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Abstract

Cultural-historical and activity theory has proposed many important theo-
retical ideas for the educational sciences, which inspired the creation of different
pedagogical approaches and models around the world. It is worth noticing that
many important theoretical concepts of the cultural-historical and activity theory
have become universally accepted and used in the contexts of education regardless
of the prevailing theoretical paradigms.

This is probably the cost that has to be paid for being widely known. It is not
the first time when certain theoretical concepts become widespread, a deeper
systemic understanding of psychological theory itself is lost. Despite the fact that
such a fate befell many of the concepts of the cultural-historical activity theory,
there are many interesting attempts to deepen and further develop the approach.

The introductory article introduces several important theoretical statements
formulated by the creators of cultural-historical and activity theory that have
significantly contributed to the development of pedagogical ideas and based on
which important educational research is being conducted today. It discusses in
detail how the ideas of Vygotsky, A.N. Leontiev, D.B. Elkonin, Davydov, Galperin,
Talyzina, N.N. Podd’iakov and other Russian scholars were understood and fur-
ther developed in Scandinavia, other countries, and especially in the educational
research of Latin American scholars. The introductory article ends by introducing
the topics and research problems of scientific articles published in this special
issue of the journal.
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AxTtyambHOCTD. KynbTypHO-MCTOpUYecKas Teopus AesATeNbHOCTH IIpefi-
JIOXKWJIa MHO>KECTBO Ba)KHBIX TeOPETUYECKIX el IJ11 06pa3oBaTe/IbHbIX HayK,
KOTOpbIe BJOXHOBIIM Ha CO3[aHNUe Pa3IMYHbIX IelarOrNIecKuX IHOAXOH0B 1
Mofieniell BO BceM Myupe. MHoOIMe BayKHble TeopeTHdecKye MOHATHA KyIbTypHO-
VICTOPUYECKOII TEOPUY AeSATeIBHOCTY ITOTY MY BCeoOblljee IpU3HaHMe U MCIIONb-
3yI0TCA B 00pa30BaTe/IbHbIX KOHTEKCTaX, OCHOBAHHBIX Ha CAaMbIX Pa3/IMYHbIX TEO-
peTHYecKIX napagurmax. BepoATHo, 3TO Ta IleHa, KOTOPYIO IPUXOAUTCA IVIATUTD
3a IIMPOKYIO M3BECTHOCTD. He B IepBbIil pas cIydaeTcs, 4To, KOIfa OTHe/lIbHbIe
TeopeTHYecKe TOHATUA IIOTTY4YaloT IMPOKOe PacipoCTpaHeHIe, TepsieTcs bomee
DIyboKoe CCTeMHOe IIOHMMaHue CaMoll IIcuXomorndeckoit Teopyu. Hecmorpsa
Ha TO, YTO TaKast CyAbOa MOCTUI/IA ¥ MHOTHE IIOHATUSA KY/IbTYPHO-UCTOPUIECKOI
TEOPUH AEATETbHOCTY, CYI[eCTByeT MHOTO MHTEPECHBIX MOMBITOK YITTyOIATbCA
U fajIblile pa3BUBaTh IOMXO.

Ienn. BBogHasA cTaThsd KaK pa3 M 3HAKOMUT C HEKOTOPBIMY Ba>KHBIMM TEO-
PeTUYeCKUMM IOTIOXKEeHUAMI, CHOPMYIMPOBAHHBIMHU CO3AATE/ISIMU KY/IBTYPHO-
MCTOPMYECKOI TeOPUN eAITeTbHOCTH, KOTOPble BHECTM 3HAYNUTEIbHBII BKIAT B
PpasBUTHE NearOrMYecKIX UIelL, ¥ Ha OCHOBE KOTOPBIX CETOIH S IIPOBOJATCS BaXK-
Hble IIeflarormdeckye uccuegoBanus. B crarbe mogpo6Ho 06CyXaeTcs, Kak ujen
J1.C. Beirotckoro, A.H. JleoutbeBa, [I.b. 9nbkonuna, B.B. [laBeimosa, I1.4. Tanb-
nepuHa, H.®. Tansisunoit, H.H. ITognpsaxoBa 1 Spyrux PyCCKUX ydeHBIX ObUIN
TIOHATBI U NOTY YN/ la/TbHeliIIee pa3suTye B CKaHAVHABYI, JPYTUX CTPAHAX U
0c06€eHHO B 06pa30BaTeIbHBIX MCC/IEFOBAHNSX TATHHOAMEPUKAHCKIX YIEHbIX.

PesynpraThl. BcTynurenpHas cTaThs 3aKaHYMBAETCA 0O3HAKOMJICHMEM C
TEMATHKOI 1 Ipo6IeMaMI MCCIeOBaHNA HAYYHbIX CTaTell, OITyO/IMKOBAHHbIX B
3TOM CIIEIVIa/IbHOM BBIITyCKe JKypHaa.

Kntouesvie cnosa: KynbTypHO-UCTOpUYECKasA TEOPU, TeOPHA IeATeNbHOCTH,
JI.C. Boirorcknit, A.H. JIeoHTbeB, aKkTyanbHbIe ICCIEI0OBaHNA.
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Introduction

Cultural-historical activity theory (or cultural-historical and activity
theory) has gained a steady position worldwide due to the concept of the
zone of proximal development elaborated by Lev Vygotsky. Its main mes-
sage is that adult-child interaction in educational settings should be focused
on the next steps of child development, which will happen as a result of
working with a more experienced partner. These developmental steps
are observed in problem-solving situations at school and other contexts.
Vygotsky promises that the “Zone of proximal development will help us
to determine the future of the child, the dynamic state of his development,
taking into account not only what has already been achieved, but also what
is in the process of maturation.” (Vygotsky 1926/1996, 331). The situation
is more complicated if we determine the Zone of Proximal Development
(ZPD) in children’s play. Usually, children create their play, which indepen-
dently creates the ZPD (Vygotsky 1966/1977). The content of learning is
different in play and Vygotsky proposes a different definition of ZPD in play.

The first generation of psychological activity theory (Vygotsky, A.N.
Leontiev, Luria and others) had the goal and purpose of developing a new
type of psychology, which was called “peak psychology” (sepuunnas
ncuxonozus). This psychology aims at exploring the transforming of
“natural” psychological processes into “cultural,” i.e., from biologically
determined, to culturally determined, and reflecting advanced positive
achievements of human culture. The idea of advanced culture as the source
of psychological development was broadly accepted among the developers
of a new approach to psychology. Still, theoretical and historical analysis
of culture was mainly left to philosophy and other sciences. The idea of
a new source of human psychological development has led to the use of
“cultural development” instead of “psychological development.” This still
is a new challenge for the psychological activity theoretical approach in
educational settings.

Educational research and practice were a central orientation and
object of study among several representatives of the second generation
of psychological activity theorists. For example, the three generations of
Leontievs: Alexei Nikolaevitch, Aleksei Alexeievitch and Dimitri Aleksei-
evitch. A.A. Leontiev focused on the problem of sense (cmbicn) and mean-
ing (3Hauenue) and collecting his father A.N. Leontiev’s material which
emphasized its central aspects. Three aspects are important:

Sense does not belong to an object but an activity. An object has sense
in activity. Sense is the relationship itself, which is realized through activity.
[...] My relationship to meaning (to the object as meaning) reveals sense to
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me. [...] Sense has a structure: it crystallizes a structure of activity (exactly
of activity — of relation to reality, not of operations or method). [...] Prop-
erties are not object. The connection of properties = object. (A.N. Leontev,
1994, pp. 167-170).

A change of sense of object always means a change of subject. Sense
always is the sense of object to subject. Sense is not an abstract category of
reality, not subjective totally, but in a subjective-objective category. Sense
helps integrate three main processes of development: activity, culture
(language, system of signs) and personality (A.A. Leontev, 2006, p. 72).

The character of sense is virtual. It does not reflect fleeting moments
but relatively permanent relations of concrete people towards the object
world. Relatively because sense is a mechanism immediately indicating
and expressing dynamics of change of the mechanism. Sense is the factor
of the mind making possible “bounds” in human relations and the world
(A.N. Leontev, 1994, p. 210).

There are no clear boundaries between the generations of psycho-
logical activity theorists after the second generation. They have elaborated
mainly alternative approaches taking a central psychological idea from
Vygotsky or A.N. Leontiev. The most interesting is the EI'’konin-Davydov
system aiming at pupils’ theoretical thinking and substantial generalizations
through scientific concepts and systems. This experimental work started
at the beginning of the 1960s.

Undeniably important for psychological and educational sciences is
Galperin’s (1959) Theory of the Development of Human Mental Activity
that continued the Vygotskian line of thought and extended A.N. Leon-
tiev’s theory. Galperin clearly attempted to consolidate the contributions
of both Vygotsky and Leontiev by demonstrating how their ideas could be
implemented in educational practice (Enginess, 2021).

Explorative experimentation or play in early years?

