clefyomue nHaeKcol cornacus: GFI > 0,95;
AGFI > 0,9; CFI > 0,95; RMSEA < 0,05, ncrionb3oBascs IyTeBON aHa/IN3.
Huxe Ha PucyHke npuBefeHa UTOroBas MOJie/Ib, XapaKTepU3yOIAsACs
npuemneMbiMu nHAekcamu cornacusa: GFI = 0,996; PCLOSE =0,899;
CFI =0,999; RMSEA =0,013.

BocnpuHuMaemasi Icuxonornyeckas NoAmep>KKa yuuTerns Kax ABys-
€TCs1 HeTIOCPEe/ICTBEHHBIM ITO3VTUBHBIM IIPEJVIKTOPOM IIKOIBHOTO CyOD-
eKTUBHOTO 0/1arOIIOTy4Ns, TaK U BJIMAET Ha HETO OIIOCPEIOBAHHO — Yepes3
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Ta6numa 2

Oco3HaHHAs1 CAMOP Ty, KAYeCTBO IPENOJABAHIL, IIKOIbHAA BOBIEYEHHOCTh
KaK IPeIUKTOPBI AKaIeMUIECKOIT yCIIeBaeMOCTIH M CyObeKTHBHOTO O1aronony s
obyqarommxcsa (N=>559)

3aBucumas » Cxopp. -
NepeMeHHas R R2 3HayuMble NPEIMKTOPBI [} wocTD p
OO611it ypOBeHbD MIKOIBHOM 0461 <0,001
IlIxonbHOE CYOB- BOBJICYEHHOCTU
ekTuBHOe O6marono- 0,410 0,406 O6umit ypoBeHb caMOpery- 0.157 <0,001

ny4ne JALUN

Ilcuxonornyeckas nopgepxkka 0,142 <0,001

AxapeMmyeckas 0.066 0,064 O6myit ypoBeHb LIKOIBHOI 0257 <0,001
yCIIeBaeMOCThb BOBJICYEHHOCTH
Table 2

Conscious self-regulation, teaching quality, and school engagement as predictors to
academic performance and subjective well-being among students (N =559)

Dependent

variable R? Adj.R? Significant predictors B p-level

General level of engagement 0.461  <0.001
0.410 0.406 General level of self-regulation 0.157  <0.001

School subjective

well-being

Psychological support 0.142  <0.001
Academic 0.066  0.064 General level of engagement 0.257  <0.001
performance

CaMOpeTy/ISALMIO ¥ BOB/IEYeHHOCTD. EC/IM cpaBHMBATD BK/Iaibl B 671aromo-
Tyane 00yJaIomMXCsA CAMOPEeTY/IALNN M IICUXOIOTMYeCKOI IOfIIePXKKI,
TO JI/LS1 CAMOPETY/LALINMY BeIM4YIHA BKIaia 6osbiite. [Ipy aTom gobaBneHne
B MOJI€/Ib PErPECCMOHHOI CBA3Y MEX[Y IICUXOTIOTMYECKON TOAIEePIKKOMI
U BOBJICUEHHOCTDBIO YXyJIlIaeT KaueCTBO Mofienu. To ecTb ICUXo/Iornye-
CcKas Noffiep>KKa yunress 6onee 9¢ppeKTMBHO BlusAET Ha BOBJICYEHHOCTD
LIKOJIbHMKOB IIPY OIIOCPEAYIOLIEi POIM OCO3HAHHON CaMOPETyIALNAN.

Okasajoch, 4To fjob6aB/IeHNe B MOJIe/Ib IIEPEMEHHON «K/Tacc 00-
y4eHUs» 3HaUUTe/TbHO YIYYIIaeT KadyecTBO MOfie/I. TO O3HAYAeT, YTO
VLA leTell B CTapIIMX KJIAaccaX XapaKTepHa 6oree HU3Kas yCIeBaeMOCTb,
VI IIOKA3aTeIb YCIIEBAEMOCTY B MEHbILEN CTEIIEHN 3aBVICUT OT IIOAJEPKKIA
yunrensa. Mo>XHO TOBOPUTD O HEIIPAMOM BKJIafie B YCIIEBAEMOCTb BOCIIPU -
HMMaeMOoli IOfIZIeP>KKM Yepe3 CaMOPETY/IALIMIO ¥ BOBJIEYEHHOCTD. To ecTh
3Ta CBA3b MIMeeT HoJiee CII0XKHbIE YTV OTIOCPEIOBAHMAL.
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CTpyKTypHasd MOJe/Ib B3aMMOCBA3Y OCO3HAHHOI CaMOPeTyLALNN,
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Figure

