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Abstract

The present paper is relevant because it addresses, for the first time, the
conceptual, methodological and typological aspects of the main developmental
alternative didactic systems that emerged in the former Soviet Union from the
1950s onwards. Its main purposes are to analyze the concepts of didactic system, al-
ternative didactic system and Soviet developmental alternative didactic systems, as
well as identifying and classifying the most prominent among the last mentioned.

The research methodology is based on systemic thinking, as well as on
the historical-logical and constructive-interpretative methods. The Zankovian,
Galperin-Talizina and Elkonin-Davidov-Repkin systems were studied as the main
developmental alternative systems.

The analysis points to the conclusion that a developmental alternative di-
dactic system is any didactic and psychological system that opposes the official or
traditional ones established or imposed by the State, and that aims to create the
appropriate conditions in which learning will lead to the psychological develop-
ment of students.
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AxTyanpHOCTS. [laHHAsI CTATbs IIPELCTABISIET COOOI IPUMEpP TeOpeTIIe-
CKOTO JICCTIE[OBAHIS IO OOYUeHMIO U pa3BUBAIOILell UFAKTIKE, IPOBEEHHOE
Hay4YHO-MCCTIe[OBATENbCKON TPYIITON 110 MPodeccHOoHaTbHOMY PasBUTHIO 110
mupaktuke u npenogasanuio GEPEDI/UFU/BR.

Ilenn. B craTbe 3aTparuBanTCA TpY CIEAYIOMIMX acIekTa: 1) oHATHe JU-
OAKTUMYIECKOM CYICTEMBI, a/IbTEPHATYBHON JUAAKTIYECKOV CICTEMBI ¥ COBETCKOM
aJIbTEepHATMBHOI Pa3BUBAIOLEll JUNAKTUYIECKOM CUCTEMBI; 2) ONpefe/ieHne 1
KTaCCUPMKALVS COBETCKIX a/IbTEPHATUBHBIX AUAAKTIIECKIX CUCTEM; 3) TOBO-
Ibl, paspaboTaHHble IPYIIIION MCCAefOBaTeell 0 BKI0YeHN0 Tpyaa [anbme-
puHa-TanbI3MHOI B pa3ByUBalOIIVe A/IbTePHATYBHbIE JUIAKTINYECKIe CYICTEeMBbI.
MeTomonorus faHHOV CTaThU OCHOBBIBAETCS Ha CUCTEMHOM MBIIITIEHVN, ICTO-
PUKO-TIOTMYECKOM METOJIE, KOHCTPYKTUBHO-MHTEPIPETATUBHON METOIOIOT M.

Pesynprarbl. AHaNMM3 HAYIHBIX ¥ JOKYMEHTAIbHBIX ICTOYHMKOB ITIO3BO/IAET
OOHAPY>KUTD MPUUYMHBL M IPEATOXKUTD APTYMEHTHI, ITO3BOJISIOLINE KIacCudu-
nupoBath pabory I1.4. lanpnepuna u H.®. TanbsnHOM KaK AUAAKTUYECKYIO
CUCTEMY.

Kntouesvie cnosa: ANAAKTYECKAA CYICTEMA, Pa3BlMIBaIOIaA a/IbTEpHAaTVIBHAA
OINTAKTUYECKaA CUCTEMA, CUCTEMA ra)IbHepI/IHa—Ta)IbISI/IHOI‘/'[.

s nuruposanus: Ilysnmec PB., Jlonzapesu A.M. PassuBaroniye [MIaKTy-
YeCKHne CUCTeMbI: KOHHCHTyaHBHbIe, METOLOIOTNYECKIME 1 TUIIO/IOTMYECKIE
KoHIenuuy // BectHrk MockoBckoro yHuBepcuteTa. Cepus 14. Ilcuxomo-
rus. 2021. Ne 4. C. 262-309. doi: 10.11621/vsp.2021.04.08
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Introduction

In Brazil, few research records address the specificity of developmental
didactic systems (Puentes, 2017; 2019a, 2019b; Puentes; Longarezi, 2018; Pu-
entes; Aquino, 2019; Longarezi, 2019a, 2020a, 2020b; Longarezi; Sousa, 2018;
Cardoso, 2020; Ferola, 2019), including analyzing them within the context of
didactic systems and alternative didactic systems.
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Regarding the methodological scope, approach-interested studies fo-
cused more on the parts than on both the parts and the whole, focused more
on the particular than on both the particular and the global. focused more
on the micro than on both the micro and the macro. Studies that focused
more on the tree than on both the tree and the forest are predominant (cf.
Sangder, 1990). An attitude promoted of reality and phenomena following
the ascension movement from concrete over the abstract, from analysis of
the particular to the general: the inductive method.!

That does not mean the details are not important. Details are not, how-
ever, everything. It is necessary to look at the object of study in its entirety,
which means assuming a systemic thought that allows seeing, at the same
time, the “tree” and the “forest.”

Therefore, the present article assumes the challenge of studying di-
dactic systems from a perspective that is fundamentally based on logical
and historical methods. Both methods enable the sight of the internal
structure of the object of research beyond its mere description. Through
the historical method, it is possible to interpret the historical movement of
the phenomenon in all its richness by revealing its movement and develop-
ment, the reasons for its emerging, the main moments of its constitution
and its fundamental historical connections in time and space with other
phenomena.

The logical method, in its turn, provides at the theoretical level the
hypothetical production of what is most important about the object, its es-
sence. It also enables the interpretation of history, expresses the object in its
connections, needs and regularities, explains the history of its development,
elevates the object to its mature and superior form. This happens through
the ascension movement from the abstract to the concrete (departs from
a universal proposition and, through logical reasoning, arrives at a valid
conclusion), the deductive method.

Besides the systemic thinking and logical and historical methods, the
text was also based on the principles of the constructive-interpretative
methodology, conceived by Fernando Gonzalez Rey (Rey, Gonzéalez & Mar-

! The inductive method has its benefits because, as it presupposes probabilities, it
always represents a leap towards possible discovery (that is why it is the most used mode of
reasoning in the field of experimental sciences). However, it is also what leads to a restrictive
and exclusionary perspective; just finding an exception for the rule to be invalidated. Besides,
it prevents looking at the whole and, at the same time, look into the distance, causing a
fragmented, partial and conditioned view. The concern for the “tree” has led to seeing the
detail, the subtlety, it has inspired to focus on small problems, on nonessential aspects, thus
neglecting the “forest” itself.
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tinez, Mitjans, 2017) for the approach to subjectivity, which enables one to
perceive two fundamental aspects. First, the knowledge that emerges from
the researcher’s activity always has a constructive-interpretative character,
which leads to the conclusion that scientific truth rather than a fact is a
hypothesis. Second, the research activity is a dialogical communication
process with the sources (oral and written).