For Vygotsky, the teaching-learning process was an essential tool in
creating the ZPD in teachers and pupils. He divided two types of educa-
tional environments in childhood: non-scripted, a child’s own program
of independent learning; and initiated and scripted educational environ-
ment, based on teaching scientific concepts. Remember, Vygotsky was a
“pedologist” during his ten years in Moscow. A.A. Leontiev claimed in his
comments of Vygotsky’s text that nowadays, we would not limit ourselves
to only the cognitive side of learning. “The concept of ‘personal growth’
including also affective-emotional-volitional domain as more integrating
gradually will become our working tool” (Leontiev, 1996, p. 179).
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A clear transition toward scripted adult-guided early education can be
seen worldwide today before teaching “necessary” orientations, knowledge,
skills and habits at school. An interesting alternative to CHAT (Cultur-
al-Historical and Activity Theory) was developed in the Research Institute
of Preschool Education at The Academy of Pedagogical Sciences in Moscow
by N.N. Podd’iakov’s team. Its emphasis was children’s own explorative
activity and hypothesised that children gradually adapt their knowledge
and skills, instead of the knowledge being ready-made, finished and whole.
Based on long—term research, he formulated five principles aimed at chil-
dren’s personality development:

1. Balanced relation between adult planned child development and
children’s self-development. Adults must solve the paradox with every
child: how to encourage self-initiation in another person.

2. An adult can create indirect preconditions for developing all types
of children’s exploration and experimentation (social experimentation,
productive experimentation etc.).

3. Creativity is an exceptional feature of children’s thinking. The basis
of children’s creative thinking activity is a special structure of knowledge
and mental actions, which provides a contradictory multidimensional
interaction of the formed “new” knowledge with the “old” already existing
knowledge. Such a structure provides flexibility, the dynamism of children’s
thinking and the possibility of creating new knowledge.

4. Waking up children’s curiosity stimulates creative activity, and they
start to anticipate, construct explanations and guesses.

5. In education, often creative methods are used one by one but cannot
develop creative personalities without the birth of the inner world stimu-
lating creativity (N. N. Podd’iakov, 1996).

Podd’iakov collected experimental social data from 5-6-year-old
children and found four different types of experimentation among them:
(1) attempts to change the social situation to relieve or aggravate conflict;
(2) attempts to reveal personality characteristics of other persons (child
or adult); (3) attempts to test one’s own possibilities (intellectual, will or
personality); (4) explorative anticipation of different social situations.

We can suppose that social experimentation is the foundation for
exploring the inner world and new ways of satisfying spiritual needs. The
personality development of children has explorative and experimental
character. Children actively “test” themselves in different activities. Podd’ia-
kov supposed that explorative experimentation is the first leading activity
in a child’s life; play comes next. In play, explorative experimentation
happens in imaginative situations through role actions and interaction.
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Mastery of language and imagination are key factors in play. Explorative
experimentation follows narrative logic; however, children are aware of
differences between “real” and “as if” He understood that a great part of
children’s social experimentation takes place in play, but its developmental
impact appears after learning experimentation!. He did not analyze the
special characteristics of explorative experimentation in children’s play.

Expansive Learning in Developmental Work Research

Engestrom and his research teams have elaborated on psychological
and philosophical activity theory through their presentation of Develop-
mental Work Research (DWR) since the 1980s (Hakkarainen, 2004). In the
approach, third and fourth generations of activity theory are developed,
according to his own words (Engestrom, 2020). Research activity focuses
on collective adult teaching and learning in work organizations when a
new approach to work must be found.

Since the introduction of the “expansive learning” concept in the 1980s,
its interpretation has gradually become like “enlargement” in daily life.
The original concept was derived from Gregory Bateson’s “double-bind”
situation in learning. Bateson (1972) in turn, derived a double-bind from
“koan” in Zen-Buddhism. Buddhist koan differs from antique or Hegelian
contradictions. In the thesis-antithesis-synthesis scheme, all three options
in principle are possible solutions to a contradiction. Ideally, a solution is
the synthesis of the thesis and antithesis and the driving force to change
and development. A contradiction presented in koan does not have a
solution on the level of contradictions. Bateson (1972) connected double
bind situations to his four levels of learning (Zero, I, IL, IIT and IV). Each
new level brings some correction to the previous one. A solution to today’s
worldwide crises is not possible without developing methods of solving
double-binds on the level of learning III.

“Zero learning — is responses, which are not subjected to corrections

Learning I — correct error in the choice of response in a set of alter-
natives

Learning IT — introduces a corrective change in the set of alternatives
from which choice is made. Level of learning to learn.

Learning III — introduces a corrective change in the system of sets of
alternatives from which choice is made

1 Podd’iakov used the concept of “horizon of development” instead of Vygotskian
ZPD.
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Learning IV — ontogeny alone cannot bring necessary correction. A
combination of phylogeny and ontogeny is needed (Bateson 1972, p. 293)”.

Quite often, researchers understand that opposite sides of an argument
or contradiction exclude or oppose each other. This is why no synthesis is
needed. Just select the correct positive alternative to solve the contradiction.
This approach turns search of tensions and turning points in the historical
development of activity systems into finding appropriate moral categories.

From the point of view of this journal, the project “New didactics”
aimed at schoolteachers (Engestrom, 1982) exploring “expansive learning”
at the school level is interesting. At the beginning of the 1980s, teams with
CHAT orientation in Finland started organizing courses on “New Didac-
tics” and introducing the teachers to the main ideas of E'’konin-Davydov’s
system, its theoretical basis, didactic principles and results (Engestrom
1982). The linear didactic model was replaced with a nonlinear one, in
which goals may change during the teaching-learning process. The purpose
was to offer a new didactic planning tool for daily work.

“New Didactics” started from knowledge systems, which children’s
learning activity should transform to theoretical thinking about system
development. In didactic terms, teaching should help children adopt
the whole cycle of learning actions (six learning actions by Davydov) for
each knowledge system. In mathematics, our pedagogy university stu-
dents planned how to develop genuine mathematical number concepts
in children. In literacy, how meaning depends on grammatical forms of
expression in communication following Aidarova (1978). New approaches
were translated and adapted into the Finnish language. However, the Elko-
nin-Davydov system has not been implemented in Finland more widely;
the teaching model with unified didactic material prepared for all teachers
was chosen in the 1990s.

Future-Play oriented Developmental Narrative Early Education

In Finland, a better fate befell Davydov’s ideas on early childhood
education. In a short period as the director of the Research Institute of
Preschool Education, Davydov organized a task force of 30 researchers to
develop a modern concept of early childhood education. The project plan
of the “Concept of early education” based on CHAT was published in 1988
and the summary of the main ideas with the description of the work pro-
cess was published two years later (Bodrova, Davydov, Petrovski, Sterkina,
1990). A new approach proposed by Davydov’s team resulted in several
research projects in Russia and in Scandinavia (Sweden and Finland).
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The Russian project emphasized child development and creative imagi-
nation (Kudryavtsev, 2017), the Swedish project emphasized aesthetics of
children’s play (Lindqvist, 1995), and the Finnish emphasized transitory
activity from play to school learning-narrative play and learning approach
(Hakkarainen, 2006, 2008).

The creators of the “Concept of early education” criticized earlier ori-
entations focus on the adult world and emphasis on preparing children for
adulthood, therefore underestimating or forgetting the value of childhood.
Davydov claimed that “The need of children and adults to develop person-
al, non-utilized relationships is sacrificed for the sake of the educational
process. From such a sacrifice, the content of education is dehumanized,
and a human component’ becomes lost” (Davydov, 1988, p. 4). Davydov
emphasizes that the consequences of such an approach are the alienation
of children and adults. Such alienation is particularly undesirable at a time
when the basis of a child’s personality are formed.

The project plan defines the educator’s main task in a new way. The
usual educational model of school teaching and education (transmit-
ting knowledge, skills and habits) is not appropriate in early childhood.
Developmental preschool education should focus on the personality
development of every child. The parallel development of universal human
abilities and individual differences of all children is emphasized. Play is
given a central place as an activity allowing the children to fully realize
themselves. The plan described its possibilities: “Play develops skills needed
in developing imagination, volitional regulation of actions and feelings. It
offers experience for understanding mutuality of activity. Combining the
children’s personal experience with the real influence of play makes it an
appropriate tool for organizing children’s life especially in early education”
(Davydov, 1988, p. 32). Joint play of children and adults is based on free
cooperation and becomes the main method creating “children’s world” in
the preschool institution.

As formulated elsewhere (Hakkarainen, Bredikyte, 2020), the main
ideas of Davydov and his research team are still relevant after 30 years. The
projects in Russia and Scandinavia continue in other parts of the world. The
most famous playworlds continue to be developed in Australia, Lithuania,
Sweden, the USA and Japan.

Important attempts to support the development of play activity in
early childhood settings were proposed by Solovieva and Quintanar in
Mexico. They have created the experimentally based program to develop
the stage-by-stage formation of social role-play activity in young children
between three and six years old (Solovieva & Quintanar, 2019). A special
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emphasis of the program is on the inclusion of symbolic tools to support a
child’s gradual movement from object-oriented mental functioning to more
complex language-mediated mental functioning and as a consequence,
more complex forms of symbolic role-play. Detailed recommendations
for the use of symbolic tools in social role-play activity are provided in the
program. Recently, the program with additional recommendations for
the teachers and parents was adapted for the online modality (Solovieva
& Quintanar, 2021).

