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Relevance. This paper analyzes the professional motives of teachers working
at primary schools from the perspective of Activity Theory, considering that the
teachers’ motives are relevant for organizing the teaching-learning process.

Goals. This study aimed to analyze the professional motives of primary school
teachers and their relationship with the teaching-learning process.

Methods and sample collection. Three sixth grade teachers participated
in semi-structured interviews to analyze their motives and their impact on the
teaching-learning process based on: a) teachers and b) school context and the
interactions related to the teaching-learning process. The analysis of the moti-
vational sphere was conducted utilizing the Activity Theory paradigm and the
Cultural-Historical approach, researching the motives that underlay the teach-
ing-learning process. The interviews were analyzed using the typology of motives
proposed by Talizina (2019), according to specific indicators.

Results. We offer a classification of teachers’ motives regarding the teach-
ing-learning process. These motives are distributed heterogeneously across our
proposed indicators; some motives are similar for each teacher, and other motives
exhibit great disparity. Also, we observed great differences between the profile of
motives across two teachers, one working at a private school and the other working
at a public school.

Conclusions. The findings suggest the existence of internal positive motives
in the teacher’s professional activity.

Keywords: Motives; Activity Theory; Cultural-Historical Approach; Teach-
ing-Learning Process; School-age.
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AKTyaIbHOCTb MCCIETOBaHNA. B [aHHOI cTaThe aHAIM3UPYIOTCA Ipodec-
CMOHA/TbHbIE MOTHBBI IIPEIIOfaBaTesielt, pab0TAIOIMX B HAYATbHO IIIKOJIE C TOYKNI
3peHNA TEOPUN AEATENbHOCTU. MbI MCXONMM U3 NPEAIIONOXEHN A, YTO MOTUBbI
IperofaBareiell BAMAOT Ha OPraHN3aLiIo y4eOHO-BOCIIMTATEIbHOTO [IPOliecca.

Ienp nccnegoBanmu:A. llenb faHHOTO UCCIETOBAHUSA COCTOUT B aHAIM3E
podeccnoHaNbHBIX MOTUBOB IIpeIofiaBaTesiell Ha4aabHOI MIKOJIBI ¥ TOTO, KaK
9TU MOTHUBBI B3aMIMOCBSI3aHBI C y4€0OHO-BOCIINTATEbHBIM IIPOLIECCOM.

MeTtopns! u c60p maHHbIX. Tpu yumrens, paboTaolie B IIECTOM KJIacce,
OTBETU/IN Ha BOIIPOCH B pPaMKaX IOTYCTPYKTYPUPOBAaHHOTO MHTEPBLIO, YTO
Jajo HaM BO3MOXKHOCTb IIPOAHA/IM3MPOBATh UX IPOQeccuoHaNTbHble MOTUBBI
¥ BIMsAHYE 9TUX MOTMBOB Ha y4eOHO-BOCIIUTATeNbHBbII Tpoljecc. Hamra pabora
OCHOBBIBA/IACH HA: @) CAMIX YUUTENAX, 6) 00611[eM KOHTEKCTe LIKOJIBL, B) CIydasx
B3aVIMOJ[EVICTBYIS, MMEIOIINX OTHOLIEHNE K y4eOHO-BOCIIITATEIBHOMY IIPOLIECCY.
AHanu3 MOTVBAIIIOHHOI chephbl IPOBOANIICS HA OCHOBAaHNUM TEOPUN [esTeNb-
HOCTH M KY/JIBTYPHO-MCTOPUYECKOrO IOAXOfA KaK Crrocoba BHIABUTb MOTUBEL,
JIeXalljyie B OCHOBe Y4eOHO-BOCIIITATE/IBHOTO IIpoLiecca. VIHTepBbio aHam3Ipo-
BaJIVIChb Ha OCHOBAHMY TUIIOJIOTMY MOTUBOB, npeiokeHHbIXx H.®. TanpisuHoi
(Tanp3una, 2019) 1 B COOTBETCTBUY C PSAOM KOHKPETHBIX [TOKa3aTeseit.

PesynpraTsl. Ml IpejaraeM Kaccugukannio MOTUBOB IIPeofaBaTenei
B y4eOHO-BOCIIUTATENIBHOM IpoLiecce. ITU MOTHUBBI PaCIPeNeAIOTCs O MIpef-
JIO’K€HHBIM IIOKa3aTe/IsIM HepaBHOMePHO. HeKoTopble MOTHBBI IIOX0XXM APYT Ha
IpYra, IpyTie — CUIbHO OTINYAI0TCA. MBI TaK)Ke OTMETU/IN Cepbe3Hble Pa3nnyns
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MEXy MOTHBAIVOHHBIMYU IPOMIISIMH IBYX IIPeIofiaBaTesielt: OfuH paboTar B
YaCTHOI ILIKOJIE, @ BTOPOJ — B FOCYLapCTBEHHOI.

Boisoppl. IlonydenHble pesynbTaThl IPeAIONaraloT Haln4ye BHyTPeHHeN
IIOJIOXKWTETIBHOI MOTYBALIMY B TPO(DECCHOHANBHOM eATe/IbHOCTY IpeNofjaBa-
TeTen.

Kntouesvte cnosa: MOTUBBHI, TeOpu:A NEATEIbHOCTY, KY/IbTYPHO-NCTOpMNIE-
CKUM moaxon, y‘{e6HO—BOCHI/ITaTeHI)CKI/II/uI Imponecc, LIKOIbHBIN BO3pacT.

Ina outuposanmsa: Mopanec Tonsanec M.A., Conosvesa IO., Tanua-/lo-
nec X.A. ViccnenoBaHue IpodeccroHaIbHBIX MOTVMBOB YYMTeIeil Ha4aTIbHOM
LIKOJIBI C TOYKM 3PEHUs TeOpuUM AeATenbHOCTH // BecTHMK MOCKOBCKOTO
yHuBepcureta. Cepus 14. ITcuxomoryst. 2021. Ne 4. C. 104-142. doi: 10.11621/
vsp.2021.04.04
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Introduction

Human activity is one of the main concepts of Cultural-Historical
Psychology. The activity is conceptualized as a subjective process that spe-
cifically aims to achieve a determinate result; at the same time, this result
is the object that drives the whole process of activity (Leontiev, 1993).

Itis possible to analyze the activity from its invariant components, such
as motive, objective, object, execution, actions, operations, etc. (Leontiev,
1959). The components might be described with their precise content for
each kind of cultural activity of a subject. Activity corresponds to a need
and is directed to an object that may satisfy that need. The objective, which
gives the notion to the product of the activity, action is accomplished by
tulfilling an objective. Finally, the operations transform the object into a
product. The activity includes a corresponding motive. To understand the
composition of the activity’s motive, it is possible to establish the question:
“Why is an activity performed?”.

The activity is determined by the motive that moves it, and the motive
is understood as an object of the activity (Smirnov et al., 1960). The activ-
ity comprises actions that are directed towards a conscious objective of
psychological subjects. This objective, which is different from the motive,
may be shared by various individuals. It is possible to consider and study
collective activity shared between various participants who achieve the
same objective (Leontiev, 1983). Notably, the study of collective activity
has not always been typical in Activity Theory. However, it is possible to
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suppose that collective activity is the most general human cultural activity.
“Since the 1970s, new domains of the activity, work included, have been
opened up for concrete research” (Engestrom, 2001, p. 135). Work activity
is a real concrete example of such collective activity, so Engestrom states
that the work activity might be studied as a prototypical human activity.

Work activity belongs to the human being, it has relevance to each
adult, and it has an instrumental function: to provide the people with the
necessary material means. Besides, it allows individuals to become a part of
a collective and to create relationships. These relationships generate motiva-
tions in the individual (Romero, 2017). Work activity starts as a collective
and cooperative activity and may become individual and independent;
both collective and individual are social activities.

The teaching activity is one of the examples of such professional work
activity. To understand this activity, it is necessary to study the real mo-
tivation of the participants: teachers and pupils (Solovieva & Quintanar,
2020). This activity implies the joint participation of both participants.
This interaction occurs in a dynamic and dialectic manner (Quintanar
& Solovieva, 2020). These agents do not act separately, but they influence
each other (Talizina, 2019).

The fundamental method to study the teaching-learning process,
according to Activity Theory, has a formative character (Solovieva &
Quintanar, 2019). Vygotsky (1934/1996) called this method the experi-
mental-genetic method. Following Vygotsky’s idea, scholars of Activity
Theory developed the concept of the formative experiment. (Galperin,
1998). The formative experiment directs the transformation of the par-
ticipants of the teaching-learning process, such as the teacher and the
pupils (Solovieva, 2019, p. 14). It is possible to suppose that different
activity structure components might be formed not only because of
organized experimentation but also during the realization of activity in
someone’s real life. Each individual life might be understood as a kind of
long formative experiment with plenty of open and unknown possibili-
ties. Professional motivation might be formed during the fulfillment of
the professional activity of teaching.

From a psychological perspective, professional motivation is a hier-
archical system of motives that drives the teacher towards the activity of
the teaching process. At the same time, the teaching process should be
directed to the learning process of the pupils. The learning process of the
pupils will never be separated from the content of professional hierarchi-
cal motivation of the teachers. Therefore, there is a psychological need
to analyze the motives that create the teacher’s professional activity in
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the teaching-learning process. Furthermore, it is necessary to know how
these motives fit into the hierarchical structure of the motives of teachers’
personalities (Leontiev, 1993).

In this sense, it is important to analyze the personality and activity of
the teacher not independently but in interaction with the pupil. To correctly
judge the personality, we must consider the context and the consequences
(short-term and long-term results) of individual professional activity
and the meaning they give to it. The conscious motives, which guide the
teacher’s activity, should be considered. Following the previous statement,
the teachers working at primary schools must perform the conscious ac-
tivity of teaching in such a way that guarantees the cognitive motivation
of the pupils (Morales & Solovieva, 2020a; Morales & Solovieva, 2020b).

According to the above propositions, the professional motives must
occupy a central spot in the teachers’ personalities. The presence of posi-
tive internal motivation for teaching may transform the school rooms into
educational research centers, which in turn will affect the motivation and
cognitive interest of the students (Morales & Solovieva, 2021).

The literature belonging to Activity Theory includes studies on the
motives of the pupils (from preschool to college education). For example,
in arecent study, Rosas (2021) identified and described the cognitive inter-
est, which the pupils might develop during primary school mathematics
lessons. The study concluded that pupils develop a cognitive interest when
activities include mathematical concepts, usage of materials, and group
problem-solving.

Another recent study remarks on the importance of identifying the
system of motives, which pupils develop during learning in primary school
(Solovieva & Mata, 2017a). The previous investigation results suggest that
the first three years of primary education are not enough to consolidate
internal motives for the learning process. On the other hand, these motives
emerge from cooperation and the joint action of learning and teaching,
with the participation of teachers and pupils. This finding suggests that an
initial external positive motivation could set up the foundations for future
learning.

Speaking of the pupils and their motivations towards the learning
activity, Gordeevaa illustrate the role of intrinsic motivation and extrinsic
motivation (Gordeevaa et al., 2018). They do this by comparing 192 third-
and fourth-grade pupils (8 to 12 years) from two traditional public schools,
and 153 students from public schools with a developmental education
system based on the methodologies of Elkonin and Davidov. This study
employed a questionnaire of academic motivation created by the authors.

108



Mopanec Ionusanec M.A., Conosvesa IO., Tanua-/Ionec X.A.
ViccnenmoBaHue mpodeccroHanbHBIX MOTUBOB YUNUTeIell HadaIbHOM IIKOJIBI C TOYKIL...
Bectaux Mockosckoro yausepcuteta. Cepusa 14. Ilcuxonorus. 2021. Ne 4

This questionnaire inquired as to the reasons why pupils do their work at
school and their homework at home, measured motivations and allowed
for the categorization of motivations as intrinsic, identified, introjected
and external. This study remarked that the pupils of schools with develop-
mental education compared with traditional education schools exhibited
more positive attitudes towards school and study, as well as a more positive
motivational profile.