Structural model of the relationship between mindful self-regulation, psychologi-
cal support, and school engagement with well-being and academic performance of
students
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O6c¢cy>xieHNe pe3yIbTaToOB

B coBpeMeHHBIX MCCTeOBaHMAX IICUXOIOTUI 0Opa3oBaHys IOY-
4eHbl yOeTebHbIe JAHHBIE O TOM, YTO IOJePXKKa YINTE/IS B Pa3HbIX ee
BapMAaHTaX SIB/IAETCS 3HAYMMBIM PaKTOPOM O/1ar0o/Ty s ¥ ICUXOIOTH -
gyeckoro 3710poBbs obyuaromyxcs (Collie, 2021; Wang, 2023). IlIkonpHuKM
C BBICOKOJT BOCIIPMHUMAEMOI1 TOAIEPXKKOI 00/MafaloT akajeMIdecKoit
YCTOMYMBOCTBIO 1 YCIIEIIHO NIPeojj0eBaloT akafeMmndeckuit crpecc (Li
et al., 2023; Ren et al., 2022). ITogmep>KuBaIe OTHOMEHNA MEXAY
yUMTeNIEM U YIEHVKOM He TOIbKO YIYYIIAI0T BOB/IEY€HHOCTD, MOTUBALIIO
U OOIIYI0 YCIIEBaeMOCTb, HO U CIIOCOOCTBYIOT CO3[aHMUIO MTO3UTUBHOI
y4e6Hoi1 cpenpl B 1ienioM (Zhao, Yang, 2022; Gyeltshen, Gyeltshen, 2022).
IToppep>kKa co CTOPOHBI Ilefiarora MoOy>XaaeT 00yJaoUyXcs COCPeRo-
TOYMTHCS Ha COOCTBEHHOM YCIIeXe, a He Ha yCIIeBaeMOCTH CBOUX OffHO-
K/TaCCHMKOB, YTO SIB/ISIETCSI BAXHBIM (PaKTOPOM He TONbKO BHYTPEHHeI!
MOTHBAIVM, HO 1 6rmarononyuns nogpoctkos (Gilbert et al., 2022; Guay,
2022). B oTHenbHBIX MCCIeNOBAHNAX TOKa3aHO, YTO BOCIPYHMMAaeMas
HOZIIePXKKA YUUTeNIell MOXKeT IOTOXKUTETbHO MPefiCKa3blBaTh aKaleMI-
yecKylo camoaddextuBHOCTS (Liu et al., 2021).