The main concepts of cultural-historical and activity theory became
known and accessible for the university scholars and wider community of
psychologists and teachers in Mexico, Colombia, Peru, Bolivia, and Brazil
during the last twenty years due to the publication of the main texts and
frequent visits of the representatives of the approach. Long-term visits of
Tsvetkova, Talyzina, Akhutina, Glozman, Salmina, Obukhova, and many
others in Mexico, but also in Brazil and Colombia, with extensive lecturing,
methodological discussions served as a great impulse for broader applica-
tion of the principles of cultural-historical and activity theory in psychol-
ogy, neuropsychology, and education in many regions of Latin America.
Many articles, chapters, and books representing the cultural-historical
and activity theory approach were translated from Russian into Spanish.
Among them, two main works of Talyzina on the theory and methodology
of teaching and learning should be mentioned (Talizina, 2019; Talizina,
Solovieva & Quintanar, 2017). The availability of these texts in Spanish has
allowed these theories to become a productive alternative to the prevailing
behaviorism and constructivism.

In addition, in Mexico, important research elaborating didactic mate-
rial and teaching methods in different subject areas was developed during
the last twenty years. Special didactics were created for the introduction of
reading and writing in primary school (Solovieva & Quintanar, 2017), for
the study of grammatic categories (Solovieva, 2016), and the elaboration
of written texts in primary school (Solovieva & Quintanar, 2020). In ad-
dition, the original method of step-by-step formation of drawing activity
for pre-school children (Solovieva & Quintanar, 2016). The theory of the
gradual formation of mental activity by Galperin served as the basis of all
these proposals.

This special issue of the journal brings together scholars/researchers
from different parts of the world working in cultural-historical activity
theory. The issue starts from the problems of early childhood education
and development. The first two articles continue the tradition of playworld
research already described in the previous paragraphs.
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A young researcher from Lithuania, Sujetaité-Volungeviciené, in her
article “Helping young children join playworld: microanalysis,” explores
the formation of emotional self-regulation in young children participating
in collective play activity with other children and adults. Careful analysis of
video material captures the “critical” points in adult and child interactions
helping the child enter the playworld.

The article by Fleer, “An educational experiment into how to bring
discipline concepts into play: How a theoretical problem acts as a source
of teacher development,” deals with the problems of teacher professional
development. Fleer analyses the developmental conditions for the teachers
participating in an educational experiment that changes teachers’ motives.

Researchers from Mexico, Gonzales, Solovieva and Tapia-Lopez in
their article “Study of professional motives of teachers of primary school
from the perspective of activity theory;” also analyze the professional mo-
tives of primary school teachers concerning the organization of the whole
teaching-learning process. The typology of motives developed by Talyzina
is used for the analysis. The findings revealed the significance of positive
internal motives in all participating teachers.

The article by Solovieva and Quintanar, “Organization of learning
process according to activity theory: method in practice,” discusses the
problem of concept formation in different subject areas at primary school.
The authors propose that proper application of the theory and practical
teaching-learning model of the development of mental actions proposed
by Galperin and further developed by his followers Davydov, Arievich,
Talyzina, Obukhova, and others, could solve the traditional problem of pri-
mary school: transforming the educational process into a leading activity.

Similarly, Nufiez, Amaral, Oliveira, and Pereira in their article, “Activ-
ity theory proposed by A.N. Leontiev applied to signify and to structure
problem-solving experimental activity in Chemistry teaching,” explore how
the application of a new model based on activity theory changes students’
conceptual learning of chemistry at the university level. After participation
in a series of experimental activities, students demonstrated increasingly
growing appropriation of the subject’s content.

Researchers from Portugal, Quintino- Aires, Rua, Rodrigues and Me-
deiros in their article, “Parental Training Program Guided by Galperin’s
Theory of the Development of Human Mental Activity: a new effective
approach when change becomes a real challenge,” analyze how Galperin’s
Theory of the Development of Human Mental Activity could be used in
developing an experimental parental training program for families of
children with psychiatric problems.
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In the last article of the issue, “Developmental didactic systems: con-
ceptual, methodological and typological conceptions,” the authors, Valdés
Puentes and Maturano Longarezi, carry out a comparative analysis of dif-
ferent terms used in academic writing to define the educational systems
of the Soviet period. Discussing the concepts of didactic system, alterna-
tive didactic system, developmental alternative didactic system, and their
definitions, the authors concluded that the method developed by Galperin
(1959) and Talyzina (1983) can be called an alternative developmental
didactic system.

BBenenue

KynbrypHO-KcTOprdecKas Teopus fesATeIbHOCTY CyMeTIa 3aBOeBaTh
TBepyi0€ IIOJI0>KEHe BO BCeM MMpe B 00/1aCTy TIefJarOrn4ecKyX VICCIefo-
BaHMII Omarofapsi ujee 30HbI OMVDKAIIEro pasBuUTys, pa3paboTaHHOI
JI.C. Boirorcknm. Ee cyTb cocTOUT B TOM, 4TO B3aMMOJENCTBIE MEXAY
B3pPOC/IBIM U peOEeHKOM B paMKaxX 00pa3oBaTeNbHOI Cpefibl JO/DKHO (o-
KyCHPOBAaTbCs Ha OMIDKAJIIINX BO3MOXKHBIX IIIarax pasBUTUA peOeHKa.
U sTo pasBuUTME CTAHOBUTCA BO3MOXKHBIM Oraroaps pabore ¢ 6onee
OIBITHBIM NTapTHepoM. Takyie 9TaIbl pa3BUTNA OCYLIECTB/IAIOTCS BO BpeMs
IIOMCKA pellleHNs 3aa4, BOZHMKAKIINX B IIKO/IbHON WM VHON Cpefe.
JI.C. BoITOTCKMII TTOIArai, 4To «30Ha O/I>Kaiero Pa3BUTHUA» IOMOXKET
OIIpefieNINTDb 3aBTPALIHMIL IeHb pebeHKa, IMHAMIYeCKOe COCTOSHNE eTo
PasBUTHSA, YIUTHIBAIOLINE HE TONIBKO yKe JOCTUTHYTOE B Pa3BUTUN, HO U
Haxofsilleecs B Ipoliecce co3peBanmsi» (Boirorckmit, 1926/1996, c. 331).
OpnHako ropasfo clIoXKHee JJaTh ONpeie/IeHye 30He O/VDKAIIero pa3BUTusA
(3BP) B perckoit urpe. Kak mpasuio, feTu co3faoT COOCTBEHHYIO UTPY, B
KOTOPOI1 camocToATeIbHO popmupyercs 3bP (Boirorckmit, 1966/1977).
JI.C. Beirotckuii npeparaet gpyroe onpepgenenue and 3bP, korma ato
KacaeTcsA cofiepKaHuA HaydeHMs B urpe. IlepBoe mokoneHne mpepcra-
BUTEJIEN IICUXOIOTMYECKOI TEOPUN [eATETbHOCTU (JI.C. Boirorckmii,
A H. Jleonutses, A.P. Jlypus u ip.) CTaBUIN LieJIb ¥ CTPEMIINCH pa3pabo-
TaTb HOBBIII TOAXON, B IICUXOJIOTMYECKOI HayKe, KOTOPbIJI OHM Ha3bIBa/In
«BePUUHHOLL ncuxonozueti». 1lenb TaKOM IICUXOMIOTUN — JICCTIEROBATh
TpaHCHOpPMALNIO «HATYPATTbHBIX» IICUXO/IOTMYECKIX IIPOLIECCOB B «KYIIb-
TYPHBIe», U TIOKa3aTh, KaK 610JIOTMYeCKOe Ha4MHAeT ITOCPEfICTBOM KYIIb-
TYPbl OTPa’KaTh IlepefioBble ONOKUTeIbHbIE IOCTVKEHNA YeT0BeYeCKOil
KyZIbTYpbL. Vifes pasBUTON KyIbTyphl KaK ICTOYHMKA IICUXOIOTYECKOTO
pOCTa MMPOKO IpU3HaBaIach Cpeay co3farerneil HoBoro noxgxopa. [pn
3TOM TEOPETUYECKUI ¥ UCTOPUUECKIIT aHA/IN3 IOHATHS «KY/IBTypa» IO
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Oo7IblIelt YacTV OCHOBBIBAJICA Ha (pymocoduy U fPyrux HayKax. MbIC/b
O Ha/INYMY HOBBIX MCTOYHMKOB IICUXOJIOTMYECKOTO Pa3BUTHS YeTOBEKa
IpUBe/Ia K TOMY, YTO Ha CMEHY TePMUHY IICUXO/IOTMYECKOe Pa3BUTIE»
HPUIIUIO «KY/IBTypPHOE Pa3BUTHE». VI 9TO IO-IIpeXKHEMY OCTaeTCsl HOBBIM
BBI30BOM JI/IsI TEOPETUIECKOTO MOIXO0/a ICUXOIOTMYECKOI TEOPUH [iesi-
TETIBHOCTY B 00pa30BaTeIbHBIX KOHTEKCTAX.

