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Abstract

Background. The study of L.S. Vygotsky’s scientific heritage enables the clarifi-
cation of the theoretical basis for the role of the social environment in children’s
mental development and the key regularities of children’s mental development at
varying ages and stages of development in the context of transitivity and the social
uncertainty of modern society.

Objectives. The currently article analyses the significance of the social situation
of development as an alternative to the understanding of the environment as a
factor of development in L.S. Vygotsky’s doctrine of the structure and dynamics
of psychological age.

Results. Experience is the indivisible “unit” of the social situation of development
as a dynamic unity of personality and environment in the form of age-specific atti-
tude. The experience acts as an integration of affective and intellectual components
and acquires features of awareness and meaningfulness as the child’s thinking
develops. The social environment contains ideal forms as a standard of historically
developed human properties and abilities, determining the greatest originality of
the child’s developmental path — the future is already represented in the present
and sets the vector for development. The ideal form embodies the age-specific
normative content of the developmental potential of higher mental functions at
each age stage, being appropriated in the course of cooperation. Experience de-
termines the individual trajectory and the result of development. A comparative
analysis of the crises of three and seven years convincingly proves the change in
the type of experience: from the child’s singling out of relations and himself as the
subject of these relations to the singling out of experiences, their differentiation and
realisation of the attitude to Self. The social situation of development determines
the boundaries for the zone of the child’s proximal development (ZPD).
Conclusions. Experience realises the child’s active position in relation to the world
through the prism of age characteristics. Transformation of the social situation
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of development, according to L.S. Vygotsky, occurs in the form of changes in the
types and methods of experiencing in connection with the development of the
motivation and need during the period of age-related developmental crises.
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Introduction

In the cultural-historical concept of L.S. Vygotsky, it is difficult to find
a concept that has been more often quoted and has more inexhaustible
heuristic potential than the “social situation of development”. This concept
continues to pose new questions to the researcher, giving rise to a need for
reflection, debate and discussion. The concept was proposed by L.S. Vy-
gotsky in his doctrine of the structure and dynamics of psychological age
in its significance for understanding the specifics and patterns of children’s
mental development. The purpose of the current article is to analyse the
structure and dynamics of this concept.

The social situation of development is a fundamental, theoretical,
system-forming concept that reveals the nature of psychological age, the
conditions of genesis, personal and cognitive development of the child, and
the psychological mechanisms of the formation and development of the
specifically human psyche. For L.S. Vygotsky, the study of the environment
as a determinant of development acted as a study of the role of the environ-
ment in children’s mental development. The social situation of development
reveals the dynamic unity of the environment and the individual during
development, acting as an alternative to the “heredity — environment”
dichotomy in understanding the driving forces in the development of the
child. It determines the psychological mechanism for implementing the
function of the social environment as a source of development and estab-
lishes the role of the “ideal form” in the development of the child and the
formation of higher mental functions as specifically human forms of the
psyche. It also allows us to identify the essential psychological conditions
that determine the “breadth” of the child’s zone of proximal development
(ZPD).
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Research results

1. Environment as a dynamic and relative formation

In the work “Lectures on Paedology”, L.S. Vygotsky dwells in detail on
the fundamental difference in understanding the role of the environment
as a stimulus in behaviourism and in cultural-historical psychology (Vy-
gotsky, 2001). L.S. Vygotsky criticizes the idea of immutability, constancy,
and absoluteness of the environment in the life and development of a child.
In his opinion, it is necessary to distinguish between absolute and relative
characteristics of the environment — “to approach the environment ... not
with an absolute, but with a relative standard” (ibid., p. 71). The problem
is that the objective qualities and properties of the environment, which
seem to remain constant for a long time, determine the development of
the child, depending on what kind of relationship forms between the child
and its environment at a given age. In other words, only relative charac-
teristics determining children’s relationship with the environment reveal the
dynamic unity of children and the environment, in which they into various
relationships with the environment: interaction, discovery, learning, ex-
ploring, transforming and creating both the environment and themselves.
Moreover, due to the children’s activity, even “..the same environment in its
absolute terms is something completely different for a one-year-old child,
3 years old, etc” (ibid., p. 212).