On this basis, the study of didactic systems presented here is within
the framework of theoretical research on Learning and Developmental
Didactic produced within the Study and Research Group on Didactics and
Teacher Professional Development (GEPEDI), and addresses three aspects
of utmost relevance: 1) the concepts of didactic system, alternative didactic
system, and developmental alternative didactic system; 2) the identification
and classification of Soviet developmental alternative didactic systems;
and, 3) the arguments produced by the group regarding the inclusion of
Galperin-Talizina proposal among the several developmental alternative
didactic systems.

The texts that constitute the analyzed corpus were selected according
to two criteria: first, texts that express the historical movement of Davydov’s
thought over forty years; second, works produced by authors considered
classic or more relevant by specialists in the subject.

The approach to the problem, on the above basis, contributes, espe-
cially in the Western Hemisphere, to studies of developmental alterna-
tive didactic systems. These contributions are provided, above all, by the
treatment, volume, and complexity of localized and consulted sources in
the Russian language, many of which are unknown in the Brazilian and
Latin-American context. The exploratory phase of the research revealed
that the absence of studies on the subject in Brazil significantly contrasts
with the breadth, diversity and richness of related works produced in the
former Soviet Union.

1. Didactic System: Definition and Typology

In Brazilian scientific literature, the concepts of “system” and “teaching
system” are clearly defined. As stated by Saviani (1996, p. 80), “system is the
unit of several elements intentionally reunited, in order to form an operative
and coherent group.” Accordingly, the teaching system means “an articu-
lated ordering of various elements necessary to achieve the educational
goals recommended for the targeted population” (Saviani, 1999, p. 120).

However, such transparency does not apply equally to the concept of
a “didactic system.” A similar situation occurs within the Soviet academic
production, as the theoretical delimitation of this concept is also imprecise.
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In specialized books, the term didactic system (mupakTuueckas cucrema)
sometimes appears as “pedagogical system” (megarorndeckue cucTeMbl)
and sometimes derives from specific linguistic variations. The absence
of consensus on this designation enables an understanding that it is not,
therefore, a common term for the various ways to qualify and classify the
didactic organization given its various epistemological perspectives.

The problem stands out when the analysis of the sources reveals the
absence of a specific designation for “didactic system” in modern Russian
pedagogical dictionaries — even though it is a recurring expression in
pedagogical books and materials.

According to the Russian Informative and Educational Literature Li-
brary (bubnmoteka, 2020), a “didactic system” (aupakTIyeckas cucrema)
is an ample structure of education which differentiates itself from oth-
ers by its own criteria, positions and visions of such process. This is an
eclectic view, which does not evidence the hierarchy of relationships
among the components that make its structure.

However, in the scientific literature, there is an effort to make ex-
plicit the uniqueness that may conceptually delimit the term (Ipe6entoxk,
1996; Tlopmmaceiit, 2004; Boponos, 2005; [Tucapes, [Tucapesa, 2009). Based
on the analysis of the categories presented by these different perspec-
tives, BareeB and 3unnaroBa (2013) elaborated a definition that attempts
to contemplate the nuclear aspects of the concept. Based on that, they
understand “didactic system” as an interrelated group of educational
objectives with principles of its organization, contents of education,
and “..organizational forms, as well as teaching methods, conditioned
to the achievement of the learning objectives adopted by the educational
community” (Banees, 3unnarosa, 2013, c. 17).

According to the scope and depth of the assumed system as well as
to the instances to which they affiliate (the State or the educational com-
munity), the didactic systems may be classified into three types: 1) official
didactic system (traditional system);! 2) alternative official didactic system
(modern system); and 3) alternative didactic system (modern system).
However, there are other typologies to classify didactic systems. For in-
stance, classify them into three categories: 1) traditional; 2) paedocentric,
and 3) modern (Boponos,2005; ITomnacerit, 2004; Bonoxosa, FOkuHna,
2017).

! The system is official, even being alternative, when it is adopted by the State, through
its Ministry of Education, for being considered a reliable and viable (from a technical,
financial and human perspective) educational, pedagogical and didactic proposal and
accepted by the society.
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In the tradetional system of ]. Comenius, I. Pestalozzi and I. Herbart,
the emphasis is on a teaching model in which the teacher’s activity assumes
a preponderant role. In the paedocentric system of J. Dewey, G. Kershensh-
teiner and V. Lai, an inversion occurs, as the focus shifts to the child’s activ-
ity and learning takes the main role. Finally, the modern didactic system
emerges as an overcoming of polarized positions and considers education
and learning a dialectic unit (Galperin, Zankov, Davydov, among others).

2. Alternative Didactic System (official or unofficial):
definition and typology

Alternative didactic systems (official or unofficial) always represent a
challenge to the educational and scientific community to official or tradi-
tional systems established or imposed by the State. Therefore, those emerge
in opposition to these, based on a set of criticisms related to the current
system and new principles, proposed to overcome the previous models.

Didactic or pedagogical perspectives that emerge within education,
to face the authoritarian models of administration and organization of the
learning processes, are called “alternatives,” mainly because they occur
parallel to official or traditional and have content, forms and different work-
ing methods. Therefore, they are a particularly modern kind of education
implemented within schools or part of them. Thus, in a classical and indis-
tinct sense, “alternative didactic system” (a/iprepHaTMBHAs AUAAKTUYECKAS
cucrema) may be understood as the one that occurs as an alternative to the
existing official or traditional didactic system.

The principles that support alternative didactic systems go against the
position assumed by traditional models and are based on the following
principles and objectives: (1) Strengthen an educational process whose
purposes are increasingly aligned with the full satisfaction of the students’
cognitive and spiritual needs; (2) Recognize the student as the subject of
different activities that they perform, especially, educational, ludic, socially
useful and collaborative ones; (3) Use several methods and generalized
pedagogical supports that aim to develop students’ cognitive and creative
independence and the formation of critical thinking; (4) Propose dynamics
that enable students to work in groups, collectively and independently; and
(5) Value the child, with opportunities for their self-determination, recog-
nizing their rights to freedom, happiness and social protection (Banees,
3unHHaToBa, 2013).

Studies on alternative didactic systems in Europe and the United
States in the 20th century, when establishing their typologies, resort to
the analysis of the system genesis and development, as well as its prin-
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ciples, contents, forms and methods. Based on the behavior of these
categories, alternative didactic systems may be classified into several
ways. IIncapes & IInmcapesa (2009) establish seven different types of
alternative systems: a) J. Dewey’s didactic system; b) Waldorf didactic
system; ¢) M. Montessori didactic system; d) Jena-plan by P. Petersen;
e) Célestin Freinet didactic system; f) John Dalton didactic system; and
g) E. Parkhurst didactic system.