VccnenoBanus B 06/1acTVi TEOPUY 1 IIPAKTHKMA TI€HATOTMKY OBUIN LIeH-
TPa/IbHBIM HAIPaB/IeHNeM ¥ 0O'beKTOM U3Y4YeHV JyIs IpefcTaBUTesNel
BTOPOTO IIOKOJIEHVISI ICHXOJIOTYeCKOlT TeOPUH JIesITeTIbHOCTI. B KauecTBe
IpuMepa MOXXHO TIPUBECTY TPU MoKoseHus JleoHTheBbIX: Anekceit Hu-
Konaesud, Anekcelt Anexkceesud u [Imutpuii Anekceesud. A.A. JleoHTbeB
(doxycupoBacs Ha USYIeHUN cCMblcia Y 3HaveHus. CoOupas MaTepuaibl
oriia — A.H. JleoHTbeBa — OH 00paTII 0cOO€ BHUMaHME Ha IJeHTPa/IbHble
acrekTsl ero Teopuu. Hanbosee BayKHbBI TPy C/IEAYIOLUX aCIIEeKTa:

1. «CMBICT IPUHAJIEKNUT He MIPEAMETY, a JesATe/IbHOCTI, 1 IAIIb B
IesITeIbHOCTY IIPEIMET BBICTYTIAET /1A CyObeKTa Kak CMbIC/T. CMBICII €CTb
CaMO OTHOILIEHNE, OCYILIEeCTBIIAOIeeCs B IeATe/IbHOCTH [...] Moe oTHO-
IIeHe K 3HAUYeHNIO (= K IIpeIMeTY KaK K 3HAYeHNUI0) COOOIIaeT MHe ero
CMBICTL. [...] CMBIC/I MMeeT CTpOeHMe; CTPOeHMEe CMbIC/IA KPUCTA/IN3YeT
B cebe CTpoeHue IeATeNbHOCTH (MMEHHO IesATeIbHOCTU — OTHOILIEHNUS
K JIe/ICTBUTETBHOCTY, a He Ollepaluy, He mpuema). [...] CBOIICTBO ellje He
Belllb, CBI3b CBONCTB = Belllb. (JleonTheB A.H., 1994, c. 167-170)».

2. «/I3MeHeHMe CMBIC/IA BEIIM eCTb BCErfja M3MeHeHMe CyObeKTa.
CMBICIT BCETZia eCThb OTHOLIeHMe 00beKTa K CYObeKTY. [...] CMBICTT ecTb He
abCTpaKTHast KaTeropus JeiiCTBUTEIbHOCTY, HO U He YMCTO CYOBEKTUB-
Has, a CyObeKTUBHO-00beKTUBHAA KaTeropys. [...] CMbICT [...] mo3BOMIsACT
VHTETPUPOBATH TPY ITIaBHbIe 00pa3yloliye Mpoljecca pa3BUTH: [IeATeb-
HOCTb, KY/IBTYPY (A3BIK, CUCTEMY 3HAKOB) 1 IMYHOCTD» (JleoHTbEB A.A.,
2006, c. 72).

3. «CMbICTI IO IPUPOJie CBOEI BUPTYaJjleH, OTpaskaeT He CUIOMMHYT-
HOe€, 3 OTHOCUTEIBHO IIOCTOSIHHOE OTHOILIEeHVEe KOHKPETHOTO Ye/IoBeKa
K TIpeMETHOMY MUPY — OTHOCKUTEIbHO, IIOTOMY, YTO CMBICI €CTh Me-
XaHU3M, HEIIOCPeCTBEHHO OTPAKAIOLINI Y BBIPXAIOIMIT AMHAMUKY
M3MeHEeHVs 3TOr0 OTHOIIEHNS; OH — TO B IICUXMKE YellOBeKa, 4To 0be-
CrleuMBaeT BOSMOXKHOCTD “CKadyka” B OTHOLIEHUAX YeJIOBeKa U MUPA...»
(JleontbeB A.A., 2006, c. 73).

[Tocre BTOpOro NMOKOJIEHUs Y)Ke He HaOMofjaeTCs YeTKUX I'PAHNMI]
MeX1y TOC/IeYIOUIMY IOKOJIEHUAMY I0C/IefioBaTeIeil 9TO TeOpUNL.
Onu paspabaTbIiBany ajnbTepHATUBHBIC TIO/IXOMbI, B35IB 32 OCHOBY I|€H-
TpanbHYyI0 ncuxonornyeckymo upero JI.C. Boirorckoro nnm A.H. Jle-
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oHTbeBa. CaMoJl MHTEPECHOII cTaja cucTeMa JNbKOHMHA-]aBbIOBA,
HaIlpaBJIeHHAas Ha Pa3BUTVE TEOPETUYECKOrO MBIIIJIEHNS YYeHNKOB I
dbopmupoBanusa 060061eHNIT TOCPEJCTBOM HAYYHBIX KOHIIEIIINIL U CU-
cTeM. JTa 9KCIIepYMeHTa/IbHasA paboTa Hadamach B 60-e TOMIbL.

HecoMHeHHO, 4TO /IS ICUXONOIMYECKMX 1 00Pa30BaTeIbHBIX HAyK
Ba)KHA TeOpyA pasBUTUA NICUXNYECKOI feATenbHOCTY yennoBeka I1.4. Tanb-
nepuHa (1959), kotopas npogommkuia muuuio JI.C. BeiroTckoro u pacum-
puna teoputo A.H. JleontbeBa. OueBugHo, uto I1.41. [anpnepus noitancs
o6penuuuTh BKIasl JI.C. Beirorckoro n A.H JleoHTbeBa, MPOJEeMOH-
CTPMPOBaB, KaK MOXXHO IIPYMEHATD MX UJeu B 00pa3oBaTeNbHON cpefie
(Enginess, 2021).

HMccnegoBarenbckye SKCIEpUMEHTHI WV UTPA B pAaHHEM
Bo3pacre?

Jlns J1.C. BeiroTckoro nporecc 06ydeHnsA/HaydeHns OblI KIM0YeBbIM
MOMeHTOM B cospanun 3bP y yunreneit u yaenukos. OH BbIZeNnn Ba
THIIa 00pa30BaTeNbHbIX CPefl B IETCTBE: He HAIMCAaHHASA 110 CLIeHAPUIO,
IporpaMMa CaMOCTOATEeIbHOTO 00yueHNs peOeHKa; ¥ OpraHu30BaHHas,
3apaHee 3aIJICAaHHAA 110 CIleHapMI0 0Opa3oBaTenbHasA Cpefia, KOTOpasd
OCHOBaHa Ha OOYYAIONIVX HAYYHBIX KOHIIEMIMAX. Ba)KHO IIOMHUTBD, 4TO
fecATs et npebpiBanys B Mockse JI.C. BBIrOTCKMit IPOBeT B Ka4eCTBe
nreonora. B kommenTapuax k Tekctam JI.C. Beirorckoro A.A. JleoHThEB
yTBEpXK/al, YTO CETOfJHA MbI He OTPAHNYMBAEMCs TOIbKO KOTHUTUBHBIM
acrekToM 06y4eHns. «KOHIenmsa «IMIHOCTHOTO POCTa» TAKXKe BKIII0Ya-
eT adPpeKTMBHO-IMOLMOHAIBHO-BOJIEBYIO Cepy, TO3BOJIAIOLYIO IOCTe-
HEHHO OCYIeCTB/IATh Haubosbllee BKIoYeHe. Tak JaHHASA KOHIITIIVA
HOCTEIIEHHO CTAHOBUTCS HAIIUM PaboduM MHCTPYMeHTOM» (JIeoHTbeB,
1996, c. 179).

Ceronus 4eTKMII IIepeXof K 3aIl/TAHMPOBAaHHOMY 1 HaIIpaB/IsIeMOMY
B3POC/IBIM paHHEMY OOY4YeHMIO IPOMCXOANUT B MUpPe MOBCEMECTHO; OH
OCBayBaeTCs paHblile <HeOOXOAVMBIX» HAlIpaB/IeHNIT 00y4eHsI, SHAHMUIA,
HaBBIKOB U IIKOJIbHBIX NPUBBIYEK.

