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Abstract

Relevance. Self-regulation is a key skill that predicts successful life-long learn-
ing and fine career opportunities (John, Gross, 2004; Blair, Diamond, 2008; Cole,
Deater-Dechard, 2009). Playworld as the space of self-regulation development,
has been in the spotlight theoretically and practically in educational research for
a while (Hakkarainen, et al., 2015; Fleer, Veresov, Walker, 2020; Colliver, Veraksa,
2021).

Goal. However, the pedagogical adult play strategies that help young children
join collective make-believe play based on emotional self-regulation are still in
question. This study is grounded in a cultural-historical perspective and places joint
emotional regulation at the heart of the collective play process in the early years.

Methods. This study uses qualitative single case study design and video mi-
croanalysis to capture important changes in adult and child behavior during the
critical entry to the playworld. Results reveal the micro-steps and strategies to help
young players join and actively participate in the playworld. The findings outline
that participation in play, as a cultural practice, is the key mediating activity that
helps children develop their emotional self-regulation. However, young children
need support; actively playing adult as a model of emotional regulation strategies
in early childhood educational settings because the peer culture of neighbourhoods
is in decline.
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ITOMOIIb JETAM M/IAJIIETI'O BO3PACTA
B IIPMCOEJMHEHNN K UTPOBOMY MIPY:
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AxrtyanbHOCTb. CaMOpery/ALmsa — 9TO K/I04eBO HaBbIK, KOTOPbII IIPeo-
IpefessaeT YCIeUHOCTh 00y YeHNs 1 671aronpusATHbIE BOSMOXXHOCTH IJIsI Kapbep-
HOTO POCTa Ha IPOTsDKEHMN Beeit XusHy denoBeka (John, Gross, 2004, Blair,
Diamond, 2008, Cole, Deater-Dechard, 2009). VirpoBoit Mup — 3TO IPOCTPAHCTBO
TJ1 Pa3BUTHA CaMOPETYIALIMN, KOTOPOE B IIOC/IefHEE BPEMA HaXOIMUTCA B IIEHTpe
BHUMAHUA psfia TEOPETUIeCKMX U ITpaKTndecknx nccnegosannit (Hakkarainen
etal., 2015; Fleer, Veresov, Walker, 2020; Colliver ir Veraksa, 2021). Tem He MeHee,
CerofHA MefjlaroTnyYecKue CTpaTernu Urpbl, OCHOBaHHbIE Ha 3MOI[MOHATbHOI
CaMOPeryIALYY, KOTOPBIM B3POC/Ible 00Y4YAIOT jeTeli MIafIero BO3pacTa ¢ ie-
JIbIO TIPUCOENVHNUTD MIX K COBMECTHOM UTPe, BCe ellje ABMAITCA CHOPHBIMU. ITO
UCCIIeOBaHe OCHOBAHO Ha Ky/IbTypHO-McTOpndeckoit Teopun JI1.C. Beirorckoro
U paccMaTpMBaeT SMOLOHAIbHYIO PETYIALMIO KaK K/II0Y€BOJ KOMIIOHEHT KOJI-
JIeKTMBHOII UTPLI B paHHEM BO3pacTe.

Ienb. [JaHHOE 1CCIeROBaHMe IPeACTAaB/sAeT OO0 IIaH MCCIefOBAHMS
OJJHOTO Ka4eCTBEHHOTO Kelica I MUKPOaHaIU3 €ro BUJe03aInC, KOTOPbIi
MO3BOJIAET OTCIIEAUTDh Ba>KHbIE ISMEHEHMA B TIOBENEHU B3POCTbIX U JleTell B
KPUTUYECKNII MOMEHT BXOJja B UTPOBOI MUP.

Pe3ynpTaThl 103BOIMIN ONIPEE/UTb MUKPOITAIIbI Y CTPATeTy, CIIOCOOHBIe
IIOMOYb JIETAM MJIJIIIeT0 BO3PACTa MPUCOEANHUTCA K UTPOBOMY MUPY U TIpU-
HATb B HEM aKTMBHOe y4acTue. Pe3ynbTaTel ccnefoBaHnii MOJIePKUBAIOT, YTO
y4acTye B urpe (Kak KyJIbTyPHOJI IPaKTUKe) SIB/IAETCS KII0UeBOJI IIOCpeTHMYe-
CKOJ1 IesITeNIbHOCTBI0, IOMOTalolel pe6eHKy Pa3BUTb HaBBIKY SMOLMOHA/IBHOM
camoperymsanuy. OFHAKO [eTsAM MIAAIIEro BO3pacTa HeoOXOAMMa MOAAEPKKa
B3POC/IOTO JIs OPTaHM3ALMY UTPbI, KOTOPBI CIIY>KUT MOJENDIO I Pa3BUTHUA
CTpAaTernii 3MOLMOHAIbHOI CaMOPEryaAluN, IOCKOIbKY UI'PbI C COCENCKUMU
IeTbMM TIOCTEIIeHHO CXOAT Ha HeT.

Kntouesvte cnosa: paunree passurue n o6yderne (ECE), urpa, urposoit mup,
y4acTue, sMOLMOHa/IbHaA CaMOPETYIANNA, COIEPEXNBaHIE.

Ina mutuposanua: Cyemaiime-Bonynessuyere I ITomommpb geTsam Maajie-
TO BO3PACTa B IPUCOEAMHEHNM K UTPOBOMY MUPY: MukpoaHanus // BecTHuk
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Introduction
From neighborhoods to educational settings

Early play culture, which involves mature forms of play, has an enor-
mous impact on life success onwards (Whitebread et al., 2012; Zosh et
al., 2017; Gray, 2017), especially on children’s executive functions or self-
regulation (Blair and Diamond, 2008; Bodrova et al., 2013). Sadly, the
early peer play in neighborhoods, free play and child-led schedule are in
decline. In contrast, screen time and early academic adult-led environment
at home, in kindergarten and preschool is growing (O’Brain and Smith,
2002; Gray, 2009, 2011). The emotional-social development programs for
the adult-led teaching are constantly created (Gershon, Pellittery, 2018),
e.g. RULER (Rivers et al., 2013), PATHS (Hughs and Cline, 2015), and
Kimochis (Pichard Dodge, Grimm, 2011). Nonetheless, medical reports
outline that play and peer culture have a major influence on children’s
mental health (Ginsburg, 2007). From a cultural-historical perspective, in
the role of a more competent player — a mediator, an adult — is needed to
help and pass on the cultural signs/practices of play and mental tools, for
instance, speech and imagination (Kozulin, 1998; Elkonin and Zinchenko,
2002). Thus, new forms of play culture in educational settings need to ap-
pear, where adults and children construct joint make-believe play together
(Hakkarainen and Bredikyté, 2020).

Research background

In the background literature to the present study, three key research
outcomes are evident. Firstly, cultural resources and social relationships
create higher forms of behavior (including psychological functions).
Vygotsky stated that “feelings and emotions aroused by a work of art are
socially conditioned” (Vygotsky, 1971, p. 21). In recent years, a combina-
tion of neurosciences and cultural-historical literature started to challenge
cognitive-behavioral models in explaining the formation of emotions and
the overall unified system of mental functions (Burkitt, 2019; Barrett, 2017).

Secondly, studies have analysed the concept of so-perezhivanie or
co-experience of emotions to gain more understanding in dramatic play
events (Zaporozhets, 2002; March and Fleer, 2017; Fleer, Gonzales Rey,
Veresov, 2017). This new approach to teaching emotional self-regulation
is also present in the methodological area. Play-based pedagogy research
moves to an educational setting and focuses on the ethnographic research
data (Blackman, 2007; Mills and Morton, 2013). Researchers in the cultural-
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historical approach are looking at the poly-subjects to investigate inter-
actional changes (Fleer, Veresov, Walker, 2017, 2020). However, teachers
still report ill-equipment to improve the socio-emotional skills of young
children (Colliver and Veraksa, 2019, 2021).

Thirdly, recent research reveals new microanalysis of the scaffolding
process (Shvarts and Bakker, 2019) and stresses a narrative role-play ap-
proach to improving children’s mature play skills and self-regulation in
early years’ educational setting (Hakkaraine and Brédikyte, 2020). Despite
that, there is a long-lasting misunderstanding of how adults join make-
believe play and involve new players to initiate independent children play
(Brédikyté, 2011; Colliver and Veraksa, 2021).

Emotional regulation in educational playworlds

The currently prevailing self-directed learning paradigm in educa-
tion suggests that teachers combine learning with emotions (Rager, 2009;
Schweder, 2020). During make-believe play, young children (2-3 years)
improve not only their voluntary attention, working memory, inhibitory
control and cognitive flexibility skills (Rothbart et al., 2006; Zelazo and
Cunningham, 2007; Hakkarainen et al., 2015; Veraksa et al., 2020), but also
empathy, emotion regulation, and emotion understanding. (Zaporochets,
2002; Fleer, Hammer, March, 2014). Unfortunately, very young or inex-
perienced players cannot stay in the playworld alone long enough to learn
these complex higher mental functions. The language toddlers (18 months
onwards) can understand best are emotional signs (Repacholi and Gopnik,
1997). Therefore, the most age-appropriate solution is to use emotional
and cultural signs and practices as educational strategies to involve chil-
dren in mature play activities or playworlds (Bodrova, Leong, 2013; Fleer,
Hammer, 2013; Hakkarainen, Brédikyté, 2020; Colliver, Veraksa, 2021).
From a cultural-historical perspective, collaboration with a competent
player helps a young child learn and move from collective to individual
forms of activity (Vygotsky, 1983). If an adult manages to understand the
micro-zone of proximal development of a child, the collective activity is
successful (Shvarts and Abrahamson, 2020). Recent research started to
reflect on concrete pedagogical tools that support learning through play
using emotional development (Colliver, Veraksa, 2019, 2021). However,
teachers still report a lack of practical knowledge to involve children in
peer play. The purpose of this article is to capture micro-strategies related
to the emotional self-regulation of children and adults that help children
engage meaningfully and volitionally in the playworlds.
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Research design

The main interest of this article are moments when adults help young
children join collective playworld activity. A single case analysis presented
here is a part of a larger qualitative empirical case study examining the
developmental mechanism of emotional self-regulation in collective play
sessions at the Play Research Laboratory in Lithuanian University of Edu-
cational Sciences (now Vytautas Magnus University).

The research site

The Play Lab, a playing-learning-teaching space for children, parents,
students, and researchers, focuses on concrete tasks: (1) to construct the
theoretical frame for Narrative play pedagogy in early childhood; (2) to
describe the curriculum and pedagogical methods supporting a child’s
development and learning through play activity; (3) to define the main
criteria of effective and appropriate adult intervention into children’s play;
and (4) to describe the necessary conditions for the developmental acts in
children and adults during their joint interactions in play (Brédikyte, 2011).

About fifteen children with mothers from the capital of Lithuania came
to the research site once a week to spend four hours in a play session. Each
semester, students from different study levels of Education, Psychology,
Drama or Erasmus programs helped researchers to construct, maintain and
examine joint play activity. Students usually spent one semester in the set-
ting, but children can visit for longer — one, two, or even four whole years.

Mainly, there are two separate spaces filled with a variety of toys and
loose parts to inspire children’s imagination. The classroom area is a calmer
place, used for get-togethers, reading, home and restaurant play. The cor-
ridor area is for more active activities such as construction, running and
climbing. Each semester, Play Lab researchers start new play interventions
to help children improve their creative play skills and invite new, shy, or
inexperienced children to play along.

Participants

In autumn 2017, 14 children aged between 0.5 to 5.3 (mean age 2.7
years) joined Play Lab activities. The larger-scale case study ran over six
weeks. On the particular day selected for microanalysis were 27 people:
9 children (age range 0.5-5.3) and 18 adults (2 researchers, 7 mothers, 7
students, and 2 people for video recording). They all were in the morning
circle at the Play Lab. Later, in the corridor, where players were looking for
the Rabbit house, only half of the group was left (14): 7 children (age range
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2.0-5.3) and 7 adults (1 researcher, 2 mothers, 3 students, and 1 person
recording).

Organization of educational activity

The educational method of narrative play and learning pedagogy
(Brédikyté et al., 2015) consists of five steps while working with children
(age 3 to 8). In the Play Lab, the intervention activity begins with (1) ob-
serving and finding a theme for play; (2) presenting a story using a book,
letter or an active character (adult in-role) from a story; (3) joining a col-
lective narrative playworld (collect the play tools, engage in play rituals;
solve problems); (4) reflecting on the story and adventure of play; and, (5)
observing children in their free-play. In the following research report, the
2nd and 3rd steps were in action — children got the letter from the Rabbit
family and went to collective playworld adventure — to save the rabbits.

Data collection and analysis

To understand the adult role in helping children join playworld, the
data analysis represents the whole process of development of play and
answers how to experimentally construct environments promoting new
creative forms of play (Brédikyte, 2011). Following the methodological
recommendations of Vygotsky, it is important to capture the whole process
from the very beginning, then establish and ultimately follow the dynamic
unfolding of “the whole process of the development of play activity to its
highest point and then follow its transformation to a new activity system —
learning activity” (Vygotsky, 1971, p. 76).

In this study, researchers were active participants; they intervene, ac-
tively play and construct the playworld together. Such a decision is based
on the theoretical assumption of play as a “cultural activity” (El'konin,
1978), which means that the ability to play is not ingrained in our biologi-
cal nature, but “learned” from the social environment (especially higher,
developed forms).

Video observations and the unit of analysis

The main goal of video recordings was to capture the whole play ses-
sion activity from the beginning to the end. Video observations of children
and adults focused on their play actions, participation in other activities, the
transition from one activity to another, and all interactions between players.
The subject of development in a cultural-historical theoretical framework is
a poly-subject — namely, adult-child. Therefore, the micro-changes in the
relationship between the child and the adult in play are the unit of analysis
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(Kudriavtsev, 1997). Zinchenko proposed that “actions in the real human
world” could be seen as a unit of analysis, not only of behavior or activity
but of the human psyche as well (Zinchenko, 2000, p. 27). In his opinion,
the real action is a condition, a mechanism, and a source of energy for
psychic development. Thus, the unit-of-analysis of helping children join
the playworld reveal the whole chain of interactions in the Play Lab experi-
mental environment starting from (a) direct adult participation in the play
with a child, to (b) direct participation in shared imaginative role-play, (c)
indirect cultural intervention in the form of emotion presentation, and (d)
independent free activities of children (Brédikyte, 2011).

Analysis of the results

Steps of helping to join

From a cultural-historical perspective, mature play is a cultural ac-
tivity and if children participate in this culture, they can learn advanced
forms of play (Bodrova, Leong, 2013). However, the growing problem is
that if children cannot join peer playworld using effective strategies, their
play will not reach a mature play form until they join preschool or even
school (Brédikyté et al., 2015). Three examples presented in this section
were selected to illustrate the steps of helping children join playworld us-
ing emotional self-regulation and co-regulation. All three episodes were
recorded during the fourth (out of ten) play session of the main project. In
Episode 1, microanalysis reveals how the adult uses emotional exaggeration
to capture and guide collective attention while presenting a problem in the
playworld. Episode 2 focuses on the individual child and helping him to
join play by using emotional regulation signs. Finally, Episode 3 illustrates
active co-regulated participation in the dramatic play situation using the
initiation of cultural practices.

Episode 1: Emotional exaggeration to capture and guide
collective attention.