Talizina has offered a typology of motives within the Activity Theory
proposal (Talizina, 2019). According to this proposal, there are different
kinds of motives, which might be observed in learning at school. The mo-
tives associated with the learning process might be classified as follows:
internal or cognitive motives (included in the teaching-learning activity);
positive external motives (supporting this activity); neutral external mo-
tives (which do not provide anything to the teaching-learning activity);
and external negative motives (those that impact negatively or interfere
with the activity).

From the Activity Theory posture, there are not sufficient studies
directed to the assessment of professional motives of the teachers during
the educational process. As a collective and joint activity, the teaching-
learning process is an activity between teachers and students that includes
the professional motives of the teacher, so that there is an imperative need
to analyze the professional motives of the teachers. This study is a continu-
ation of ongoing research conducted by our group. We try to tackle the
learning of the pupil and the professional activity of the teacher as a whole
(Morales & Solovieva, 2020b; Solovieva et al., 2020).

This study aimed to analyze the professional motives of public and pri-
vate primary school teachers and their relations with the teaching-learning
process. This research is qualitative and based on the Cultural-Historical
paradigm in psychology and Activity Theory.

Material and methods

Each subject’s motives are internal representations of objects that
satisfy the subject’s own needs. It is necessary to use means for their ex-
ternalization. In our research, we decided to obtain information through
useful techniques and instruments, which offer the opportunity for exte-
riorization of self-motives.

For that purpose, we created semi-structured individual interviews for
the teachers. The analyses of results obtained in the interviews were based
on the motive categories proposed by A.N. Leontiev for general psychologi-
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cal activity and Talizina specifically for the learning process. The analyses
proposed to identify categories of different motives: internal and external
motives, which are subclassified as external positive, external neutral and
external negative (Leontiev, 1993; Talizina, 2019).

The participants of the study were three teachers of the sixth grade of
primary schools. The inclusion criteria of participants in the study were:
working at an urban public or private primary school institution, having
worked at least three years in the current school institution, and having, at
minimum, a Bachelor’s degree in primary education or a similar discipline.
Participation in the study was voluntary and anonymous.

Our participants were three teachers (two females and one male) cur-
rently working in the sixth grade of primary schools in Puebla, Mexico.
The research data was gathered before the 2020 COVID-19 pandemic with
one teacher and completed with two other teachers during the pandemic.

Participants

The study included the following participants:

C1) Female teacher, working at a private school with a teaching meth-
od based on the Activity Theory from the Cultural- Historical approach.
On-site classes before the COVID-19 pandemic. Urban school.

C2) Male teacher, working at a private school with a teaching method
based on the Activity Theory from the Cultural- Historical approach. On-
line classes during the COVID-19 pandemic. Urban school.

C3) Female teacher, working at a public school with a traditional
teaching method. Online tutorials due to the COVID-19 pandemic. Urban
school.

We selected teachers working at two different schools because we are
interested in finding differences that their educational methodology may
cause. Theoretically, each school must provide some type of orientation or
guidance about presenting the teaching-learning process, supposing that
each teaching method implies personal reflection in the sphere of profes-
sional motives of the teacher.

All participants collaborated voluntarily. A letter of consent was pre-
sented to each participant before the interview. The teachers were notified
that the interview was going to be recorded for its transcription and future
analysis. The general attitude of all the participants during the interview
was of interest and cooperation. The interview with each teacher began
by obtaining their personal information and relevant information about
their academic formation and professional experience (degree, other stud-
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ies, grades taught, years being a teacher, years working in their current
workplace).

Table 1 presents the socio-demographic characteristics of the teachers.
The participants were two female (C1 and C3) and one male (C2) teacher,
ranging from age 26 to 41. All participants have a Bachelor in Science
degree; two graduated from psychology disciplines and the last one from
a teacher training school (Normal School). The two female teachers com-
pleted postgraduate studies in education and development and the male
teacher has two diplomas in educational specializations. All participants
have experience giving classes at different school levels, and all of them
were currently working at primary schools. The range of years of experi-
ence was between 7 and 17.5 years. The difference in time at their current
workplace at the time of the interview was smaller, between 4 and 5 years.
The number of pupils in each class taught by the teachers varied between
the private and public schools. While the private school teachers had 5 or
6 students in their groups, the teacher working at the public school had
23 students in her group. This study started right before the COVID-19
pandemic erupted in Mexico. Therefore we were able to perform the first
interview face-to-face, while the last two were conducted online.

Instrument

The teachers took part in semi-structured interviews which lasted
between 1.5 and 2 hours. The interviews comprised 23 questions; partici-
pants could take as much time as they wished to reply in a comfortable
environment and with all respect they deserved. The first interview with
teacher C1 occurred at her workplace. The interview with teacher C2 was
online using Zoom(™). The last interview with teacher C3 was online using
Google Hangout(™).

Qualitative analysis of interviews by categories

The proposal for the elaboration of the questions of the semi-struc-
tured interview is based on the consideration of the categories for the analy-
sis of teaching activity as 1) the guiding activity of adulthood, which is the
work or professional activity; 2) the social situation of professional activity,
which is the social conditions related to an independent personality; 3) the
lines of realization of the activity. Such consideration considers the typol-
ogy of motives proposed by Talizina and the methodological analysis of a
systemic structure of working activity (Talyzina, 2019; Engestrom, 2001;
Garcia, 2017).
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Typical indicators, which were identified based on qualitative analyses
of responses to the questions of the interviews for each one of the three
established categories: 1) professional activity (work of teaching and in-
struction, personal project, personal satisfaction); 2) social situation (rules
and working environment, professional evaluations, professional training,
obstacles, basic rules, didactic strategies); 3) activity operational and com-
municative tools (educational needs and interactions). Table 2 shows the
content of analyses of professional activity according to categories, systemic
structure of activity, types of motives and indicators.

The types of motives were categorized according to indicators for each
category so that the series of categorizations of the motives were as follows:
external, internal, positive, negative and neutral to the relation of profes-
sional activity. All obtained information was analyzed from a perspective
of the direct and indirect references of the professional motives of the
participating teachers during interviews.

In order to diagnose the developmental level of motivation towards the
profession or towards the moral motivation of personality, it is enough to
obtain a leveled typological clustering. These levels should reflect different
qualitative moments (Gonzalez & Mijtans, 1989). In our study, analysis of
the motives, based on the creation of dimensions of the teaching-learning
activity, was proposed and carried out (Solovieva & Mata, 2017a; Mata,
2019; Solovieva & Mata, 2019a).

Quantitative Data Analysis

To analyze the collected data, nonparametric tests suggested for psy-
chological research were applied. Spearman Rank correlation was calcu-
lated to determine the correlation between the opinions of three different
teachers, taking into account the quantity of internal positive motives by
each indicator. To verify the differences between the number of internal
positive motives by indicator, the Kruskall-Wallis test was used to com-
pare all indicators. All the quantitative analysis was performed using the
R Software (ver. 4.0.2).

Procedures

To systemize the procedure, the work with the data was obtained
utilizing the application of the investigation’s instrument used to analyze
the categories and indicators so that the emerging categories come to the
surface.
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After processing the interviews, the responses given by the teachers
were examined. This allowed us to determine the quantity and categories
of different motives present within each indicator.

Results

The responses of the teachers showed that there is generally a positive
motivation regarding the teaching activity, which represents a vocation and
a genuine interest for them. In general, this activity itself motivates teachers
and drives them to become better professionals. On the one hand, one of
the most consistent responses in all teachers is the continuous improvement
of their teaching abilities. On the other hand, there are differences among
the teachers regarding their formation as professionals and the teaching
method used at their workplace. This affects each teacher in different ways,
therefore, affecting their motivations differently.

Classification of motives in the teachers related to the teaching-learn-
ing process was obtained. These motives are distributed heterogeneously
across our proposed indicators; some motives are similar for every teacher,
and other motives exhibit great disparity. Also, we observed great differ-
ences between the profile of motives across two teachers, one working at a
private school and the other working at a public school.

Figure 1 summarizes the number of motives, either internal positive,
external positive or external negative; no external neutral motives were
reported. There is a different distribution of motives across teachers. Fur-
thermore, there are differences between the indicators of each teacher. We
found that the motives are distributed heterogeneously among teachers
and between indicators.
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Fig. 1. Internal positive motive distribution across all teachers and indicators

115



Morales Gonzdlez, M.A., Solovieva, Yu., Tapia-Lépez, J.A.
Study of the Professional Motives of Primary School Teachers From the Perspective...
Moscow University Psychology Bulletin. 2021. No. 4

We compared the distribution profile of motives between the teachers
to gain information regarding the correlation between the teachers. Figure 2
shows these correlations. There are strong correlations between C1 and C2
(tho=0.76) and C2 and C3 (rho = 0.80), yet there are low correlations between
Cl1 and C3. The high correlations between C1 and C2 could be explained be-
cause they work in the same educational institution. Also, they have a similar
education and training in the teaching method of their workplace.

The low correlation between C1 and C3 (rho = 0.45) could be explained
by the differences between both teachers” education and the different
teaching methods used in their respective workplaces. We cannot exclude
the possibility that the difference in years of experience could be a factor.

Internal Positive Motives Frequency Correlation Between Teachers
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Fig. 2. Internal positive motives correlation between the three teachers

In order to verify a relationship between internal positive motives
across all of the indicators and years of experience, we performed a cor-
relation between the arithmetic sum of internal positive motives and the
reported years of experience working as a teacher. Figure 3 displays that
result. We find a high direct correlation between total internal positive
motives and experience (rho = 1). Conversely, we observed an inverse
correlation (rho = -0.87) between external positive motives and the years
of experience. This could mean that the longer a teacher gives classes, the
higher the total internal positive motives, and the external positive motives
will decrease.

Finally, we analyzed the distribution of the internal positive motives
by each indicator (Figure 4). We found that some indicators exhibited a
low dispersion across teachers. For example, Personal Project, Satisfaction,
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Evaluation and Training. Nevertheless, some other indicators displayed
high dispersion in all three subjects, as was the case of Work of Teaching,
Work Environment and Functions. This heterogeneous distribution of
internal positive motives is expected in areas where external inputs exert
a high variability. While the indicators that displayed more homogeneity
are associated with indicators that rely mostly on the internal aspects of
the work of teaching. Why a person decides to become a teacher tends to
be for the same reasons (family history of having teachers, a certain type
of personality, etc.). When running a Kruskall-Wallis on all the indicators,
we found significant differences (p < 0.05).

In the three cases, the teachers shared internal positive motives since,
despite the difficulties that arise during the teaching-learning process,
the teachers overcame daily obstacles and understood that they must ac-
complish the multiple functions of their professional work. In general, the
teachers felt satisfied with their work and showed an equilibrium between
personal and professional life projects.

Discussion of the results

The data obtained in the study pointed out that family history played a
very important role when selecting the professional activity for the people
that participated in this study. As observed during the interviews, all three
participants had parents and relatives who worked in the educational sector.
This profession is a vocation, a family heritage, and inspiration.

According to the teacher’s opinion, their labor requires a high level
of commitment, which was reflected in the high proportion of positive
internal motives in the indicators related to the Personal Project. Similarly
to family history, personal history plays an important role in developing
internal positive motives. There was a high correlation between years of
experience and the total amount of internal positive motives (Figure 3),
which increased according to the years of professional experience. Inversely,
the total amount of external positive motives decreases with the years of
experience. It is possible to suggest that development reaches a culmina-
tion during adulthood. At the same time, from the Cultural-Historical
paradigm, adulthood represents the equilibrium between affective and
cognitive development. Although the individual continues their develop-
ment throughout their entire life, the motives can evolve and progress to
suit their needs better.

The motives of the professional activity of the three teachers were dif-
ferent, although there were some similarities. The indicators of Personal
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Spearman correlation between IPM and experience years
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Fig. 3. Comparison between total internal and external motives vs years of experience

Project, Satisfaction, Evaluation, and Training showed no difference across
the teachers. We have already discussed that family history plays a sub-
stantial role in career choice and the Personal Project comes from those
choices. It comes as no surprise that the three teachers displayed a similar
proportion of internal positive motives in this indicator.