VHTepecHOI aIbTepHATUBOM KY/IbTYPHO-MICTOPUYECKO TEOPUH Jes-
TEIbHOCTY CTaJIa IporpaMma, paspaborannas komanjoi H.H. ITognpsxo-
Ba B HayuHo-1ccieoBaTenbcKOM MHCTUTYTE JOLIKO/IBHOTO BOCIIUTaHUA
Axapemuu nefarormdeckux Hayk CCCP B Mockse. B 3Toli Teopun ak1ieHT
Jieazcs Ha COOCTBEHHYIO CIIOCOOHOCTD AeTell K nccnefoBanmio. IIpenmo-
Jarajoch, YTO IETU CyMEIOT CAMOCTOATENBHO a[JAITUPOBATh CBOV 3HAHNA
Y HaBBIKY, @ He OY/[y T IT0/Ib30BaThCs IpeflaraeMbIMI 3HAHVAMMY, KOTOPBIe
MM IPeJOCTaB/IAIT KaK HeuTo rotosoe. Ha ocHOBaHMM HOITOBpeMEHHBIX
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VICCTIETIOBAHMIT OH C(OPMY/INPOBAJI AT IPUHIUIIOB, CO3IaHHBIX, YTOOBI
IIOMOYb IIeTAM B Pa3BUTUM UX TMYHOCTH:

1. Bananc Mexy pasBuTIeM peOeHKa, CIVIAHMPOBAHHBIM B3POC/IBIM,
1 COOCTBEHHOII IeATeIbHOCTBIO pebeHKa. B3pociible O/KHbI paspelaTh
HapajioKc ¢ KaXK/IIM peOeHKOM: KaK BOBJIEKaTh peOeHKa B CAMOCTOATE/b-
HYIO /1eAATe/IbHOCTD C IPYTUM 4eT0BEKOM.

2. Bapociblit MOXKeT cO3[,aTh KOCBEHHbIE ITPEIIOCHIIKY 711 PA3BUTHA
BCeX BUJIOB IETCKOTO ITO3HAHM M SKCIIePYIMEHTYPOBaHMA (COLMaIbHbIe
3KCHEPUMEHTHI, IPOAYKTVMBHBIE SKCIIEPYMEHTHI U T.1.).

3. TBOpYecTBO — 3TO MICKIIOYNTENbHASA OCOOEHHOCTD MBIIITIECHMNA
meteit. OCHOBHOJI JeTCKOTO TBOPYECKOTO MBIIUIEHNUA ABIAETCA 0cobast
CTPYKTypa 3HaHUA U NICUXUYECKUX JIeVICTBIUI, YTO NPENCTAB/IAET IPOTH-
BOPEYVBYIO MHOTOMEPHYIO CPe/ly B3aMMOJIeVICTBIA Ha «<HOBOM» 3HAHUM
U y)XKe CYIIeCTBYIOIeM «CTapoM». Takas CTPyKTypa co3faeT TMOKOCTb,
OVHAMMYHOCTD JeTCKOTO MBIIIJIEHNA ¥ BO3MOXXHOCTD CO3/1aHM A HOBOTO
3HaHMAL.

4. YMenue npoOYANUTD MOOOMBITCTBO pebeHKa CTUMYINPYET €ro
TBOPYECKYIO [IeATe/IbHOCTD. TaK eTV Ha4MHAIOT IIPOrHO3UPOBATh, 00b-
SCHATD U JOTa[IbIBaThCA.

5. B 06pa3oBaHyM YaCTO OMH 3a APYTUM IPUMEHSIOTCS TBOPYECKIE
METOJbl; OHAKO MM He yIaeTcs pa3sBUTh TBOPYECKYIO HaTyPy, MIHOBAB
POKIEHMsI BHY TPEHHETO MIPa, KOTOPBIiL ObI CTUMY/IMPOBAI TBOPYECTBO
(ITommpskos, 1996).

H.H. ITonpbAKOB BbIABWUII Cpeint AeTeN 5-6 JIET YeThIpe pa3INIHbIX
THUIIA 9KCIEPVMEHTOB: 1) MMONBITKM M3MEHUTb COLMATbHYIO CUTYaLNIo,
9TOOBI 06IErYNTD VN YCYTyOUTh KOHQIUKT; 2) MOMBITKA BBIABUTD
JIMYHOCTHBIE XapaKTePUCTUKY APYTUX TIofieil (pebeHKa WI B3pOC/IOro);
3) HOMBITKY IIPOBEPUTD COOCTBEHHBIE BO3SMOXXHOCTY (MHTE/UIEKTya/IbHbIE,
BOJIEBbIE VJIM JIMYHOCTHBIE); 4) MCCIEOBATENbCKOE MPEABOCXUIICHNE
Pas3IMYHBIX COLIMAIbHBIX CUTYaLUIL.

Mpbl MOXeM IPEATIONIOKUTD, YTO COLMa/IbHbIE SKCIIEPUMEHThI MOTYT
OBITH OCHOBOII /IS MICC/IEIOBAHVAA BHY TPEHHET0 MMpPa ¥ HOBBIX CHOCOO0B
YIOB/IETBOPEHNS LYXOBHBIX NOTpeOHOCTel. PasBuTiie MM4HOCTY JeTeil
HOCUT UCC/IeNIOBAaTe/IbCKUI M 3KCIIEPUMEHTA/IbHBII XapaKrep. [leTn ak-
TYBHO MCIIBITBIBAIOT Ce0s B pa3InuHbIX BuAax AearenbHoct. H.H. ITop-
IbAKOB IPEAIIIONIOKIIL, YTO UCCTIEN0BATENIbCKOE IKCIIEPYMEHTYPOBaHNE
ABJIAETCSA MEPBBIM BeYIIMM BUIOM JeATeIbHOCTU B >KU3HU pebeHKa,
3aTeM clefyeT urpa. B urpe ucciefoparenbcKoe 3KCIepUMEHTUPOBaHNE
oTobpakaeTcs B BOOOpaXKaeMbIX CUTYalMAX MOCPECTBOM POIEBBIX
mevicTBuMit u B3aumMopelicTBust. OBrajieHue S3bIKOM U BOOOPaXKeHMEM CO-
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CTaBJIAIOT K/II04eBble (PaKTOPHI B Urpe. VccmenoBarenbckoe SKCIepyMeH-
TUPOBAHNE CTIERyeT HapPaTUBHOM NIorMKe. I1py 3TOM feTi 0Co3HaroT pas-
JINYVISI MEXTTY «peaIbHbIM» 1 «BBITyMaHHbIM». OH HOHMMAJL, 4TO OO/IbIIast
JaCTb COLMA/IbHBIX 9KCIIEPMMEHTOB fieTell IPOMCXOIUT B UIPe, HO BIMAHNE
Ha pas3BUTIE MPOSIB/sIeTCsl Omarofapst akcepuMenTuposanuio!. OH He
aHaJIM3UPOBaJI 0COOGHHOCT VICC/IEIOBATE/IbCKOTO SKCIIEPUMEHTYPOBAHNA
B JIETCKOII UTpe.

IKcnaHCMBHOE 00y4YeHNe B VICCIENOBAHNAX Pa3BUBAIOIIE
TPYHOBOI ieATETbHOCTH

V. SHrectpeM, 1 ero uccnefoBarebcKye rpynmnsl ¢ 1980-x rogos mpo-
IOJDKVIIY Pa3pabOTKy IICUXO/IOTMYECKOI ¥ PUIOCOPCKOIT TeOpHM AeATeNb-
HOCTY, TIPEAICTAB/LAA MICC/IEIOBAHNA B 00/IACTH passusarouseii mpyoosoti oe-
amenvrocmu (Developmental Work Research, DWR) (Hakkarainen, 2004).
ITo ero croBaM, B paMKax 9TOTO ITOIXOfia pabOTAIOT yYeHble ITOC/IeI0BATeNN
TEOpUU JIeSITeIbHOCTY TPeThero 1 YeTBepToro noxonenus (Engestrom,
2020). ViccnemoBarenbckast iesTeNbHOCTb COCPeoTOYeHa Ha KOJUIEKTMBHOM
06y4eHVy 11 00y 4eHM B3POCTIBIX B PAbOUNX KO/UIEKTHBAX B CTy4asiX, KOT/a
HeoOXOIVIMO HaiTH HOBBII OpraHI3alIOHHBI ITIOJXOJ K paboTe.

C MOMeHTa BBefleHN KOHIETIINN «9KCIAaHCUBHOTO O0yYeHMs» B
1980-x ropmax, ee MHTepIIpeTalNA IOCTEIIEHHO CTajla IIOHATIEM «PacCIlN-
peHNA» B IOBCeTHEBHON >KM3HU. OpUTMHAIbHYIO KOHIETILINIO ITPEfIOKIIT
Iperopnm beitrcon (Gregory Bateson). OHa ncxopmiaa n3 CUTyaluu Tak
Ha3bIBaeMoI «IBOITHOI cBA3M». Cam ke I. beiiTcon B 1972 ropy BoiBel ee
U3 TIOHATYS ABOJIHOM CBSI3Y «KOAH» B A3eH-Oyanm3Me. ByaaucTcKuit KoaH
OT/INYAeTCA OT AaHTUYHBIX VIV Tere/leBCKIX IPOTMBOIIOCTaB/IeHNIL. B cxe-
Me Te3MC-aHTUTEe3UC-CUHTe3 BCe TPY BapUaHTa MOTYT OBITH COCOOOM
paspelnTb NpoTUBOpedre. B uaeane peleHre — 3TO CUHTE3 Te3UCA U
aHTUTE3NCA, IBIDKYIIAs CU/Ia M3MeHeHM ¥ pasBuTH:. IIpoTuBonocrasie-
HIe, IpefiCTaB/IeHHOE B K0AHe, He MIMeeT PelleH A Ha YPOBHE IPOTUBOIIO-
crasneHus. [. beliTcoH onpenenn cBA3b 1A CUTyal M ABOVIHON CBA3Y Ha
OIIpefie/IeHHBIX M YeThIpeX ypoBHsX 06yueHns (Hynesoi, L, IT, IIT n IV):

«HyneBoe ob6y4eHue — 3TO OTBETHI, KOTOpPbIe HE IIOJJIEXKAT
UCIIPAB/IEHUIO.