Nine children (age range 0.5-5.3) out of 25 people, were sitting on the
carpet in the circle at the Play Lab. After the morning song, the researcher
took a small letter from the mailbox and started to read aloud:

18 Resear- Help! Ough! (Shrinks her eyebrows as “surprised” and looks at
cher the children).
19 (Pause)
20R Oough! (Crouch to the paper as opening the letter)
(Fig. 1).
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21 (Pause)

22R Our house was flooded! (Reading the letter in a higher tone).

23R Look! What is this? (To the children).

23 (Pause) (Turns and shows the letter to the children).

24R What happened here?  (Talks in a worried tone, looks around and points
Can you see? to the Rabbit house illustration in the letter).

The researcher’s goal was to create shared attention to the dramatic
problem in the playworld: the house of the Rabbit family was flooded,
and they were trapped. Everybody would go and save them. The collective
play activity should be meaningful and voluntarily chosen (Leontev, 1932;
Colliver, Veraksa, 2021). Therefore the reading of the letter represented
informative cultural action, and the situation was close to the real-life
problem but happening in the play frame. The basic strategy to involve
children in playworld as cultural activity was to demonstrate cultural verbal
and non-verbal playful signs about the situation and wait for voluntary
attention and reaction of the audience (Fig. 1).

Fig. 1. Facial expressions of the reader and the audience

The adult guided collective attention non-verbally by using emotional
exaggeration to enhance active participation in make-believe play. Based on
microanalysis, the key communication used here was non-verbal. When the
researcher opened the first part of the letter and saw the word ‘HELDP; a) she
made different facial grimaces of feeling surprised or worried; b) paused
to give children and adults time to think and show their reaction; c) raised
her tone of voice; and d) changed the body posture. As the researcher
read the letter to the audience (Fig. 1), in milliseconds the faces of adults
and children synchronised. They changed to “worried” facial expressions
(Fig. 1, right face). Based on the neuropsychology perspective, emotions
are contagious as “people synchronize in various ways when they com-
municate” (Barrett, 2017, p. 195). The adults can focus collective attention
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using emotional, cultural signs by regulating their facial expressions and
body gestures. According to Saarni, emotional competence is more of a
flow process than a personal trait (Saarni, 1999). The adults who want to
help children join the playworld, change their emotional language to show
the cultural models to the child. In cultural-historical understanding, the
higher mental function — in this case, of voluntary attention — has to ap-
pear twice, socially and individually. In Vygotsky’s words — “first between
people as an inter-mental category, then within the child as an intra-mental
category” (Vygotsky, 1997, p. 106). Generally, the exaggeration of emotions
in play focuses the audience’s attention to collective play activity and help
children practise the voluntary attention skills, which later will be used by
themselves to join the playworld alone.

Fig 2. The reader and the student show a worried
emotional state with different body language

Episode 2. Individual mediation with cultural, emotional
regulation signs

After important news from the playworld, in seconds, a student’s face,
who sat in front of the reader and next to one girl (2.0), went the same,
with worried facial expressions (Fig. 1, right face). The cultural signs of
emotional regulation, worried or surprised, were shown repeatedly and
differently by the student. Once she covered her smiley face with a hand, she
non-verbally indicated that she is worried for the Rabbit family and used
a cultural sign to regulate her emotion (Fig. 2). After the whole letter, the
reader claimed, “What a disaster” A girl sitting next to the student initi-
ated eye contact (Fig. 3a). Then the student repeated the same emotional
regulation sign, worried, and covered her mouth (Fig. 3b). In a second, the
girl reached her mouth and covered her smiley face, imitating the same sign
of “worried” as the adult did (Fig. 3¢).

A girl next to the student, who spends half a year in a Play Lab, has
never joined the narrative playworld activity alone, without her mother. In
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Fig. 3. Sharing a cultural, emotional regulation sign: a) the girl initiates eye contact;

b) the student covers her mouth; ¢) the girl covers her mouth

this morning circle, a student had a goal to involve the girl individually in
the playworld, leaving the mother behind. From a cultural-historical per-
spective, if the child is willing to participate, the adult helps join collective
play through the mediation act (Vygotsky, 1983; Elkonin and Zinchenko,
2002). The 1) eye contact and the 2) mouth covering of the girl were signs
for the adult that the dyad of child-adult is sharing the same emotion and
meaning of the situation. The smile on both participants’ faces was meta-
communicative key: “this is play” (Bateson, 1978; Bredikyte, 2011).

This microanalysis shows that strategies to involve young children
focus on non-verbal cultural sign dialogue between the child-adult
dyad. Young children, as the girl in this episode, are usually interested
in play situations, but they lack the skills to join a collective playworld.
From a cultural-historical perspective, the adult extends or scaffolds a
child’s experience and skills but stays in the zone of proximal develop-
ment (Vygotsky, 1983; Shvarts and Abrahamson, 2020). In Zuckerman’s
opinion, the adult’s help in play are attempts, not direct orders (Zucker-
man, 2007). The child at play should initiate the dialogue and always see
an opportunity to accept or reject the initiatives of the adult (Lindqvist,
2001). Playworld offers active participation, so an adult should be a
mediator who introduces the cultural practices needed in the particular
situation and waits for the response of the child on which action does she
act comfortably. If the child agrees to take steps further and co-regulate
actions with the adults, play can go smoothly.

Episode 3. Joining playworld with cultural actions

In the collective play, there are multiple emotional peaks. The first
emotional peak was described above. In the second much higher emotional
peak, they were entering and facing the playworld character. Only half of
the children group was left, 7 children and 6 adults. The team of players were
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looking for the Rabbit house and somebody heard crying in the separate
room. The adult slowly opened the door and walked in. The situation in
the room was prepared in advance by Play Lab researchers — there was a
crying mother Rabbit (researcher in-role with paper ears). Older children
(age 3.0-5.3) went straight through the door. However, the girl (2.0) and the
student stood frozen in the corridor. The student then started to repeat the
same cultural, emotional sign of worried with the hand-to-mouth gesture
(Fig. 4a). Then she explained, “Somebody is crying, asking for help.” (Fig. 4b).
Again, she smiled underneath her hands, signalling “this is play” (Fig. 4c).
Finally, they walked in.

Fig. 4. The student a) shows the worried face and hand-mouth sign; b) explains what is
happening in the room; ¢) smiles underneath her hands

In the room, crying mother Rabbit (Fig. 5, right, lying on the table) and
one toy rabbit was under the roof. The girl with the student stood beside
the activity. The girl’s body looked tense, but she was keen to see what is
under the roof (Fig. 5, girl in the middle).

Fig. 5. The girl is carefully looking at what is under the roof
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The mother Rabbit cried, “My leg is broken.” However, all the children
stood frozen. The student gently proposed action for the situation. She took
the girl's hand and gave her the plate with food (Fig. 6). As the girl started
walking towards the table, the student said, “Maybe the rabbit is hungry?
The girl finished the action. She carried the plate to the table while other
children did nothing.

Fig. 6. Adult starts the activity, and the child ends it — serving the food to the mother
Rabbit

This transition to the playworld is a critical period for two reasons:
1) other contexts can capture the young child’s attention, or 2) if the situ-
ation is unfamiliar and emotional tension becomes too stressful, the child
rejects it and leaves. A goal for the student was to keep the girl in the dra-
matic play, that is to co-regulate emotional state at an optimal level and act
meaningfully in the playworld scene together. From a cultural-historical
perspective, this collective/shared emotional experience in the playworld,
“so-perezhivanie,” helps young or inexperienced children to participate
in mature forms of play (Vygotsky, 1999). According to Stanislavsky, the
actors are obliged to give their emotional experience an external embodi-
ment and to use their body and gestures, facial expressions to reveal/
signal the character’s emotions (Stanislavsky, 2001). The whole process of
role-playing means that a child has an opportunity to experience another
person’s mental state together with an adult (Hakkarainen, 2004). In Za-
porozhets’ words, “emotional processes are related not to the meaning but
to the sense of situations and actions produced in them” (Zaporozhets,
2002, p. 62). Therefore, in a unit with an adult, a child learns to role-play the
whole emotional cycle and act using cultural practices. The girl role-played
the peak until the end of the worried emotion and used cultural actions to
down-regulate the emotions of another (the Rabbit mother).

The main strategy to help a child join collective play in this episode was
initiating culturally meaningful actions. A student saw when the girl paused
and did nothing, so she reacted immediately by initiating entering and find-
ing an active engagement in the play situation. First, the adult explained
what was happening in the room to calm the child or downregulate to the
optimal level of emotions. Inexperienced/young players cannot regulate
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high levels of emotions and think simultaneously because of their imma-
ture brains (Barrett, 2017). Secondly, the student knew that this girl liked
to play in a restaurant with her mother, so she offered to feed the mother
Rabbit and removed the emotional paralyses of the body. When children
move, their brain deconstructs the interpretation of the situation (Barrett,
2017) and releases emotional tension. Recent research based on a cultural-
historical perspective reclaimed the scaffolding process and outlined that
in teaching and learning processes, intracorporeal functioning system is
at work (see Shvarts and Bakker, 2020).

Similarly, the girl and a student in the playworld acted as a unit of play
and they role-played the event in close bodily connection. The student initi-
ated, but the child finished the activity. The pedagogical sensitivity to the
child was emotionally delicate, as the student read the child from the body
and face. She helped the girl to overcome the emotional paralysis, minimize
the tension, and take culturally meaningful actions in a dramatic situation.

Discussion and implications

This study aimed to recognize the emotional regulation strategies an
adult uses to help children join the playworld. The micro-changes in the
relationship between the child and the adult in play are the unit of analysis
and represent the successive steps of developing emotional self-regulation
in the cultural activity of play. In the three episodes discussed above, a child
who has never participated alone in joint make-believe play before, entered
the playworld and stayed because of the support of an adult. Three main
pedagogical emotional self-regulation strategies of an adult were identified:
1) To collectively capture and guide children’s attention to the playworld
activity, adult uses emotional exaggeration (e.g., dramatic voice, face, body
language, pauses). 2) To individually help a child enter the playworld, the
adult monitors and reacts to the proximal zone of the child’s mental state
using emotional sign dialogue. 3) To keep the child in the dramatic make-
believe play, the adult becomes a play unit with a child — co-regulates
emotions and offers a child cultural actions needed in play situations to
reduce the tension.

The famous ethnographic research of Corsaro about children peer
culture in an Italian nursery, made it clear that entry to peer play is not easy.
“Gaining access to playgroups is particularly difficult in preschool settings
because young children tend to protect shared space, objects, and ongoing
play from the entry of others” (Corsaro, 2011, p. 157). Children use subtle
strategies to fit in play and peer culture. Those with play experience want
to maintain control over shared activities as their peer interactions are still
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fragile and there are multiple disruptions in most preschool settings (Cor-
saro, 2011). Therefore, if inexperienced players try to join play alone, they
often can be rejected. Positive play behavior in play makes children more
accepted by peers (Coelho, et al., 2017). Current anthropological research
confirms that adult support in ECE is important when young children
learn emotional skills (Wood, 2014; Colliver, Veraksa, 2021). However, the
help of the adults ought to be sufficient (Kongis et al., 2021). According to
Brédikyté (2011), “an adult’s activeness should be inversely proportional to
the activeness of the child” (p. 145). Suvorov (2003) named this pedagogi-
cal strategy “the law of graduated shared activity” — when adults notice
the first signs of a child’s attempts towards independence in play, they
gradually reduce the support to increase the child’s self-development. As
modern ECE moves towards a play-based curriculum (Whitebread, 2017;
Fleer et al., 2020), educators need to know how to help young children join
peer playgroups using emotional regulation (Kongés et al., 2021; Colliver,
Veraksa, 2021).

The findings of this case study proved important insights to ECE
educators who are struggling to involve children and support their ac-
tive participation in collective activity, especially make-believe — mature
forms — of play. Helping children join collective playworld is about me-
diated learning experience (MLE) (Tzuriel, 2018). In make-believe play,
young and inexperienced participants observe or disturb, can feel left out or
angry if they cannot find the meaning or actions based on their knowledge
that fit in the playworld situations. Emotional exaggeration, emotional
sign language and cultural practice that fit the child’s interests are the key
strategies described in this case study. They are similar to MLE strategies
when adults play together with children: intentionality and responsivity,
mediation of meaning, mediation of transcendence, mediation of feeling
of competence, mediation of self-regulation (see Tzuriel, 2018). From a
cultural-historical perspective, the imaginary situation in the playworld
contains rules. If a person acts in a particular way, this performance gives
him a feeling of fulfillment and satisfaction (Vygotsky, 2004). In Brédikyté’s
(Brédikyté, 2011) opinion, while performing concrete actions, the child is
emotionally and physically role-playing the situation, thus giving the child
a feeling of fulfillment and satisfaction. If young participants find meaning
and satisfaction in their play, they will try to re-join the playworld again,
alone or with others.

Participation in the playworld is mediating cultural activity and vital
in childhood. From a cultural-historical perspective, play is a leading
activity in the early years and transforming the higher mental functions
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(Vygotsky, 2003; Leontev, 1978; Zaporozhets, 1986). Active engagement in
mature forms of play improves self-regulation skills (Bodrova et al., 2013;
Hakkarainen et al., 2015). While playing, young children start to partici-
pate in the first peer culture in their lives and this is their first autonomous
and creative activity (Hakkarainen, 1999; Brédikyté, 2011). By making
autonomous decisions to participate children become responsible for their
emotional regulation as well. If the child can regulate his emotional state
and act effectively, he can join the playworld. However, young children
cannot participate in collective playworld as their emotional regulation is
still immature. That is why adults should become the mediators of cultural
actions, model emotional regulation strategies to help young children join
and stay in the playworld. In a unit with an adult, a child learns to role-play
the whole emotional cycle and act using cultural practices.