Regarding the Evaluation indicator, we observed that the evaluations
that the teachers apply to their students are perceived as a formalism and
that this matter transcends the School Institution, which extends to the
government requirements (Public Secretary of Education). The teachers
elaborate the exams according to their own criteria. This is, they use other
instruments for evaluation, such as oral exams, team evaluations, or they
evaluate continuously throughout the daily advances of each student.

Training Indicator was analyzed, and we found that the three teach-
ers have received training in their respective workplaces. The teachers of
the private school C1 and C2 took part in a greater amount of training
regarding the educational model and the different teaching methods used
at their school. Teacher C3, who works at a public school, stated that she
had received general training. Nevertheless, in three cases, we observed a
common attitude towards training, stressing that it has served a purpose
for their professional formation and their personal life.

As for the Satisfaction indicator, all three teachers stated feeling sat-
isfied with their working life and the achievements accomplished so far,
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Absolute Intemal Positive Motives Variation by Indicators
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Fig. 4. Range of variation of internal positive motives for all examined teachers

despite the complications and the demands of professional activity. In the
three cases, there is a clear view that professional work and actions might
be improved.

There are some variations among the remaining indicators (Figure 4).
Most are associated with external or contextual factors, in which the teach-
ers may have little or no control, although, despite the obstacles, the teach-
ers fulfill the diverse functions that the educational activity imposes onto
them. Even if the indicators exhibited variations in tactics and means of
the teacher’s actions, there are positive internal motives; these internal or
cognitive motives are intimately related to the teaching activity.

Each teacher’s professional motives are associated with the teaching-
learning process, constructed since the election of a career and having
developed professionally since then. This construction of motives is linked
with the Interactions, their Personal Project, and the Working Environ-
ment. The motives that underlay the teachers’ professional work are related
to experiences and significant people; also, with the belief they are giving
to the profession, regardless of the obstacles that may surface.
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There is a consistently high number of internal positive motives among
teachers with different backgrounds and who work at schools with different
teaching methods. However, this does not imply that the teaching-learning
process is completely efficient and that the impact on students will always
be positive. We need to analyze these results taking into account the perfor-
mance of the pupils. Furthermore, we need to discover the relation between
the motives described in this study and the motives that must be present
in the students to obtain a bigger picture of these processes.

We have noticed that there is an increasing effort of researching from
this perspective. Nevertheless, it is necessary to keep going forward and
analyzing with increased detail the motivation of teachers during the
teaching-learning process in order to develop a consistent study field of
school motivation.

This research could provide information about how the different types
of motives affect the teachers and their relations in the teaching-learning
process during primary education. Our proposal emerges from the Activ-
ity Theory. This allows us to cover and analyze systematically the different
aspects of the teaching-learning process and the motivations involved in
these activities. Among these aspects, we can consider establishing a hier-
archy of motives and relate this with aspects of the course and outcomes of
professional activity, including information with the students’ and teachers’
perspectives in mind. These will be the goals of our future research.

Concluding remarks

In this paper, we present an approximation to the study of professional
motives of primary school teachers related to the teaching-learning process,
which opens the possibility for studying a wider population. Also, the au-
thors proposed an instrument that might be helpful to further understand-
ing the motives of the teachers of any type of school model.

The proposed instrument used to obtain the profile of the motives
of teachers of primary school has the advantage of not leaving room for
ambiguities regarding the selection of observed motives due to typology
of motives based on Activity Theory.

The performance of activities directed positively in the professional
exercise leads us to the definition of the object that orients the activity of
the individuals. In this case, the teachers aimed their professional activity
to objective results according to internal professional motives.

Different psychological theories explain motivation as a purely affec-
tive process. From the Cultural-Historical and Activity Theory perspective,
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motivation is not separated from the general activity of a subject. One of the
main challenges is to show the fundamental principles of the psychological
model of Activity Theory and its application in an educational environment.
As shown by Talizina, Solovieva and Quintanar, the Activity Theory ap-
proach in psychology opens new perspectives for research in education and
development (Talizina, Solovieva and Quintanar, 2010). The motivation
for the teaching-learning process acquires relevance when it is based upon
professional interests and suggests a higher implication and commitment
towards the student.

This study provides elements to understand the motives of teachers in
the professional activity. This could help to facilitate the optimal develop-
ment of professional interest based on the adequate motives distributions.
This research intends to explore a new approach to the study of motiva-
tions that may contribute to improving the motivation of teachers and
educational workers from an internal point of view regarding an integral
comprehension of the teaching-learning process.

There is a need for analysis of the content of motives that make up the
professional activity of teachers in the teaching-learning process, and also,
to understand how these motives insert themselves onto the motivational
structure of an individual personality to construct dynamic elements into
their daily acting. Educational motivation has utmost importance for
reaching a higher professional efficiency. Because of this, determining the
teaching motives could provide an integral enhancement that will improve
the actions of one of the cornerstones of education: the teacher.

Acknowledgements. Mexican National Science and Technology Council
(CONACYT) for the Doctoral Scholarship for Alejandra Morales. No. 21868.

BBegenne

YenoBevecKas IEATENBHOCTD AB/IAETCA ONHVUM U3 KIF0YeBbIX IIOHATHI
KY/IBTYPHO-VICTOPMYECKOTO MOAXOAA. [lesITeIbHOCTD OIpeersieTcs: Kak
HAIIPaB/IEHHBII CYOBEKTUBHBII IPOLIECC, 11e/Ib KOTOPOrO COCTONT B J0-
CTVDKEHIU OIIPEJeIEeHHOTO pe3y/bTara. B TO Jke BpeMsi, TaKOil pe3yibTaT
SIBTIIETCSI 0O BEKTOM, KOTOPBIN YIIPAB/ISIET BCEM IIPOL[ECCOM A€ TEIbHOCTI
(Jleontbes, 1993).

[lessTebHOCTD MOXKHO aHA/IM3UPOBATh UCXOMS U3 €€ MOCTOSHHBIX
COCTABJISIOIINX, TAKMX KaK MOTUB, 11€/1b, 00BEKT, YCTIOBHE, HEIICTBNS, OIIe-
patyn u T.1. (JleoHTbeB, 1959). Takie coCTaB/IAIOLYE MOXKHO OLPEIE/INTh
yepe3 TOYHOE COflep>KaHNe KaXKIOro BUa KYIbTYPHON HesSTENbHOCTH
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cyobekTa. [leATeNIbHOCTb CIY>)KUT OTBETOM Ha NMOTPEeOHOCTD 1 HAIpaB-
JIeHa Ha 00'beKT, CIIOCOOHBDII YIOBIeTBOPUTD TaHHYIO TOTPeOHOCTD. Tak,
00beKT NpeTepIreBaeT TpaHcOpPMALMK paay BOCTIDKeHuA Lemn. Lennb
HaeT IpefcTaB/IeHNe O pe3y/IbTaTe AesATeNbHOCTH. [leiicTBIe 3aBeplIaeTcs
mocTibKeHueM Lemn. HakoHel, oneparuy TpaHcGOPMUPYIOT OOBEKT B
pe3ynbTar. [JeATeIbHOCTD BKII0YAeT COOTBETCTBYIOINIT MOTUB. UTOObI
MIOHATb MOTUB JIEVICTBUIL, HY>KHO 3a[JaTh BONIPOC: «/I7151 4ero BbINOMHAETCA
3Ta [eATENbHOCTH?»

HesaTenbHOCTD ompenensaeTcsa OBUKYLUM MOTMBOM, a MOTUB IIO-
HYUMaeTCs Kak 00beKT fesaTenbHocTy (CMUPHOB U COaBT., 1960). Hes-
Te/IbHOCTb BK/II0YAET JeiiCTBMA, HAaIIPaB/IeHHbIe HA OCO3HAHHYIO Ie/b
cyobekra. Takas 1enb, KOTOpass OTIMYAETCA OT MOTHUBA, MOXKET pas-
JeNATbCA Cpa3y HECKONbKMMY MHAMBUAAMMU. Tak cTaHOBUTCA BO3-
MO>XXHBIM M3y4eHe KOJIJIEKTUBHO 1eATeIbHOCTH, KOTOPYIO pa3fensdeT
HECKOJIBKO YYaCTHVKOB, 00'beITHEHHbIX OHOII Lieibio (JleoHTbEB, 1983).
OtMeTuM, 4TO McClefoBaHMe KO/UIEKTMBHON IeATelbHOCTY He BCerna
OBbIIO XapaKTepPHO /I TeopuM fiesiTenbHOCTU. Kak 6bI TO HU OBITIO, MBI
MOXXeM TIPeAION0XUTb, YTO KOJNIEKTUBHAsA AeATeTbHOCTD ABJAETCA
caMoil o6Ieil KyIbTypHOI eATeNbHOCTBIO YenoBeka. «C 70-x rogoB
HOBBI€ BU/IbI IeSITENIBHOCTY, BK/II0Yast paboTYy, CTamu OTKPBITBIMU JiIs
Iie/IleHaNpaB/IeHHbIX ccnegoBanminy (Engestrom, 2001, c. 135). Tpynosas
HeATeTbHOCTD IPeJCTaBIAeT KOHKPETHBIN MIpUMep TaKOil KOMIIEKTUB-
HOJ1 1eATENTbHOCTH, M03TOMY Y. EngestrOm yTBepXZaeT, 4TO TpyHoBasd
HeATEeNbHOCTh MOXET M3y4aTbCsA KaK NPOTOTUNNYHAA HNeATETbHOCTD
9e/I0BeKa.

TpynoBas fesTeNbHOCTD IPUCYILA YeTOBEKY, OHA 3aTParnBaeT Kax-
JIOTO B3POC/IOrO U VIMeeT MHCTPYMEHTA/IbHYIO, OPYAUIHYI0 QYHKINIO,
a IMEHHO o0ecIe4rBaeT YeloBeka HeOOXOAMMBIMU MaTepyaTbHbIMMI
cpenctsamu. [ToMuMo 3TOrO, OHA aeT 4elI0BEKY BO3MOXKHOCTb BBICTPO-
UTb OTHOLIEHMUA M CTAaTh YaCTbI0 KO/UIEKTUBA, YTO CO3[jaeT MOTUBALINIO
st uavByga (Romero, 2017). TpynoBas iesiTeIbHOCTb HAYMHAETCS KaK
KOJIJIEKTMBHAA 1 COBMECTHAs [IeATENIbHOCTD, @ MOYKET CTaTh MHAVMBUAYATIb-
HOJ1 1 He3aBYCUMOI1; ¥ KOJUIEKTUBHASA, M MHAMBUYa/IbHAsA [1eITENbHOCTD
OTHOCATCA K COLMA/IbHOI [IeATETbHOCTI.

OO6yuaromias 1eATeTbHOCTb IpeACTaBsAeT cOO0I OVH 13 TPUMEPOB
TaKo MpodeccuoHaNbHON TPYAOBOIL iesATeTbHOCTH. UTOOBI MOHATD
TaHHBINA BUJ, eATETbHOCTY, HY>)KHO M3Y4YUTh peaTbHyI0 MOTUBALIMIO
Y4aCcTHUKOB: yunTesnet n ydeHnkos (Quintanar & Solovieva, 2020). [lanHas
[esITeNbHOCTD IOipa3yMeBaeT COBMECTHOE y4acTye 000UX yYaCTHUKOB.
9TO B3aMMOMENCTBYE IPOUCXOAUT AVMHAMUYECKH U JMaNeKTUIeCKN
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(Quintanar & Solovieva, 2020). OTi areHTHI He [IEVICTBYIOT OT/IETIBHO, A
Hao00poT, BIUAIT pyT Ha fipyra (Tanei3nHa, 2019).