Curapos (2002), in turn, uses the term “modern” to refer to alterna-
tive systems, placing, within this nomenclature, three different types of
didactic system: a) programmed learning; b) learning through problems,
and c¢) developmental learning.!

3. Developmental didactic system: definition and classification
criteria

Regarding developmental systems and based on a review of of a small
but important part of the intellectual production of V.V. Davydov (Table 1),?
creator of one of the most important Soviet developmental didactic systems,
it is possible to construct at least three interpretations. First, throughout
his work, the author rarely made explicit reference to the term “didactic
system” (JupakTudeckue cucteMsl). Second, in addition to the term “di-
dactic system,” Davydov used others even within a single text,? to refer to
the same phenomenon, such as “pedagogical system” (megarorndeckas
cuctema), “developmental learning system” (cucreMbl pa3BUBAIOIIETO
o6y4enns), “developmental educational system” (cucTembl pa3BUBaIOLIEro
obpasoBaHus), “variant of learning theory from the point of view of ac-

! Developmental Learning is how the Russian term Passusatomee O6ydenne is
translated within GEPEDI, commonly known as Developmental Teaching. Learning here
is understood as a specific human process that takes place in the learning activity, through
assimilation, and that aims at the psychological and personality development at school age.
Depending on the level of formation of the learning activity, learning may be collaborative
or autonomous (cf. Puentes, 2019a, 2020a, b).

2 The six selected texts are: 1) IIpo6nemvr pazeusaroujezo 06yuenus (1986);
2) O nouamuu paszsusaruiezo o6yuenus (1995); 3) the interview given to Bronislav
Alexandrovich Zeltserman, in the city of (Latvia), on August 17, 1996 and published in
the same year; 4) the lecture given in the city of Riga, on August 22, 1996 to members of
the Latvian Developmental Learning Association and published in the same year as the
title Yuebnas desmenvnocmo u passusarouee 06y4enue, and 5) the chapter IIpo6remvt
uccnedosanus yuebroti dessmenviocmu in the book entitled Teopus pazeusatoujezo 06yuenus
(1996).

3 Inasingle interview Davydov used the terms “pedagogical system’, “developmental
educational system’, “developmental learning system” and “scientific-practical-pedagogical
system” to refer to “didactic system?”
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tivity, “scientific-practical-pedagogical system” (HayuHO-TpaKTI4eCcKO-
negarorndeckoit cucreme), and “psychological-pedagogical-practical
system” (CrCTeMOJI ICUXO/IOrO-TIeAAarorn4ecKo-pakTndeckoro). Thirdly,
the use of these terms may have started in the 1990s, more specifically in
the second half of that decade. In his best-known book (Problems of de-
velopmental learning, 1986), he does not refer to any of them.

Table 1
Use of terms in the consulted work of V.V. Davydov

Texts
Systems
Text 1 | Text 2 | Text 3 | Text 4 | Text 5 | Text 6 | Total
Didactic System - 4 - - - 1 5
Pedagogical System - 1 1 - - - 2
Developmental learning system - 3 2 3 1 8 17
Developmental educational B 1 1 ~ B _ )
system
Variant of learning theory from B B _ _ 4 _ 4
the point of view of activity
Scientific-practical-pedagogical B 1 _ _ _ B 1
system
Psychological-pedagogical- B B 1 _ _ _ 1
practical system
Total - 10 5 3 5 9 32

Source: Authors

Key:

Text 1: Problemas da aprendizagem desenvolvimental (1986)

Text 2: O conceito de aprendizagem desenvolvimental (1995)

Text 3: Entrevista (1996)!

Text 4: Atividade de Estudo e Aprendizagem desenvolvimental (1996)

Text 5: Problemas de pesquisa da atividade de estudo (1996)

Text 6: Historia da formacao do sistema de aprendizagem desen-
volvimental Elkonin-Davydov (1997)

A more detailed analysis of Table 1 reveals other equally relevant as-
pects: 1) the term “didactic system,” or its most diverse variants, was used
32 times throughout the six works consulted; 2) “developmental learning

! The interview in Russian is available at the following link: https://old.
experiment.lv/.
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system” was used in all texts published in the 1990s, in addition to being
the most mentioned by Davydov (53, 12%), followed by “didactic system”
(15, 62%), “variant of the learning theory from the point of view of activ-
ity” (12, 5%), “pedagogical system” (6, 25%), “developmental educational
system” (6, 25%), and, finally, “scientific-practical-pedagogical system”
and “psychological-practical-pedagogical system” (3, 12%), respectively;
3) in the interview, even being a brief one, it is where the terms are most
used (31, 25%) as well as the most different variations (five out of seven).

V.V. Davydov probably defined “developmental didactic system” or
its different variations in more than one work. However, the concept he
formulates during the interview with Bronislav Alexandrovich Zeltser-
man in August 1996 is truly enlightening and the one that helps better
in understanding its conceptual design:

I will not go into the discussion of what is or is not a pedagogical sys-
tem... But, at the same time, it should be kept in mind that there are systems
that are characterized by the method of the constructing an adequate theory
and there are others that combine principles of theory with principles of
practice. Everything we have done in the field of developmental learning
can be called ... both a theoretical system and a psychopedagogical system
of practical nature. The theoretical system is built on a basis of a series of
principles that are harmoniously developed from various assumptions
and hypothesis. Furthermore, [it emerges] from the details of Vygotsky’s
historical-cultural concept, especially his hypothesis about the internal
interrelationship between education, learning and human development.
At the same time ... developmental learning begins with the dissemination
of some important philosophical and psychological concepts ... [with the
formulation of] various auxiliary theories... Each one has its own indepen-
dent meaning, but, at the same time, they are necessary to elaborate what
we call developmental learning.

The scientific-practical system consists of the theoretical foundation of
a practical case, including the production of textbooks and methodologi-
cal guidelines, as well as concrete evidence of the effectiveness of the work
in these books and manuals... During the practical work, new facts and a
new understanding of developmental learning must appear, as a result of
which the system is improved... A system includes specific learning content
and forms or methods of using it in practice ([laBbigoB, 1996a, p. 1, our
translation and additions).
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Based on this definition, it was possible to establish eleven different
criteria for the identification of a didactic or pedagogical system, espe-
cially for developmental learning:

1. There is not a single system variation, but two: one that is character-
ized by the elaboration of a purely theoretical construction method and
the other that is characterized by the combination of a theoretical method
and practical principles.

2. 'The second variant may be considered mixed when it combines
both a theoretical system and another one of psychological-pedagogical-
practical nature (pedagogical psychology).

3. The series of theoretical system principles are formulated based on
several assumptions and hypotheses.

4. The system emerges from the details of Vygotsky’s historical-cultural
concept, especially, his hypothesis about the internal interrelationship
between education, learning and human development.