BBenenue
Om uzp c demvmu U3 00H020 060pa K uzpam 6 yueGHom 3a6edeHu

KynpTypa urp B paHHeM BO3pacTe, BKIOUaas 3pensle Gop-
MBI UTPBI, MeeT OIPOMHOE BIMsIHME HAa OYAYIIMIT ycIlex pebeHKa
(Whitebread et al., 2012; Zosh et al., 2017; Gray, 2017), oco6enHo Ha
Pa3BUTHE er0 VICIIOMTHUTEIbHBIX PYHKIINIL U IIPOLIECCOB CAMOPETY/IALIN
(Blair and Diamond, 2008; Bodrova et al., 2013). K coxxanennio, panaue
UTPBI CO CBEPCTHUKAMU, CBOOOIHASI UTPa U PEXKUM, IIOACTPOEHHBI
HOZ pUTMBI pebeHKa, TOCTEIIEHHO TEPSIOT CBOK MOMy/IsipHOCTh. Ha-
OmofaeTcs oOpaTHOE: HEYK/IOHHO pacTeT BpeMsd, IPOBOAMMOeE Iepef
9KpaHOM, 11 0Oydarollye 3aHATHA 10 paHHEMY Pa3BUTUIO IPOBOAATCS
IIOf{ PYKOBOJICTBOM B3POC/IBIX IOMA, B IETCKOM CaJiy ¥ IIO/fTOTOBUTE/Ib-
HbIX K1accax (O’Brain and Smith, 2002; Gray, 2009, 2011). ITocTossHHO
CO3[AI0TCsI IPOTPAMMBI 0OYUEHMSI 110 IMOLIVIOHATBHO-COLIAIBHOMY
PasBUTHIO TIOZ pyKoBoACTBOM B3pocnbix (Gershon, Pellittery, 2018),
HanpuMmep RULER (Rivers et al., 2013), PATHS — «IIpogBmxenue
a/lIbTepHAaTUBHBIX cTpaTernit MpinyteHusa» (Hughs and Cline, 2015) nm
Kimochis (Pichard Dodge, Grimm, 2011). Tem He MeHee pe3ynbTaThl
MeIUIMHCKUX UCCIEOBAHNUII MIOKAa3bIBAIOT, YTO UTPA U 0OIeHne CO
CBEPCTHUKAMM MMEIOT BayKHell1lIee BIMsHIE Ha IICUXNYECKOE 3T0POBbe
mereit (Ginsburg, 2007). C KyIbTypHO-UCTOPUYECKON TOUKN 3peHNA
B3POC/IBIT HEOOXOMM B KaueCcTBe MOCPeNHIKA, 60/lee KOMIIETEHTHO-
rO UTPOKa, CIIOCOOHOTO IIOMOTaTh U HepefaBaTh Ky/IbTypHbIe 3HAKI,
MPAKTUKU UTPBI WIN TICUXUYECKUE MEXaHU3MbI BOOOpaXKeHUsI 1 pedn
(Kéurec, 1998; dnbkounH, 3unyeHko, 2002). 9To o3HaYaeT, 4TO 00-
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PasoBaTeNbHOI cpefie TpeOyTCA HOBble POPMBI UTPOBOII KYIBTYPHI,
KOTOpbIe TI03BOJIAT AETSM 1 B3POC/IBIM Pa3BUBATh COBMECTHBIE UIPBI
Ha BooOpakenne (Hakkarainen and Bredikyté, 2020).

Teopemuuecxan 0CHO8A UCCTIE008AHUS

CyulecTBylollas Hay4Hast TUTepaTypa IO TeMaTUKe HalIero YCCIe-
IOBaHMsI TI03BOJISIET IPUITH K TPeM K/TIOYeBbIM BBIBOJAaM. Bo-miepBbIx,
Ky/IBTYPHBIE PeCypChl U COLMATbHbIe OTHOLIEHVsI (OPMUPYIOT BBICIINE
(dbopMbI TOBefieHN A YetoBeKa (BK/I0YasA IICUXOTOTNYecKue GYHKIUN).
B 1971 ropy JI.C. BeiroTckuit mmucan: «Te 4yBCTBa, KOTOpbIE BbI3bIBAaeT
XyHOXXeCTBEHHOE IIPOM3BEleHNe — 3TO CYTh YYBCTBA, €T0 COLMAIbBHOE
obycnasnmuBanue» (Bororckmii, 1971, c. 21). Bo-nepBbIx, nccnefoBanms
HOC/IEHUX JIET B 00/1aCTU HeJpOOVOIOrNU CTABAT 11O, COMHEHME CY-
I[eCTBYIOLYIe KOTHUTYBHO-IIOBEJ,eHUeCKIe MO/, OObACHAIONINE KaK
¢dbopMupoBaHue MO, TaK ¥ €AVHO CYCTEMBI IICUXNYeCKUX PYHKINIT
(Burkitt, 2019; Barrett, 2017).

Bo-BTOpBIX, B MCCIE[OBAHUAX OBII IPOAHAMN3UPOBAH KOHIIEIT
COIepeXXMBAHMS M/ COBECTHOTO OIBITA IPOXKMBAHUS MOLINIL, C Iie-
JIBIO TIOJTY4UTH O0JIbIllee TOHMMAaHVe K/II0YeBBIX COOBITUII BHYTPU UTPbI
(Zaporozhets, 2002; March and Fleer, 2017; Fleer, Gonzales Rey, Veresov,
2017). DTOT HOBBII! ITOJIXOf], HATIPAB/ICHHBIII HAa 00YYeHIe SMOLMOHAILHO
CaMOPeTY/IALMMA, TAKXKe SBJIAETCS YacThI0 MeTogoornn. VccnenoBanms
B 06/1aCTV UTPOBOII II€JaTOT YK IEPEHOCATCS B 00pa30BaTeIbHYIO CPERy
¥ HaIIpaBJ/IeHbl Ha JaHHble 9THorpaduueckux uccnegosanmit (Blackman,
2007; Mills and Morton, 2013). ViccnenoBateny, paboTarolye B Ky/IbTyp-
HO-VICTOPMYECKOM IIOfIXOfie, M3y4Yal0T IOMUCYOBEKTDI IPY M3MEHEHUN
B3anmoperictBus (Fleer, Veresov, Walker, 2017, 2020). B cBoto ouepepp,
YUIMUTeNs MPOJODKAIOT >Ka/I0BAaThCs HAa OTCYTCTBYE HE0OX0aMMOro 060-
PYROBaHUA, IS YIYYIIEHVS COLMANbHBIX I S9MOLMIOHAIbHBIX HaBbIKOB
manenbkux geteit (Colliver ir Veraksa, 2019, 2021).

B-TpeTbux, HeflaBHME UCCTIEIOBAHNUS ONUCHIBAIOT HOBBII MUKPO-
ananns ckadpdonguura (Shvarts and Bakker, 2019) u nmoguepkupator
Ba)KHOCTb HAPPATUBHOI POJIEBOIL UIPBI B YIyYLIEHUM HaBbIKOB JI€TEN B
3penbIx (OpMax UTPBL U CAMOPETY/LALNM B 00y4Jaloleli cpefie paHHero
passurus (Brédikyté et al., 2020). HecMoTps1 Ha Moy YeHHBIE pe3y/IbTaTHI,
Ha IPOTSDKEHNUM IOITOTO BpeMeHM ObITyeT HeBepHOe IIOHMMaHe TOTO,
KaK B3pOC/Ible Y4aCTBYIOT B UTPaX Ha BOOOpa>keHNe U BOBJIEKAIOT HOBBIX
UTPOKOB TaK, YTOOBI MHUIIMMPOBATh CAMOCTOSTE/IbHYIO AE€TCKYIO UTPY
(Brédikyté, 2011; Colliver and Veraksa, 2021).
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Paseumue smoyuonanvHoil pezynauuu 6 uzpe

[Tpeo6napmaroiias cerofHs B cucTeMe 00pa3oBaHus Mapaurma caMo-
CTOSITE/IPHOTO 00y4YeHNs HOofipasyMeBaeT, YTO IefJarory COYeTaoT IPo-
1iecc 06yueHns ¢ nepexxuanueM amonuii (Rager, 2009; Schweder, 2020).
Bo Bpems urpel Ha BooOpakeHMe ieTy MIajlIero Bospacra (2-3 roga)
YIy4IIAIOT He TOJIbKO IPOM3BO/IbHOE BHUMaHNe, pab04yIo MaMsTh, TOP-
MO3SIUI KOHTPOJIb, CHOCOOHOCTb K KOTHUTUBHOI rmbkocTu (Rothbart
et al., 2006; Zelazo and Cunningham, 2007; Hakkarainen et al., 2015;
Veraksa et al., 2020), Ho 1 SMIIaTHIO, pEry/IAINIO SMOLNIL, PaclIO3HABaHNe
amoruii (3anoposxerr, 2002; Fleer, Hammer, March, 2014). K coxxanennio,
caMble I0HbIE U HEOTIBITHBIE YYACTHUKI UTPbI He MOTYT YAEP>KMBAThCS B
UTPOBOII CPeJie TOCTATOYHO [JO/ITO, YTOOBI OCBOUTH ITU CJIOKHBIE BBICIIIE
ncuxndeckye GyHkuuu. JIydiie BCcero IOHNMAIOT 13bIK SMOIIMOHATBHBIX
3HAKOB JIeTU, HaunHaw1me XonuTth (ot 18 mecsiies u 6ombite), (Repacholi
and Gopnik, 1997). Takum 06pa3oM, TydIIM pelleHreM /1A JAHHOM BO3-
PaCTHOII 'PYIIIIbI CTAHET UCIIO/Ib30BAHIE SMOLVIOHA/IBHBIX Y KY/IBTYPHbBIX
3HAKOB, a TAK)Ke MPAKTUK B KaueCTBe 0Opa30BaTe/IbHBIX CTPATETUI 1O
BOBJIEYEHNIO JleTeil B 6ojiee 3pesible UTPOBble GOPMBI I UTPOBBIE CPEJIBI
(Bodrova, Leong, 2013; Fleer, Hammer, 2013; Hakkarainen and Bredikyté,
2020; Colliver, Veraksa, 2021). C Ky/IbTypHO-MCTOPUYECKOI TOUKY 3pe-
HUS, B3aMMO/IeICTBIUE C 60/Iee YMeIbIM YYaCTHUKOM UTPbI IOMOTAeT
[eTsIM MJIQJILIEr0 BO3PacTa YUUTHCS U MIEPEXOANUTD OT KOJUIEKTUBHOM K
MHAVBMUAYaNIbHON popMaM aeaTenbHocTH (Boirorckmii, 1983). B cyyae,
€CIIV B3POC/IOMY YAAeTCs OIPeNe/NTh MUKPO30HY O/MKailllero pasBu-
TIsA peOeHKa, COBMeCTHasA eATeNbHOCTb oKaxKeTcs ycnemmHot (Colliver,
Veraksa, 2019, 2021). Tem He MeHee, yIUTeIsI TO-TIPEXKHEMY TOBOPST 00
OTCYTCTBUY IPAKTUIECKMX 3HAHWIT, KOTOPbIE II03BOJIV/IV OBI M BOBJIEYb
JeTell B UTPY CO CBEpCTHUKAMU. B 3TOM cMbIC/Ie, LieNb JaHHOM CTaTby
COCTOUT B ONMCAHUM MMKPOCTPATEINM, CBSI3aHHOI C 9MOILIVIOHA/IBHOII
caMoperyJsIyeNt ieTeil M B3pOC/IbIX, KOTOPbIe CIIOCOOHBI TOMOYb JIeTSAM
B3aJMOJIEVICTBOBAThb B UTPOBOM MMpe KaK OCMbIC/IEHHBIM, TaK 1 IPON3-
BOJIbHBIM 00pa3oM.

Husaiin uccnedosanus

['1aBHBIVT MHTEpEC JAHHON CTaTbUl COCTOUT B OIMCAHUU MOMEHTOB,
B KOTOPBIX B3pOC/Ible IOMOTAIOT IeTAM MJIa/IIIero BO3pacTa BKIIOUNTbCA
B KOJUIEKTUBHYIO UTPOBYIO ieATeNIbHOCTD. [IpoBeieHHbII B TaHHOI! CTaThe
aHa/IM3 IpefCTaBIIAeT COO0I YacTb OOJIBIIOTO Ka4eCTBEHHOT0 SMIVpIye-
CKOTO MICCTIElOBAHM ], IOCBAIIEHHOTO M3Y4eHMI0 MEXaHN3MOB Pa3BUTUA
3MOIIMOHAJIbHOM CaMOpPeryIAlMM B paMKaX KOJIEKTUBHBIX UTPOBBIX
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3aHATUII B HAYYHO-UCCIELOBATEIbCKOI Tab0PaTOPUN 110 U3YIEHUIO
UTPOBOII IeATeNbHOCTI JINTOBCKOTO YHUBEpCUTETa 0Opa30BaTe/IbHbIX
Hayk (ceityac YHuBepcureT Butosra Bennkoro).

Mecmo nposedenust ucciedo8anus

Urposas naboparopus (Play lab), urposas miomanxa fis o6yuenus
¥ IIpeTofjaBaHyIs IpeffHa3HaYeHa Ji/IA leTelt, POfUTeell, CTY/IeHTOB 1 VIC-
clepoBareieil. B Heil BBINOMHAIOTCSA CIeAyOLIVe 3a4adn: 1) paspaboTka
TeOPEeTUYECKOI OCHOBBI HAaPPAaTUBHON UI'PbI B PAaHHEM [eTCTBE; 2) OIN-
caHMe y4eOHOI TPOrpaMMBl 1 MCIIO/Ib30BaHME MIEarOrMYeCKIX METOJOB,
CIIOCOOCTBYIOMMX Pa3BUTHIO U 00YUEeHNIO peOeHKa Yepe3 UTPOBYIO fiesi-
TENIbHOCTD; 3) OIpefie/ieHne OCHOBHBIX KpuTepueB 3¢ peKTuBHOro 1 1ie-
71eco06pasHOro BMeIaTe/IbCTBA B3POC/IBIX B IETCKYIO UTPY; 4) ONMCaHMe
He0OXO/VIMBIX YC/IOBUIA JIs1 Pa3BUTHSA JieTelt ¥ B3POCIIBIX IPY COBMECTHOM
B3anmoperictuu (Brédikyte, 2011).

Pas3 B HefemnIo OKOJIO MATHAALATY MAaTePeil U3 CTONMMLbI JINTBBI IPUBO-
IVIM JeTeli Ha ICCIIeSOBaTe/IbCKYIO IUTOLIATIKY, I7ie IIPOXOVIIY UTPOBBIE
CeCccuy JUINTENbHOCTBIO 110 YeThIpe Yaca. Ha mpoTskeHUM HeCKOMbKUX
y4eOHBIX CEMECTPOB CTY/IEHTHI pa3HbIX YPOBHel 00yueHns 1 06pa3oBa-
TEbHBIX IIPOTPaMM (IICUXOJIOTHY, TeaTPaJIbHOTO MAacTepCTBA U MEXY-
HapopHoro obmeHa Erasmus) momoranu nccienoBars, GopMyanpoBars,
HOATBEP)K/JATD U IIPOBEPSTH IPUHIUITBI COBMECTHOI UTPOBOI JEATENb-
HOCTM. OOBIYHO CTYHEHTHI paboTaay Ha IUIOLIAJIKe TONbKO B TeUeHNe
OJIHOTO CEMECTPa, HO [AETU MOIIM MPUXOIUTD JOJbIlle — Ha OJVH, /[Ba
VULV JJaXKe YeThIpe IO/THBIX YU4eOHbIX Tofa.

O6BIYHO TIOI[A/IKa Pa3/ieieHa Ha [iBa IPOCTPAHCTBA, 3aII0/THEHHBIX
PasIMYHBIMYU UTPYIIKAMU U He3aKPeI/IEeHHBIMYU JeTajlsIMU, KOTOpPbIe
IOJDKHBI IaTh TOTYOK BooOpaskeHuIo fereit. Obydaromas 30Ha — 6oree
CriokoiiHas. Ee MCIonb3yioT st mpoBefeHnst COOpaHmMil, YTEHNUs, UTPbI
B PeCTOpaH 1 B IOM. 30Ha KOPUJOpa MpefHasHAYeHA [IsI aKTUBHBIX
3aHATNIL: KOHCTPYMpoOBaHus, 6era u nazanus. Kax/pliil cemecTp ucce-
moBatey 1ab0paTOpU HAYMHAIOT HOBbIE UTPOBbIE MEPOIIPUSTHS, Lie/b
KOTOPBIX — IIOMOYb JIeTAM Y/Iy4IIUTb MX HAaBBIKM KPEeaTUBHOI UIPHI,
a 3aTeM IIPUITTACUTD IPUCOEAVHUTHCA K 00111ell UTPe HOBUYKOB — JleTell,
y KOTOPBIX ellle HeT UTPOBOTO OIBITA.