B Hacros1eM ncceoBaHNY IOy YeHbI HOBBIE JaHHbIEe 00 0COOEHHO-
CTSIX B3aIMOCBSI3Y OCO3HAHHOI CAMOPETY/IALNY, CyOBEKTUBHO OLleHVBA-
€MOT0 YYaI[MMICS KaueCTBa IPeNofiaBaHys, IKOIbHON BOBJIEYeHHOCTH
C CyO'beKTUBHBIM 0/1arOIIONTy41eM 1 YCIIeBaeMOCTbIO 00yJaroIXcs O -
POCTKOBOTO BO3pacTa. YCTAaHOBJIEHO, YTO CUCTeMa IIPEANKTOPOB yCIIe-
BaeMOCTM M IIKO/IBHOTO CYOBEeKTMBHOTO OIarononyymus OTIMYaeTCs.
ERVHCTBEeHHBIM IPEIUKTOPOM YCIIeBAeMOCTHU CTal OOIINiT YPOBEHD
IIKOJIbHOJI BOBJIEYEHHOCTY, B TO BpeMsI KaK OCTa/IbHbIe XapaKTepUCTUKY,
HO-BUIMIMOMY, BIMSIOT Ha YCIIEMIHOCTh O0YYeHMsI OOCpejoBaHHoO. V3
BCeX MH/IIKaTOPOB KaueCTBa IIPeNofaBaHys BOCIPUHIMaeMas IICUXOIO0-
ryyecKas Hofifiep>kKa 0Ka3aaach IPeANKTOPOM CYyOBEKTUBHOTO 6/1arormo-
JIy4usi, HO He yCIleBaeMOCTH. BK/Ias; 0CO3HaHHOIT CaMOPETY/ISALIMY BBILIIE,
yeM KadyecTBa MpenofjaBaHus (MHCTPYMeHTaIbHasI, IICUXOIOTNYeCKast
HOJIfIepKKa, cofiepkaHime oOydennsi). boree Toro, ydet dpakropa Bo3pacTa
HI03BOJINJI yCTAHOBUTD CHVDKEHME C BO3PACTOM BKJIa/ja IICYIXOIOTMYeCKOI
HOJ/IEP>KKIM YYUTeNs KaK JJIs YCIIeBaeMOCTH, Tak U 6maronony4ns. Bos-
MO>KHO, 9TO CBA3aHO C Pa3BUTIEM CYOBEKTHBIX KaueCTB 00y4Yarolxcs,
KOTOpBbIE TO3BOJIAIOT ONMPATHCS HA BHY TPEHHME PECYPCHI B JOCTYDKEHUN
1esieil. BbIsiBlIeHO, YTO ICUXO/MOrMYeCcKast MOALEP>KKa OMOCPESOBAHHO
BJ/IUSIET HA BOBJICYEHHOCTD 11 O/1aronoydye 00y4dalommxcs yepes caMmope-
ry/snuio. To ecTh B 9TOM KOHTEKCTe CTAHOBUTCS 3HAYMMOIT He TTOfIIep>KKa
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B 0011eM, a TIOfIiep)KKa B aKTya/IM3alnu y 00YJaIOMXCsl CTPaTeruii ca-
MOpeTy/ALNA. B COBpeMeHHBIX MCCIeJOBAHNAX YCTAHOB/IEHbI 3HAYIMBbIE
3¢ eKThI BIMSAHMS HOAEP>KKI YIUTeTIeN Ha Pa3BUTIIE CAMOPETYISALINN
y 06y4aIoIuXcs, YTO CIOCOOCTBYET BBIABIKEHNIO U IIPUHATHIO yIeOHBIX
1e7IeNt 1, KaK crIefcTBue, akafgemmndeckoit ycemnocty (Edisherashvili et
al., 2022). Y4e6Hble IpOrpaMMBbl, OPMEHTHPOBAHHBIE HA CAMOPETyJIs-
LIVI10, MOTYT eltje 60/Ibliie 3aKPEIUTb 3TU Pe3y/IbTaThl, YTO IOYePKIBAET
B)XHOCTb VIHTEIPALINY CTPATeINil CaMOPery/IALuy B 00pa3oBaTe/IbHYIO
npakTuky (Saez-Delgado et al., 2022; Tuero et al., 2022).

IToHnMaHMe TOro, KaK B3aMIMOJIEVICTBYIOT 3T 3/IeMEHTbI, MOYKET IaTh
IpefcTaB/IeHye O CTPATersX YAYdIleHNs YCIIeBAeMOCTH 1 Pa3paboTKu
IPaKTUYECKUX METONOB IOBBILICHNA BOBICYEHHOCTU COBPEMEHHBIX
MmKO/MbHNKOB. [TokaszaHo, 4T0 3¢ deKTUBHOE MpernofaBaHue OO -
TE/IbHO B/IMAET Ha HaBBIKM CAMOPETY/IALVIN YYaIMXCs, KOTOPbIE, B CBOIO
odepenb, IOBBIIIAIOT X KOTHUTUBHYIO 11 IIOBEJIeHYeCKYIO BOB/IEYEHHOCTb
(Saez-Delgado et al., 2022).