CorIacHO JieATeIbHOCTHOI Teopuy, PyH/JaMeHTa/IbHbIIT METOJ, W3-
yueHMA y4eOHO-IefJarorn4ecKoro mpouecca HOCUT GOPMUPYIOLINIL
xapakrep (Solovieva & Quintanar, 2019). JI.C. Boirorckuit (Beirorckmii,
1934; 1996) Ha3BaI 3TOT METOJ IKCIIePYMEHTa/IbHO-TeHe TMYeCKUM. Berter
3a HMM IIOC/IeIOBaTe/IN AesITeNIbHOCTHON Teopuy paspaboTay KOHLeII-
1o popmupyomero skcriepuMenta (lamprepus, 1998). ®opmupyrommit
9KCIIepMMEHT HallpaB/isieT BHUMaHNe yYaCTHIKOB Ha Y4eOHO-TIe[larory-
YeCKMUI1 IIPOLIeCC, B KOTOPOM Y4aCTBYIOT yuuTesb 1 yueHuky (ConoBbeBa,
2019, c. 14). Taxxe MOXXHO NIPEATIONIOXKNUTD, YTO pa3JIM4HbIE COCTABIIA-
IolIJie CTPYKTYPBI [AeATeIbHOCTY MOTYT (GOPMMUPOBATHCS He TOTBKO U3
OpTraHy3alNy S9KCIIEPYMEHTA, HO 1 BCTIECTBYIE peai3aliy esITeIbHOCTI
B peanbHON >Kn3HM. JKM3Hb KaKI0ro KOHKPETHOTO MHIVBIIA MOXKET IT0-
HMMATbCsI KaK CBOETO POJia TOHTUTIONHBII (OPMUPYIOIINI KCIIEPYMEHT
C MHOXXECTBOM OTKPBITHIX U HEM3BECTHBIX BO3MOXKHOCTe. [Ipodeccu-
OHa/IbHASI MOTUBALMA MOXeT (POPMUPOBATHCS BO BPeMsI BBIIOTHEHNUS
npodeccroHaNTbHOI IPeNofaBaTeTbCKON AeATeNbHOCTH.

C TOYKM 3peHNs IICUXOMOrnM PodeCcCrOHaNTbHASI MOTUBALVIS SIBJIS-
€TCs1 IePapXMYeCKOil CUCTEeMOI MOTMBOB, KOTOpast HAIIPAB/IsAET YIUTeEs
K 00yuJarole eATeTbHOCTI. B TO ke BpeMst Ipo1iecc 00ydeHus CliefyeT
HAIIPaB/IATh Ha MPOLiecC IMO3HAHUsA YueHNKOB. [Ipolecc mo3HaHus yde-
HIKOB HIKOTTIa He ObIBaeT OT/e/IeH OT KOMIIOHEHTOB PO eCcCcHOHaIbHOI
MOTMBALIMOHHO MepapXui Ipernopasareseit. Takum 06pasom, CyIecTBy-
eT IICUXOJIOTMYeCKasi MOTPeOHOCTh IPOAHATN3MPOBATh MOTUBBI, KOTOPbIE
COCTABJIAIOT IPOQECCHOHANIBHYIO AesITe/IbHOCTD IperofiaBaTesiel B y4eo-
HO-BOCIIUTATENbCKOM Iporecce. K ToMy >ke He0OXOMMO 3HATh, KaK 9TI
MOTYBBI BCTPAUBAIOTCA B IEPAPXIYECKYI0 CTPYKTYPY MOTMBOB IMYHOCTH
yuurens (Jleontbes, 1993).

B 3T071 CBsA3M BaXKHO TPOAHAIM3UPOBATD INYHOCTD I A€STETbHOCTD
YUUTeIs He OT/e/bHO, 2 BO B3aUMOJIeVICTBIH C Y4eHUKOM. UTOOBI cenmaTh
IIpaBU/IbHBIE BBIBOJBI O IMYHOCTY, MBI JJO/DKHBI PACCMOTPETDb 3HAYEHIE,
KOTOpOe OHY ITPUJIAI0T MHAVBYAYATbHOI IIPOQeCCHOHATbHOM AesITe/TbHO-
ctu. Heo6x0MMo M3y4nTh IMEHHO OCO3HaHHbBIE MOTVIBBI, HAIIPaBJLAIOIYe
IesATeNbHOCTD YYUTe/IA, IOITOMY IIperofiaBaTeNny, KOTopble paboTaioT B
Ha4a/IbHbIX IIIKO/IAX, JO/DKHBI BECTU OCO3HAHHYIO 00YYAIOIIYIO AesATeNb-
HOCTb, TaPaHTHUPYIOLIYIO MOTYBAIINIO YIeHNKOB K Ho3HaHuIo (Morales &
Solovieva, 2020a, 2020b). CornacHo BblllleyKa3aHHBIM IIPEATIONOKEHUAM,
npodeccroHabHbIe MOTUBBI JO/DKHBI 3aHIMATh L{EHTPaIbHOE MECTO IS
npernopaBaresisi. Hamudie monoxntenpHoi BHY TPEHHE MOTVBALVN IPK
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06yueHNY MOXKeT NPEeBPaTUTDh LIKOJIbHbIE KJIACChl B 0Opa3oBaTe/lbHbIe
Hay4HBIe LIEHTPbI, HOJHIMAIOIEe MOTUBALUIO U MHTepeC K O3HAHNIO
obyuaromuxcs (Morales & Solovieva, 2021).

Hayunas nuTepaTypa, MOCBSAIIEHHAA 1eATETbHOCTHON TEOPUN,
BKJIIOYAET VICC/IENOBAHNA MOTMBALIMY YIEHUKOB (OT HOLIKOIBHOTO JI0
BbICIIero oopasoBanus). Hanpumep, HeaBHee nccnenosanue V. Pocac
(Pocac, 2021) no3BoMMIO BBIABUTH U OMMCATh MHTEPEC K MO3HAHUIO,
KOTOPBIN yYEHUKY CIIOCOOHBI Pa3BUTDb BO BpeMsi 00y4eHVsI MaTeMaTIKe
B HAa4Ya/IbHOJ LIKOJIE. Y4Y€eHble IIPUILJIN K BBIBOAY, YTO IIO3HABATE/IbHbIN
VIHTepeC YYeHMKa Pa3BUBAJICS, €C/IM Ha 3aHATUAX U3YYANINCh MaTeMa-
TUYECKIe TIOHATHS, VICIIONb30BA/INCh Pas3IMyHble MaTepuaIbl, a 3aa4n
pelIanch B IPyIIIax.

B mpyrom HemaBHeM MCC/IeJOBAaHUM OTMEYAETCs, YTO BaKHO YMeTb
OIlpeJieIsITh MOTUBALIVIOHHBIE CUCTEMBI, KOTOpPbIE BBIPAaOaThIBAIOTCS Y
Y4YEeHMKOB BO BpeMs o0y4eHMA B HadanbHON mKose (Solovieva & Mata,
2017a). PesynbTaTsl NpenbIAyIINX IIPEAIIONIOKEHNIT II03BOMIAIOT CHe/NaTh
BBIBO]I, UTO MEPBBIX TPeX JIET HauabHON KOl HETOCTATOYHO, YTOOBI
3aKpeNnnTb BHYTPEHHIOI MOTHUBAIMIO, HEOOXOANMYIO A1t OOydeHMs.
C pyToil CTOPOHBI, 3TV MOTUBBI POXK/IAIOTCS M3 B3aVIMOZIEVICTBIA, KaK
y4uTesIeit, TaK U Y4eHMKOB Y IX COBMECTHOII JIeSITe/TbHOCTI, KOTOpast CO-
CTONT U3 O3HAHUA U 00y4eHN . DTO MBIC/Ib O3HAYALT, YTO MI3HAYA/IbHAS
BHEIIHASA ITOJIOKUTEIbHASA MOTUBALUA MOXET 3aJI0KUTh OCHOBY JJIA
Oymy1ero mpouecca 00y4eHus.

B cBOMX paborax 06 yueHMKaxX 1 X MOTUBALMN B IIpoLjecce 00ydeHNs
T.O. TopmeeBa 11 cOaBT. oIycay posib BHyTPEHHeT! U BHEIITHeT! MOTVBAIIVIN
(Topneesa B coasr., 2018).

OHU CpaBHWIN YYEHVKOB FOCYJapCTBEHHBIX LIKOJI: C TPAAMUIIVIOHHON
cucremort o6yuenus (192 yuennka 3—4 kiaccoB oT 8 1o 12 jieT) u y4yaIux-
Cs1 IO pa3BMBALIVM 00pa30BaTe/IbHBIM IIPOrpaMMaM, OCHOBAHHBIX Ha
MeToponoruy DnbKoHnHa — [JaBbpigoBa (152 yueHuka).

B nccnemoBannu comepykancsi OIPOCHNUK 110 MOTHBALY O0y4eH s,
COCTaBJIEHHBIN aBTOpPaMu. B HeM 1ccrefoBanach MpUYMHa BBIITOTHEHNUS
y4YeHMKaMM KJIaCCHBIX 3afIlaHNII B IIKOJIe, a JOMAIIHeN paboThl — IOMa,
M3Mepsi/Iach MOTUBALVSA, KOTOpas pasfiessiach Ha psAf KaTeropuii (BHY-
TPeHH, UeHTUPULIMPOBAHHAS, MHTPOEMPOBAHHAS U BHELITHSIA).

B mccnemoBaHuy OTMeYaeTcs, YTO LIKOTBHMKY, 0Oydarommecs mo
pasBUBaIOILell CHCTEMe, TOKa3bIBaIy OojIee MOTIOKUTENbHOE OTHOLIEHNE
K IIKOJIe VIV y4ebe 11 60oee OO UTEeIbHbIN MOTYBALMOHHBIN TPOdUIb
IO CPaBHEHMIO C TPAUIMOHHBIMMI 0011[e00Pa30BaTeEMbHBIMU IIIKOTAMIU.
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H.®. Tanpisuna (Tanpisuna, 2019) npemiaraeT TUIIOIOTMIO MOTUBOB
B paMKax Teopunu geATenbHOCTU. COIIacHO ee TPyhaM, CYLIeCTBYIOT
pasHble BUIbI MOTUBALINY, HaO/M0aeMble BO BpeMsl 00y4YeHNs B LIKOJIE.
MoTHBBI, CBA3aHHBIE C IPOL[ECCOM 00YUEHS, MOKHO K/IACCU(UIIMPOBATD
CIeyoM 06pa3oM: BHYTPEHHASA VIV IO3HaBaTe/lIbHAasA MOTUBALINA
(BximIOYaoIye 00yvalole-BOCIUTATENbHYIO JEeATETbHOCTD), IOIOXM-
Te/IbHAS BHELIHAA MOTUBALNA (TOffiep>KKa AeATeTbHOCTH ), HelTpa/IbHAs
BHELIHsS MOTUBANMs (KOTOpast HU4ero He fo6aBsieT B 00y4aole-Boc-
INTaTeTbHYIO IeATeIbHOCTD) M BHEIIHAA HeraTMBHasA MOTUBAIA (KOTO-
pas HeraTVBHO B/IVAET WV BMEIIVBACTCSA B AeATENIbHOCTD).

C TouKM 3peHMs TeOpUM JIeATETbHOCTY, CETOJHSA HeJOCTATOYHO UC-
C/IefJOBaHMIl, HAIIPAB/IEHHBIX Ha OIIEHKY IPOQeCcCUOHaTbHbIX MOTUBOB
yuuTenei B xoge obpasoBaTenbHOro mpormecca. Kak KomIeKTuBHasA u
COBMECTHas JIeSITeIbHOCTD, y4eOHO-BOCIUTATEIbHBIN IIPOL[eCC — ITO
OeATeTbHOCTb MEXJY YYUTEIAMY UM yYalUMUCA, KOTOpasd BKIOYaeT
npogeccuoHaTbHbIe MOTHBBI Y4nTe/A. VIMEHHO IIO3TOMY CYIIeCTBYeT
HACTOATe/IbHAS He0OXOAMMOCTD IIPOAHAIM3MPOBATD IIPO]eCCHOHANTBbHYIO
MOTHBALMIO yuuTeseil. [JaHHOe MccefoBanue mpefcTaBIseT coboit mpo-
TO/DKeHNe TeKYIIMX MCCIelOBaHuUI, TPOBOAVMBIX Halllel IPpyImnoit. Ml
CTapaeMcs YXBAaTUTh KaK IIpoLiecc 00ydeHNs YIeHNKa, TaK U IIpodeccno-
HAJIbHYIO JIeATeNbHOCTD YUMTeENA Kak Hekoe Ienoe (Morales & Solovieva,
2020b, Solovieva et al., 2020).