O6yuenne I — ucnpapysio ommnbKy B BBI6Ope oTBeTa B Habope
a/7bTepHATUB.

! TTopupAKOB MCIIOMB30BAJI IOHSATHE «TOPU3OHT pasBuTus» BMecto 3I1]1 Beirot-
CKOTO.
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O6yuenne II — BHOCUT KOppeKTUpYyOlljee U3MeHeHNe B Habop
aJIbTepHATUB, 13 KOTOPBIX Jie/laeTCsl BLIOOP. YpOBEHDb 00y4eHMs
YUUTBCA.

O6yuenne III — BHOCHT KOppeKTHUpYIOIee MI3MEHEHVe B CUCTEMY
HaOOpPOB a/IbTEPHATIB, 13 KOTOPBIX /ie/IaeTCsI BBIOOD.

Camo 1o cebe obydenne IV — oHTOreHe3 He MOXKET IPUHECTH
HeobOxonuMoit Koppekunn. Heobxonumo coderanme ¢pumoreHnn
u o"ToreHesa (Bateson 1972, c. 293)».

Kaxziplit HOBBIN YPOBEHDb BHOCUT KOPPEKTUBEI B ITpefbIaymuit. He-
BO3MOYXHO HAWITU PeIIeHNA [ CETONHAIIHNX MUPOBBIX KpU3NCOB 6e3
PaspaboTKM MeTOZIOB pellleHNs IBOVHBIX CBsA3eil Ha ypoBHe 00y4ens I11.

YacTo cy4aeTcs, 4To UCCTIeOBATeNN IPUXOAAT K BBIBOZLY: IPOTUBO-
TIOTIOXKHOCTY VIV TIPOTUBOPEYNA MCKITIOYAIOT APYT IPYTa U IPOTUBOCTOAT
APYT APYTy. VIMEHHO 110 9TOJ IPUYMHE CUHTE3 OKa3bIBAETCS HEHY)KHbIM.
Hy>kHO pocTo BhIOpATh IPaBUIBHYIO IOIOKUTEIBHYIO A/IbTEPHATIBY —
1 ipo6ema pelieHa. Takoit TOAXON MpeBpalaeT IOUCK TPOTUBOPEUNIL 1
HIOBOPOTHBIX MOMEHTOB B MICTOPUYECKOM PA3BUTHUI CUCTEM AESITENTbHOCTH
B IIOVICK COOTBETCTBYIOLIVX MOPA/IbHBIX KATETOPUIL.

C TOuKM 3peHNs JAHHOTO XypHaia MHTepeceH npoekT «Hoas
nupaktrka» (“New didactics”), cO3aHHBII [ LIKOMBHBIX YYUTeENeN
(Engestrom, 1982). B HeM mccenyroTcsa BOIPOCH «9KCITAHCHBHOTO 00-
y4YeHUsA» Ha IIKOTbHOM ypoBHe. B Hauase 80-x uHCcKas KOMaHAa, Opu-
eHTVPOBAHHas Ha KY/IbTYPHO-MICTOPUIECKIIL U [IesITeIbHOCTHBII ITOIXOf,
Havaja 3HAKOMUTD YUUTeTIeNl C OCHOBHBIMM IIO/TOKEHNMAMM CUCTEMBI
OnbKoHMHA-/[aBBIIOBA, YTO BKIIIOYAJIO B Ce0s1 TeOpeTUYECKUe OCHOBBI,
IMIAKTHYeCcKye IPYHIUIIB 1 pe3ynbraTsl (Engestrom, 1982). JInHeitHyto
AUIAKTUYECKYI0 MOJIe/Ib 3aMEHI/IN Ha He/IMHelHylo. Llenn B Helt MoryT
MEHATbCA BO BpeMs Y4eOHO-BOCIUTATENbHOI paboTsl. Llenpio 65110
HPeJIOKNUTD HOBBIVI MHCTPYMEHT AVAAKTUYECKOTO IIAHVPOBAHNA JIA
eXeIHeBHOI paboThl.

«HoBas gupakTuKa» Hayana paboTy ¢ ONMMCAHMS CUCTeM 3HAHMUIA,
BHYTPY KOTOPBIX CIIOCOOHOCTD JieTelt K 00y4eHMI0 MOXKeT TPaHCHOpPMI-
POBaTbCA B TeOpeTNYeCKOe MBIIIUIEHNE O CHCTeMe pasBuTHA. B gumpakru-
4eCcKOM IUIaHe 00ydeHue JOIDKHO IIOMOYb JIeTSIM OCBOUTD BeCh IIVIK/I y4e0-
HBIX JeiicTBMI (11ecTb Y4eOHBIX feiicTBuit B.B. JlaBbIoBa) M1t KaXKmoit
CUCTeMbl 3HaHUIL. B paMKax 3aHATHUI 10 MaTeMaTUKe CTY/IeHTHI Halllero
HearoTMYeCcKOTO YHMBEPCHUTEeTa IJIAHMPOBAJIN, KaK PasBUTD Y feTeil
HO/IMHHBIE MaTeMaTHYeCKue IpeAcTaBIeHns o ncaax. Ha saHatusax mo
IPaMOTHOCTY OHM M3y4aJjii, KaK B OOIeHNY 3HaUYeHNe 3aBICUT OT IPaM-
Marmdeckux ¢popm Beipakenns o JL.VI. Ainaposoii (Aiigaposa, 1978).
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HoBble mofxoyipl ObLIN ITepeBefieHbl U aJalTUPOBaHbI Ha GMHCKMUII A3bIK.
Opnaxko cucrema JnbKoHnHa-laBbIi0Ba He OblTa BHepeHa B OuH/LstHaN
6oree mMpoKo; B 90-e robl Obl1a BBIOpaHa MOJE/Ib O0YUEeHNA C e[HBIM
IUAKTUYECKVIM MaTepIaIoM, OATOTOBIEHHBIM JIJISI BCEX yIMUTeNIeIL.

bynyiee — Ha UTpy OpleHTIIPOBaHHOE pa3BHUBalolee
HappaTMBHOE JOLIKObHOE 00pa3oBaHue

B Ounnanpum ugeu B.B. [laBbimoBa 0 paHHeM pasBUTUM XKJaja
6onee GmarononyyHas cyabba. 3a mepuoy B KauecTBe AupeKropa VIHCTH-
TyTa obueit n negarorndeckoi ncuxonoruu AITH CCCP B.B. [laBbios
OpraHM30BaJI Lie/eBylo rpynmy us 30 uccmegoBaresneil 1 pa3paboTKu
COBpPEMEHHOIT KOHIENINN JOIUIKOTbHOTO obpasoBanus. [lman mpoekra
«KoHnenus panHero o6pasoBaHusa», OCHOBaHHBIN Ha KY/IbTYPHO-UCTO-
PUYECKOI U eI TeTbHOCTHON Teopuy, 6bU1 onyonmukoBaH B 1988 rony, a
KpaTKoe U3/I0)KeHe OCHOBHBIX el C OmMcaHueM paboyuero mpoiiecca
Ob110 OITy6/IMKOBaHO iBa rofa cuycts (bopposa, [laBbinos, IleTposckmit
u f1p., 1990). Hossrit mopxon komaHabl B.B. [laBbiioBa 6611 BOIIIONEH
B HECKOJIbKO MCCIIE[IOBATENbCKUX IIPOeKTOB B Poccuy n CkaHguHABUK
(IlTBenns n ®Guunangus). B poccuitckoM mpoekTe 0co60oe BHUMaHKe
YAETSIOCh Pa3BUTHIO pebeHKa U TBOpyecKoMy BoobpaxeHnmio (Kyapss-
11eB, 2017), B LIBE[ICKOM IIPOEKTe 0c0O0e BHUMAHNE YAETIS/IOCHh ICTETHKE
metckoit urpel (Lindqvist, 1995), a B GMHCKOM — IIepeXOfy OT UTPBI K
IIKOIbHOMY 00Y4eHII0 — MOAXOJ, HappaTuBHOI Urpsbl 1 HaydeHus (Hak-
karainen, 2006, 2008).