Yuacmuuxu

Ocenblo 2017 rona 14 mereit B Bozpacte ot 0,5 o 5,3 neT (cpegHuit
BO3pacT 2,7 rofja) IpUHSIN YYacTIe B 3aHATHUAX UTPOBOIL Ta0OpaTOPUNL.
KpynHomacurabHoe TeMaTi4eckoe MCCIefloBaHMe IINIOCh 6osiee MecTy
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Heyienb. B BBIOpaHHBII /11 MUKPOAHa/IM3a JeHb Y4aCTBOBAJIO 27 YeJIOBEK:
9 nereit (Bo3pactHo uamnasoH 0,5-5,3 roga) 1 18 B3poc/bIx (2 uccnemoBa-
TesA, 7 MaTepeli, 7 CTY[IeHTOB 1 2 Bueooleparopa). Bce oHM yyacTBoBam
B yTpeHHeM Kpyry VrpoBoii maboparopumn.

ITosxe, B KOpUAOPe, Ifie UTPOKM McKamu Kpommuanit zoMnk, octanach
TOJIBKO IIOJIOBUHA IpymIbl (14 yenoBek): 7 feTelt (BO3pacTHOI AMAaNa3oH
2,0-5,3 roma) u 7 B3pocnbix (1 mccmenoBarensp, 2 MaTepy, 3 CTyIAeHTa U
1 omepatop).

Opzanusayus pazeusarouieii uzpoeoii OessmenvHOCHU

O6pasoBaTe/bHBI METOJ, HApPAaTUBHOI UTPBI U 0Oy4aloLell mefa-
TOIMKY IIpy paboTe ¢ AeTbMU OT Tpex fo BocbMu et (Brédikyte, 2017)
COCTOUT 13 IIATH 11aroB. B VIrpoBoit maboparopun sKCrieprMeHTaIbHOE
BMeIIIaTe/IbCTBO HAYMHAETCS € 1) HaO/MoIeH s 3a JeTbMI 1 BBIOOpA TeMbl
UTPBIL; 2) TIPEACTAB/IEHNs CIOXKeTa IIPY IIOMOLIY KHUTY, IACbMa VTN Jiei-
CTBYIOLLIETO IIEPCOHAXKA (3T POJIb UTPaeT B3POCIIBIIL); Aasiee TPOMCXOANT 3)
IIPUCOEVIHEHe K COBMECTHOMY HapPaTUBHOMY UTPOBOMY MUPY (Ha 3TOM
aTare cobypaHyie HeOOXOVIMBIX /L UTPbI ITPEMETOB, BK/IIOUEHNe B UTPO-
BbI€ PUTYaJIbl; pellleHNe UTPOBBIX IIPO0O/IeM); pa3MbIIIUIEHNE HaJl CEXKETOM
Y IPOVICXOAIIVIMI BO BPeMsI UTPBI IPUK/TIOYEHMAMY; 4) pedIeKTpoBaHue
CKa3K1/paccKasa ¥ UTPOBBIX IPUKITIOYEHNI, U 5) HaO/MOIeH e 3a IeThbMI
BO BpeMsi CBOOOHOIT UTPbL. B TaHHOM 1M CCIEIOBAHNY OITMCAHBI BTOPOIT I
TPeTHIT STAIIBL: AETY TOTYIN/IN IICHMO OT CeMbJ KPOTVKOB ¥ IIOTPY3UTUCH
B COBMECTHBIE UTPOBbIE IPUKITIOYeHN. VIX 3a/1adert ObIIO CIIaCT KPOIMKOB.

Co6op oannvix u ananus

C 1e71bI0 OIIPENeNnNUThb POJb B3POCTBIX B IIpoliecce MPUCOeAMHEHN K
e TCKOI1 UI'pe MBI ITPEACTaBWU/IN IIPOLIECC Pa3BUTHSA UTPHI B IIOTHOM Qop-
Mare. TakyKe OIMCBIBAIOTCS peLleHN 10 SKCIIePYMEHTA/IbHOMY CO3IaHNIO
HEOOXOIMMBIX Cpefi, CIOCOOCTBYIOIUX Pa3BUTHIO HOBBIX TBOPYECKNX
¢opm urpsr (Brédikyte, 2011). Crremya MeTOfOTOTNYECKMM PEKOMEH-
mauuam J1.C. Beirorckoro (Boiroctckmii, 1997), Mbl c4MTaeM Ba>KHbBIM
OXBaTUTb IIPOLIECC LeIMKOM, C CAMOT0 Haua/Ia, yCTAHOBUTD U IPOC/IEANTD
TasbHeIIIee JMHaMITYeCKoe pa3BepThIBaHMeE, TO €CTh «IIPOCIIEAUTD MPO-
11eCC UTPOBOI iesITeIbHOCTH IO IIMKA PA3BUTHA, A 3aTeM — ee IIepexof] K
HOBOI1, 00y4JaloLIell CIcTeMe JeATeIbHOCTI» (TaM Xe, C. 76).

B nmanHoIt paboTe MccefoBaTeNy BBICTYININA B POIM aKTUBHBIX
Y4aCTHUKOB UTPBI, CO3TaBasi UTPOBOI MUP BMecCTe ¢ ZeTbMu. Takoe
pelieHye 6bI/I0 OCHOBAHO Ha TEOPETUYECKOI TUIIOTE3€ O TOM, UTO UTPa
IpefiCTaB/IAeT CO00II «KYIBTYPHYIO AEATENbHOCTD» (DNMbKOHMH, 1978).
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9TO 0O3HAYaeT, YTO CHOCOOHOCTD K UTpe He ABJISAETCSA BPOXK/IEHHBIM 0110~
JIOTMYEeCKVIM YMEHEM, & «OCBAVBAETCSI» B COLMAIBHOM cpefie (0c06eHHO
B ee BBICLINX, Hanborree pa3BUTHIX popmax).

Buoeonabniodenue u edunuya ananusa

[’maBHas Le/b BUAEOHAOMIONEHNA — 9TO BO3MOXKHOCTDb OTC/IEANTD
BCIO UTPOBYIO JieAITEIbHOCTb BO BpeMsA CECCUM OT Hayasa o KOHIA.

dokycoM BUeOHAOIONEHNA 3a IeTbMY V1 B3POCIIBIMY ObL/Ia UTPOBAst
TeATENbHOCTD, y4acTHe B PYTVX BUAAX [IeATEIbHOCTY, IEPEXOLBI OT Off-
HOTO BUJIa NEeATENbHOCTHU K IPYTOMY B T€YeHME BCETO B3aMMOJENCTBIUA
MEX/y UTPOKaMI.

Cy06beKTOM pasBUTHUA B KY/IbTYPHO-UCTOPUIECKOI TEOPETIUIECKOI
CTPYKTYpe SBJISIeTCS MOMUCYOBEKT, 8 UMEHHO «B3POC/IBI-peOeHOK.
Takum 06pa3oM, MUKPOM3MEHEHNS B OTHOIIEHUAX MEXAY peOeHKOM 1
B3pPOC/IBIM CTAaHOBATCA efuHMLel aHanu3a (Kynpsasues, 1997). 3unuen-
ko B.II. mpexmnosnaraer, 4TO «AeMCTBUS B peaIbHOM 4e/I0BEYeCKOM MIIpe»
TaK)Xe MOI'yT pacCMaTpPUBAThCA KaK eIMHULA AHA/IN33, IIPUYeM He TOJIbKO
HOBeIeHNA VIN JIeATeIbHOCTI YelI0BEKa, HO ¥ ero NCUXVKY (3MHYeHKO,
2000, c. 27). CorymacHo 9TOJ TOYKE 3pEHMs, peanbHoe JIeJICTBUE eCTh
yC/0BMe, MEXaHU3M, UCTOYHYUK SHEPIUM JI MICUXNYECKOTO PasBUTMHA.
Takum 06pasoM, efuHMIIA aHAIN3A IOMOIIY IETAM B IPYCOESVIHEHNN K
UTPOBOIJI Cpefie PACKPbIBAET BCIO IieNb B3aMMOJIEJICTBUII B SKCIIEPUMEH-
TaJIbHOII Cpefie 1ab0paTOpuM, HaYMHAA € (a) IPAMOTO y4acTUA B3POCTIOTO
B UTrpe ¢ pe6eHKOM [0 (6) IPSAMOTO y4acTsi B COBMECTHOI BOOOparkaeMoit
poneBoit urpe, (B) HENPsIMOTrO KY/IbBTYPHOTO BMELIATeNbCTBA B popMe
«II0Ka3a» 3MOLMiT 1 (I) He3aBUCHMMOI CBOOOIHOI [eATeNbHOCTH JeTell
(Brédikyte, 2011).

AHanus p€e3ynbTaToOB
Ilosmannas nomouiv 6 npucoebuuenuu K uzpe

C KyZIbTYPHO-MCTOPMYECKON TOUYKY 3peHMs 3pefble (OPMBI UTPBI
IPeJCTaB/IIOT COOO0IT KY/IBTYPHYIO IS Te/IbBHOCTD, U €C/IU AeTH IIPUHAJ-
JIeKAT 3TOI KY/IBTYPe, TO OHY MIMEIOT BO3MOXXHOCTDb OOYUNUThHCS IIPOIBU-
HyTbIM popMam urpsl (Bodrova, Leong, 2013). Tem He MeHee, Bce 60/1b-
mye 06beMbl IpHobpeTaeT caeaylomas npobaema: eci AeTu He MOTYT
IPUCOENVHNATBCA K UTPe CBEPCTHMUKOB, UCTIONb3YsA 3 PeKTUBHbIE CTpa-
TETUY, TO VX UT'Pa He JOCTUTHET 3Pe/IbIX GOPM BIUIOTD [0 MOCTYIUIEHNS
B JIOIIKO/IbHBIE YUpeXXAeHNst min Jaxe B Koy (Brédikyté et al., 2015).
B naHHOM pasperne npeacTaBIeHbl TPU IPUMepa, KOTOPbIE ITO3BOJIAT ITPO-
VWUTIOCTPUPOBATD NO3TAIIHYIO IOMOILb IeTAM B IIPUCOEAVIHEHNN K UTpe
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3a CYeT SMOLVIOHAIBHON CaMOPETYIALUI ¥ COBMECTHOM perynAanun. Bee
TPY 91130712 OBUIY 3aIMCAHBI BO BPEMs YeTBEPTON (M3 IeCATH) UTPOBBIX
ceccuit mpoekTa. MukpoaHanus snmu3ofa 1 mokasbiBaeT, KaK B3POC/IbIN
VICIIOJIb3YeT SMOLIMOHAIbHOE ITPeyBeINIeHNe, YTOOBI IPYB/IeYb 11 HAIIpa-
BUTb BHYMaHMe e TCKOTO KO/UIEKTUBA, IIPE3EHTYs TeM CaMbIM IIpoO/IeMy
Oyny1eir urpsl. B smmsope 2 onmcbiBaeTCA MHAMBUAyalbHasA paboTa ¢
KOHKPETHBIM PeOEHKOM U pa3/INdHble CIOCOObI, KOTOPbIE IOMOTYT €My
IIPUCOEAVHNUTBCA K UTPe IIPY UCIIONb30BAHMI 3HAKOB SMOLVIOHAIbHO
perynanum. Hakonern, snmusop 3 WIMIOCTPUPYET aKTUBHOE COBMECTHOE
perynupyemMoe y4acTie B CIOXKETHOJ UTPOBOJ CUTYalul C BBELEHUEM
KY/IbTYPHBIX IIPAKTHK.

9nusop 1: IIpeyBenndeHne sMOIii KaK CIIOCO6 PNUBIeYD

Y HAIIPAaBUTh BHUMAaHMe KO/UIEKTUBA

9 neteii (B Bo3pacte 0,5-5,3) 13 25 cupenu B Kpyre Ha KoBpe VIrpoBoit
nabopatopyu. [Toce yTpeHHel! ITeCHU MCCIe;OBATe/b BHITAILIVII MICHMO
3 [IOYTOBOTO AIIMKA Y HaYasl 3a4NThIBATh €T0 BCITYX.

Tabnuya 1

ITpeyBenyene sMOLMIi KaK COCO0 NpUB/IeYb ¥ HANIPABUTh BHUMaHIe
KO/UIEKTHBa — pacungppoBKa

18 Vccneposarens | [Tomorure! Ox! «B yayBIeHUn» IpUIOZHNMAeT 6pOBI
1 CMOTPUT Ha JieTeit

19 (TTaysa)

20 Uccnenosatens | Ooooooox! (Ckronsietcs Hap 6ymaroit, 6yATo pas-
BOpaumBaet nucbmo) (puc. 1)

21 (TTaysa)

22 ViccnepoBarens | Haut jom satonmno! | (Uuraer mcpMo 6071ee rpOMKUM TOJIO-
coM)

23 VlccnepoBarens | [Tocmorpure! Yro aTo | (Obpaiaercs K geTsam)

TaKoe?
23 (TTaysa) (IToBOpaumBaeTCcs U MOKa3bIBaLT AETAM
MICHMO)
24 Viccneposartens | YTo 3mech mpouso- (IlpomomkaeT pacckas BCTPEBOXXEHHBIM
mno? Bupnre? TOZI0COM, CMOTPUT BOKPYT I yKa3bIBaeT
Ha KapTuHKY ¢ Kpommrabum fommkom B
MICbME)
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lenbio uccmenoBarens ObUIO IPUBIEYDb 001[ee BHUMAHME K CIOKET-
HOI1 Ipo6iieMe co3faBaeMoro urposoro Mupa (Kpommanii fom paspyumn
IIOTOII, @ CAMV KPOJIMKY OKa3ajvCh B IOBYIIKe). Bce meTn momkHbI 6b11m
OTIIPABUTBLCS B IIYTh ¥ CIACTY KPOo/anKoB. Ko/mtekTuBHast urposas fes-
TEJIBHOCTB JO/DKHA ITPOUCXOUTD OCMBICTIEHHO 1 IOOPOBOTBHO (JIeOHTDEB,
1932; Colliver, Veraksa, 2021). Takum 06pa3om, YTeHe I1CbMa IPefCcTaB-
51710 MHPOPMATUBHOE KY/IBTYPHOE HEIICTBIE, CUTYALUN, KOTOPast ObLIa
0/1M3Ka K peasbHOI )KM3HNU, HO [IPU 3TOM IPOUCXOAN/IA B PAMKaX UTPHL.
OcHOBHast cmpamezusi BOBTIEYEHNS IETEN B UTPOBOE IPOCTPAHCTBO KaK
B KY/IPTYPHYIO [IeSITeIbBHOCTh COCTOSIIA 13 T€MOHCTPALNU KY/IbTYPHBIX
BepOabHBIX 1 HeBEPOAIbHBIX 3HAKOB 3TOM CUTYAIMM ¥ OKUJAHNUSA TOTO,
4TO ayJUTOPUsI IIPOSIBUT JOOPOBO/IbHOE BHUMaHME U peakiuio (puc. 1).