L.S. Vygotsky offers a new understanding of the object of development.
It is not an individual, but a child in the unity of social relations. The role
of the environment in the development of a child is necessarily realised
through the child’s attitude to individual aspects of the environment and
the meaning attached to them through the child’s active position in rela-
tion to the environment. L.S. Vygotsky emphasizes that the significance of
each element of the environment in development is not determined by the
content of this element, but by the “relation by which this element stands to
the child” (ibid., p. 42). This position was later developed by D.B. Elkonin
in his definition of one of the characteristics of leading activity, namely
the provision that leading activity connects the child with those elements
of environment that play a leading role in development and in relation to
which the child has a special sensitivity and selectivity in his environment
(Elkonin, 1989). The child’s activity, determined by his place in the system
of social relations, his social position, expressing an active and effective
attitude towards the environment, is the connecting link between the
individual and the environment, determining the “dynamic and relative
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understanding of the environment” (Vygotsky, 2001, p. 88), and its signifi-
cance in development.

Objecting to the view of the environment as the absolute and unchang-
ing environment of the child, L.S. Vygotsky identifies several patterns of
changes in the environment as age develops.

Firstly, there is an expansion of the environment as a space for the
child’s cognition and transformation of the world. From a world centred
on the child’s own sensations and processes, the child moves to the “world
ata distance’, discovering it for himself and mastering new areas. However,
it is not enough to consider only the expansion of the environment as a
spatial characteristic — such expansion creates a fundamentally new area
of significant relationships that opens up potential opportunities for the
development of the child. This idea of L.S. Vygotsky’s can be found today
in various theories on children’s mental development. For example, it is in
agreement with E. Erikson’s position on expansion of the radius of signifi-
cant relationships of the child in the course of development (Erikson, 2021),
and W. Bronfenbrenner’s structural ecological model of the ontogenetic
development of the child (Bronfenbrenner, 1998), which argues that the
child’s mastery of new microsystems and the expansion of interaction with
various social environments is subsequently transformed into mesosystems
that unite a number of microsystems and thereby expand the environmen-
tal space of development.

Secondly, at each age stage, a new developmental educational environ-
ment arises, purposefully constructed by society, reflecting the character-
istics of historical time and socio-cultural conditions — “.. each age has
its own environment, organized in a certain way for the child..” (Vygotsky,
2001, p. 72).

And thirdly, the development of the child himself leads to the fact
that, while remaining constant in its absolute characteristics, the environ-
ment changes for the child, reflecting the new cognitive capabilities and
acquisitions in development, the growth of personal potential, changing
the child’s attitude towards the environment. L.S. Vygotsky argues that
“..even when the environment remains little changed, the very fact that
the child changes in the process of development leads to the fact that the
role and meaning of these environmental moments, which seem to remain
unchanged, change. One and the same environmental situation or event in
the environment of different people, at different age stages, has a different
impact on their development (ibid., p. 74). At the same time, “not only the
child changes, the attitude of the environment towards him changes, and
the same environment begins to influence the child himselfin a new way”.
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This dynamic and relative understanding of the environment is the most
important thing from which to draw when talking about the environment
in paedology” (ibid., p. 88). The last statement about changing the attitude
of the environment towards the child seems extremely important. This
implies that a qualitatively new level of development changes not only the
child himself, but also his position in the social world, and, accordingly,
the system of expectations and requirements and tasks that society in the
form of parents, family, kindergarten, schools sets for him.