Cosparenu «KoHuenuuyu paHHero o6pa3oBaHmsa» KPUTUKOBAIN
6oree paHHME HAIlpaBJIeHN, KOTOPbIe (OKYCHUPOBAIICH Ha B3POCIIBIX
U Ha TOJITOTOBKE JieTell K B3pOCTIOi KM3HM, ¥ TIOTOMY He[OOLleHNBaIN
WIN BOBCe 3a0bIBanu O [eHHOCTHU JeTcTBa. B.B. [JaBpinoB yTBepKgat:
«IToTpe6HOCTB fieTelt ¥ B3POCTIBIX B Pa3BUTUY INYHBIX, HEY TM/IATAPHBIX
B3aMIMOOTHOLIEHNII IPUHOCUTCS B )KEPTBY Y4€OHO-BOCIIUTATEIBHOMY
nporeccy. OT Takoit >KepTBBI COfiep>KaHue ero HeoOXOoAMbIM 00pa3oM
IeTYMaHV3MPYETCs], I3 HeTo BhIIIaJjaeT deloBedecKuit pagukan » ([JaBbl-
0B, 1988, c. 4). B.B. JlaBbIIOB MOgYEPKUBAET, YTO TOC/IEACTBIAMY TAKOTO
IIOAXOfia CTAHOBUTCA OTUYXK/IEHMeE JleTell ¥ B3POCTIbIX. Takoe OTuy>KeHue
0CO0EHHO HeXKeTaTeNbHO BO BpeMsi, KOrfa (OpMIUPYIOTCS OCHOBBI INY-
HOCTYM peOeHKa.

ITnan mpoexTa 1O-HOBOMY OIIpefie/iseT ITaBHYIO 3afady Ieflarora.
O6pr4Hast 06pasoBarebHas MOJIE/Ib IKOJIbHOTO O0Y4eHs U BOCIIUTAHUA
(mepenaya 3HaHUIL, HABBIKOB U MPUBBIYEK) He MOAXOAUT A/ paHHETO
metcTBa. PasBuBalolee [OIKONIbHOE 0Opa3oBaHMe SOMKHO OBITH Ha-
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IpaB/IeHO Ha Pa3BUTHE IMYHOCTU KaXaoro pebenka. [ToguepkuBaercs
He0OXOAVMMOCTbD ITIapa/l/Ie/IbHO Pa3BMBaTh YHUBEPCA/IbHBIE YeJIOBEYeCKIe
CIIOCOOHOCTY U MHAIMBUAYa/IbHbIE pas3In4us Bcex jeTell. Vrpe orBo-
OUTCS LIEHTPa/bHOe MeCTO KaK BUAY HeATeIbHOCTH, I03BO/AILIEMY
IeTsM IIOTTHOCTBIO peann3oBaTh cebs: «B Helt [B urpe] passuBarorcs
CIIOCOOHOCTY K BOOOPa’KeHMIO, IIPOM3BOIBHON Pery/IaLuy JeiiCTBUIL 1
9yBCTB, IPMOOPETAETCA OIBIT B3aVMOAEIICTBYA U B3aMMOIIOHUMAHUA.
VIMeHHO MCKIIOYNTETbHOE COYeTaH)e CyObeKTUBHOI 1EHHOCTYU UTPBI
11 pebeHKa U ee 0O'beKTUBHOTO Pa3BUBAOIETO 3HAYCHIA JIeTIaeT UTPY
Hanboee NofxozAIIeli GOopMOil OpraHM3aLNy KU3HY feTell» (JaBbIoB,
1988, c. 32). CoBMecTHas1 UTpa ieTeli ¥ B3POC/IbIX OCHOBaHa Ha CBOOOTHOM
COTPYJHMYECTBE ¥ CTAHOBUTCS OCHOBHBIM METOZOM CO3/IaHMA «[I€TCKOTO
MIpa» B JOLIKO/ILHOM YYPeXIeHN.

He 3ps XaxkapaitneH u bpegukure (2020) ybenurenpHo chopmym-
poBaiu, 4To OCHOBHbBIe ufieu B.B. [laBbIjoBa 1 €ro KOMaHABI OCTAITCA
aKTyaJbHBIMU U TPUALATD JIeT crrycTs. IIpoekTsl, Hayatble B Poccun n
B CKaH[MHABUY, IPOJO/DKAIOT Pa3BUBATbCA B PAa3HBIX YaCTAX CBeTa.
Hawub6onee nsBecTHble NTPOBbIe MUPBI pa3BUBAIOT B ABCTpanuy, /Intse,
Isernu, CHIA u dnonun.

B Mexkcuxe yuyensie 10. ConosbeBa u JI. KunTtanap npegunpuHsamm
Ba)KHEJIIMe ITONBITKY MOAIeP>KaTh pasBUTIE UTPOBOI AeATEeNbHOCTI
B paHHeM jfeTcTBe. OHM CO3[a/MN IKCIIePUMEHTAIbHYIO IIPOTPaMMy AL
MO9TAITHOTO (POPMUPOBAHNA COLMATBHON CIOXKETHO-POIEBON UTPHL Y
IeTell MTaJIIero Bo3pacrta ot Tpex o mectu net (Solovieva & Quintanar,
2019). CrienyaabHbIN aKLEHT He/laeTcsd Ha BKIIYEHNI CUMBOINYECKUX
CPEACTB I MOfIeP>KKM ITOCTEIIEHHOTO Nepexofa pebeHKa OT HarIsAf-
HO-00pasHOro QyHKIMOHMPOBAHUA K O0JIee CIIO)KHOMY ICUXIYECKOMY
(YHKIVMOHMPOBAHNIO, OIIOCPENIOBAaHHOMY sA3bIKOM. Kak crefcTBue, po-
VICXOZIUT IIepeXof K 6ojiee CIOKHBIM (POpMaM CMBOIMYECKMX CIOXKETHO-
pOJIeBBIX UTp. B mporpamme npescTaB/IeHbl HOAPOOHBIE PeKOMEH/JALINI
0 VICIIO/Ib30BAHUIO CUMBOIMYECKUX CPEJCTB B COLMAIbHO POIeBOit
urpe. HemaBHO ImporpamMma C JOTIO/THUTENbHBIMY PEKOMEHJAIVAMY I/1A
y4uTeseil M pofuTeneli ObIa ajaliTUPOBaHa /1 OHMaiiH-pexxuma (Solo-
vieva & Quintanar, 2021).

OcHOBHbBIE KOHLIENIIVY KYTbTYPHO-UCTOPUYECKON TEOPUY IeATENb-
HOCTY CTa/IV U3BECTHBI VI JOCTYIIHBI YHUBEPCUTETCKIM Y4eHbIM U Ooee
IIVPOKOMY COOOIIeCTBY IICKXO/IOTOB U Iefflaroros B Mekcuke, Komym6un,
Ilepy, bonmuBun n bpasunumu B TeyeHne NOCNENHUX IBaALIATH IET 671aro-
Haps NyO/IMKanyy OCHOBOIIOJIATAIOIIMX TEKCTOB VY YaCThIM BU3UTAM IIPef-
craButenei mogxona. Inurensusie Busuthl JI.C. IIBeTkoBoit, H.®. Tans-
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suHoii, T.B. Axyrunoit, K.M. Imoaman, H.I. CanmuHnoit, J1.D. O6yxoBoit
U MHOTMX IpyTUX B Mekcuky, a Taxoke B bpasunuio n Korymbuio, Bo
BpeMsi KOTOPBIX OHUM YUTA/IM MOAPOOHeIIIe TeKIUN U IPOBOAVIIN
MeTOJONOrNYeCcKye AUCKYCCUU, TOCTY>KU/IY BasKHENIINM UMITYy/IbCOM
11 60jIee MIMPOKOTO MPYMEHEHMs KY/IbTYPHO-UCTOPUYECKOI TEOPUN
[eATeNbHOCTYU B ICUXOJIOTUM, HEMPOIICUXOIOTUY U 06pa3oBaHUM BO
MHOTUX pernoHax JIaTuHcKoit AMepuky. MHOTYe CTaTby, I7IaBbI 1 1ie/Tble
KHUTY, IPefCTaB/A0IINe KYIbTYPHO-UCTOPUIECKIIT TIOAXOM ¥ T€OPUIO
IesITeNbHOCTY, ObUIY IIepeBefieHbl C PYCCKOro Ha mcraHckuit. Cpeay HUx
CcrIefiyeT YIIOMSHYTh JiBe OCHOBHBIe paboTsl H.D. TanmbI3nHoI 110 Teopun
¥ MeTORO/IOr MY TipenofaBanys u o6ydenns (TanbisnuHa, 2019); (Solovieva
& Quintanar, 2017). [TepeBoz 3TMX TeKCTOB Ha MICHAHCKWII 3bIK TO3BOMIT
3TVM TeOPUsIM CTaTbh IIPOAYKTUBHOI a/IbTepPHATUBOI IIpeob/IajaoiemMy
OMXeBMOPU3MY U KOHCTPYKTUBU3MY.