5. The system includes the philosophical and psychological concepts
that support it.

6. The system may have several auxiliary theories needed to elaborate
on what is called developmental learning.

7. The system may be designed to substantiate a practical case theo-
retically.

8. The system may include the production of textbooks and method-
ological guidelines for teachers.

9. The system may have diagnostic and assessment tools that allow it
to produce concrete evidence of the effectiveness of its work and its text-
books and manuals.

10. New facts arising from the application of diagnostic and assessment
instruments may allow the elaboration of a new understanding of learning,
as a result of which the system itself is continuously improved.

11. The system considers the existence of specific learning content, as
well as forms and methods to use in teaching practice.

The previous proposal does not ignore similar initiatives elaborated
in the Soviet academic context. The International Developmental Learn-
ing Association of Latvia has also established five criteria or components
to define a developmental didactic system: 1) a detailed presentation of
the experimental and theoretical principles of a particular type of devel-
opmental learning; 2) the development of textbooks and learning aids (or
their individual components), in which the central ideas of this modality
of developmental learning are specifically materialized; 3) the use of these
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books and manuals by teachers and methodologists in the practice of mass
education; 4) identifying and demonstrating the effect on child develop-
ment of using these books and manuals; 5) joint participation of scientists
and professionals in the further development of the bases of the system
used. As can be noted, all these criteria were defined from the interview
given by Davydov to Zeltserman (Jasbi0B, 1996).

Davydov ([JaBsios, 1996a) did not state how many or which of these
criteria a proposal needs to meet to be considered a developmental learn-
ing didactic system. However, this depends on the proposal variant, as
those based on the elaboration of a theoretical construction method do
not include some of these criteria, such as the production of textbooks
and methodological guidelines for teachers, or the evaluation of the effec-
tiveness of this type of material in the students’ developmental learning.
However, there is one criterion whose fulfillment is essential: the system
must emerge from the details of Vygotsky’s historical-cultural concept,
especially from his hypothesis about the internal interrelationship between
education, learning and human development.

Therefore, the inclusion of pedagogical proposals within the concep-
tion of developmental didactic systems may vary, according to the criteria
used and the epistemological, theoretical and methodological bases as-
sumed. In this study, we carefully avoid any kind of exclusion, injustice or
scientific distortion.

4. Classification of developmental didactic systems (1957-2018)
focusing on the Galperin-Talizina system.

The heterogeneity that constitutes the conceptual field of what we
have called developmental didactics or developmental learnings (Puent-
es, 2015,2017; Longarezi, 2019a, 2020a, 2020b; Longarezi & Sousa, 2018;
Puentes & Longarezi, 2018) has, since previous studies, been presented
as an object of investigation and consolidated from new documentary
sources as a perspective that is now establishing itself as a cohesive,
homogeneous and coherent paradigm. This theoretical-practical field
emerges from various movements characterized by common aspects
and points of view, but also by theoretical-methodological discrepancies
and conceptual divergences concerning L.S. Vygotsky’s fundamental
theses about the place and the role of learning and education in human
development.

Developmental learning theory emerged in the former Soviet Union,
at the end of the 1950s, from different stances that were constituted over
more than 50 years of construction of a learning and education system

272



Ilysnumec P.B., Jloneapesu A.M.
PaspuBaromue aumaxktideckue cucteMbl: KoHlienTyanbHble, METOONOTMYECKIE. .
Bectaux Mockosckoro yausepcuteta. Cepusa 14. Ilcuxonorus. 2021. Ne 4

in the context of the establishment, mainly, of the socialist society in that
country (Puentes & Longarezi, 2013; 2017a, 2017b). These stances gave
rise to two major conceptions of learning: a) Developmental didactic of
personality;! b) Developmental didactic of activity.

Developmental didactic of activity, while having a common theoretical
matrix inspired by the work of L.S. Vygotsky (Bsrrorckmii, 1956-1996); S.L.
Rubinstein (Py6uniuTeiin, 1946-1976); and A.N. Leontiev (A.H. Jleontbes,
1959, JleontbeB, 1983), interprets in different ways some of the main principles
of these authors, especially of Vygotsky, which generated the emergence of at
least three distinct didactic systems: a) the Zankovian system, b) the Galperin-
Talizina system, and c) the Elkonin-Davydov system (Puentes, 2017, p. 22).

The fundamental theses of the Zankovian and Elkonin-Davydov-
Repkin developmental didactic systems are presented in several works
produced by GEPEDI (Guseva, 2017; Puentes, 2015,2017,2019a, 2019b; Pu-
entes, Amorim, & Cardoso, 2017; Puentes & Longarezi, 2017a, 2018; Puentes
& Aquino, 2019; Longarezi, 2019a, 2019b, 2020a, 2020b). However, regarding
the Galperin-Talizina system, previous works had already recognized that:

Galperin-Talizina’s psychopedagogical and didactic proposal car-
ried out few experimental researches in the context of mass school when
compared to the others, and for that reason, it had not been considered
a system to these days. But, at the same time, we must keep in mind that
there are systems that are characterized by the method of building an ad-
equate theory, even when they have not combined this theory with practice
(Puentes, 2017, p. 24).

Until that moment, the elaborations of P.Ya. Galperin (Tanbpnepus,
1950, lanpuepun, 1957a, lanpnepun, 1957b/2011, Tanpnepun, 1959,
Tanmbriepu, 1960) were seen, at least in Latin American, as a “theory to
explain the ontogenetic development of psychological reality,” from a
general-theoretical psychological focus on learning, but not as a teaching
theory (Nufez & Ramalho, 2016, p. 11). The contributions of N.E Talizina,
in turn, were seen as a teaching theory, but together, the productions of both
authors were never considered a developmental didactic system.

! The developmental didactic of personality is also inspired by a significant part of
Vygotsky ‘s works. Besides, it denies much of A.N. Leontiev’s theses on the theory of ac-
tivity, assimilation and internalization, and is much closer to the work of authors such as
S.L. Rubinstein and L.I. Bozhovich, who defend the active and generative character of the
human psyche as well as the unity of the cognitive and the affective. However, so far, it has
not been able to conceive and structure a pedagogical system with the level of theoretical-
methodological elaboration, practical implementation and teacher training that the devel-
opmental didactic of the activity has reached (Puentes & Longarezi, 2017b).
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Even though the didactic and psychopedagogical proposal of the
Galperin-Talizina group was born as a result of numerous experimental
research projects carried out in schools, it presented little factual material
of practical intervention when compared to the work accumulated by the
Zankovian and Elkonin-Davydov-Repkin systems. Perhaps this is the main
reason why, until now, it has not been considered a system in Brazil, even
among its main representatives and followers in the Brazilian and Latin
American educational field.