Puc. 1. BoipakeHue 11| YUTAOIIETO U CTyLIaTeNein

Bapocblit mpy nmomMoy HeBepOaIbHbIX CIIOCOOOB HANPABIAT KO-
JIEKTUBHOE BHMMAaHUe, MCIO/Nb3Ys SMOIVIOHAIbHOE IIpeyBeIndeHye
JUIA BKJIIOYEHNSA B MTPY ¥ aKTMBHOTO y4acTus B Heil. COIIacHO JAHHBIM
MMKPOAaHa/IN3a, KTIYEeBLIM CII0CO60M KOMMYHVKAIVIN OblIa HesepOasib-
Has. Korga mnccnenoBaTenb OTKpbUIA NIEPBYIO YacTh MIMCbMa U YBUJEIA
cnoBo «ITomozume», TO a) OHa ZEMOHCTPUPOBAIa pasHble TPUMACHI,
BBIpa@Kas yAMBJIeHNUe WV 0eCIIOKOICTBO; 0) efo OblIa cle/aHa maysa,
4TOOBI Y JieTell M B3pPOC/IBIX Obl/Ta BOSMO>KHOCTb OO/lyMaTh ¥ II0Ka3aTh
CBOIO PeaKIVio; B) OHA IIOJH:A/IA TOH rOJI0Ca; I') M3MeHIIa 11o3y. [To Mepe
TOTO, KaK MICC/IeIOBATe/Tb 3a4NTbIBAIA CITYIIATEAM UCbMO (puc. 1), miia
B3POC/IBIX U JieTell 3a MWIIMCEKYHAbI CMHXPOHU3NPOBAINCD. VIX muia
IPUHANN «00eCIIOKOeHHbIe» BBIpakeHus (puc. 1, muio crpasa). [laHHble
HeJPOIICUXOTOTMYeCKIX MCC/IeIOBAHNIT TOKA3bIBAIOT, YTO SMOILIMM 3apa-
3UTE/IbHBI, IOCKO/IbKY «BO BpeMsI KOMMYHUKAL[UI IO CUHXPOHUSHPY-
I0TCS pa3/IMYHbIMU criocobamm» (Barrett, 2017, p. 195). Bapocnbie moryT
choxycrpoBaTh BHUMaHMe KO/UIEKTUBA IIPY IIOMOIIY SMOLVIOHA/IbHBIX,
KY/IBTYPHBIX 3HAKOB J1 33 CYeT Pery/IALMYU BbIPaXKEHMsA JIULIA U )KECTOB.
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CornacHo K. Caaphu, smMoimoHanbHass KOMIETEHTHOCTb — 3TO CKOpee
IIpOIecC, BO3HMKAINIL B IOTOKE, HEXe/N INYHAs YepTa Xapakrepa
(Saarni, 1999). Bapociible, KOTOpbIE XOTSAT IOMOYb JETAM IIPUCOETHUTHCS
K UTPOBOMY IIPOCTPAHCTBY, U3MEHAIOT CBOJ MOLIOHA/IbHBII A3BIK TaK,
4TOOBI TOKA3aTh PeOeHKY Ky/IbTypHbIe Mofenu. C Ky/IbTypHO-UCTOpUYe-
CKOJI TOYKM 3peHNs, BBICIINe IICUXxudecKue QyHKIVM (B JaHHOM CIydae,
IO06POBOIBHOE COCPENOTOUeH e BHUMAHYI ) IIPOSIB/ISETCS BB — CO-
1ManbHO U MHAMBKUAYaIbHO. CrioBamu J1.C. BBITOTCKOT0, 3TO MOYKHO OIIpe-
IeNNUTDb TaK: «CIlepBa MEeXAY JIFOAbMU, KaK KaTeropus MHTepIICUXMYecKas,
3aTeM BHYTpM pebeHKa, KaK KaTeropysi MHTparcuxmdeckasi» (Boirorckmii,
1997, c. 106). Kak npaBuio, mpeyBennyeHne SMOLNii B UTpe POKycupyeT
BHMMaHIe ayfiUTOPUN Ha KOJITIEKTUBHYIO UTPOBYIO [eATeTbHOCTD U IIOMO-
raeT fAeTsAM IPAaKTUKOBAaTh HaBbIK! ITPOM3BO/IbHOIO BHUMAaHM S, KOTOPbIE
103XKe IIPUTOMATCS UM JIJIs1 CAMOCTOSITe/IbHOTO IIPUCOEAVHEHNS K UTPe.

Puc. 2. Uren 1 CTyfeHT HeBepOaTbHO ZeMOHCTPUPYIOT
TPEBOKHOE 3MOIVIOHATIbHOE COCTOSHIE

Inusof 2: VIHguBuayanabHOE NOCPEeTHUIECTBO
C UCIOTIb30BaHNeM 3HAKOB KY/IbTYPHOI
¥ SMOLIVIOHATIBHOI peryamiu

ITocne Ba>KHBIX HOBOCTEN U3 UTPOBOTO MMpPa BbIpakKeHUe NIl
CTYZIEeHTKM, KOTOpas CUJe/Ia HAIPOTUB YTella PANOM C OFHOI U3 [ieBO-
geK (2.0) 3a HECKONIbKO CEKYHJ IIPMHATIO TO )K€ caMoe 00eCIIOKOeHHOe
BbIpaKeHMe (puc. 1, miuo cnpasa). KylIbTypHbIll 3HaK SMOIMOHATBHOM
peryIAnnmu, yauBaeHue I 06eCIIOKOEHHOCTD, TaK)Ke HECKONbKO pa3
MIOABJIAIMCH Ha /INIle CTY[IeHTKU M BbIpaswinch nHade. OHa MpUKpblIa
y7bi6Ky PyKoil 1 HeBep6anbHO MOKa3asa, YTO OECIIOKOUTCA 3a CEMBIO
KPOJIMKOB, MCIIONIb30BaB KYIbTYPHBIN 3HAK [/IS1 PETyIALUA CBOUX 3MO-
uuit (puc. 2). Ilocne mpouTteHus nccnenoBaTenb BOCKIMKHYT: «Kakoe
Hec4dacTbe!» [leBouka, cueBIlas pALOM CO CTYAEHTKOM, MHULIMMPOBasa
C Hell 3pUTe/IbHBIN KOHTAKT (puc. 3a). Torma cTyseHTKa OBTOPIIIA TOT Xe
3HaK 9MOIIMOHA/IBHOI PETyIALUY, 00eCIIOKOEHHOCTH, U IIPUKPBLIA POT
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pykoit (puc. 3b). CekyHAy CIIyCTs ieBOYKa HTOTPOHY/IACH IO CBOETO PTa
¥ IPUKPBUIA Y/1bi0KY, CLIMUTUPOBAB 3HAK «00ECIIOKOGHHOCTI», KaK 9TO
cHenan B3pocblit (puc. 3c).

Puc. 3. CoBMeCTHOE ICIIO/Ib30BaHYe 3HAKA KY/IBTYPHOI 11 9MOLVIOHA/ILHOI Pery/is-
ILMU: a) IeBOYKA YCTAaHAB/IMBAET 3PUTE/IbHbII KOHTAKT; 0) CTy/IeHTKA IPUKPbIBAeT
POT; B) iIeBOUKA IIPUKPBIBACT POT

JleBouKa psIIOM CO CTYAEHTKON npuxoauia B VIrposyio naboparo-
PUIO Ha IPOTSHKEHNUN TIOTYTOfia ¥ HUKOTAA He IIPUHUMAJA yIacTHs B
HappaTUBHOI Urpe ofHa (6e3 yuactus Marepu). Bo BpeMs yTpeHHero
Kpyra y CTyIeHTKU Obl/Ia ye/ib IOB/IeYb AeBOYKY B UTPY OFHY, TO eCTb 6e3
Martepu. C KyJIbTypHO-UCTOPUYECKON TOUKM 3PEHNA, B CIy4asX, KOTJa
pebEHOK IPOsBIIAET XelaHUe YYaCTBOBATh B UIPe, B3POCIIBIII IOMOTaeT
eMy IIPMCOEMHUTBCA K COBMECTHOIL MTPe 3a CUEeT aKTa MOCPEIHNIeCTBA
(Berrorckuii, 1983; OnpkoHuH u 3uH4eHKo, 2002). Tak, 1) 3puTenpHbIi
KOHTAKT U 2) 5KeCT 3aKPBITHs PTa PYKOJI CO CTOPOHBI IeBOYKY OCTTY>KVJIN
I/Is1 BSPOC/IOTO IIPU3HAKOM TOTO, YTO [Majia «B3POCIIBIIl — peOeHOK» pas-
JesIsiyia OfHY U Ty YKe SMOLVIO ¥ TIOHMMaHMe CUTYaLuu. YIbIOKM Ha MIjax
00erx y4acTHMUI] 6bUIM METaKOMMYHMKATUBHBIM KJIIOYOM U O3HAYAJIN:
«ato urpa» (Bateson, 1978; Brédikyté, 2011).

ITOT MUKpOaHA/IN3 II0KA3bIBAET, YTO CTPATETMY BOBICYCHNA JleTell B
urpy GpoKycupyroTcs Ha Ayuajore IoCpeCcTBOM HeBepOaIbHbIX KY/IbTYp-
HBIX 3HAKOB B IaJie «B3pOCIbI — pebeHok». [leTy MIaziero Bo3pacra,
KaK /IeBOYKa B OIIVICBIBAEMOM 31I130/ie, 0OBIYHO IHTEPECYIOTCS UTPOBBIMM
CUTYaIVISIMY, OJJHAKO IM He XBaTaeT HaBbIKOB JU/ISI IIPYICOEANHEHNSA K CO-
BMecTHOM urpe. C Ky/lIbTypHO-VICTOPUYECKOI TOUKM 3peHMs B3POCIble
PaCIIVPSIOT WK PAa3BUBAIOT HABBIKY U OIIBIT peOeHKa, 0CTaBasACh B 30He
6mwkaiiero pasButus (Bsirorckuii, 1983; IBapu, A6pamcon, 2020).
ITo muenmio I'A. ITykepmaH, IOMOILb B3POCTIOr0 BO BpeMs UI'PbI IIpe-
CTaBJIsAeT cOOOII IIOTBITKIA, a He IpsAMBble YKaszaHus (Zuckerman, 2007). Bo
BpeMs1 UTPBI peOeHOK TO/DKEH MHUIMUPOBATH UATOT Y UMETH BO3MOXK-
HOCTb IPVMHATD WIN OTBEPTHYTH IpenoxeHus s3pocnoro (Lindqvist,
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2001). MrpoBoii Mup mpepiaraeT aKTUBHOE y4acTue, II03TOMY B3POCTIOMY
CJIefyeT BBICTYIIATh B pOJIM IIOCPEHIKA, ITPECTAB/IAIOIErO KY/IbTYPHBIE
IPaKTUKY, HEOOXO/VIMbIe B KOHKPETHOI CUTYALM, U1 )KAATh OTBETHOI
peakiuy oT pebGeHKa Ha [eCTBYA, KOTOpPbIE [ pebeHKa OyayT KoM-
¢doprabiMu. Ecriu pebeHOK cornanraeTcst Ha pejraraemMble faIbHeliIe
IIIary i COBMECTHO Pery/IyipyeMble CO B3POCIIBIM [IeICTBIS, TO UTpa OyzeT
IPOXOAUTD IIABHO.

Anusop 3: IlpucoemitHeHe K UTPOBOI cpefe
NpY IOMOIIY KYIbTYPHBIX A elicTBUIT

B konneKTUBHOI UTpe HAOTIONAeTCs HECKOIBKO 9MOIMOHATbHBIX
nuKoB. [IepBpIll 3MOLMOHA/IBHBIN YK ONMCAH Bbllle. Bropoit amouno-
HATbHBIN MUK ObUT BRIPAKEH rOPasfio CUIbHEE: Ha 3TOM JTalle MPOUC-
XOMJIO 3HAKOMCTBO C IIEPCOHAXEM UTPOBOTO MUpPa M OCTAIach TOMBKO
IIOJIOBMHA I'PYIIIBI — 7 ieTell ¥ 6 B3pocblx. KoMaH/ia UTPOKOB pasbIcKu-
Baja Kpommunit oM, Korjga KTo-TO YC/IBIIIAT IUIaY U3 APYToil KOMHATHI.
B3pocblit Mef/IeHHO OTKPBUT ABEPD U 3a1ies1 BHYTpb. CUTYyaIVs B KOMHa-
Te ObITa 3apaHee MOATOTOB/IEHA Crer{uanucTamu VIrpoBoii maboparopun.
B momewennn mnakana mama Kponbunxa (rcciemoBarenp, KOTopast Urpa-
J1a 3Ty poJIb ¢ 6yMaXKHBIMU yIIaMu Ha rojiose). Crapine feTu (B Bo3pacTe
3,0-5,3) HampaBUIMCh PsIMO K ABepu. Kak 651 To HI Ob1710, HeBoUKa (2,0)
U CTY[IeHTKa 3aMep/u B Kopupope. Torma cTyfileHTKa Hadala IOBTOPATD
TOT YK€ KY/IbTYPHBIII ¥ 9MOLIIOHA/IbHBII 3HAaK 0€CIIOKOJICTBA, IPUKPBIBAs
poT pykoii (puc. 4a). Ona 06bsicHMIA ieBOUKe: «KTO-TO MIadet v IpocuT
o omowm» (puc. 4b). Toraa, Bee elte fepka pyKy y pra, OHa y/IbIOHY/IACh,
IIOfIaB CUTHAT «3TO Urpa» (puc. 4c). HakoHel, oHM BOLIIM B KOMHATY.

Puc. 4. CrypeHTKa: a) IOKa3bIBaeT 00eCIIOKOEHHOCTD Y TPUKPBIBAET POT; b) 06D-
SICHACT, YTO IPOVICXOJMUT B KOMHATE; C) Y/IbIOAeTCs, BCe ellle IPUKPBIBast POT PYKOt

B xomHaTe HaxopmIach Iwiavymas Mmama Kponbunxa (puc. 5, cipasa,
JIe>Ka Ha CTOJIe) U IUTIOIIEeBbIN KPOJMK IO KpbIIleit. [leBouKa 1 CTy/leHTKa
He IIPYHUMA/IN YIacTVA B ieficTBuN. Terto eBOYKM ObIIO HAIIPSDKEHO, HO
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eit ObIJI0 MHTEPECHO IOCMOTPETD, YTO IPOUCXOAVIO IIOJ] Kpbliiei (puc. 5,
IeBOYKa IocepeyHe).

Puc. 5. JleBouKa aKKypaTHO CMOTPUT, 4TO IIPOMCXOMUT IO KPbILLEi

Mawma Kpornpunxa miakasna: «Y MeHs cloMaHa HoXKa». HecmoTps Ha
3TO, TV OCTaBa/lINCh HeMOABIDKHBIMU. CTY[IeHTKa MATKO TIPeIoxKIIa
MM BO3MOYKHbI€ JIeJiCTBIA B TaKoii cuTyanuy. OHa B3s/1a pyKy IeBOUYKM U
TIOJIO>KIJIA B Hee TapeIKy ¢ effoit (puc. 6). [leBouka HampaBMIach K CTONY,
a CTy[IleHTKa CKa3asa eif: «MoxeT ObITb, KPOIMK X0UeT ecTh?» JleBouka
3apepumia fiefictue. OHa IoHeC/Ia Tape/Ky 10 CTO/A, T0Ka OCTa/lbHbIe
[eTV He Jle/la/ii HUYero.