Ilenb JAHHOTO MCCIEOBAHNS COCTOUT B TOM, YTOOBI ITPOAHA/IN3N-
poBaTb npodeccroHaTbHYI0 MOTUBALNIO YUNTENel TOCYAapCTBEHHDIX
¥ YaCTHBIX LIKO/ U VX B3aMMOIENICTBUA B PaMKax oOydarole-BOCIINTa-
Te/IbHOTO nponecca. Hamre nccnenosanme OCHOBBIBAETCA Ha KY/IBTYPHO-
VICTOPMYECKON IICUXO/IOTMYECKON ITAPAUTME U BeATEIbHOCTHOM TEOPUIL.

Ma’repnanm N ME€TOAbI

MoTHBBI K&KIOTO CyOBEKTa SBIAIOTCSA BHYTPEHHUMU PeIpe3eH-
TaUMAMU 0OBEKTOB, YIOBIETBOPSIONUINX COOCTBEHHBIM ITOTPEOHOCTAM
cybpekta. HeobXommMo 1CIOb30BaTh CPeACTBA UX IKCTEPHANMU3ALINN.
B Hamrem mccmemoBanHuy 6bUIO pelIeHo Mony4YaTh NHPOPMALINIO Iy TeM
HpUMeHEeHsI Ie/ICTBEHHBIX TEXHVK U MHCTPYMEHTOB, HAIOIIMX BO3MOX-
HOCTb 9KCTepPHANMN3ALNN UHVBIUYaTbHBIX MOTHBOB.

C 97011 11€71bI0 MBI pa3paboTay MONTYyCTPYKTYPUPOBAHHOE MHANBY-
IyalbHOE MHTEPBBIO C YUUTE/SIMU. AHA/MN3 TTOTTYYEHHBIX PE3y/IbTAaTOB
HO/TyYeHHBIX TPOBOAVIICS HA OCHOBAHMM KaTeTOPUii, PeRTOKeHHbIX
A.H. JleouTtreBbiM (JleoHTbeB, 1993) B paMKax o01ero onpeneneHus
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meATeNnbHOCTH ¢ Touky 3perns ncuxonorvu u H.®. Tanpsunoin (Tansr-
3uHa, 2019) s onpepenenns npouecca ooydenus. brarogaps anammsy,
HaM yJaoCh BBIIEINTD KaTETOPUY Pa3INYHbIX MOTUBOB: BHYTPEHHME U
BHeIIHMeE. VIX MBI IOApasgenin Ha BHEIIHME II0I0KUTE/IbHbIE, BHEIIHIE
HeJTpa/IbHbIE U BHELIHVE HETaTVBHBIE.

Y4YacTHUKM MCCIef0BaHMsA — TPOe yYMTeNel eCTOro Kaacca Ha-
Ja/IbHOJI LIKOJIBI (IBe SKeHIIMHBI ¥ OVH MY>K4MHa). B HacTosIee BpeMs
OHY paboTaloT B Ha4Ya/IbHOII IKOJIe B Tate [Tys6/a, B Mekcuke. [JaHHbIe
YICCTIeOBaHMI COOMpauCh Jo maHgeMun KopoHasupyca 2020 roga ¢
OJHVIM V3 VICIIBITYEMBIX, a JAHHBIE II0 IBYM JPYTUM Y4aCTHUKaM — BO
BpeMA naHgeMuu. Mbl IpUMEHANN CIefyIolIle KPUTePUI BKIIOYEHNA:
paboTa B rOpOCKOI TOCYAAPCTBEHHOT M/IV YaCTHOV HaYa/IbHOI ILIKOTTE,
OIBIT pabOTHI HAa OTHOM MeCTe He MeHee Tpex JIeT, 00pa3oBaHue He HIDKe
cTerneHy 6akanaBpa B 06/1aCTV Ha4aTbHOTO 0Opa3OBaHMS MM CXOXKeil
obmacTn. Y4yacTne B MCCIefoBaHNM ObIIO JOOPOBOIBHBIM VM aHOHVIMHBIM.

Bei6opka

ViccnenoBaHme BKIIOYaeT CIEAYIONUIVX YYaCTHIKOB:

C1) Yuurenp-xeHIIVHA, paboTaeT B 4YaCTHOII IIKO/IE C METOLAOM
00y4eHNUs, OCHOBAaHHOM Ha JIeSITeIbHOCTHON TEOPUM C TOUYKY 3peHUs
KY/IBTypHO-YICTOpMYeCcKOro nopxona. OHa MpoBOAyIa YPOKY B K/Iaccax
JI0 KOpOHABUpYyCa.

C2) Yuurtenp-My>X41Ha, paboTaeT B YaCTHOII IIKOJIEe C METOLOM
00y4eHNUs, OCHOBAaHHOM Ha JeSITeTbHOCTHON TEOPUM C TOUYKY 3PeHUs
KY/IbTypHO-VICTOPMYECKOTO IT0AX0za. [lo maHmeMyy IpOBOANT 3aHATUA
IOUICTAHI[MOHHO (OHJ/IAVIH).

C3) Yuurenb-eHIIMHa, paboTaeT B FOCyapCTBEHHOII LIKOJIE C TPa-
AVIVIOHHBIM METOMOM IIpernofaBanus. V3-3a maHgeMun KOpoHaBUpyca
Hayasla [IperojaBaTh JUCTAHIMOHHO (OHIalH).

MbI oTOOpanm yunrereit, KOTopble paboTamm B ABYX Pa3HBIX LIKO/IAX,
HOCKOJIbKY HaC MHTEPECOBA/IN PA3/IN4yisA, KOTOPbIe MOI/IY OBITh BBI3BaHbI
pasHuIlell B MeTofionornu. B reopuy, KaXkpjas MIKO/Ia JO/DKHA IIpeJyIaraTh
OIpefie/leHHYI0 HallpaBIeHHOCTD MM PYKOBOJCTBO 110 00y4aole-Boc-
nuTaTebHOMY npoueccy. [TogpasymeBaeTcs, 4TO KaX/blil MeTO 00-
ydeHus nogpasymeBaeT camopediekcuio B cepe npodeccroHaabHOM
MOTMBAIVIM IIPETIOfiaBaTelIA.

Bce yuacTHMKY MccnefoBaHNA TOOPOBOILHO OTBEYA/IN Ha HAIIY BO-
npocel. Ka>k/Iblit y9acTHUK HOJIINCATI COOTBETCTBYIOIIEeE COIIACHe TIepe
Ha4yaJIOM MHTEPBbIO. YUnTeNeil MpeayIpefuIn, 4To MHTEPBbIO OyaeT
3aMMCBIBAThCA, pac(pOBBIBATHCA U AHANIM3MPOBATLCA. B 11emom otHO-
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IIeHIe YYaCTHUKOB K 9KCIIEPUMEHTY BO BpPeMs IHTEPBbIO MOXKHO OIIICATh
CJIOBaMI «3aMHTEPECOBAHHOCTb» I «COTPY/FHINYECTBO». VIHTEPBBIO C KaXK-
IBIM Y4MTe/IeM Ha4MHAIOCh co cOopa mHpopManuy 06 ux o6pazoBaHnn
U IpodeCcCUOHATBHOM OIIbITe (YpOBeHb 00pa3oBaHs, Ha/lN4uue NHOTO
06pa3oBaH, KaKue KJIaCChl 00y4asIy, OIBIT pabOThI yUUTe/IeM, CTaX Ha
TeKylleM pabodeM MecTe).

B Tab61. 1 mpencraBieHsI COLVO-eMorpaduyecKe XapaKTepUCTUKI
yanTenert. Y4acTHUKamu cram e >keHIHBI (C1 m C3) 1 ofuH My>k4nHa
(C2) B Bo3pacTHOM imamnasoHe ot 26 1o 41. Bce yuacTHUKYM MEIOT CTeNeHb
OakanaBpa; BOE MMEIOT JUIIIOM B 00/1aCTH IICUXOIOTMY, A OAVH — IIe-
maroruku. JIBoe yuuTesneii->KeHIINH HOTY4IMN/IN UIUIOM aCIMPAHTYPBbI B
006/1acTy IIpenofjaBaHysA M Pa3BUBAIOIIEro O0y4YeHNsA. Y UNTeIb-My>KIMHA
HOJTY4N/I ellle Ba AMIUIOMA B CHEIVaTM3MPOBAHHbBIX 00/IaCTAX MperIo-
maBaHMs. Bce yuacTHMKM 06/TaalOT OMBITOM IIPEIOfiaBaHNs Ha PasHbIX
YPOBHSX LIKONTBHOTO 00pa3oBaHMs, M BCe OHM Ha CETOJHSIIIHNIT IeHb
paboTaT B Ha4YaIbHOI IIKOJIe. VIX OmbIT paboThl KomebeTcst ot 7 [0
17,5 net. PasHuna MeXx /iy cTa)keM paboThI Ha TEKYIleM MeCTe MeHbIIIe I
BapbypyeTcs oT 4 1o 5 neT. KonmndecTBo yUeHNKOB B K/Iacce OT/INYAeTCs
MeXJy YaCTHOI MM TOCYHAapCTBEHHON IIKO/OM. B 4acTHOI mKosIe B
rpyIime 6bIBAa€T OT IISITH IO LIIECTH JieTell, B TO BpeMsi KaK B TOCYAapCTBEH-
HOIT — 23. VIcceoBaHye Ha4asI0Ch 10 TOTO, Kak B MeKcuke pa3pasuiach
aMuAeMNUsl KOPOHABUPYyca. ITO O3HAYAET, YTO ¥ HAC Obl/Ia BO3MOXXHOCTD
IIPOBECTY ITePBOE MIHTEPBBIO /IMYHO, B TO BPeMsI KaK OCTa/IbHbIE IIPUIIIOCH
IIPOBOJIUTD OHJIAVIH.

IIpouenypa uccnegosanmus

Yuurens HpUHANN y4acTIie B OMYCTPYKTYPUPOBAHHBIX MHTEPBbIO,
KOTOPbI€ IPORO/DKANNCh OT 1,5 10 2 9acoB. MIHTepBbIO BKIII0Yano 23 Bo-
npoca. Y4aCTHUKM MOIJIY OTBEYaTb CTOJIBKO BpeMeHY, CKOTIbKO XOTe,
4TOOBI YYBCTBOBATH Ce651 KOM(OPTHO € COO/IOIeHIIEM O/DKHOTO K HUM
yBaxxeHus. [lepBoe nHTepBbIO € yunTteneM Cl mpoxopuio Ha ee pabodeM
Mmecte. JI71s1 uHTEpBBIO C yuuteneM C2 UCIOMb30BANUCh OH/IaIH-KOHDe-
penuuu npu nomouy Zoom(™). Iocnepnee nunTepBbIO ¢ yunrenem C3
IIPOXOAMIIO IUCTAHIVIOHHO Yepe3 Google Hangout(™).

Kauecmeennvtii ananu3 UHmMepPevio o Kame2opuam

[IpennoxeHne 1o pa3paboTKe BOIPOCOB NOMYCTPYKTYPUPOBAHHOTO
MHTEPBbIO OCHOBAHO Ha PaCCMOTPEHMM CTIeYIOLINX BblJie/IeHHbIX HaMI
KaTeropumil Nefjarorn4eckoi AesTeTbHOCTI 1) OCHOBHAS JIesITeIbHOCTD
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B3pPOC/IOTO 4YeloBeKa, KOTOPOIl ABJIsIETCs ero pabora min ero mpodec-
CHMOHAJIbHAS 3aHATOCTD; 2) COLVIATIBHON CUTYaLUy PO eCcCHOHaIbHOM
IeATe/IbHOCTY, KOTOpas IpefCTaBAeT co00il colMaabHble YCIOBUA,
OTHOCAIIMECS K He3aBYCHUMOI MMYHOCTY; 3) HaIlpaBJIeHUs peannusalnm
IeATETbHOCTIL.