However, a statement by Davydov (JlaBeinos, 1996a) during the inter-
view with Bronislav Alexandrovich Zeltserman, led us to consider, for the
first time, the possibility of including the learning variant elaborated by the
P.Ya. Galperin and N.E. Talizina group as a specific type of developmental
didactic system, even when there are significant differences between this
and the Zankovian and Elkonin-Davydov-Repkin systems.

Investigations by P.Ya. Galperin were carried out mostly in laboratories
and did not have a didactic or psycho-pedagogical character but a psychologi-
cal one. They may be considered, according to Davydov s ([laBbios, 1996a)
definition, as a theoretical system. Instead of a learning method, as many
people presume, P.Ya. Galperin conceived and proposed a method for studying
the genesis of cognitive processes in children (planned stage-by-stage mental
actions and concepts formation). These studies were about: 1) regularities
of psychological development of children in education and learning condi-
tions; 2) psychological content of these processes; 3) psychological analysis
of the requirements that must be met in the pedagogical process. They were
not studies on the organization of learning processes, nor on what occurs in
these processes, much less on the interaction between learning and study. For
this reason, they configured more as researches in the field of developmental
psychology (perhaps a little in the field of pedagogical psychology) than in
the field of general or specific didactics.

We understand that the combination of the method and the theoretical
principles of P.Ya. Galperin (and collaborators) on psychological devel-
opment and the stage-by-stage assimilation of the concepts and mental
actions with the practical psycho-pedagogical studies of N.E. Talizina
(and collaborators) constitute what Davydov ([laBbioB, 1996a) defined
by “pedagogical system” or “scientific-practical-pedagogical,” like the
Zankovian and the Elkonin-Davydov-Repkin systems. Furthermore, the
Galperin-Talizina system has shown to have the unquestionable capacity
to link theory and practice.

We recognize, however, that each of these developmental didactic
systems reached varying levels of elaboration and deepening and that there
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were significant differences between each one of them. While the Zankov-
ian system seems to have been much more practical than theoretical, the
Galperin-Talizina system proved to be more theoretical than practical, and
the Elkonin-Davydov-Repkin system seems more balanced concerning
both dimensions.! However, so far, there is nothing that validates, not even
in V.V. Davydov's texts, the quality and quantity of theory and practice
that a given proposal needs to have to be considered a didactic system,
much less about what must be the correct balance between the theoretical
(the principles) and practical (the psycho-pedagogical study) dimensions.

Davydov (JaBeizos, 1996a) was questioned, in the same interview,
about the existence of developmental didactic systems in the West, but un-
fortunately not about their existence in the former Soviet Union. However,
in one of the chapters of the book IIpo6nemuv paszsusaiouseco 06yuerus
(JaBbIoB, 1996b), published later in the same year, he cites the conception
developed by P.Ya. Galperin, N.E. Talizina and their collaborators, when
referring to variants of the learning theory based on activity, even though
he did not mention, clearly, didactic systems.. This means that Davydov
(JaBpimos, 1996d /2020) considered the result of this group 's work to be
a developmental didactic or pedagogical system.?

Currently, there are different variants of the learning theory from an
activity point of view...

Based on a large amount of experimental material, P. Ya. Galperin and
collaborators developed a remarkably interesting learning theory. This
theory is constituted by two parts. The first presents a detailed description
of the systematic relations of stage-by-stage formation of mental action....
In the second part, three types of learning and their psychological charac-
teristics are distinguished. ([TaBbrgos, 1996d[2020], p. 273-276).

1 These systems also differ in another aspect: the first focuses less on the contents
themselves and more on the development of specific methods for learning school contents
based on the discovery of the role of the word in the formation of concepts. The second
centers on the elaboration of a general method of assimilation having as methodological
presupposition the objectual activity and the critique to Vygotsky propositions for the for-
mation of theoretical thinking. The third focuses on the content of learning as a source of
psychological development (theoretical thinking), from which everything else, including
the methods, derives.

2 In alecture given by V.V. Davydov in Riga, to the members of the Latvian Devel-
opmental Learning Association, six days after the interview with Zeltserman, he uses the
term developmental learning system instead of variant. On this occasion, he mentions the
existence of several developmental learning systems in Russia (Zankovian, Amonashvili,
Bibler and Tarasova) and leaves out the Galperin-Talizina theory. But he does the same as
Makhmutov s problems-based learning theory.
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For all members of the Elkonin-Davydov-Repkin system, the terms
“didactic or pedagogical system” and “developmental learning theory from
an activity point of view” had the same meaning. In the interview, Bronislav
Alexandrovich Zeltserman asked V.V. Davydov what he considered to be a
genuine pedagogical system. He was also asked if developmental learning
systems existed in the West and if one could compare them with his system.
Notably, he calls them a system in both cases. In the first, pedagogical, in
the second, developmental learning.

In the book IIpo6nemuvt pazeusarousezo 06yuerus (JaBoios, 1996b)
describes the fundamental aspects of the developmental learning theory
proposed by P.Ya. Galperin, N.E. Talizina and collaborators. First, he
points the systematic relations of the stage-by-stage formation of mental
actions based on their goals. Then, he distinguishes the three types of
learning proposed by this theory and their psychological characteristics,
mainly the type III learning, which is closer to the Theory of Learning
Activity formulated by the Elkonin-Davydov-Repkin system.

Applying the eleven criteria established by [laBbio (1996a) to the
proposal of P.Ya. Galperin, N.E Talizina and collaborators, it is possible to
state that this proposal can be considered a system because it meets most
of them. For instance:

1. It establishes a group of theoretical principles.

2. Itemerged based on the historical-cultural concept of L.S. Vygotsky,
mainly in the hypothesis about the dialectic relation existing among learn-
ing education and human development.

3. The researches are based on important philosophical and psycho-
logical concepts (leading activity, mental action, concept, internalization,
learning, zone of proximal development, thinking, etc.).

4. Tt elaborates on a central theory — orienting activity theory — and
several supporting ones (stage-by-stage formation of mental action and
concepts theory, and activity theory applied to learning).

5. The system provided a theoretical foundation for practical cases
carried out in laboratory schools coordinated by N.E Talizina and other
collaborators.

6. The proposal includes specific learning content (scientific concepts
and models of action) and forms or methods of using it in practice (orienta-
tion base of action type III).

Although V.V. Davydov’s did not write texts specifically to address the
concept of the developmental didactic system, there are three works in which
he mentions and describes some of them. In O conceito da aprendizagem
desenvolvimental, Davydov (JaBpigos, 1995) mentions four systems:
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Elkonin-Davydov; Zankov (3ankoB, 1975) — focused on specific methods
for content learning; Sh.A. Amonashvilli (Amonashvilli, 1984, Amonash-
villi, 1986)! — centered on the role of communication in the develop-
ment process; and V.S. Bibler (1969) — in the field of “school of dialogue
among cultures”? In Yue6nas desmenvrocmo u paseusarujee 06yqerue
(JaBeimoB, 1996¢), he mentions five systems: Elkonin-Davydov, Zankov,
Sh.A. Amonashvilli, V.S. Bibler, and L.V. Tarasov (Ecology and Dialectics).?