Categorically objecting to the understanding of the environment as
the setting for a child’s development, L.S. Vygotsky offers an alternative
concept: the “social situation of development”. The social situation of de-
velopment is “..a completely genuine, specific for a given age, exclusive,
unique and unrepeatable relationship between a child and the surround-
ing reality, primarily social” (Vygotsky, 2000, p. 903, emphasis mine —
O.K.). The importance of the social situation of development is difficult to
overestimate. It is precisely what, according to L.S. Vygotsky, determines
the entire way of life of a child, his social existence, the peculiarities of his
consciousness, representing the starting point for all dynamic transforma-
tions of age, the basis of the child’s mental development. The social situa-
tion of development during the development of the child disintegrates and
undergoes a radical restructuring, reflecting the contradiction between the
achievements in the child’s development and his previous social position,
methods of social cooperation, and the previous system of expectations and
demands from the social environment. The transformation of the social
situation of development is carried out during age-related developmental
crises, defining new tasks and the vector of the child’s mental development.

L.S. Vygotsky considered experience as an indivisible “unit” of per-
sonality characteristics and situational characteristics, embodying the rela-
tionship between the individual and the environment in development and
realizing the child’s active position in relation to the world. Experience as
“the internal attitude of a child as a person to a particular moment of reality”
(ibid., p. 994) determines exactly what influence this or that characteristic
of the environment has on the child’s development. In other words, “the
environment determines the child’s development through the experience
of the environment... the attitude of the child to the environment and the
environment to the child is given through the experience and activity of the
child himself; environmental forces acquire guiding significance through
the child’s experiences” (ibid., p. 995).

Due to the psychological complexity of the phenomenon being stud-
ied, L.S. Vygotsky does not limit experience to the emotional modality.
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Experience acts as a unity of two sides of the psyche — the affective, the
need and motivation, which determines the emotional colouring of the
experience, and the intellectual, the symbolic and semantic, which de-
termines the meaning of a particular event or situation for the child. In
psychological content, experience embodies the principle of the unity
of affect and intellect, and thanks to the generalisation of affect, it de-
termines the meaning of the child’s actual relationship with the social
environment and the awareness of this meaning, giving rise to a world
of internal experiences. It is this unity that, according to L.S. Vygotsky,
is a special “..prism that determines the role and influence of the en-
vironment on the development... of the child’s character, on the child’s
psychological development..” (Vygotsky, 2001, p. 75). The intellectual
component of experience, features of children’s thinking and the ability
to generalise, are especially significant in determining the nature of the
experience, and their significance increases with the age of the child and
the development of the ability to understand and comprehend events.
L.S. Vygotsky emphasizes that due to the significance of the experience,
the result of the influence of the environment on the child’s develop-
ment will be determined by the degree of understanding, awareness, and
comprehension of what is happening in the environment. “If children
perceive differently, it means that the same event will have a completely
different meaning for each child... children at different stages of develop-
ment generalise and comprehend differently the surrounding reality and
environment. Consequently, “the very development of children’s think-
ing, the very development of children’s generalisation is also associated
with the influence of the environment on the child..” (ibid., pp. 77-78).
In the cultural-historical theory of a child’s mental development, the
identification of experience as a “unit” of the dynamic unity of the so-
cial situation of development, as a kind of generalisation of the child’s
affective experience, seems important and necessary. After all, the path
to arbitrariness of behaviour and the formation of the entire system of
higher mental functions occurs by the generalisation of meanings and
awareness of them. To be arbitrary means to be free from environmental
influences, taking a position of independence from external factors in
choosing one’s own line of development. Pointing out the importance of
understanding an event as a decisive condition for a child’s experience
of it, as opposed to the objective characteristics of the event itself, be-
comes an explanation for the well-known phenomenon of multifinality
of development, which consists in the fact that the same event can lead
to directly opposite results. The resilience and vulnerability of a child in
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relation to stressors is also fundamentally associated with the processes
of awareness and comprehension of traumatic influences. Thus, a child’s
experience of life turns out to be inextricably linked with the development
of thinking in the context of the formation of higher mental functions and
the mediation of emotional processes by social signs and their meaning.
The task of psychological research is to understand the specifics of the
relationship between the two components of experience as a “unit” of the
social situation of development at various stages of age development and
the representation and interaction of objective and personal principles
(Smirnova, 2022) in the nature and content of the experience. The dual
nature of experience as integrity and unity, but not parallelism or simple
interaction of two lines of development, received a new explanation in
the hypothesis by D.B. Elkonin regarding the spiral development of the
motivational-need and operational-technical (cognitive) spheres in the
ontogenesis of periodisation of the child’s mental development (Elkonin,
1971).