BriBoabl

1. KauecTBO mpernopaBaHms, MKO/IbHAS BOBIEYEHHOCTD I OCO3HAH-
Has CaMOPETY/IALNSA 3HA4MMbI CBSA3aHbI C 6/1aTOIIOTyYMeM U yCIleBaeMo-
CTBIO yYAIIMXCS IIKOJIbHOTO BO3PACTa.

2. O6Hapy»XeHbI KaK IPsMBIe, TAK Y OOCPEeIYIOIIJie BK/Ia/Ib B IIKO/Ib-
HOe CyObeKTUBHOE 6/1aronosyyne N3y4aeMbIX XapaKTepUCTHUK. Bkiaipl
OCO3HAHHOJ CaMOPEry/IALMA ¥ BOCIPMHMMAEMON ICUXOTOTMYeCKO
HOJIEPXKKM TPUMEPHO COIOCTABUMBI, B TO BpeMs KaK BKJIaJ, IKO/IbHOM
BOBJ/ICYeHHOCTN O0Jlee 3HauMTeNeH. IIcuxonmornyeckas mopepxKKa yum-
TensA 6oee 3PPEKTUBHO BIUAECT HA BOBICUYEHHOCTDb IIKOMbHIKOB IIPH
OIIOCPERYIOLIEN POV OCO3HAHHOMN CaMOPerynAnnn. YeM Bblllle pasBUTHE
OCO3HAHHOJ CAMOPETY/IALVN, TeM Bblllle IIO3UTHBHOE B/IMAHIE BOB/ICYEH-
HOCTH Ha YCIIeBaeMOCTb U O/1aromnosny4ne.

3. Pesy/nbTaThl CBUJETENLCTBYIOT O TOM, YTO C BO3PACTOM POJIb BOC-
IPYHIMAEMOJ ICYXOIOTNYeCKOI MOAe KK YIUTEIA B leTepMUHALIN
aKaJleMN4eCcKOil yCIIeBaeMOCTY CHIDKAETCS, B TO BpeMsA KaK /I IIKO/Ib-
HOTO CyOBEKTMBHOTO 6/1arONOTy 4N OHA OCTAeTCA CTAOVIIbHOIL.

4. B 601ee cTapiieM Bo3pacTe CBA3U MeX/Y IPeANKTOpaMH yCIleBa-
€MOCTH YC/IOKHSIOTCA, YTO, O-BUAMMOMY, 00BACHACTCA MHANBUYa Ib-
HBIMU Pas/IN4YyAMY KaK B IIPOSIB/IEHMAX IIKO/IbHOJ BOBIEYEHHOCTH, TaK
¥ B Pa3BUTUM OCO3HAHHOI CaMOPEry/IALNY 00y YaIOIMXCA.
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5. BBuAY ycno>kHeHNs yueOHO HesiTeIbHOCTH, O/JeP>KKa YIUTeIs
CTQHOBUTCS 3HAUMMOI B aKTYa/IM3aLMI PEryIATOPHBIX KOMIIETeHIINII
00y4YaIOIINXCS.

IIpakTiyeckoe npuMeHeHe

[Tormy4yeHHBIe pe3y/IbTAaThl O B3aMMOCBS3U MEXAY IIKOIbHON BO-
BJIEYEHHOCTBI0, O/1aroNoy4neM 1 BOCIPUHMMAEMON 00YYaOIIMMUCS
HOJI/IEP>KKOIL CO CTOPOHBI yUNTeIel IPeCTaB/IAI0T BaXKHbII IpaKTIde-
cknit uHTepec. Ocoboe BHMMAaHNE 3aCTTy>KUBAeT Pe3y/IbTaT O POJIM BOC-
IPUHMMAEMOJT TOANEP)KKI CO CTOPOHBI YIMUTETIel U CTETIeHM, B KOTOPOIi
OCO3HAHHas CAMOPETY/IALVA OIIOCPENyeT B3a¥MOCBS3b MeX/y BOCIPIHI-
MaeMOt ITOfiIePYKKOIL, BOBIEYeHHOCTBIO, aKaleMIYeCKIMI pe3y/IbTaTaMu
¥ LIKOJIbHBIM OJTarOIOTyYieM.
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