[Tpy TakOM paccCMOTpPEHUY YUUTHIBAETCS TUITOJIOTS MOTUBOB, TIpef-
noxxenHasa H.®. Tanpisunon (Tanbisuna, 2019), 1 MeTOZOMIOTMYECKIIL
aHa/MM3 CUCTEMHON CTPYKTYpbI TpyAoBoil gesrenbHocTu (Engestrom,
2001; Garcia, 2017).

B pesynbraTe KaueCTBEHHOTO aHa/I/3a OTBETOB Ha BOIIPOCHI MIHTEP-
BBIO MBI BBIJIe/IM/IV TTOKa3aTe/Iy, KOTOpbIe ObUIN OTHECEHBI K CTIeYIOLIIM
KaTeropysaM:

1) npoceccronanbHas gesATeNbHOCTD (paboTa B IperoaBaHuy 1 06-
Y4YeHVM, >KU3HEHHBII IJIaH, TNYHAs YIO0B/IETBOPEHHOCTD); 2) COLMaTbHAs
curyanys (paBuita v pabodas cpefa, IpodeccuoHanIbHble OLIeHKM, IIPO-
(deccroHabHAsA TOATOTOBKA, TPYFHOCTY, OCHOBHBIE IIPAaBWJIA, AUJAKTIYE-
CKIIe CTpaTernn), 3) ornepaoHHble I KOMMYHMKATVBHbIE MTHCTPYMEHTBI
mesTenbHOCTU (0OpasoBaTenbHble MOTPEOHOCTH U B3aNMOJENICTBIE).
B Tabn. 2 mokasaHo cofiep>kaHue aHanmu3a IpodeccroHaIbHOI JesITeNb-
HOCTH B COOTBETCTBMM C KATETOPVAMI, CICTEMHOI CTPYKTYPOIi iesITeNb-
HOCTU, TUIIAMI MOTMBOB U IIOKa3aTesel.

Tuner MoTMBauuy 66U KIacCUPUIMPOBAHBL B COOTBETCTBUM C
MOKa3aTeIsAIMM [IsI KXK/IO0/ KaTeropuy TakuM o6pas3om, 4ToOBI Krac-
cu¢uKauys BbIIVIAETA CIEAYOMMUM 00pa3oM: BHEIIHsAs, BHYTPEHHSI,
MIOJIOXKMTEIbHAS, OTPUIIaTe/IbHAS Y HeMTPaIbHasA I10 OTHOIIEHUIO K ITPO-
(eccronanbHOI fesATenbHOCTI. Best monmyyenHast nHdopManus 6bU1a Ipo-
aHA/IM3MPOBAHA C TOYKI 3PEHMA IPAMBIX ¥ KOCBEHHBIX YIIOMIHAHNIL IIPO-
(eccroHaIbHBIX MOTMBOB YYaCTBYIOLINX YYUTE/IeN BO BpeMsI UHTEPBBIO.

YTOOBI [UATHOCTNPOBATD YPOBEHDb Pa3BUTIA MOTUBAIIMY B OTHOIIIE-
HuM nipodeccuu Wi B OTHOLIEHUY MOPATbHO MOTUBALIMU TIMYHOCTH,
DOCTaTOYHO PacCYUTATh YPOBHEBYIO TUIIONIOTMYECKYI0 CKYYE€HHOCTD.
ITU YPOBHU [JOJDKHBI OTPaXkKaTh pa3lINyHble KadeCTBEHHbIE aCIIeKThI
(Gonzalez & Mijtans, 1989). B Hautem mcciefoBaHuy ObUI IPERIOKEH U
IpPOBeNEH aHaIN3 MOTMBALMM, OCHOBAHHBIN Ha CO3IaHUM M3MepeHMIt
yqe6Ho-Ho3HaBaTe}1bH0171 nesatenbHocTu (Solovieva y Mata, 2017a; Mata,
2019; Solovieva y Mata, 2019a).

Konuuecmeennviii ananus 0aHHbIX

[lns aHanmsa coOpaHHBIX NAHHBIX OBUIM IPUMEHEHBI HellapaMe-
TpUYeCKMEe TEeCTHI, CTAaH/JaPTHDIE I/IA IICUXONOTMYECKUX UCCIIEfOBaHMI.
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Panrosas xoppenauusa CnypMeHa pacCUMTBIBAIACD [Is ONpefie/leHNs
KOppe/ALNM MeXAY MHEHVMAMY TPeX Pa3HbIX yYUTeNell C y4eTOM KOMN-
4ecTBa BHYTPEHHMX IT0JIOKUTE/IbHBIX MOTMBOB 10 K)X/JOMY II0Ka3aTeJIio.
J71s1 IpoBepKy pas3nuunii MeX/ly KOIM4eCTBOM BHYTPEHHUX IIOTOXKMU-
Te/IbHBIX MOTMBOB I10 TI0Ka3aTe/IAM U CPaBHEHMA BCEX ITOKa3aTesneil Obl
UCIonb30BaH Kputepuit Kpackenna — Yoruca. Bech KonyuyuecTBeHHBIN
aHa/IN3 IPOBOAMICA C UCIIONIb30BaHMEM IIPOTrPaMMHOTr0 obecriedeHns R
Software (Bepcus 4.0.2).

IIpouedypa ananusa

YTOOBI CUCTEMATU3UPOBATH MIPOLIEAYPY PAOOTHI C JAHHBIMM, IIONTY-
YeHHBIMMU O1arofapsi MpUMEHEHUI0 MHCTPYMEHTOB MCCIeIOBAHNSA, MbI
aHa/IM3MPOBA/IM 3aflaHHbIE KaTeropuu u nokasatenu. [locie o6paboTkn
MHTEPBbIO MBI MI3YIM/IN OTBETDI yYuTeNell. ITO I03BOJIMIO HaM OIlpefe-
JIUTDb KOIMYECTBO KaTETOPMIl U ONPeeIAIOIMX X MOTUBBI, KAKIOMY U3
KOTOPBIX OBUI IIPUCBOEH CBOJI TI0OKa3aTelb.

PesynbraThl

OTBeThI yunuTesneit MoKasam, 4To B Ipoliecce IperofjaBaHms Cy-
I[eCTBYET 001I1ast TOTIOXKUTEe/IbHAS MOTUBALVS. TO TOBOPUT O HAINYNMN
IPU3BaHV 1 M3HAYATbHOTO MHTepeca K Ipodeccnu y peCioHAeHTOB. ITa
IesITeIbHOCTD CaMa 1o cebe MOTUBUPYeT IIperofjaBaTesieil 1 3aCTaB/IseT
X TIPeANPYHUMATD JAeVICTBY, YTOOBI YIYUIINTD CBOU PO ECcCHOHAb-
Hble HaBbIKM. OfuH U3 Hanbojee CTaOMIbHO BCTPEYAIOIINXCS OTBETOB
II0Ka3aJl, YTO YIUTEISAM HPUXOFUTCS IOCTOSTHHO HMOBBIIIATh CBOKO KBa-
mmouxanyo. CylecTBYIOT pa3nndns MeXAY YIUTEIAMY, UX 00pa3oBa-
HIIeM, METOMKaMU, KOTOpble OHM IPUMEHSIOT Ha pabodyem mMecte. OHI
II0-Pa3HOMY B/IVSIIOT Ha y4UTeIIell 1, TAKVM 00pa3oM, O-PasHOMY BIIMSIIOT
¥ Ha X MOTUBALHIO.

Hawm ynanocs BBISIBUTD KIAacCH(UKALIO MOTUBOB yIMTEIIEN, OCHO-
BaHHYI0 Ha 06pa30BaTeNbHO-BOCIUTATEIBHOM IIpoIiecce. DTU MOTHBBI
HEOIHOPOHO PACIIPEENIOTCS 110 IIPEIOYKEHHBIM IT0Ka3aTersiM. YacTp
MOTVBOB OY€Hb CXOXKI MEX/TY COO0IT 1 XapaKTEePHBI /ISl BCEX YUUTENIEN,
a 9aCTb CUIbHO PasHUTCA. TaK, Mbl OTMETH/IV GOJIBILIYIO PASHULY MEXIY
npouIsIMU yauTeneit, paboTaomMX B YaCTHBIX IIKOJIAX, I T€X, KTO pa-
60TaeT B rOCYAapCTBEHHOI IIKOTTE.

B puc. 1 cobpaH psijy MOTUBOB, KOTOpPbIE BAPbUPYIOTCS OT BHY TPEHHUX
IIO/TOXKUTENbHBIX, BHEIIHIX IOMTOXXUTENbHBIX, BHEITHNX HEraTUBHbIX;
BHEIIHIX HeJITPaIbHBIX MOTMBOB OIIPee/INTh He YAamoch. Takxe pacrpe-
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Puc. 1. PacnpeneneHI/Ie BHYTPEHHUX ITIO/IOKUTEIbHBIX MOTIBOB
II0 YYUTEAM U ITIOKA3aTE/IAM

Jie/IeHVie MOTUBOB MEXAY YIUTE/LAMY VIMeTIO CYIleCTBEeHHbIE Pas/I4yA.
Kpowme Toro, ecTb pasHuIIa MeX [y HOKa3aTeIAMM KaXK/JOT0 yuuTend. Mbl
BBIACHWIN, YTO MOTVBBI PACIIONIATAI0TCA HEPABHOMEPHO MEX/y yduTe-
TIAMM.

MbI cpaBHWIM IPOQUIb paclpesie/IeHNs MOTUBOB MEXAY y4uTe-
JIAMU, YTOOBI BBIABUTD KOPPEJIALNU MEXAY HUMU. DTV KOPPEIALUY OT-
pakeHbI Ha pUCYHKe 3. Boicokue KoppenAaiuu cymecTByoT Mexay Cl u
C2 (mpu koadduumente xoppemsanuu = 0,76). IIpu aTom HabmOKAI0TCSA
crmabole koppensaunu Mexay Cl n C3. Beicokne koppensanumu Mexay Cl
11 C2 MOTYT OOBACHATBCS TE€M, YTO ST PECIHOH/IEHTbI paOOTAOT B OHOM
obpasoBaTeTbHOM yupexxaeHnn. Kpome TOro, OHM HOMy4nImu cxoxee 00-
pasoBaHue I NPENOAI0T II0 OJHO METO/IMKE.

Huskas xoppenanusa mexay Cl u C3 (npu koadduimeHTe Koppens-
1y = 0,45) MoXeT 00bACHATHCA pasHULell B 0Opa3soBaHUY Vi IPUMEHsIe-
MBIX METOAVIKAaX Ha UX pabodyeM MecTe. Heb3s Takoke MICKIIOYNTD, YTO B
KayecTBe (paKTOpa pas/Inyysa MOT IIOCTY>XKUTB ellje ¥ pasHblii CTaX PabOTHI.