As can be noted, in these two works, Davydov does not mention the
Galperin-Talizina system. Moreover, he does not detail the mentioned
systems, except for the Zankovian, which is better described, especially,
in his book O nouamuu passusarouiezo 06yuerus (1995). Regarding
the others, he only states that they differ from the Elkonin-Davydov
system because they do not consider the concept of “learning activity.”
Finally, in IIpo6nemvr uccnedosanus yuebroii oessmenvrocmu (JlaBbiios,
1996b), he mentions four systems: Elkonin-Davydov, Galperin-Talizina,
M.I. Makhumutov, and V.S. Bibler.

It is noticeable that only two systems were repeatedly mentioned in
the three texts analyzed: Elkonin-Davydov and V.S. Bibler. This denotes
a certain carelessness in dealing with the issue, probably motivated by the
already-mentioned reason.

Being always extremely focused on the work he developed with his
group, never bothered himself to go beyond the boundaries of the analysis
of his own system (3anxos, 1975). He is not concerned with formulating
the concept of a didactic system, establishing its types or making com-

! The system was created by the Soviet, Georgian and Russian professor and psycholo-
gist Shalva A. Amonashvili. It is based on three principles: 1) to love a child; 2) to humanize
the environment where the child lives, that is, provide her with peace of mind and balance;
3) to live her childhood as a child, that is, immerse yourself in the child’s life and gain her
confidence.

2 The school of dialogue among cultures is based on the ideas of M.M. Bakhtin on in-
ner dialog, the contributions of V.S. Bibler on philosophical logic of culture, research results
of $.Yu. Kurganov and other followers of this system. The ideas of this school were developed
and implemented during experimental practice, since the 1980s in a series of institutions:
School “Univers” in Krasnoyarsk, Gymnasium “Umka” in Novosibirsk, School “Didlogo”
in Tomsk, Moscow Culturological Secondary School, Gymnasium “Ochag” in Kharkov
(Ukraine). Dialogue in this pespective is not so much a form or method of learning, but an
essential methodological feature to all education (Buxroposuy, 2014).

3 The system was devised by Professor Lev Vasilievich Tarasov. The term “ecology”
emphasizes the orientation of the educational process towards real life, towards the problems
that humanity has to solve, above all, the ecological dilemma: either dying with nature or
finding paths for joint evolution. The term dialectic emphasizes the school s orientation
towards dialectical, probabilistic and developmental thinking. The proposal is based on a
set of principles: 1) humanizing; 2) unity; 3) synergistic.
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parisons, except with the traditional system. Unlike V.V. Davydov, Zankov
(3aHKOB, 1975) names the proposal elaborated by him and collaborators as
“experimental didactic system” instead of “developmental didactic system.”
However, when defining it, he recognizes its developmental nature when he
writes that “the structure of the experimental didactic system is based on
the idea of enabling greater learning effectiveness for the general develop-
ment of students” (Zankov, 1984, p. 28, translation and emphasis are ours).

P.Ya. Galperin did not write about didactic systems, but Talizina
(Tanbriepus, 2009) did. She mentions the Elkonin-Davydov proposal and
names it “developmental learning system;” however she does not name her
work similarly. Moreover, Talizina points out what could be considered
as two new criteria for the definition of the concept of the developmental
didactic system: 1) systematic and special formation of teachers to work
with the proposal and following the didactic manuals; and 2) the prepara-
tion of specialists in didactics (Talizina, 2009, p. 380).

The Galperin-Talizina system also fulfilled these criteria. Without
explicitly mentioning that textbooks had been elaborated by their research
group, Talizina (Tanbnepusn, 2009) states that they created, in 1989, the
Center for the Preparation of Workers in the Sphere of Education, linked
to the Faculty of Psychology of the Moscow State University and aimed at
the formation of didactics and teachers. According to the author:

This Center prepares specialists in didactics and teachers, who are
able to carry out, in the practice of learning, not only orientation type III
in content, but also activity theory in general (Talizina, 2009, p. 380).

Besides Davydov ([TaBbios, 1995, [laBbioB, 1996a, b, ¢), Russian and
Ukrainian authors addressed the didactic systems in different degrees of
breadth and depth (Sxknmanckas, 1979; Ipebeniok, 1996; Curapos, 2002;
ITopmacwrit, 2004; Bonmoxosa, IOkuna, 2017; Boponos, 2005; Bannes,
3unHaroBa, 2013). All of them, as well as V.V. Davydov, consider P.Ya.
Galperin, N.F. Talizina and collaborators proposal as a specific variant of
didactic, pedagogical system or theory of developmental learning.

Thus, we identified ten authors, at different moments over thirty-five
years of theoretical research in the Soviet and post-Soviet periods, that hav-
ing different objects of study support the same thesis that we established
within the Gepedi research group (Puentes, 2015, 2017; Longarezi, 2019a,
2020a, 2020b; Longarezi & Sousa, 2018; Puentes & Longarezi, 2018). It is
noteworthy that, except for V.V. Davidov’s texts, our group did not have
prior knowledge of these works that defend the Galperin-Talizina concep-
tion of developmental learning as a didactic system because it fulfills most
of the criteria required for it.
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Final notes

This article did not set out to cover all the issues involving the different
definitions of didactic system, alternative didactic system, and develop-
mental didactic system, or all modalities, variants and types of didactic and
pedagogical systems that exist, many of which emerged in a later period
than the one analyzed here. The theme demands further researches on
the aspects covered so far and deeper studies that incorporate up-to-date
information and approach the object from different angles. More impor-
tantly, it demands research that advances the study of the enormous diversity
of modalities that have emerged and spread over the last two decades.

This work analyzes only the Galperin-Talizina system and mentions
five others (Elkonin-Davidov-Repkin, Zankovian, Sh.A. Amonashvilli,
V.S. Bibler, and L.V. Tarasov). However, throughout the exploration of
the consulted texts, we found an impressive number of new didactic and
pedagogical proposals identified from the most varied nomenclatures (sys-
tem, technology, theory, pedagogy, etc.). In our view, this fact confirms the
vitality, magnitude and richness of the pedagogical movement. In addition
to the systems analyzed or mentioned, more than twenty new and not-
so-new proposals were located, among which the following can be listed:

1. The theory of mental actions formation by stages (M.B. Volovich).

2. The Ylyin system: learning to read as content that forms the per-
sonality.

3. The step-by-step developmental system in physics (N.N. Paltyshev).

4. The developmental system focused on the formation of creative
traces of personality (I.P. Volkov, G.S. Altshuller, I.P. Ivanov).