L.S. Vygotsky mentions orientation as one of the functions of expe-
riencing using the term “biosocial orientation” (Vygotsky, 2001, p. 213),
aimed at finding out what exactly a particular moment in the environment
means for the individual, which determines the effect of its impact on de-
velopment. Based on the concept by P.Ya. Galperin of orientation-research
activity as a subject matter of psychological science (Galperin, 2002) and
the theoretical provisions of L.F. Obukhova regarding the patterns of child
development in ontogenesis (Obukhova, 2006), it can be assumed that ex-
perience as a “unit” of a social situation of development is, in fact, a special
specific form of orienting activity, relatively free from the executive part of
the action, i.e. external behaviour, integrating the personal and objective
principles of the child’s activity and expressing the child’s internal posi-
tion as a fusion of affective-need and operational-technical components
of activity (Elkonin, 1971).

Another non-trivial function of experience is the resolution of age-
related crises through the transformation of age-related ways of experi-
encing. According to L.S. Vygotsky, age-related crises act, first of all, as a
restructuring of the old social situation of development, which constrains
the progressive development of the child due to the emergence of a con-
tradiction between the previous social situation of development as a
system of social relations and age-related psychological new formations:
“.. with the internal restructuring of the child that is taking place, the
crisis passes through the axis of social relations” (Vygotsky, 2001, p. 208).
L.S. Vygotsky writes that “.. the essence of any crisis is a restructuring of

54



Karabanova, O.A.
Experience and “ideal form” within the social situation of development
Lomonosov Psychology Journal. 2024. Vol. 47, No. 4

internal experience, which, apparently, is rooted in a change in the main
point that determines the child’s attitude to the environment, namely in a
change in the needs and motivations that drive the child’s behaviour... the
restructuring of needs and motivations, the reassessment of values is the
main point in the transition from age to age” (ibid., p. 218).

The psychological mechanism of the age crisis as a restructuring of
the social situation of development is a change in the basic types and ways
of experiencing the child’s social relationships in connection with the re-
structuring of the child’s motivation, need, and value-semantic systems.
L.S. Vygotsky (2001) explains this point using the example of a comparative
analysis of two well-known crises — the crisis of 3 years and 7 years. The
crisis of 3 years is a crisis in which the child discovers his relationships with
other people, in which he himself is their active builder. The seven-star
pattern of symptoms of the 3-year-old crisis indicates that the child discov-
ers that he “.. can produce such relationships in relation to others” (ibid.,
p. 225), and actively explores them through his purposeful opposition to
an adult. At the end of this crisis, there is a natural transition to role play,
recognised as the leading activity of preschool age as a symbolic-modelling
activity aimed at exploring social and interpersonal relationships, testing
them through the adoption of roles and playing out game actions in ac-
cordance with the social regulations of these roles. That is, the discovery
of relationships is followed by orientation in these relationships and their
exploration.