YroObl MOATBEPAUTD HAIMYYE B3aUMOCBA3Y MEX/Y MOTOKNATENIb-
HBIMJ MOTVBaMI I10 BCEM ITOKA3aTeJIsIM VM TOJiaMV OIIBITA, MbI IOCYUTAIN
KOPPEALNIO MeXAY apupMeTUIeCKOil CYMMON BHYTPEHHMX ITOJIOXKM-
TE/IbHBIX MOTVBOB U YKa3aHHBIM MHOTOJIETHVIM OIIBITOM PabOTHI B Kade-
cTBe yuntens (cM. puc. 3). Mbl BBIABWIN NIPAMYIO KOPPETIALNIO MEX/Y
O06IIMM KONMMYeCTBOM BHYTPEHHMX MOTIBOB U ONBITOM (K03 urimeHT
koppersanyu = 1). VI, Ha060pOT, MBI BBISIBUIM OOPATHYIO KOPPETIALNIO
(koo Punment koppenanyum = —0.87) Mexy BHEIIHEI! ITOTIOKUTETbHO
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Puc. 2. Tpadux1. Koppensaiys BHy TpeHHUX IOTIOXXUTETbHBIX MOTVBOB Y YUUTEIEN
MOTHMBAIIMEN ¥ TOLAMM OIIbITa. ITO MOXKET O3Ha4aTh, YTO, YeM TOJIbIIIE
YUYUTeNb IPOBOAUT 3aHATH, TEM BBIIIe OyAeT OOl IIOKa3aTe/lb BHY-
TPEHHEN MOTUBALIU Y HVDKE — BHEIHEN II0JI0KUTEIbHON MOTUBAL .
HaxkoHe11, Mbl IpoaHaM3MPOBA/IN pacipefiefieHe BHy TpeHHell I10/10-

JKUTETTbHOV MOTMBALIVN JyIs1 KOXKHOTO ITokasaress (puc. 3). Mbl ycTaHOBU-
JIM, 9YTO HEKOTOPbIe TIOKa3aTe/y IMEIOT Cpeyl YIuTeeil HU3KII ypPOBEHb

Koppensiums CnvpmeHa Mexay BHYTPEHHEN NONOXMTENbHO
MOTUBALMEN W rOAaMM OnbiTa

40
B BHyTpeHHsIs NONOXUTENbHAs MOTUBALMS CymMMa
[ BHelwHss nonoxuTesnsHas MOTUBALMS CyMMa
I Crax (rogb!)

30 4 L
BHeLuHsis nonoxuTenbHas MoTMBaLMs cyMmma: p = 1
BHeLuHsist nonoxwTensHas MoTuauus cymma: p = -0,86

20 A

10 4

0 - T m

C1 c2 C3

Puc. 3. CpaBHeHUe MeX/y 0011leit BHyTPEHHelT ¥ BHEIIHelt MOTUBALVEl U CTaXeM
paboTsl
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pasbpoca. Hanpumep, Tu4HBII IPOEKT, yAOBIETBOPEHHOCTD, OL[eHKa I
obyuenne. [Ipyrue mokasareny IOKa3bIBalOT CYLeCTBEHHBI pa3bpoc
Cpely peCIOHJIEHTOB: IIpoliecc IpenofaBanus, pabodas cpena, QyHK-
. HepaBHOMepHOCTD pacIipefie/ieHNs BHYTPEHHUX ITOJIOKUTETbHBIX
MOTVBOB O0OBSICHSETCSA B 00/1ACTSIX, I7je BHElLTHEe PaKTOPhI OKa3bIBAIOTCS
O4YeHb NepeMeH4YMBbIMU. OTHOBPEMEHHO C TeM II0Ka3aTe/ C Harbo/IbIIeit
OJIHOPOJHOCTBIO 3aBUCAT B OOJIbIIIElT CTEIIEHN OT BHYTPEHHMX aCIIEKTOB
CaMOTo Ipoljecca IpernofaBaHys — HallpUMep, OT IPUYMH, 10 KOTOPbIM
4e/I0BEeK PeIINI CTaTh y4nuTeneM. Yalie Bcero 3Ty IPUYMHbI COBIA/IAI0T
(B cembe ObIIM yuUTeNs, ONpeNeNIeHHbIN CKIafl Xapakrepa 1 T.1.). [Ipn
npuMeHeHyn Kpurepusa Kpackena — Yonnmca HaM yanoch 0OHapy>XKUTb
cepbesHble pazmnuus (p < 0.05).

Bo Bcex Tpex ciydasx ydmMTeNnsA pasfesiu BHYTPEHHUE MOIOXKNU-
Te/IbHble MOTUBBI, TOCKO/IBKY, HECMOTPsI Ha TPYAHOCTY, BO3HUKAIOIIVE B
mpotiecce 06ydeH s, YIUTENs IPeO0IeBaIl eXXefHEeBHbIE IPEISTCTBIS
VI TIOHVIMAJIY, YTO OHY OJDKHBI BBIIIOTHSATH MHOYXeCTBO (DYHKI[NIT B CBOE
npogeccuoHanbHON paboThl. B 1enoM, yunrens Obm yIoBIeTBOPEHBI
CBOe€TI paboTOl 1 IEMOHCTPYPOBA/IV PABHOBECHE MEXX/Y IVTAHVPOBAHIEM
MUYHOI 1 TpodeCcCUOHATBHON XUZHN.

O6c¢cyxeHNne pe3yIbTaTOB

JlaHHbIE, TOTy4eHHBIE B XOfI€ MCCTIEIOBAHN A, IOKa3a/Iy, 9YTO CEMeITHas
UCTOPYS ChITpasia OYeHb BXXHYIO PO/Ib IIPY BEIOOpe IpodeccroHanbHOM
IeSITe/IbHOCTI HAIIMX PeCHOHeHTOB. Kak 65110 0TMeueHO B XOfje MHTep-
BBIO, Y BCEX TPeX YYaCTHUKOB OBUIV POJUTE/IN U POACTBEHHUKY, KOTOPbIE
paboTanu B chepe ob6pazoBanus. Jra npodeccrst — MpusBaHIe, CeMeli-
HOe HacJIefjyie U BJJOXHOBEHIeE.

ITo MHeHMIO yuuTesIell, X TPYH TpebyeT BBICOKOTO YPOBHS CaMOOT-
Jla4M, YTO HALIJIO OTPAXKEeHE B BLICOKOI OJIe ITOIOXKUTEIbHBIX BHY TPEH-
HVIX MOTMBOB B IIOKa3aTeJIsIX, CBA3aHHBIX C IMYHBIM IIpoeKToM. [Too6HO
CeMeITHOVI UCTOPUM, INYHAsL ICTOPUA UIPAaeT BaKHYIO PO/Ib B Pa3BUTUN
BHYTPEHHVX NO3UTUBHBIX MOTVBOB. Hab/rofamach BbICOKas KOppeIAL
MEXJy CTaKeM paboThbl ¥ OOIUM KOMMYECTBOM BHYTPEHHVX ITOTIOXKN-
TE/IbHBIX MOTUBOB (pJC. 3), KOTOpPbIE YBEINYNBAIUCD B 3aBUCYMOCTH OT
cTaka paboTbl. VI Ha060poT, 0011Iee KOMNIECTBO BHELTHUX TTOTIOKUTEITb-
HbBIX MOTVMBOB YMEHbBILIAETCA C YBeINYEHNEM CTaKa. MO>KHO IpefIono-
KITb, YTO PA3BUTHE JOCTUTAET KY/IbMIHAIIMN B 3pe/ioM Bo3pacre. B 1o sxe
BpeMs, C TOYKY 3peHNsA KY/IbTYPHO-UCTOPUIECKON Tapa/IUTMbl, 3peIOCTh
npencTaBisieT coboit paBHOBecye MeX/y abdeKTUBHBIM U KOTHUTYBHBIM
pasButyieM. XOTs MHMBI/J IPOJO/DKAET CBOE PasBUTHE HA TPOTSKEHUN
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BCell )KM3HM, MOTUBBI MOTYT PasBUBATbCS M IPOTPECCUPOBATD, YTOOBI
JIydllle OTBEYATh €ro IOTPEOHOCTAM.

Y HammMx pecHOHJEeHTOB OblIM pasHble MOTUBBI JyIA BbIOOpA IIPO-
deccum, XoTs HabITIOA/IOCh ¥ HEKOTOPOe CXOACTBO. [Iokasare/n mM4HOro
IPOEKTA, yIOB/IETBOPEHHOCTH, OLIEHKY 1 00Y4eHMs He OT/INYA/INCh MEXIY
yuantenamu. Mbl y>xe oTMedany, YTO CeMeNiHasA MICTOPUA UTPaeT Cylle-
CTBEHHYIO PO/Ib B BBIOOPE Kapbepbl, ¥ IMYHBII IPOEKT YaCTO 3aBUCUT OT
3TOro BeIOOpa. HeyuBUTEIbHO, 4TO TPY yINTENA HPOAEMOHCTPUPOBAIIN
I10 3TOMY IT0Ka3aTe/lio OMHAKOBYIO OO BHY TPEHHMX IIOI0KUTENbHBIX
MOTHBOB.

Yro xacaerca nokasaresnsa «OlLieHKa», TO Mbl 3aMeTWUJIN, YTO OLIEHKI,
KOTOpBIE YYUTENA CTABAT CBOUM YYEHMKAM, BOCIIPMHMMAIOTCA MY KaK
(bopManbHOCTD. YunTena pa3pabaTblBalOT 5K3aMeHBI B COOTBETCTBUY CO
CBOMMU COOCTBEHHBIMMI KPUTEPUAMM. TO 03HAYAET, YTO OHY UCIIONB3YIOT
OpyTue MHCTPYMEHTBI A1 OLIeHKU, TaKye KaK yCTHbIe 9K3aMeHbI, OLIeHKI
3a KOMaH/JHbIe IPOEKTBI, eXKeJHEBHbIE yCIIeXV KaXK/JOTO YIeHMKa.

Bein mpoaHanmusupoBaH nokasarens «IlogroroBka». Mbl 06HapyXm-
JIM, YTO BCe TPM IIpeNofaBaTe/s IMPOLUUIN 0OydeHMe Ha CBOUX TeKYILINX

10

AbcontoTHast BapunaTuMBHOCTb BHyTpeHHeI;I MONOXMTENBHON MOTuBaUun
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Puc. 4. Tpaduk 2. [InanasoH BapuaTUBHOCTU BHYTPEHHUX IIOTIOXKUTETbHBIX MO-
THBOB Y BCeX 00C/IeIOBaHHBIX yUUTeIel
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pabounx Mectax. Yunresst yacTHbIX Koy C1 u C2 mpouuii TpeHMHIOBbIe
KYPCBI, TOCBSIeHHbIe 00pa30BaTeIbHON MOJIE/N 1 Pa3/IMYHBIM METOAAM
00y4eHs, NCIIONb3yeMbIMI B UX IIKOTe. YuuTenbHuia C3, koropas pa-
6oTaeT B rOCY/JapCTBEHHOI! IIKOJIE, pacCKasasia, YTo MpOIIa OO0 HOf -
roTOBKY. TeM He MeHee, BO BCeX TPeX CITy4asx Mbl HAOJTIOfja/IV O IHAKOBOE
OTHOIIIEHNe K ITOATOTOBKe yunTeneit. OHYU HOf4epKIUBaIN, YTO OHA ObIIa
OYeHb Ba)XXHA JI/IsI JOCTVDKEHVS X IPOdeCcCHOHaTbHOTO CTAHOB/ICHNSL.

Yro KacaeTcA MoKasaTess yLOBIETBOPEHHOCTHU, BCE TPU YUUTENA
3asIBUJIY, YTO YYBCTBYIOT ce0sl YZOBIETBOPEHHBIMU CBOE TPY/OBOII
esITeNbHOCTBIO M JOCTVDKEHMUIMIU, HECMOTPSI Ha CTIO>KHOCTY U TpeboBa-
HIIS1, KOTOpPbIe IpebAB/IsAeT podeccruoHanbHasi e TeIbHOCTb. Bee Tpn
pecIoH/ieHTa yOeXKIeHbI, YTO MOYKHO ITPOIO/DKATh COBEPIIEHCTBOBATHCS
B NIPOQeCCHOHAIbHON AeATeIbHOCTH, a TAK)XXe IIPOLO/DKATh YIy4IlaTh
KOHKpeTHbIe HaBBIKI.

Cyl1ecTByIOT HEKOTOPbIE pa3In4Ma MeXAY OCTalbHBIMM IIOKa3aTe-
AMU. BONBIIMHCTBO M3 HUX CBA3aHbI C BHELTHUMU WIN CUTYaTUBHBIMU
(dakTopaMu, KOTOpBIE YUUTENI MOTYT KOHTPOIMPOBATH INIIb YaCTUYHO
WY He KOHTPOMMPOBATh BOOOIE. YUUTENSIM MPUXOAUTCS BBIOMTHATD
LeNblit psifi QYHKINIL, KOTOpble TpeOyeT OT HUX HMefarorndecKuit mpo-
necc. B nokasaTenax 3aMeTHO pas3ninyne B IPUMEHseMbIX UMY TaKTUKaX
U CPEAICTBAX, a TAK)Ke Ha/I4Me OJIOKUTENbHOM BHY TPEHHEN MOTUBALIUN
TE€CHO CBA3aHHOM C IIPENIOfABATENbCKOM AEeATENbHOCTDIO.