Puc. 6. B3pocblil HAYMHAET AEATENTbHOCTD, a peOeHOK 3aBepIlaeT,
TO ecThb IpuHOCKUT MaMe Kponpunxe exy

Taxoit epexof B UTPY AB/IAETCS KpUTUIECKU BaXKHBIM 110 IBYM IIPU-
4yrHaM: 1) BHMMaHUe eTeil M/IaIIIero BO3pacTa MOXKeT OBITh OTB/IEYEHO
APYTMMU KOHTEKCTaMU; 2) eC/IV CUTYalVs ABJIAeTCS He3HAKOMOIL, a 9MO-
IIYIOHA/IbHOE HaIIpsDKeHNe CTAHOBUTCS CIVIIIKOM CTPECCOBBIM, TO pebe-
HOK MOXKET OTKa3aTbCs OT y4acTUA U IIOKVMHYTb UIPY. Llenvto CTyIeHTKN
ObI/I0 yriep>kaHye pebeHKa B CIOXKETHOI UTPe, YTO 03HAYA/I0 COBMECTHYIO
PperynALNIo SMOLVMOHA/IBHOIO COCTOSHNA Ha ONITYMA/IbHOM YPOBHE U CO-
BMECTHOE BBIIIOJIHEHVE€ OCO3HAHHDIX [J€MICTBUI B CLIEHE CIOOKETHO UTPBL.
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C KyZIbTypHO-UCTOPUIECKOI TOUKY 3PEHMA 3TO COBMECTHOE/ pasfie/ieHHOe
SMOLVIOHAIbHOE IIepeXMBaHVe B UTPOBOII Cpefie, TO €CThb «COMepeXIBa-
HIe», KOTOpOe TIOMOTaeT JeTsIM M/IaJIIero Bo3pacTta Ui feTsM 6e3 co-
OTBETCTBYIOIIETO OIIbITA y4aCTBOBATh B Pa3BUTHIX (POPMaxX POJIEBOI UTPBI
(Borrorckuii, 1999). ITo muenuto K.C. CraHuCIaBCcKOroO, [1eiiCTBYIOLIE
JINLA, aKTePbl, HO/DKHBI IPUIaBaTh COOCTBEHHOMY SMOLIMIOHAIBHOMY
OIIBITY BHELITHEE BOIUIOLIEHYE U MICIIO/Ib30BaTh TEJIO, )KeCTHI, BBIpaKeHIe
JNI}A, 9YTOOBI PACKPBIBATh SMOLVI TTePCOHAXKA WM CUTHAIM3UPOBATD O
Hux (Cranncimasckuii, 2001). Bech mporiecc poreBoit UTPbI 03HAYAET, YTO Y
pebeHKa OB/ TCS BO3MOYKHOCTb IOYYBCTBOBATD OIIBIT IICUXNIECKOTO
COCTOSIHUA JPYTrOro YejoBeKa coBMecTHO co B3pocnbiM (Hakkarainen,
2004).

Kak mumrer A.B. 3anoposxel], «aMOLIMOHAIbHBIE IIPOLECCHI CBA3AHBI
He CO CMBIC/IOM, @ CO 3HaYeHMeM, KOTOpOe M IIPUAI0T CUTYaLlNI U IIPO-
UCXOJiALIVe BHYTPYU HUX AelicTBusA» (3amopoxker, 2002, . 62). Takum 06-
Pa3oM, COBMeCHHO CO 83POCTIbIM PeOeHOK YHUMCS Y4ACmBE06Aamb 6 POesol
uzpe ¢ NOMHBIM IMOYUOHANILHOIM YUKTIOM U UCHONIb308AMb KYNbMYPHbLE
npaxmuxu. [JleBodka OTbIrpaja MMKOBBIII MOMEHT JIO KOHIIA IPOXXMBaH
aMouyy 6eCIOKOCTBA U UCIIONIb30Ba/Ia KY/IbTYPHBIE JeiICTBI, YTOOBI
CHU3UTD YPOBEHb SMOLII IPYToro nepcoHaxa (Mambl Kponpuamxn).

OcHoBHas cmpamezus, HaIIpaBJIeHHAA Ha IOMOLIb B IIPUCOEAHEHNN
pebeHKa K KO/UTeKTVBHOI UTpe B JAHHOM 31IM307ie, IOfIpasyMeBajia NHN-
LUPOBaHMNe KY/IbTYPHO-3HAUYNMBIX AeiicTBmit. CTy/IeHTKa, YBUIEB, YTO
IeBOYKa OCTAaHOBIJIACH M He fie/laia HUYero, HeMel/IeHHO OTpearrpoBania,
IPeJIOKUB aKTUBHOE JIeJICTBYE 110 BOBJIEYEHUIO B UTPOBYIO CUTYALIMIO.
Bo-nepBbIX, B3pOC/IBIIT 00BACHII peOEHKY, YTO IIPOUCXOANUT B TOMellle-
HVIM, 9TO NO3BO/IN/IO YCIOKOUTb peOeHKa M CHM3UTh SMOLMOHAIbHBII
YPOBEHb [I0 OIITMMaIbHOTO. HeonbITHBIE/ caMble IOHBIE UTPOKM He YMEIOT
perynmMpoBarh CUIbHBIE SMOLUY U OZHOBPEMEHHO C TeM AyMaTh 13-3a
He3PeIOCTU MO3TOBBIX CTPYKTYp (Barrett, 2017).

Bo-BTOpBIX, CTy/IeHTKa 3HaJIa, YTO [IeBOYKa TI0OUT UTPaTh C MAMOJ1 B
pecTopaH, I03TOMY OHa IIPeIJIOKIIIA feBOYKe IOKOPMUTH MaMy Kporb-
YJIXY U CHsIJIA SMOILIOHAIbHOE OLleIIeHeH)e Ha TelecHOM ypoBHe. Korma
IeBOYKa HayasIa IBUTaThCs, ee MO3T IeKOHCTPYMPOBaI MHTEPIPETALVIO
curyaunu (Barrett, 2017) u cHsm sMonoHanbHOe HanpsbkeHne. HeaBHee
JICCTIefiOBaHMe, IPOBEJEHHOE COITIACHO KY/ILTYPHO-UCTOPUYECKON KOH-
L[eNIMY, JOKa3aJI0 HeOOXOAMOCTD ITpYMeHeH s cKapPONaMHIA U IO -
YepKHYJIO, 4TO B IIPOIleccax IpernofaBanys 1 o0ydeHns paboTaer cucreMa
MHTpakopnopanbHoro pynkuonnposanus (Shvarts and Bakker, 2020).
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Tax, JeBo4Ka U CTyZIeHTKa [IeICTBOBA/IN B UTPe KaK OfHa eAMHNLIA U
PasbIrpbIBajy COOBITHSA B TECHOM TeleCHOM B3auMoyieiicTBym. CTyAeHTKa
Ha4MHAJIa [IesATEeNIbHOCTD, @ peOeHOK 3aKaHuuBasI ee. UyBCTBUTEIBHOCTD
nezarora K SMOLMOHA/IbHBIM IepeXMBAHMUAM pebeHKa Obl1a TOHKOIA,
IIOCKO/IbKY CTY[ieHTKe IIPUXOAMIOCh CYUTHIBATh YYBCTBA peOeHKa I10
BBIPKEHNIO INIIa U A3bIKY Tesla. OHa IOMOTTIa [leBOYKe IIPeofi0/IeTh 9MO-
LIVIOHA/IbHBIN 6apbep, CHU3UTD HATIPSDKEHHOCTD U IIPOU3BECTY KY/IBTYPHO
3HAYMMble JENICTBUA B CIOKETHOV CUTYaLUN.

O6c¢y>xieHNe 11 pe3ynbTaThl

Llenb maHHOTO MCCIENOBAHNA COCTOUT B OIPENENeHNN CTpaTerni
3MOLIVIOHAJIPHON perynAnuy, KOTopble NPUMEHAIOT B3POC/Ible IO OT-
HOUIEHUIO K IeTsAM C IIe/IbI0 IPYCOENVHEHNA K UTPOBOMY IIPOCTPAHCTBY.

Mukponu3sMeHeHNs B OTHOILEHUAX MeX/Ty peOEHKOM U B3POCIIBIM BO
BpeMsI UTPbI SABJIAIOTCA eAVHNIIel aHa/IN3a U IPeACTaB/IAI0T YCIIeIIHbIe
IIAT¥ 110 pa3BUTHIO SMOLMOHAIbHON CAaMOPETY/LALIUN B KY/IbTYPHOJ UTPO-
BOII IeITe/IbHOCTH. B Tpex OIMCaHHBIX SIM30/aX AETH, HUKOIA paHee He
UTpaBIINe CAMOCTOATE/IbHO B COBMECTHBIX BOOOpaXKaeMbIX UTPaX, IPK-
COeAVHMINCH K UTPOBOMY IIPOCTPAHCTBY U OCTA/INCh B HeM Oyarogaps
HOiiepYKKe B3pOC/IOro. b onpefienieHs! Tpy OCHOBHbIE efarOrndecKye
SMOLVIOHA/IbHbBIE CTPATernN caMoperyaunn. 1. B3pocblit ncnonb3yer
IpeyBenndeHye SMOLMIT A IpUBJIeYeHNs] Y HAIIpaBJIeHNsI BHUMAHUA
IeTCKOTO KOJUIEKTUBA (HaIpyMep, MOXXHO TOBOPUTDH B3BOTHOBAHHBIM
TOHOM, UCIIONb30BaTh BBIPA)XEHNE JINIIA, A3BIK TeJa, [le/IaTh May3hl).
2. Bspocblit, 4TOOBI OKa3bIBaTh MHANBU/YaIbHYIO IIOMOLIb peOEHKY 110
BXOXX/ICHVIO B UTPOBOJI MUP, OTC/IEXXVBAET OMVDKAIIIIYIO 30HY Pa3BUTHA
pebeHKa B COOTBETCTBMM C YPOBHEM Pa3BUTHA €TO IICUXVIKY U1 PearupyeT
IIpY IOMOLIY SMOLIMOHA/IbHBIX 3HAK06 BelleHNA inasiora. 3. Yiep)XuBaHue
pebeHKa B CIO)KETHOII UTPe, I7ie B3POC/IBIl 00beANHSAETCS C peOeHKOM
B €IVHYI0 UTPOBYIO eVHUIY, IOMOTaeT eMy COBMECTHO Pery/l11poBaTh
3MOLIMY U IpefjIaraeT peOeHKy Ky/lIbTypHbIe JeiCTBISA, HEOOXOAVMbIE B
UTPOBDIX CUTYALAX /LA CHUDKEHM s HalIPsKeH M.

3HaMeHUTOE 3THOrpaduyeckoe uccnegosanme B. Kopcapo o xyinb-
Type B3aMOJeCTBYUA CBEPCTHUKOB B UTAIbAHCKOM JIETCKOM Cajly
JICHO IT0KAa3aJI0, YTO BK/IIOUUTbCA B UTPY CO CBEPCTHUKAMM HE TAK-TO
npocTo. «OcO6eHHO TPYAHO MOTYYNUTD HOCTYI B I'PYIIIBI UTPAIOLINX
TOUIKOJIbHMKOB, IIOTOMY YTO JIeTY MJIaJIIero BO3pacTa MMEIT CK/IOH-
HOCTb 3aIIMIIATh 00Iee IIPOCTPAHCTBO, 00bEKTH 1 TEKYLIYIO UTPY OT
BTOp>KeHMs 4y>xakoB» (Corsaro, 2011, p. 157). [leTn MCIIONb3YIOT TOHKYE
CTpaTeruy, 4ToObl BIUCATHCA B UTPY U KY/IBTYPy CBEPCTHUKOB. Te, y
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KOTO €CTb UTPOBOJI OIIBIT, XOTAT COXPAHUTh KOHTPOJIb HaJ| COBMECTHOII
[eATeNbHOCTDIO, IIOCKOJIBKY MX B3aMMOJEIICTBME CO CBEPCTHUKAMMU
BCe ellle 04eHb XPYIKOe, I B OO/IBIINHCTBE JOMIKOIbHBIX YIPEKAeHNUI
IMPOUCXOAAT MHOTOUYNCIeHHbIe Heypaaunsl (Corsaro, 2011). VimeHnHO
HO3TOMY B C/Ty4asX, KOIZja K UIPe XOTAT CAMOCTOATEIbHO IPUCOeHV-
HUTbCS HEONBITHbIE UTPOKM, TO YYACTHUKM MOTYT OTKa3aTbCs HpPU-
HATD MX. [I03UTNBHOE IIOBefieHNe BO BpeMs UI'PHI laeT eTAM Oosblie
IIaHCOB Ha TO, 4TO cBepcTHUKYU npuMyT ux (Coelho et al., 2017). Co-
BpeMeHHbIe aHTPOIIOJIOTNYECKEe UCCIeJOBAHNA OATBEPXKAAIOT, YTO
HOAIIepXKKa B3POC/IBIX B paHHEM Pa3BUTUY ¥ 0OyYeHMUN Ba)kKHa, KOTZA
[leTV MJIaJiIIeTO BO3PacTa OB/IAfIeBAIOT SMOIVIOHAIbHBIMY HaBBIKAMU
(Wood, 2014, Colliver, Veraksa, 2021). IIpu aTOM noMo11b B3pOoCIoro
IIOJDKHA OKa3bIBaThCs B focTaroyHoM o6 beme (Kongis et al., 2021). Kak
nuier M. bpegukaiit, «<akTMBHOCTDb B3POC/IOTO JO/KHA OBITh 00paTHO
IPOINOPIMOHANIbHA aKTUBHOCTY pebenkar (Brédikyté, 2011, c. 145).
A.B. CyBopoB Ha3bIBaJ TAKYyIO IeJarOTMYECKYI0 CTPaTErnio «3aKOHOM
IIO3TAIIHON COBMECTHO Pa3fle/IEHHON [eATEeIbHOCTU», IPU KOTOPOI
B3pOC/Ible 3aMeYaloT IepBble IIPU3HAKM MONBITOK pebeHKa HavyaTh ca-
MOCTOSITENIBHYIO UTPY U ITOCTENEHHO CHIDKAIOT CBOO IIOMOII[b, YTOObI
MOBBICUTDb YPOBeHb caMopasutus pebenka (Cysopos, 2003). Cospe-
MEHHOe paHHee pasBUTHE U 00ydeHVe ABVDKETCS B CTOPOHY y4eOHOI
IIpOrpaMMBbl, COCTaBJIeHHOIT Ha ocHoBe urpsl (Whitebread, 2017; Fleer
etal., 2020), n mpenogaBaTensiM HEOOXORMMO 3HATh, KaK IIOMOYb JETAM
MJIQ/JIIETO BO3PaCTa IPUCOEANHUTHCS K IPYIIIIOBBIM UIPaM CBEPCTHU-
KOB ITPY IIOMOIIY SMOIIOHabHOI camoperynanyy (Kongds et al., 2021;
Colliver, Veraksa, 2021).