Kpowme Toro, 3a mocnenHue gBaguath net B Mekcuke ObIIN BbI-
MTOJTHEHBI BaXKHeNIIINe UCCIeNOBaHMs 0 pa3paboTKe IUAAKTUYECKUX
MaTrepuaaoB 1 0Oy4aoluX METOJOB B Pa3HBIX NPeAMETHBIX 00/IacTsX.
Ben paspaboTaHbl AUAAKTHYECKIE IPOTPAMMBI II0 Ha4a/IbHBIM KypcaM
YTEeHMS U MIChbMa I HadanbHbIX KoM (Solovieva & Quintanar, 2017)
mo rpamMaTiaeckuM Kateropusim (ComoBbeBa, 2016), co3aHbl OPUTH-
Ha/IbHbIE METOJIBI TOIIATOBOT0 GOPMUPOBAHNSI HABBIKOB IO PUCOBAHIIO
" 1300pa3nTeNbHOI eI TeIPHOCTHU ISl JOUIKONBbHUKOB (Solovieva &
Quintanar, 2016). B ocHOBY Bcex aTux mporpaMm jieria Teopyst HO3Tall-
Horo opmupoBaHys YMCTBeHHbIX AeiictBuit I1.51. Tanprnepuna.

B sToMm BhINTyCcKe )XypHa/la IpefCTaBIeHbl CTaThM YYEHBIX-UCCIIE-
JloBaTesIeil, KOTOpble pabOTAIOT B paMKaX Ky/JIbTYpPHO-UCTOPUIECKOTO
HIO/IXOfIa, CO BCETO CBeTa. BRINYCK OTKpbIBaeTCsA 00CyXjeHeM IpobiieM
BOCIIMTAHMA U Pa3BUTHA JieTell B paHHeM Bo3pacrte. [lepBble iBe cTaTbn
IIPOAO/DKAIOT TPAUIINIO MCCIeIOBaHMA UTPOBBIX MUPOB.

Mornopas nccneposarenpuuiia u3 JIutsel . Cyerarite-BonyHraBndeHe
B cTaTbe «Kak MmoMoyb MajleHbKMUM [IeTAM IPUCOEAVHUTLCA K UTPOBOMY
MUPY: MUKPOAHAIN3» UCCIefyeT GOopMUPOBaHIe IMOLMOHATIBHON CaMO-
perynAnun y MaJIeHbKIX JIeTel, Y4aCTBYIOIINX B KOJUIEKTVIBHON UTPOBOM
IeATeIbHOCTY C APYTUMM JeTbMMU U B3pOCIbIMIAL. TiaTeNIbHblil aHa/INU3 BI-
IleoMaTepyanoB GUKCUPyeT KpUTHIECKVie MOMEHTbI BO B3aMOJIe/ICTBIUMN
B3POC/IBIX U JieTell, ToMorasi peGeHKy BOITI B UTPOBOI MUP.

Cratbs M. @nep «O6pazoBaTe/IbHbII 9KCIIEPUMEHT 110 BHEAPEHNIO
MOHATHUA UCHUTUTMHBI: KaK TeOpeTUYeCcKas IpobremMa CTaHOBUTCS UCTOY-
HVKOM PasBUTHUA YIUTE/A» IIOCBALIeHa IpobieMaM IpogecCUOHaTbHOTO
pasButua yunreneir. M. ®nep aHanusupyer ycoBMs pasBUTUA yUUTENeN,
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YYaCTBYIOLIMX B 00pa30BaTe/IbHOM 9KCIIEPUMEHTE, KOTOPBII M3MeHseT
MOTUBBI YIUTETIEN.

Uccnemosarenn n3s Mekcukn M. Toncanec, 0. ConosreBa n Tamus-
Jlonec B cTarbe «V3yueHne npodeccruoHaNbHBIX MOTUBOB yYUTeNEN
Ha4a/IbHOJ IIKOJIbI C TOUKM 3p€HI TEOPUU [eATeIbHOCTI» TAK)XKe aHaTIN-
3UpYIOT IpoeccroHaNbHble MOTUBBI yYMTe/Iell Haya/IbHOI IIKOJIBI, Ka-
carolyecs OpraHM3aIMM BCETo y4eOHO-BOCIINTATEIbHOTO Ipolecca. s
aHa/IM3a VCIO/Ib3yeTCsA TUIIOIOTYA MOTUBOB, padpaboranHas H.®. Tanbl-
31HoI1. [loy4yeHHbIe pe3y/IbTaThl I0Ka3a/1y 3HAYMMOCTD IIO/IOKUTE/IbHBIX
BHYTPEHHUX MOTHBOB y BCEX YYaCTBYIOLIMX YIMUTEIE.

B crarpe 0. Conosbea n JI. Kunranap «Oprannsanns yaeOHOro
npolecca B COOTBETCTBUM C TeOpUelt eATeNbHOCTI: IIPaKTNIecKoe
IpUMeHeH)e MeTOfla» pacCMaTpyBaeTcs mpobneMa GopMUPOBaHIA HO-
HATWI B pa3JINYHBIX IPeMETHBIX 00/1aCTAX B HAYa/IbHOI IIKO/Ie. ABTOPBI
IPeAIIoJaraT, YTO IPaBUIbHOE IIPMMEHEeHNe TeOPUN U IPAKTUIeCKO
y4eOHO-II03HaBaTeIbHOI MOJIe/IN Pa3BUTHS YMCTBEHHBIX JIeICTBUIL,
npepnnoxeHHo [1.41. TanbnepuHbIM 11 B fajIbHeIIIeM pa3BUTOMN €ro Ioc/e-
nosarensamu B.B. [lasbioBbiM, H.®. Tansisunoi, JI.O. O6yxoBoit un gpy-
TYIMY, MOIJIO OBbI PeIINTb TPAAUIVIOHHYIO TP00/IeMy Hada/IbHOM IIKOJIB,
a IMEHHO — IIPeBPATUTb Y4eOHBII IPOIIeCC B BEAYIIYIO IeSTeTbHOCTD.

N.B. Hynbec, EIM.P. Amapan, M.B.®. Onuseitpa u J1.®. Ilepeiipa B
crarbe «Teopus gesrenprocTy A.H. JleoHTBEBA 1 €€ IpUMEHEHE /11 000-
3HAYEHNA M CTPYKTYPUPOBAHNUA SKCIIEPYMEHTAIbHON AeATeTbHOCTH II0
PeLIeHNIo 3a/ja4 B IIpeTIofjaBaHNM XMMUN» VICCTIERYIOT, KaK HOBas MOJIE/Ib,
OCHOBAaHHAs Ha TeOPUMU [ieATeNbHOCTH, IO3BOJIAET U3MEHNUTD U3yUeHe
HOHATHI 13 06/1aCTV XMMUM Ha YHUBEPCUTETCKOM ypoBHe. ITocre yqactus
B CEpUM IKCIIEPUMEHTA/IbHBIX MEPOIIPUATUI CTYAEHTbI IPOLEMOHCTPHU-
poBaIu Iydlilee yCBOEHNe IIpefiMeTa.

Wccneposarenu us Iopryramun, JK. Keuntuno-Aripec, A. Pya,
T. Poppurec u II. Megeiipoc B crarbe «IIporpamma o6ydeHus popm-
TeJell, OCHOBAHHAs Ha T€OPUU Pa3BUTUA YMCTBEHHOI [1eATeNbHOCTH
I1.41. Tanbriepuna: HOBBII 9¢pPEeKTUBHBII HOAXO peleHNs IPobIeM Ipu
VM3MEHEHUAX» aHAMM3UPYIOT, Kak Teopus I1.4. [anbnepuna o passutun
YMCTBEHHOJI JieATeIbHOCTY YelI0BeKa MOXKET OBITh MICIIO/Ib30BaHA P
pa3paboTKe SKCIIePUMEHTAIbHON IIPOrpaMMbl 00YUeHNA POIMTeENel I
ceMeli ieTeil ¢ IICUXMATPUYeCKIMU Ipo6IeMaMit.

B nocnepHneit cratbe HoMepa «PasBuBaroue fugaKTUIeCcKue Cu-
CTEMBI: KOHI[ETITYya/lIbHbIEe, METO/I0/IOTMYEeCKIe VI TUIIO/IOTYeCKe KOH-
uenuuu» aBTopsl, P. Banbaec-Ilysurec u A. Matypano Jlonrapesu, mpo-
BOJAT CPaBHUTENIbHBII aHAIN3 Pas3/IMYHbIX TEPMIHOB, CII0/Ib3YEMBIX B
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aKaJIleMI4eCKOll TuTepaType Jiis OIpeeieHNst 00pa3oBaTeIbHBIX CHCTEM
coBeTcKoro nepuona. OHM ONMCHIBAIOT CIEAYION Ve IOHATUA: JUAKTIYe-
CKasl CHCTeMa, abTepHATUBHAS AUAAKTIYECKAsl CUCTeMa, Pa3BUBAIOILAs
a/IbTepHAaTUBHAA JUAAKTUYECKasA CUCTEMA U JAIOT UM OIpefie/ieHNs. AB-
TOPBI IPUIIJIM K BBIBOZLY, YTO MeTOfI, paspaboranHsiii I1.4]. TanprepuHbpiM
n H.®. Tanbi3auHO, MOXXHO Ha3BaTh aJIbTepHATUBHOI pa3BMBAIOIIel
IUOAKTIIeCKOM CUCTEMOIA.
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