The 7-year-old crisis is associated with the child’s discovery of the fact
of his experiences, which is due to the development of the semantic struc-
ture of experiences, allowing the child to outline, identify and understand
their meaning. The way of experiencing changes — with the emergence of
meaning, for the first time, a generalisation of experiences occurs, the logic
of feelings is built, and thereby the basis for the formation of new connec-
tions of experiences and a focus on creating new relationships is created.
“Meaningful orientation in one’s own experiences” (ibid., p. 231) not only
gives rise to an internal struggle of experiences, but also creates the pos-
sibility of differentiating the external from the internal and highlighting
the Self as the subject of these experiences. Generalisation of relationships
creates the basis for the formation of a child’s self-esteem and understand-
ing of his own value. Thus, the result of the crisis of 7 years is the genesis
and crystallization of a new attitude towards the Self, which determines
the vector of personality development. “The child’s social attitude towards
others and the affirmation of a certain tendency that has arisen in relation
to himself, his “T", is the main motive of behaviour (ibid., p. 222). In the
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studies of L.I. Bozhovich, this tendency finds expression in the formation of
anew psychological formation during preschool age — the child’s internal
position as a system of internal factors, primarily a system of needs and
motives, refracting and mediating the influence of the environment and
acting as a direct driving force for the development of new mental qualities
in the child (Bozhovich, 2008). The child’s internal position determines the
attitude towards objective social position, which he occupies or would like
to occupy, and expresses the child’s active attitude towards social reality. An
actual change in the child’s social position, for example, the transition to the
role of a student at the beginning of schooling, is not enough to change the
direction and content of development; it is necessary that this new position
be comprehended and accepted by the child himself. The internal position
marks a turning point in the development of the individual and allows us
to state a transition to a new level of subjectivity as the actual authorship
of one’s own development trajectory, with the limitation of purposeful
planning of the development scenario by the child himself. This allows us
to assert that L.S. Vygotsky views age-related crises not only as a restructur-
ing of the social situation of development, i.e. a restructuring of the child’s
social relationships with people around him, but also as a restructuring of
the child’s attitude towards himself. In a crisis, a new content of the child’s
orientation activity arises in the form of search, research, testing a new at-
titude towards the Self. The basis for changing social relations is a change
in attitude towards oneself, which paves the way to self-determination of
development in the existing system of cooperation and interaction with
other people through testing the ideal form (Elkonin, 1994; Polivanova,
2000). L.S. Vygotsky interprets the dynamic unity of the social situation of
development as a cycle, including a movement from “the social existence
of the child to the new structure of his consciousness” (Vygotsky, 2001,
p. 189) and then, on the basis of “the changed structure of consciousness to
the restructuring of his existence” (ibid.). The idea of self-determination of
development, based on the child’s activity, guided by his internal position,
even if not according to the letter, not according to the definition given by
L.S. Vygotsky, but in the spirit of the author’s concept, according to the fact
that the child’s attitude to the environment constitutes the essence of the
social situation of development, is present in the works of L.S. Vygotsky in
the statement that the child himself creates his own being: .. a child who
has changed the structure of his personality is already a different child,
whose social being cannot but differ in the most significant way from the
being of a child of an earlier age” (ibid.).
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2. Social environment as a source of development. The role of the
“ideal form” in the development of the child and the formation of
higher mental functions

L.S. Vygotsky saw the specifics of the human psyche in the social nature
of human existence, in the fact that man, being a social being, has those
properties and abilities that developed during the historical development
of society, primarily consciousness and higher mental functions. Their de-
velopment is impossible outside society, outside interaction with the social
environment. Higher mental functions, according to L.S. Vygotsky, are
not given from birth, but are given as the “ideal form” of a person’s higher
generic abilities (Vygotsky, 1983; 2000). The formation of higher mental
functions occurs in the process of a child’s mastering “forms of activity and
consciousness that were developed by humanity in the process of historical
development” (Vygotsky, 2001, p. 88). The environment becomes a source
of development since it contains “developed forms” of mental functions and
“acts in relation to the development of higher human-specific properties
and forms of activity as a source of development... in the sense that these
historically developed properties and characteristics of a person exist in
the environment...” (ibid.).