Pe3ynbTaTbl aHa/IM3a 3TOI CUTYALIMY ITOKA3a/IM, YTO IIelaroraM paH-
HEro pa3BUTHA HeOOXOMMO 00/IaiaTh BBICOKOI MIHTYMIIVEN U TOHMMA-
HJIeM B IIOIIbITKAX BOB/IYb JIeTell U MOAAePXKaTh X aKTUBHOE y4acTue B
KOJI/IEKTVIBHOJA JIeSITe/IBHOCTH, 0COOEHHO B pasBUTHIX (opMax BooOpaxka-
eMoit urpbl. [IoMo1Ib IeTSM B IPUCOeIMHEHUN K KOJUIeKTMBHOI 06pas3o-
BaTeJIbHOM Cpefie OTHOCUTCS K OLIOCPe0BaHHOMY OonbITY 00yuenusi (MLE)
(Tzuriel, 2018). B urpe Ha BooOpakeHMe UTPOKM MJIAJIIIETO BO3PACTa U
UTPOKM 6€3 OIbITa HAOTIONAIOT 3a IPOLIECCOM U IBITAIOTCA BMEIIAThCSA B
HEro; OHM MOTYT YyBCTBOBATb ceOsA HeKOM(OPTHO WM 3/TUTHCH, €CIIU UX
COOCTBEHHBIX 3HAHNII He XBAaTUT 1A IOHMMAHMA CyTI IPOVICXOMIALIETO
U JISVICTBUIL IPYTUX B UTPOBBIX CUTYaIMAX. DTO ITOXOXKe Ha CTPATETUN
OIOCPEIOBAHHOIO OMBITA 00Y4eHNMsI, KOI/ja B3pPOC/Ible UTPAIOT BMECTE C
[eTbMU: IIPeHAMEPEHHOCTb 11 OTBETCTBEHHOCTH, OOBSICHEHNE CMbIC/IA
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IPOUCXOJAIET0, MEAVALNA TPAHCLEHAEHTHOCTI, (POPMIPOBaHIEe YyB-
CTBa KOMIIETEHTHOCTY, MEeJUALIVA B CAMOPETY/IALUY (TaM Xe).

C Ky/IbTYPHO-UCTOPUYECKOI TOYKY 3pEeHNsA BOOOparkaeMas CUTya-
L[Vl B UTPOBOM MUpe comep>xut npasuia (Beirorckuii, 2004). ITo mue-
Hu0 M. Bpepgukute, eciu 4enoBek AeiiCTBYeT OIpefie/leHHbBIM 00pasom,
BBIIIO/THAS. KOHKPETHBIE NeJICTBUA, peOeHOK HauMHAaeT SMOLMOHA/IBHO
¥ GU3NYECKN PasbIrPbIBAaTh UTPOBYI0 CUTYALMIO, YTO 3aCTAB/IACT €TO
VICTIBITBIBATb YYBCTBO yHoBneTBopenus (Brédikyté, 2011). Ecnu urpokn
MJ/IaJILIIer0 BO3pacTa IMOMMYT CMBIC/I M HAy4aTCs IOMy4aThb YOB/IETBOpe-
HJe OT UTPBI, TO MOIBITAIOTCA BEPHYTHCA B UTPOBOI MUP, B OAVHOYKY
VUL C IPYTYIMIUL.

B meTcTBe B3aMMOZeNCTBYE B UTPOBBIX MMpPAX ABAETCA KpaliHe
Ba)KHBIM 1 TTO3BOJIAAET OOYYUTD KY/IbTYPHOI AeATenbHOCTU. C KyIbTyp-
HO-VICTOPMYECKOJ TOYKY 3PeHSI B paHHNE TOJIbI UTPa SIBJIAETCS BeAyILeil
IesATeNbHOCTBIO U ITpeobpasyeT BbIcIMe cuxmdeckye Gynkunm (Boiror-
ckuit, 2003; JleouTtres, 1978; 3anopoxkeir, 1986). AKTHBHOe BOBJIeYeHe
B 3pejible (POPMBI UTPHI YIy4IIaeT HaBBIKM caMo-perynsanuu (Bodrova,
Germeroth, & Leong, 2013; Hakkarainen et al., 2015). Bo Bpems urpst
IeTy MJIAZILIero BO3pacTa BIIEPBbIE B )KM3HM B3aUMOJEICTBYIOT C Ky/Ib-
TypOJ CBEpPCTHMKOB, YTO CTAHOBUTCA VX IIEPBOIl CAMOCTOATE/NbHON 1
TBOpYecKoli geaTenbHocThIo (Hakkarainen, 1999; Bredikyteé, 2011). ITpu-
HIIMasi CAMOCTOSATE/IbHOE pellleHe BCTYIUTD B UTPY, AeTU TaKxe 6epyT
OTBETCTBEHHOCTD 32 COOCTBEHHYIO SMOLMIOHAIBHYIO CAMOPETY/IALNIO.
Ecnu pebeHok crioco6eH apdeKTUBHO peryanpoBaTh SMOLOHAIbHOE
COCTOSIHME U JIeICTBOBATh 3P (PEKTUBHO, TO OH CMOXXET CTAaTh YaCThIO
urposoro Mupa. OfHaKo, ZeTU M/IAJILIET0 BO3pacTa He MOTYT B3aNMO-
IeICTBOBATb B COBMECTHOM UTPOBOM MIPe€, IIOCKO/IbKY VX SMOLIVIOHA/Ib-
Hasl pery/lIALusA elle OCTaeTCs He3pesoil. VIMEeHHO II03TOMY B3pOC/IbIe
JOJKHBI BBICTYIIaTh B KaueCTBE MOCPEJHUKOB NPV OCYI[ECTBICHUN
KY/JbTYPHBIX JeJICTBUM, MOJIEIMPOBATh CTPATEr UM SMOLMOHAIBHO pe-
TYJLALY, KOTOPbIe IIOMOTYT AeTSAM MJIAIIIero BO3pacTa IPYCOeUHNTD-
CA K UTPOBOMY MMPY M OCTaTbhcsA B HeM. COBMECTHO CO B3POCIIBIM pe-
O€HOK y4MTCS IPOXKUBATD B POJIEBOJL MI'Pe BECh SMOLVOHATbHBII VKT
U 1e/ICTBOBATD, IIPMIMEHAA COOTBETCTBYIOLINE KY/IbTypPHbIE IIPAKTVKI.

REFERENCES

Barrett, L.E. (2017). How emotions are made: The secret life of the brain. Houghton
Miftlin Harcourt.
Bateson, G. (1978). Steps to an ecology of mind. New York: Ballantine Books.

63



Sujetaité-Volungeviciené, G.
Helping Young Children Join Playworld: Microanalysis
Moscow University Psychology Bulletin. 2021. No. 4

Blackman, S.J. (2007). Hidden ethnography : Crossing emotional borders in
qualitative accounts of young people’s lives. Sociology, 41(4), 699-716.

Blair, C., & Diamond, A. (2008). Biological processes in prevention and interven-
tion: The promotion of self-regulation as a means of preventing school failure. Devel-
opment and Psychopathology, 20(3), 899-911.

Bodrova, E., Germeroth, C., & Leong, D. . (2013). Play and self-regulation: Lessons
from Vygotsky. American Journal of Play, 6(1), 111-123.

Brédikyte, M. (2011). The Zones of Proximal Development in Children’s Play.
Retrieved from: http://herkules.oulu.fi/isbn9789514296147/isbn9789514296147.pdf

Brédikyté, M., Brandisauskiené, A., & Sujetaité- Volungeviciené, G. (2015).
The dynamics of pretend play development in early childhood. Pedagogika, 118(2),
174-187.

Burkitt, I. (2019). Emotions, social activity and neuroscience: The cultural-his-
torical formation of emotion. New Ideas in Psychology, 54, 1-7.

Coelho, L., Torres, N., Fernandes, C., & Santos, A.J. (2017). Quality of play, social
acceptance and reciprocal friendship in preschool children. European Early Childhood
Education Research Journal, 25(6), 812-823.

Cole, PM., & Deater-Deckard, K. (2009). Emotion Regulation, Risk, and Psycho-
pathology. Journal of Child Psychology and Psychiatry, 50(11), 1327-30.

Colliver, Y., & Veraksa, N. (2019). The aim of the game: A pedagogical tool to
support young children’s learning through play. Learning, Culture and Social Interac-
tion, 21, 296-310.

Colliver, Y. and Veraksa, N. (2021). Vygotsky’s contributions to understandings
of emotional development through early childhood play. Early child development and
care, 191(7-8):1026-1040.

Corsaro, W. (2011). The sociology of childhood (3rd ed.). Pine Forge Press: Sage.

El'’konin, B.D. & Zinchenko, V.P. (2002). Razvivayuschiaya psikhologiya ili psik-
hologiya razvitiya [Developmental Psychology or Psychology of Development]. In:
www.iu. ru/biblio/archive/elkonin%5Fpsihrazv/ (in Russ.).

El'’konin, D.B. (1978). Psikhologiya igry [Psychology of play]. Moscow: Peda-
gogika. (in Russ.).

Fleer, M., & Hammer, M. (2013). Emotions in imaginative situations: The valued
place of fairytales for supporting emotion regulation. Mind, Culture, and Activity, 20(3),
240-259.

Fleer, M., Gonzadlez Rey, E, & Veresov, N. (2017). Perezhivanie, emotions and
subjectivity. Singapore: Springer (in Russ.).

Fleer, M., Hammer, M., & March, S. (2014). A Cultural-Historical Reading of the
Emotional Development of Young Children. Asia-Pacific Journal of Research in Early
Childhood Education, 8(2), 47-67.

Fleer, M., Veresov, N., & Walker, S. (2017). Re-conceptualizing executive functions as
social activity in children’s playworlds. Learning, Culture and Social Interaction, 14, 1-11.

Fleer, M., Veresov, N., & Walker, S. (2020). Playworlds and executive functions
in children: Theorising with the cultural-historical analytical lenses. Integrative Psy-
chological and Behavioral Science, 54(1), 124-141.

64



Cyematime-Bonynessuuene I.
IMomomb feTAM MIafilIero BO3PacTa B IPUCOENNHEHNY K UTPOBOMY MUPY...
Bectaux Mockosckoro yausepcuteta. Cepusa 14. Ilcuxonorus. 2021. Ne 4

Fleer, M., Veresov, N., Harrison, L., & Walker, S. (2017). Working with teachers’
pedagogical strengths: The design of executive function activities for play-based pro-
grams. Australasian Journal of Early Childhood, 42(4), 47-55.

Gershon, P, & Pellitteri, J. (2018). Promoting emotional intelligence in preschool
education: A review of programs. International Journal of Emotional Education, 10(2),
26-41.

Ginsburg, K.R. (2007). The importance of play in promoting healthy child de-
velopment and maintaining strong parent-child bonds. Paediatrics, 119(1), 182-191.

Gray, P. (2009). Play as a foundation for hunter-gatherer social existence. Amer-
ican Journal of Play, 1(4), 476-522.

Gray, P. (2011). The decline of play and the rise of psychopathology in children
and adolescents. American Journal of Play, 3(4), 443-463.

Gray, P. (2017). What exactly is play, and why is it such a powerful vehicle for
learning? Topics in Language Disorders, 37(3),217-228.

Hakkarainen, P. (2004). Narrative learning in the fifth dimension. Outlines: Crit-
ical Social Studies, 6(1), 5-20.

Hakkarainen, P. E., Brédikyté, M., BrandiSauskiené, A., & Sujetaité-Volun-
geviciené, G. (2015). Ikimokyklinio amziaus vaiko raida: Zaidimas ir savireguliacija.
[Development in Early Childhood: Play and Self-regulation]. Kaunas: Vitae Litera.
(in Lithuanian).

Hakkarainen, P, & Bredikyte, M. (2020). Playworlds and narratives as a tool of
developmental early childhood education. Psychological Science and Education, 25(4),
40-50.

Hughes, C., & Cline, T. (2015). An evaluation of the preschool PATHS curriculum
on the development of preschool children. Educational Psychology in Practice, 31(1),
73-85.

John, O.0., & Gross, J.J. (2004). Healthy and unhealthy emotion regulation:
Personality processes, individual differences, and life span development. Journal of
Personality, 72, 1301-1334.

Kongis, M., Méittd, K., & Uusiautti, S. (2021). Participation in play activities in
the children’s peer culture. Early Child Development and Care, 1-14.

Kozulin, A. (1998). Psychological Tools: A Sociocultural Approach to Education.
Cambridge, MA: Harvard University Press.

Kudriavtsev, V.T. (1997). Smysl chelovecheskogo detstva i psihicheskoe razvitie rebi-
onka [The sense of human childhood and mental development of children]. Moscow:
Publishing house URAO (in Russ.).

Leontev, A.N. (1932). Studies in the cultural development of the child, 3: The de-
velopment of voluntary attention in the child. Journal of Genetic Psychology, 37, 52-81.

Lindqvist, G. (2001). When small children play: how adults dramatize and chil-
dren create meaning. Early Years, 21(1), 6-14.

March, S., & Fleer, M. (2017). The role of imagination and anticipation in chil-
dren’s emotional development. In Perezhivanie, emotions and subjectivity (pp. 105-127).
Singapore: Springer.

Mills, D., & Morton, M. (2013). Ethnography in education. Sage.

65



Sujetaité-Volungeviciené, G.
Helping Young Children Join Playworld: Microanalysis
Moscow University Psychology Bulletin. 2021. No. 4

O’Brien, J., & Smith, J. (2002). Childhood transformed? Risk perceptions and the
decline of free play. British Journal of Occupational Therapy, 65(3), 123-128.

Pritchard Dodge, E., & Grimm, D. (2011). Kimochis childhood curriculum feel
guide. San Rafael, CA: Plushy Feely Corporation.

Rager, K.B. (2009). I feel, therefore, I learn: The role of emotion in self-directed
learning. New Horizons in Adult Education and Human Resource Development, 23(2),
22-33.

Repacholi, B.M., & Gopnik, A. (1997). Early reasoning about desires: evidence
from 14- and 18-month-olds. Developmental Psychology, 33(1), 12.

Rivers, S.E., Tominey, S.L., O’Bryon, E.C., & Brackett, M.A. (2013). Introduction
to the special issue on social and emotional learning in early education. Early Education
& Development, 24(7), 953-959.

Rothbart, M.K., Posner, M.1., & Kieras, J. (2006). Temperament, attention, and
the development of self-regulation. In K. McCartney and D. Phillips (Eds.) Blackwell
handbook of early childhood development (pp. 338-357). Malden: Blackwell Publishing.

Saarni, C. (1999). The development of emotional competence. New York: Guilford
Press.

Schweder, S. (2020). Mastery goals, positive emotions and learning behavior in
self-directed vs. teacher-directed learning. European Journal of Psychology of Educa-
tion, 35(1), 205-223.

Shvarts, A., & Abrahamson, D. (2020). Intercorporeal dynamic functional system:
a dual eyetracking study of student-tutor collaboration. C.M. Krause, L.D. Edwards
(Eds.) The body in mathematics: Theoretical and methodological lenses, Leiden. The
Netherlands: Brill.

Shvarts, A., & Bakker, A. (2019). The early history of the scaffolding metaphor:
Bernstein, Luria, Vygotsky, and before. Mind, Culture, and Activity, 26(1), 4-23.

Stanislavsky, C. (2001). My Life in Art (J. ]. Robbins, Trans.). London: Methuen
Drama.

Suvorov, A.V. (2003) Experimental Philosophy (E.V. Ilyenkov & A.I. Meshcheri-
akov). Journal of Russian and East European Psychology, 41(6).

Tzuriel, D. (2018). Mother-child mediated learning experience strategies and
children’s cognitive modifiability: Theoretical and research perspectives. Educational
Psychology: Between Certitudes and Uncertainties, 21-38. Intech Open.

Veraksa, A.N., Almazova, O.V.,, Bukhalenkova, D.A., & Gavrilova, M.N. (2020).
The Possibility of Using Role-Play to Train Executive Functions in Preschoolers. Cul-
tural-Historical Psychology, 16(1), 111-121.

Vygotsky, L. (1971). The psychology of art. Cambridge, MA: MIT Press.

Vygotsky, L.S. (1983). Sobranie sotchinenyit. 3 [Collected Works, Vol. 3]. Moscow:
Pedagogika (in Russ.).