[TpodeccronanbHble MOTUBBI YYNTENEN CBA3AHbI C BOCIUTATETbHO-
efarornveckort paboroit. OHy BBICTPAMBAIOTCS C MOMEHTA BBIOOPaA IPO-
beccrn 1 TPOO/KAIOT HENIPEPBHIBHO pa3BMUBATHCSI. VX pa3BuTie CBsA3aHO
C TaKMMM II0Ka3aTe/NIsAMY, KaK «B3aMIMOJEVICTBUE», «JIMYHBIN IIPOEKT»,
«pabouyas cpega». MOTUBBL, eXallye B OCHOBe IIP0¢eCcCHOHATbHOI [ie-
ATETIBHOCTHY YUUTETIEN, CBA3aHBI C OIIBITOM Y BaYKHBIMM JJI1 HUX JIIOIbMI;
KpPOMe TOTO, OHU O4€Hb IPUBEP>KeHbI Ipodeccrt BHE 3aBUCUMOCTI OT
BO3MOXXHBIX /1 P€a/IbHO BO3HUKAKIINX TPYLHOCTEIL.

MbI 0TMeYaeM, YTO CPeU YUUTeNelt C pasIMIHbIM OIIBITOM PaboThI 1
paboTaroIMX B LIKOJIAX C pas3/IMYHBIMM METOJJaMU ITPENOfiaBaHus IIPUCYT-
CTBYeT CTabM/IbHO OOJIbIIIOe KOMYECTBO BHYTPEHHMX IIO/IOXKUTEIbHBIX
MoTUBOB. OIHAKO 3TO He 03HAYAeT, YTO IPOLIeCC IperofiaBaHys 1 00y-
YeHIS TIOJTHOCTHI0 9 (eKTUBEH U YTO BO3/IEIICTBYE Ha yYaIXCs BCerfa
OyneT HoNmoXnTeNnbHBIM. HaM Hy>KHO IpOaHaM3MpOBaTh STH pe3y/IbTaThl
C y4eTOM yCIIeBaeMOoCTH yueHMKoB. Kpome Toro, HaM He0OXO[IMO BBI-
SICHUTD CBA3b MEXJy MOTUBaMJ, ONMCAaHHBIMU B 3TOM UCC/IEJOBaHUN,
U MOTMBaMI, KOTOpPbIE JO/DKHBI IIPUCYTCTBOBATD Y y4YaIUXCs, YTOOBI
HOTY4YUTb O0JIee MONMHYI0 KAPTUHY IIPOUCXOAALIEro. Mbl 3aMeTIu, 4To
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ydeHble CTa/IU YAeNATh Bce 60/Ibllle BHUMAHMS 9TOMY BOIIPOCY C paccMa-
TpPMBaEMOIT HaMy TOYKY 3peHnsi. TeM He MeHee, HeOOXOVIMO IIPOJOTDKATD
paboTy U [leTanbHO aHAMM3MPOBATH MOTVBALVIO YINUTENEl BO BpeMs
BOCIINTATETbHO-IeJarOTMYeCKOl IeATeTBHOCTI. DTO II0O3BOIUT HaM CO3-
JlaTh HEIIPOTMBOPEUNBYIO CPeRy [/IsI U3YYeHVsI MOTUBALINI YIACTHIKOB
IIKOJIBHOTO 0Opa3oBaHMs.

B maHHOM ¥CCIeTOBaHMM pacCMAaTPUBAIOTCS JAaHHbBIE O TOM, Kak
pasHble TUITBI MOTMBALIMIT B/IVSIIOT Ha yIMTe/eN ¥ OTHOIIEHVs, KOTOpbIe
BO3HMKAIOT Y HMX B PaMKaX BOCIMTATENTbHO-II€arOrn4eckor paboTsl
B Ha4a/IbHOI IIKosTe. Haly npenmnonoxxeHus 6a3upynTcs Ha TeOpUN
IesITeNIbHOCTL.

9TO O3BO/IAET HAM CHCTEeMATIYeCK) OXBAThIBATD Y aHA/TN3NPOBATh
MOTHMBALIMIO J Pa3/INyYHbIe aClIeKThI BOCIITATeIbHO-00pa3oBaTeIbHOTO
Ipoliecca CBs3aHHbIX C 9TOJ IeATeNbHOCTDI0. Cpefiy 3TUX aCIIeKTOB Clle-
LyeT pacCMOTPeTb BO3MOXKHOCTb YCTAHOBJIEHVSI IEPAPXUU MOTUBOB U
COOTHECTH 3TO C 00Pa30BaTE/IbHBIM IIPOLIECCOM ¥ Pe3y/IbTaTaMu Ipodec-
CUOHAJIBHO [IeATENbHOCTH, BK/II0Yast JaHHbIE O HACTPOEHISIX CTY/IEHTOB
¥ IIperiofaBatesieil. TAKOBBI 1€/ HAIIMX OYAYIINX MCCIe[OBAHMIL.

3akiaroueHne

B aHHOIT cTaTbe MBI ITPefCTaBIIN Pe3y/IbTaThl IPUOIVKEHHBIX 3HA-
YeHMII B paMKaxX MCC/IeTOBAHNA IPOQeCcCHOHATbHBIX MOTMBOB YUUTe/IeN
Ha4yajIbHO IIKOJIbI, HEITOCPEICTBEHHO CBA3AHHBIX C BOCIIUTATE/IbHO-IIe-
marormdeckoit pa6oroit. [ToryyeHHble TaHHbIE JAI0T HAM BO3MOYXHOCTb
u3y4aThb Oo/lee IMPOKYIO YacTh HaceneHu:A. Kpome Toro, aBTopsl pef-
JIaTal0T MHCTPYMEHT, KOTOPBI MOYKET OBbITD ITOJIe3€H /I Ha/IbHEIIIero
HOHVMMAaHNUA MOTVBOB Y4UTe/Ieil B T000i1 IKOJIe M0060ro THUIa.

[IpemnaraeMblil UHCTPYMEHT ITO3BOJIAET BBIABUTD IIPOQU/Ib MOTHBOB
yuuTeseil HadaJbHOM Ko/l OH XOpOUI TeM, YTO He OCTAB/IAET MeCTa
IIBYCMBICTIEHHOCTY OTHOCHTE/ILHO BBIOOPA M13y4aeMbIX MOTMBOB, TOCKO/Ib-
KY OIMPAETCA Ha TUIIONOTMIO Ha OCHOBE TEOPUM IeATEIbHOCTH.

BrInonHeHMe e TeNbHOCTH, MMEIOLIell OTIOKNUTE/IbHYIO HallpaB/leH-
HOCTb B ITPO(eCcCHOHAIbHO KM3HY, TIO3BO/IIET HAM BBIABUTD 11€JIb, OIIpe-
TeTAIYIO IeATeTbHOCTb MHAVBUIOB. B HalleM cydae penogaBaTen
HaIIpaB/IA/IM CBOIO NPOQECCHOHATbHYIO AesATeNbHOCTDb Ha JJOCTIDKEHNE
O0OBEKTVBHBIX Pe3y/IbTaTOB B COOTBETCTBUY C BHYTPEHHUMU IPOdecc-
OHAJIbHBIMY MOTMBaMIL.

PasjiyHble ICUXOMTOTMYECKIe TEOPUY OOBSICHAIOT MOTUBALIMIO KaK
YJICTO Pe3ynbTaTMBHO-HAIpaBlIeHHbIN npouecc. C TOYKM 3peHNs Ky/b-
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TYPHO-UCTOPMYECKON TEOPUM U TEOPUN AEATENbHOCTY, MOTMBALINA He-
OTAeNMMa OT 001IIel fesATebHOCTH CyObekTa. OfHA U3 HAIINX [JIaBHBIX
3ajlad COCTOMUT B TOM, YTOOBI IIOKa3aThb (PyHIaMeHTa/IbHble IPVMHIVIIbI
IICUXOJIOTMYECKON MOJENN TEOPUN EATENbHOCTH U €€ NPUMEHEHNE B
obpasoBarenbHoii cpesie. Kak nokasanu H.®. Tansizuna, 10. ConoBbeBa
JI. Kunranap (Kunranap, 2010), mogxop TeOpyn AesATeIbHOCTH B IICUXO-
JIOTVY OTKPbIBAaeT HOBbIE IIEPCIEKTUBBI J/IsI UCCTIeNOBaHMIL B 06/1acTt 06-
pasoBaHys ¥ pasBUTHsL. MOTUBaLMsI BOCIIATATeTbHO-00Pa3oBaTe/IbHOTO
Ipoliecca IpuobpeTaeT aKTyaIbHOCTD, KOI/Ja OCHOBBIBAeTCs Ha IIpodec-
CMOHAJ/IPHBIX MHTEPecax U IpefroaraeT 60omee BBICOKYIO BOB/IEYEHHOCTD
U IPUBEP>KEHHOCTD 110 OTHOIIEHMIO K Y4EHMKAM.

B naHHOM uccieoBaHUM ONMMCHIBAIOTCA (PaKTOPBI, KOTOPbIE CIIO-
COOCTBYIOT IOHVMMAHMIO MOTUBOB y4YUTeNell B UX MPOQecCOHaNTbHO
IesITeTbHOCTY. DTO MOIJIO OBbI CITIOCOOCTBOBATD ONTYMA/IBHOMY Pa3BUTHIO
po¢ecCHOHaTbHOTO IHTepeca 3a CYeT aleKBaTHOTO pacIipefie/IeHNs MO-
TUBOB. Llenb JaHHOTO MCCIefOBaHMA COCTOUT B M3y4eHNI HOBOTO IIOIX0/a
K MCCTIEfOBAHNIO MOTMBALIMN. DTO IOMOXKET YTY4IIUTh BHY TPEHHIOI MO-
TUBALINIO yYNTesIell 1 pabOTHUKOB cpepbl 00pa3oBaHNs, TOCKONBKY AACT
HaM L1€JIOCTHOE IIOHVMAaHIe IIelarOrM4ecKO-BOCINTATEIBHOIO IIpoLiecca.

Heob6xogumo mpoaHammsnpoBaThb CofepKaHue MOTUBOB, COCTABIIAIO-
MMX IpOo¢eCCHOHATBHYIO AeATeIbHOCTD YUNTeIel B BOCIIUTATeIbHO-TIe-
Jarorm4ecKoM Ipoliecce, a TAKKe MOHATD, KaK 3TU MOTUBbI BCTPauBaIOTCS
B MOTHMBAaLIOHHYIO CTPYKTYPY OTAE/IbHONM TMYHOCTU ¥ KOHCTPYUPYIOT
OVHAMUYECKIe 9JIeMEeHThI TOBCEJHEBHOM eATeTbHOCTU. MoTuBanus B
00pa3oBaHNM MIMeET BaKHelllllee 3HaUYeHe U IOMOTaeT JJOCTUTATD BBIC-
MIMX MpodeccuoHaNTbHBIX Pe3y/IbTaTOB.

Ha ocroBanuM 3TOr0 MBI NPMIUIN K BBIBOALY, YTO MUMEHHO M3y4€HNE
MOTMBOB Y4YUTeJIell CIIOCOOHO NMPUBECTU K KOMIUIEKCHOMY Y/Ty4ILIEHNIO
npoiecca 06y4eHus, IOCKOIbKY YIYYIINT AeATeTbHOCTb YUUTENA KaK
OCHOBHOT'O YYaCTHMKa 00pa30BaTe/IbHOTO IPOoLiecca.

brarogaprocTh. MeKCMKaHCKOMY HAallMOHA/IbHOMY HayYHO-T€XHIIECKOMY CO-
BeTy (CONACYT) 3a okTOpCKyI0 cTneHamnio Anexanipel Mopaec. Ne 21868.
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