The qualitative uniqueness of the nature of the human psyche deter-
mines the special path of its development. The uniqueness of child devel-
opment, in contrast to other types of development, lies in the fact that the
Future is already existing in the Present, although the Future itself has not
yetarrived. The Future of development is set through ideal forms. “Ideal” in
this context means reference forms — examples of the final form of devel-
opment. “The greatest feature of child development is that this development
occurs ... when the ideal form, the final form, the one that should appear at
the end of development, not only exists in the environment and comes into
contact with the child from the very beginning, but it ... actually influences
the primary form, ... [as] something that should take shape at the very end
of development” (ibid.). This understanding of the path of development
of a person’s psychological abilities presupposes the purposeful construc-
tion of the human psyche through the child’s appropriation of ideal forms,
which to a certain extent brings the position of the cultural-historical ap-
proach closer to the position of social constructionism. If for one reason
or another there is no ideal form in the social environment, we observe an
impaired nature and disturbances in the development of higher functions.
L.S. Vygotsky emphasizes that “in those cases when, due to certain external
or internal reasons, the interaction between the final form existing in the
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environment and the initial form mastered by the child is disrupted... the
child’s development becomes extremely limited and [there is] more or less
complete underdevelopment of the corresponding forms of activity, the
corresponding properties in the child” (ibid., p. 87).

The ideal forms are those “forms of activity and consciousness that
were developed by humanity in the process of historical development”
(ibid., p. 88). They are social in nature and must be appropriated by the
child during development, which gives L.S. Vygotsky the basis for saying
that the environment is the source of the child’s social development. The
social environment that a child inherits by the time he begins his journey
already contains an ideal form, i.e. the model is the final form of develop-
ment to which the child should come as a result of the age stage, which,
once mastered, will constitute his “internal property” (ibid.). The assign-
ment of ideal forms is a key mechanism for the development of the child’s
psyche. The ideal, standard result of development is set in the environment
from the very beginning of age-related development and in the course of
development, the process of appropriation of what initially acts as a form of
external interaction with the environment occurs; namely, as L.S. Vygotsky
clarifies it, as any form of cooperation between a child and an adult, since
“the development of the internal individual properties of a child’s person-
ality has its closest source in cooperation (understanding this word in the
broadest sense) with other people” (ibid., p. 202).

The law of the development of higher mental functions, which re-
veals the mechanism of the human psyche and consciousness generation,
“lies in the fact that the highest psychological functions of the child, the
highest properties specific to a person, arise initially as forms of collective
behaviour, as forms of cooperation with other people, and only subse-
quently do they become internal individual functions of the child himself”
(ibid., p. 90). In joint activity with an adult, the genetically original form
and structure of psychological abilities takes shape for the first time, and
the formation and interiorization of new forms of mental activity occurs.
A child acquires subjectivity as an integrative quality of personality in the
system of social connections and relationships, in the process of entering
and mastering the position in the “event community” as a form of joint
activity of the child and social environment (Slobodchikov, Isaev, 2013).
In modern psychology, the concept of “developmental educational envi-
ronment” implies not only a subject-spatial environment, but also forms,
methods and means of cooperation and communication, social relation-
ships of the child with adults and peers significant for his development
(Rubtsov etal., 2022; Yasvin, 2001; Smirnova, 2022). The social institution
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of mediation, which sets the tasks, content, and forms of communication
and cooperation of the child with adults and peers as carriers of ideal
forms that must be appropriated by the child, provides conditions for the
interaction between final ideal and initial forms, modelling the Future of
development in the Present.