Vygotsky, L.S. (1997). The Collected Works (R.W. Rieber, Ed.), Vol. 3. New York:
Plenum Press.

Vygotsky, L.S. (1998). The Collected Works (R.W. Rieber, Ed.), Vol. 5. New York:
Plenum Press.

66



Cyematime-Bonynessuuene I.
IMomomb feTAM MIafilIero BO3PacTa B IPUCOENNHEHNY K UTPOBOMY MUPY...
Bectaux Mockosckoro yausepcuteta. Cepusa 14. Ilcuxonorus. 2021. Ne 4

Vygotsky, L.S. (2003). Psihologia razvitia rebionka [Psychology of child develop-
ment]. Moscow: EKSMO (in Russ.).

Walker, S., Fleer, M., Veresov, N., & Duhn, I. (2020). Enhancing executive function
through imaginary play: A promising new practice principle. Australasian Journal of
Early Childhood, 45(2), 114-126.

Whitebread, D. (2017). Free play and children’s mental health. The Lancet Child
& Adolescent Health, 1(3), 167-169.

Whitebread, D., Basilio, M., Kuvalja, M., & Verma, M. (2012). The importance of
play. Toy Industries of Europe, 1-55.

Wood, A.W. (2014). Practical anthropology. In Kant und die Berliner
Aufklirung (pp. 458-475). De Gruyter.

Zaporozhets, A.V. (2002). Toward the question of the genesis, function, and
structure of emotional processes in the child. Journal of Russian & East European
Psychology, 40(3), 45-66.

Zelazo, PD., & Cunningham, W.A. (2007). Executive function: Mechanisms
underlying emotion regulation. Handbook of emotion regulation (pp. 135-158). New
York: Guilford Press.

Zinchenko, V.P. (2000). Mysl I slovo Gustava Shpeta [Thought and Word of Gustav
Shpet]. Moscow: URAO (in Russ.).

Zosh, J.N., Hopkins, E.J., Jensen, H., Liu, C., Neale, D., Hirsh-Pasek, K., . . .
Whitebread, D. (2017). Learning through play: A review of the evidence. LEGO Fonden.

Zuckerman, G. (2007). Child-adult interaction that creates a zone of proximal
development. Journal of Russian and East European Psychology, 45(3), 31-58.

CIIMCOK JIMTEPATYPbI

Bureomcexuii JI.C. Cobpanne counHennii T. 3. M.: ITegaroruka. 1983.

Bueomckuii J1.C. Tlcuxonorus passutus pe6énka.M.: 9DKCMO. 2003.

3unuenxo B.I1. Mbicnb u cnoso Iycrasa [llnera. M.: Misgatensctso PAO. 2000.

Kyopsisues B.T. CMBICII 4e/IOBEYECKOTO JIETCTBA U IICUXMYECKOe PAa3BUTHE pe-
6énka. M.: Msmarenscknit gom YPAO. 1997.

Dreep M., Ioncanes P.O., Bepecos H. CyObeKTUBHOE TIepeXNBaHe IMOLINIL.
Cumnranyp: Springer. 2017.

Invkonun J].b. Ilcuxomorus urpel. M.: Ileparoruka. 1978.

Barrett, L.F. (2017). How emotions are made: The secret life of the brain. Hough-
ton Miftlin Harcourt.

Bateson, G. (1978). Steps to an ecology of mind. New York: Ballantine Books.

Blackman, S.J. (2007). Hidden ethnography’: Crossing emotional borders in
qualitative accounts of young people’s lives. Sociology, 41 (4), 699-716.

Blair, C., & Diamond, A. (2008). Biological processes in prevention and interven-
tion: The promotion of self-regulation as a means of preventing school failure. Devel-
opment and Psychopathology, 20 (3), 899-911.

Bodrova, E., Germeroth, C., & Leong, D.J. (2013). Play and self-regulation: Les-
sons from Vygotsky. American Journal of Play, 6 (1), 111-123.

67



Sujetaité-Volungeviciené, G.
Helping Young Children Join Playworld: Microanalysis
Moscow University Psychology Bulletin. 2021. No. 4

Brédikyté, M. (2011). The Zones of Proximal Development in Children’s Play.
Retrieved from: http://herkules.oulu.fi/isbn9789514296147/isbn9789514296147.pdf

Brédikyté, M., BrandiSauskiené, A., & Sujetaité- Volungevi¢iené, G. (2015).
The dynamics of pretend play development in early childhood. Pedagogika, 118 (2),
174-187.

Burkitt, I. (2019). Emotions, social activity and neuroscience: The cultural-
historical formation of emotion. New Ideas in Psychology, 54, 1-7.

Coelho, L., Torres, N., Fernandes, C., & Santos, A.J. (2017). Quality of play, social
acceptance and reciprocal friendship in preschool children. European Early Childhood
Education Research Journal, 25 (6), 812-823.

Cole, PM., & K. Deater-Deckard (2009). Emotion Regulation, Risk, and Psycho-
pathology. Journal of Child Psychology and Psychiatry, 50 (11), 1327-30.

Colliver, Y., & Veraksa, N. (2019). The aim of the game: A pedagogical tool to
support young children’s learning through play. Learning, Culture and Social Interac-
tion, 21, 296-310.

Colliver, Y., & Veraksa, N. (2021). Vygotsky’s contributions to understandings
of emotional development through early childhood play. Early Child Development
and Care, 1-15.

Corsaro, W. (2011). The sociology of childhood (3rd ed.). Pine Forge Press: Sage.

El'konin, B.D. & Zinchenko, V.P. (2002). Razvivayuschiaya psikhologiya ili psik-
hologiya razvitiya [Developmental Psychology or Psychology of Development]. In:
www.iu. ru/biblio/archive/elkonin%5Fpsihrazv/

Fleer, M., & Hammer, M. (2013). Emotions in imaginative situations: The valued
place of fairytales for supporting emotion regulation. Mind, Culture, and Activ-
ity, 20 (3), 240-259.

Fleer, M., Hammer, M., & March, S. (2014). A Cultural-Historical Reading of the
Emotional Development of Young Children. Asia-Pacific Journal of Research in Early
Childhood Education, 8 (2), 47-67.

Fleer, M., Veresov, N., & Walker, S. (2017). Re-conceptualizing executive func-
tions as social activity in children’s playworlds. Learning, Culture and Social Interac-
tion, 14, 1-11.

Fleer, M., Veresov, N., & Walker, S. (2020). Playworlds and executive functions
in children: Theorising with the cultural-historical analytical lenses. Integrative Psy-
chological and Behavioral Science, 54 (1), 124-141.

Fleer, M., Veresov, N., Harrison, L., & Walker, S. (2017). Working with teachers’
pedagogical strengths: The design of executive function activities for play-based pro-
grams. Australasian Journal of Early Childhood, 42 (4), 47-55.

Gershon, P, & Pellitteri, J. (2018). Promoting emotional intelligence in preschool
education: A review of programs. International Journal of Emotional Education, 10 (2),
26-41.

Ginsburg, K.R. (2007). The importance of play in promoting healthy child de-
velopment and maintaining strong parent-child bonds. Paediatrics, 119 (1), 182-191.

68



Cyematime-Bonynessuuene I.
IMomomb feTAM MIafilIero BO3PacTa B IPUCOENNHEHNY K UTPOBOMY MUPY...
Bectaux Mockosckoro yausepcuteta. Cepusa 14. Ilcuxonorus. 2021. Ne 4

Gray, P. (2009). Play as a foundation for hunter-gatherer social existence. Ameri-
can Journal of Play, 1 (4), 476-522.

Gray, P. (2011). The decline of play and the rise of psychopathology in children
and adolescents. American Journal of Play, 3 (4), 443-463.

Gray, P. (2017). What exactly is play, and why is it such a powerful vehicle for
learning? Topics in Language Disorders, 37 (3), 217-228.

Hakkarainen, P. (2004). Narrative learning in the fifth dimension. Outlines: Criti-
cal Social Studies, 6 (1), 5-20.

Hakkarainen, PE., Brédikyté, M., BrandiSauskiené, A., & Sujetaité- Volungeviciené,
G. (2015). Ikimokyklinio amzZiaus vaiko raida: Zaidimas ir savireguliacija. [Develop-
ment in Early Childhood: Play and Self-regulation]. Kaunas: Vitae Litera. (in Lithu-
anian).

Hakkarainen, P., & Bredikyte, M. (2020). Playworlds and narratives as a tool of
developmental early childhood education. Psychological Science and Education, 25 (4),
40-50.

Hughes, C., & Cline, T. (2015). An evaluation of the preschool PATHS curriculum
on the development of preschool children. Educational Psychology in Practice, 31 (1),
73-85.

John, O.0., & Gross, J.J. (2004). Healthy and unhealthy emotion regulation:
Personality processes, individual differences, and life span development. Journal of
Personality, 72, 1301-1334.

Kongis, M., Méittd, K., & Uusiautti, S. (2021). Participation in play activities in
the children’s peer culture. Early Child Development and Care, 1-14.

Kozulin, A. (1998). Psychological Tools: A Sociocultural Approach to Education.
Cambridge, MA: Harvard University Press.

Leontev, A.N. (1932). Studies in the cultural development of the child, 3: The de-
velopment of voluntary attention in the child. Journal of Genetic Psychology, 37, 52-81.

Lindqvist, G. 2001. When small children play: how adults dramatize and children
create meaning. Early Years, 21 (1), 6-14.

March, S., & Fleer, M. (2017). The role of imagination and anticipation in children’s
emotional development (Eds.), In Perezhivanie, emotions and subjectivity (pp. 105-
127). Springer, Singapore.

Mills, D., & Morton, M. (2013). Ethnography in education. Sage.

O’Brien, J., & Smith, J. (2002). Childhood transformed? Risk perceptions and the
decline of free play. British Journal of Occupational Therapy, 65 (3), 123-128.

Pritchard Dodge, E., & Grimm, D. (2011). Kimochis childhood curriculum feel
guide. San Rafael, CA: Plushy Feely Corporation.

Rager, K.B. (2009). I feel, therefore, I learn: The role of emotion in self-directed
learning. New Horizons in Adult Education and Human Resource Development,
23 (2), 22-33.

Repacholi, B.M., & Gopnik, A. (1997). Early reasoning about desires: evidence
from 14- and 18-month-olds. Developmental psychology, 33 (1), 12.

69



Sujetaité-Volungeviciené, G.
Helping Young Children Join Playworld: Microanalysis
Moscow University Psychology Bulletin. 2021. No. 4

Rivers, S.E., Tominey, S.L., O’Bryon, E.C., & Brackett, M.A. (2013). Introduction
to the special issue on social and emotional learning in early education. Early Education
& Development, 24 (7), 953-959.

Rothbart, M.K., Posner, M.L., & Kieras, J. (2006). Temperament, attention,
and the development of self-regulation. In K. McCartney and D. Phillips (Eds.),
Blackwell handbook of early childhood development (pp. 338-357). Malden: Blackwell
Publishing.

Saarni, C. (1999). The development of emotional competence. New York: Guilford
Press.

Schweder, S. (2020). Mastery goals, positive emotions and learning behaviour
in self-directed vs. teacher-directed learning. European Journal of Psychology of
Education, 35 (1), 205-223.

Shvarts, A., & Abrahamson, D. (2020). Intercorporeal dynamic functional system:
a dual eyetracking study of student-tutor collaboration. C.M. Krause, L.D. Edwards
(Eds.), The body in mathematics: Theoretical and methodological lenses, Leiden, The
Netherlands: Brill.

Shvarts, A., & Bakker, A. (2019). The early history of the scaffolding metaphor:
Bernstein, Luria, Vygotsky, and before. Mind, Culture, and Activity, 26 (1), 4-23.

Stanislavsky, C. (2001). My Life in Art (J.J. Robbins, Trans.). London: Methuen
Drama.

Suvorov, A.V. (2003). Experimental Philosophy (E.V. Ilyenkov & A.IL
Meshcheriakov). Journal of Russian and East European Psychology, 41 (6).

Tzuriel, D. (2018). Mother-child mediated learning experience strategies and
children’s cognitive modifiability: Theoretical and research perspectives. Educational
psychology-between certitudes and uncertainties, 21-38, Intech Open.

Veraksa, A.N., Almazova, O.V,, Bukhalenkova, D.A., & Gavrilova, M.N. (2020). The
Possibility of Using Role-Play to Train Executive Functions in Preschoolers. Cultural-
Historical Psychology, 16 (1), 111-121.

Vygotsky, L. (1971). The psychology of art. Cambridge, MA: MIT Press.

Vygotsky, L.S. (1997). The Collected Works (Ed. Rieber, R.W.), Vol. 3. New York:
Plenum Press.

Vygotsky, L.S. (1998). The Collected Works (Ed. Rieber, R.W.), Vol. 5. New York:
Plenum Press.

Walker, S., Fleer, M., Veresov, N., & Duhn, I. (2020). Enhancing executive function
through imaginary play: A promising new practice principle. Australasian Journal of
Early Childhood, 45 (2), 114-126.

Whitebread, D. (2017). Free play and children’s mental health. The Lancet Child
& Adolescent Health, 1 (3), 167-169.

Whitebread, D., Basilio, M., Kuvalja, M., & Verma, M. (2012). The importance of
play. Toy Industries of Europe, 1-55.

Wood, A.W. (2014). Practical anthropology. In Kant und die Berliner
Aufklarung (pp. 458-475). De Gruyter.

70



Cyematime-Bonynessuuene I.
IMomomb feTAM MIafilIero BO3PacTa B IPUCOENNHEHNY K UTPOBOMY MUPY...
Bectaux Mockosckoro yausepcuteta. Cepusa 14. Ilcuxonorus. 2021. Ne 4

Zaporozhets, A.V. (2002). Toward the question of the genesis, function, and
structure of emotional processes in the child. Journal of Russian & East European
Psychology, 40 (3), 45-66.

Zelazo, PD., & Cunningham, W.A. (2007). Executive function: Mechanisms
underlying emotion regulation. Handbook of emotion regulation (pp. 135-158). New
York: Guilford Press

Zosh, J.N., Hopkins, E.J., Jensen, H., Liu, C., Neale, D., Hirsh-Pasek, K.,
Whitebread, D. (2017). Learning through play: A review of the evidence. LEGO
Fonden.

Zuckerman, G. (2007). Child-adult interaction that creates a zone of proximal
development. Journal of Russian and East European Psychology, 45 (3), 31-58.

ABOUT THE AUTHOR:

Giedré Sujetaité-Volungevic¢iené — MA Chilhood Studies, PhD student at
Educational Reseach Institute, Educational Academy, Vytautas Magnus University,
Kaunas, Lithuania. ORCID: 0000-0002-5870-0734. E-mail: giedre.sujetaite-volunge-
viciene@vdu.lt

NHO®OPMAIIVIA Ob ABTOPE:

Tedpe Cyemaiime-Bonyneséuuete — MarucTp IporpaMMbl PasBUTIE I TI€fa-
rOTMKa paHHETo [IeTCTBA, aCMUPaHT VIHCTUTYTa 06pa3oBaTe/IbHBIX MCCIEROBAHMI
Axkapemny ob6pasoBanus YHuBepcurera Burosra Bemukoro, Kaynac, JIntsa. ORCID:
0000-0002-5870-0734. E-mail: giedre.sujetaite-volungeviciene@vdu.lt