5. School of tomorrow (D. Howard).

6. Programmed learning technology.

7. Inverted class.

8. Waldorf education (R. Steiner).

9. Group technology.

10. SER s collective form of teaching (A.G. Rivin, V.K. Dyanchenko).

11. Computer-based learning.

12. Cultural education technology (I.N. Zakatova).

13. Personality-oriented developmental learning (I.S. Yakimanskaya).

14. Collaborative pedagogy.

15. Pedagogical technology based on an effective teaching system
(A.A. Okunev).

Future research should identify with scientific rigor, following the
criteria established for this purpose. These proposals deserve to be called
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a didactic or pedagogical system, which is truly developmental, the simi-
larities and differences between them, etc. The investigations conducted
so far have also enabled us to conclude that there is no consensus in the
consulted scientific literature regarding the following aspects:

1. The concept of a didactic system or any of its variants.

2. The exact number of currently implemented systems (in the theo-
retical or practical scope).

3. The relevant or essential aspects that characterized them.

4. The typology used to classify them (system, theory, technology,
model, pedagogy etc.).

5. The nomenclature adopted to name them, for example, Elkonin-
Davydov system; Elkonin-Davydov-Repkin system; DReM developmen-
tal learning system (V.V. Davydov, V.V. Repkin, D.S. Maksimenko etc.);
D.B. Elkonin-V.V. Davydov Developmental educational technology;
P.Ya. Galperin system; Galperin-Talizina system; P.Ya. Galperin system
and N.F. Talizina system; Zankovian system, etc.).

Finally, it is noteworthy that even though the decision to include the
psychopedagogical and didactic proposal of Galperin and Talizina within
the developmental didactic systems occurred before the documental study
presented here, the investigation of several unpublished sources in the
original language confirms that several Russian and Ukrainians author
had previously considered it the same way ([JaBprgos, 1996a, b, ¢, d;
Sxumanckas, 1979; Ipebeniok, 1996; Curapos, 2002; ITognansi, 2004;
Bonoxosa, IOxuHa, 2004; BopoHos, 2005; Bannes, 3unnarosa, 2013).
Finding the proposal of P.Ya. Galperin and N.E Talizina being defined asa
didactic system in the mentioned works, proves that, based on the criteria
established from the concept defined by V.V. Davidov, the theoretical-
practical work developed by these authors can be included in the category
of didactic system or developmental pedagogical system.

Acknowledgments: The authors would like to thank Dr. Ewellyne Lopes for
helping with this paper’s translation from the original in Portuguese.

BBegenne

B Bpasuniy 0co6eHHOCTAM JUAAKTUYECKIX Pa3BUBAOLINX CHCTEM
IIOCBAIIEHO JINIITh HeCKONbKO nccnenosanmit (Puentes, 2017; 2019a, 2019b;
Puentes; Longarezi, 2018; Puentes; Aquino, 2019; Longarezi, 2019a, 2020a,
2020b; Longarezi; Sousa, 2018; Cardoso, 2020; Ferola, 2019), B xoTOpbIe
TaK>Ke BXOJNUT MX aHA/IN3 B KOHTEKCTE JUJAKTUYECKIX CUCTeM U ajibTep-
HATVBHBIX IMTAKTUYECKUX CUCTEM.
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MeToRoMornyecKy, B UCC/IeTOBAHNIAX, IIOCBAIIEHHBIX JAHHOMY ITOJI-
X0fy, 60/1bllle BHUMAHMA YAEIANIOCh OTHAENIbHBIM 9/IeMEHTaM, HeXeln
COCTaBJIAIONIMM U crcTeMe LenmukoM. OHu 60JIblile COCPETOTOYEHBI Ha
JaCTHOM, 4eM Ha [7100a/IbHOM, Ha MUKPOYPOBHE,  He Ha COYeTAHNUM M-
KpO- 11 MAKpOypOBHeit. MOXXHO CKa3aTh, YTO GOJIBIIHCTBO NCCIEOBAHNIT
HOCBSILEHBI IepeBy, a He AepeBy 1 tecy (cf. Sander, 1990). CyiuecTBytormuii
IIOAXOJ, ICXO[JUT 13 PeaIbHOCTM ¥ KOHKPETHBIX SIB/ICHNIT ¥ XapaKTepH-
3yeTCst BOCXOMAIUM ABVDKEHIEM OT KOHKPeTHOrO K abCTPaKTHOMY, OT
aHaJIM3a YaCTHOTO K 001IeMy, T.e. IB/IAeTCS MHYKTYBHBIM METOZOM!.

9TO BOBCe He O3HAYAET, YTO IeTa/IN He BaXKHBL [IpocTo getanu — He
camoe rmaBHoe. Heo6XoayMo nsydarb HeK1it 06 beKT BCECTOPOHHE. ITO
O3HAYaeT CUCTEMHOCTb MBIIUIeHNs. VIMEHHO OHa I03BOJIsIeT OfHOBpe-
MEHHO BUJIETD U «[IePEBO», U «JIECH.

VIMeHHO 03TOMY B HACTOsLIEN CTaThe CTABUTCS 3ajiada M3y deHsI
AMAAKTUYECKUX CUCTEM C TOYKY 3PEHNS TOTMYECKUX Y UCTOPUIECKIX
MeTopoB. O6a MeTofa TO3BOJLIIOT U3YYUTh BHY TPEHHIOW CTPYKTYPY 00B-
eKTa MCCIIeOBAHISI U BBINTH 3a IIPefie/ibl IPOCTOro ommcanus. Vicropu-
4eCKIII METOJ] [T03BOJIsIET MHTEPIPETUPOBATD MCTOPUIECKIE U3MEHEHVIST
B JJaHHOM sIBJIEHMM BO BCeJi X IIO/THOTE, ONMCHIBAsI Ty Th Y pa3BUTHE SIB-
JIeHUs1, IPUYMHBI €T0 BO3SHIKHOBEHSI, K/II0UeBble 9Tarbl OPMUPOBAHIS
U QpyHIaMeHTaNIbHble NCTOPUYECKIie BpeMeHHbIe I IIPOCTPAHCTBEHHbIE
CBSI3M JJAHHOTO SIBJIEHVS C APYTYIMU SBTIEHVUSMIL.