The significance of cooperation as a mechanism for the formation
and development of consciousness and higher mental functions, specifi-
cally human properties and qualities, is revealed by L.S. Vygotsky in his
doctrine of the zone of proximal development (ZPD), the theoretical
significance of which goes far beyond the problem of the relationship
between learning and development. Arguing that the future is present in
the present through the ideal form, and the final form of development
interacts with the primary forms of development at the very beginning,
we inevitably come to the question of the ontological status of the ideal
form and its interaction with the initial forms of mental functions. The
concept of the zone of proximal development (ZPD) (Vygotsky, 1996)
reveals the mechanism of such interaction. The ZPD, which defines the
space of development within the boundaries from the actual to the poten-
tial level, includes the adult as the bearer of the ideal form and the child as
the subject of the initial forms of development. The cooperation of a child
with an adult, who reveals an ideal form to the child, the possibility of
appropriating it through jointly shared activity in the process of problem
solving, “is a special case of the interaction between ideal and initial forms,
which we talked about above as one of the most general laws of social child
development” (Vygotsky, 2001, pp. 203-204). The breadth of the ZPD is
determined by L.S. Vygotsky’s term “maturing abilities” of the child, i.e.
internal logic and the level of development of higher functions, and forms
of cooperation and joint activity offered to the child by an adult or a more
competent peer. The social situation of development, acting as the child’s
relationship to the environment, determines the boundaries of the ZPD
through the presentation by the social environment of the “ideal form” of
development that needs to be mastered, through cooperation with carriers
of the ideal form and the child’s acceptance of a new social position. The
child’s activity is expressed in the regulation of cooperation with an adult
and with a peer based on the formation of attitudes towards the proposed
task, towards himself (self-esteem), towards a partner, social-role, and
interpersonal interaction. These relationships determine the possibilities
for realising the developmental potential of the ZPD in joint activities and
the trajectory of the child’s individual development.
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Summary

In the teachings of L.S. Vygotsky about the structure and dynamics of
psychological age, the social situation of development is the central psy-
chological mechanism that reveals the laws of the origin and development
of the child’s consciousness and determines activity as the main cause of
development. The child’s activity is revealed through the experience, the
mediating influence and role of the environment in the child’s development
through the child’s sensitivity, selectivity, and biased attitude towards the
environment, which is expressed in his activities. “The environment deter-
mines the child’s development through the experience of the environment...
This relation of the child to the environment and of the environment to the
child is given through the experience and activity of the child himself... the
environmental forces acquire guiding meaning thanks to the child’s expe-
rience” (Vygotsky, 2001, p. 213). The nature and method of experiencing
allows us to clarify exactly what content of the developmental potential of
the environment becomes the source of the child’s development at a par-
ticular age stage. The ideal form sets the age-specific normative content
of the development potential at each of the age stages, and the experience
determines what the child will consider as a significant and meaningful
moment of the environment, how this content will “move the soul” and
what the result of development will be. The transition to a new age stage
is determined by the genesis of new types and ways of experiencing, in
which the processes of generalisation, awareness and comprehension play
aleading role.

Conclusion

In modern developmental psychology, the transition in the study of
development from a nomothetic to an ideographic approach, from the
study of universal laws of development to the identification of diversity and
variability of development is becoming increasingly recognised. This trend
is also projected into the study of the social situation of child development,
which is justified by social stratification and diversification of childhood.
Several works (Kondrashkin, Kirillova, 2012; Yudina, Alekhina, 2021)
have studied types of social development situations in relation to one psy-
chological age. The possibilities and prospects for the transition from an
age-psychological description of the social situation of development to the
identification of various types of social situation of development for each
age, conditioned by the characteristics of the socio-cultural situation of
education, are shown. At the same time, the question regarding the criteria
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for identifying types of social development situations and their connection
with the typology of ontogenetic development remains open. It should be
noted that experience as a “unit” of the social situation of development de-
termines not only the normative age of development and age-psychological
characteristics of the child, but also the individual development trajectory
in the normative space. Thus, the system-forming nature of the concept of
the “social development situation” uncovers the prospect of constructing
a typology of individual development options. The scientific heritage of
L.S. Vygotsky rightfully occupies a leading place in modern psychology in
the study and understanding of the laws of age development, miraculously
combining deep theoretical analysis with unsurpassed practical value.
It will remain a source of new ideas for developing the traditions of the
cultural-historical approach for many years.
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