B cBOW0 OouYepenb, TOTMYECKUI METOJ, Ha TEOPETUYECKOM YPOBHE
obecrednBaeT rUIOTETUYECKOE CO3aHe TOTO, YTO SB/IACTCSA B 00bEKTe
CaMbIM IIABHBIM, COCTAB/IAEeT ero cyTh. OH TaK)Xe [ie/laeT BO3MOXHOII
VHTEPIIPETALINIO ICTOPUM, BBIPKAeT 0O'bEKT Yepes ero CBsA3M, IoTped-
HOCTY ¥ 3aKOHOMEPHOCTY, OO'BSICHSIET MICTOPMIO Ha IIPOTSDKEHNI BCETO
PasBUTHSA, YIIy4YIIaeT 00BEKT [0 €r0 3peyioli U BbIciIelt popMbl. ITO Ipo-
VICXOZIUT 3a CYeT ABVDKEHNsI HaBepX OT aOCTPAKTHOIO K KOHKPETHOMY
(MCXOZNT OT YHUBEPCATBHOTO IIPEAIONIOKEHNS U, IOCPEACTBOM JIOTHU-

1 MHJIYKTI/IBHblﬁ METON MMEET CBOU NIPEMMYIIECTBA, IIOCKO/JIbKY OH IIpeAIoaara-
eT BepOHTHOCTI/I n IIOTOMy BCerga OCTaB/IACT BO3MOXXHOCTD /1A CKa4yKa K BO3MO)KHOMY
OTKPBITNIO (I/IMeHHO II0O9TOMY OH ABJIAETCA Haubosee MCIIO/Ib3YEMbBIM croco6om pac-
CYyXTIeH!A B o6macTy sKCIIepUMeHTaTbHBIX HayK). OpHAaKO 3TO TAKKe IO pa3yMeBaeT
OI'PaHMYE€HNIE M VICK/TTIOYE€HME OITPENETIEHHDBIX IEPCIIEKTNB; 4TOOBI IIpaBUIO 6b1710 IIpU3HAHO
Heﬂeﬁ[CTBVITeHBHbIM, JOCTAaTOYHO HalTHn OJHO UCKIIYECHUE. KpOMe TOro, 3TO Me€IaeT
paccMarpuBarhb LieJioe U B TO >Ke BpeMs CMOTPeTb Balb. Tak popmupyercsa dpparmeH-
TapHBIl, YaCTUYHBII ¥ 0OYCITOBIEHHBII B3I/LAJ. BHUMaHMe K «/lepeBy» IIPUBEJIO K TOMY,
4qTo yquHe HAYMHAT paCCManI/IBaTI) neTann, TOHKOCTU. TaKOI?I IIOAXO0 BOOXHOBMII UX
COCpENOTOYNTDCA Ha METIKUX npo6neMaX, Ha HECYIIECTBEHHDIX aCIIEKTAX, npeHe6peqb
CaMUM «JIECOM».
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JeCKNX PACCY>KIeHNI, IT03BOJIAET JOCTIYD JOCTOBEPHBIX BHIBOJIOB), T.€.
HeflyKTMBHOIO METOfaA.

IToMMMO cHCTEMHOTO MBILIUIEHNA, IOTMYECKOT 0 M ICTOPUYECKOTO Me-
TOJIOB, JaHHAs paboTa TaKoke Oa3MpyeTCcs Ha MPUHIUIIAX KOHCTPYKTUBHO-
VHTEePIPeTaTUBHOI MeTOoIorNN, padpaboranHoit PepHanno [onsare-
coMm Peit (Gonzalez Rey, Mitjans Martinez, 2017) 151 orpezie/ieHsI IIOAXO0zA
K CyOBEKTMBHOCTH, IIO3BOJIAIOIIEr0 BOCIPYHIMATD JBa (PyHIAMEeHTa/IbHBIX
acnekrta. Bo-niepBbIX, 3HaHNe, BO3HMKAIOLIEe KaK pe3y/bTaT JesATelIbHOCTI
UCC/IefioBaTeNs, BCEra HOCUT KOHCTPYKTMBHO-MHTEPIPETaTUBHbII Xa-
paKTep. ITO N03BOJIAET IPUIATH K BBIBOJLY, YTO MMEHHO Hay4YHas UCTUHA,
He (DaKT, IPeACTaB/AIT o060l TUIoTe3y. Bo-BTOPBIX, ccIenoBaTenbcKas
IeATEeIbHOCTD IPeCTaB/AeT MaIOTMYECKIUII IPOLeCC B3aMMOJENCTBIUA C
MCTOYHMKAMMY (YCTHBIMY M IVICbMEHHBIMN).

ITpencraBieHHOE B JaHHOM CTaThe M3Yy4eHNe AUAAKTIYECKIX CUCTEM
IIPOBOAMTCS B paMKaxX TeOpeTUYeCKuX uccnefgoBanuii mo O6ydenuio n
JvpakTyke pasBUTHA TPYIIION McCaenoBaresneii mo JumakTuke u npogec-
cnoHanbHOMY pasutuio yuuresneit GEPEDI u, Ha ocHOBaHMM BbIlIecKa-
3aHHOTO, 3aTparuBaeT TpU HamboIee BAXKHBIX acIeKTa: 1) KOHIenunmn
AVAAKTUYECKON CUCTEMBI, a/IbTePHATBHON AMAAKTINYECKON CUCTEMBI 1
pasBUBaOILelt aTbTePHATUBHON AUTAKTUYIECKOI CUCTEMBL; 2) BBIABIEHUE
U KJIacCUpMKAIMA COBETCKMX Pa3BUBAIOLINX a/IbTePHATUBHBIX ANIAK-
TUYECKNX CUCTeM; U 3) M3y4eHNe TOBOJOB, IPe/ICTaB/IEHHBIX I'PYIIIION
OTHOCKTE/IHO BKJIIOUEHMA NpeiokeHns lanbneprna n TanpisnHol B
HEKOTOpbIe a/IbTepHATVBHbIE JUAAKTIYECKIE CYICTEMbI Pa3BUTHUA.

TekcTbl, cocTaBUBIINE KOPITYC aHATU3UPYEMOI TUTEPaTypbl, OTOU-
PaINCh 10 IBYM C/IEAYIOLUM KPUTEPYAM: BO-IIEPBBIX, 9TO OBIIN TEKCTHI,
OTpaKkaroIlye B3I/AAbI [JaBbIOBa 32 IOC/IEHIE COPOK JIeT; BO-BTOPBIX,
VIMM CTaJIV pabOoTBhI PYTUX aBTOPOB, IPU3HABaeMble KTACCUYeCKUMI VTN
Hanbosiee aKTyaIbHble pabOTHI CIIEMAVICTOB B JAHHOM BOIIPOCE.

O60CcHOBaHHBII BBILIIE TOAIXOJ, K IAHHOI Ipo6yIeMe CIOCOOCTBYeT U3-
Y4eHMIO a/IbTEPHATYBHBIX AUIAKTIYECKIX CHCTEM, 0COOEHHO B 3alIaTHOM
nonyurapun. Bkiaj B pasButue nmpexx/e Bcero 06ycnosieH 06paboTKoii,
06beMOM U CTIOKHOCTBIO JIOKa/IM30BaHHBIX U VICIIO/Ib30BAHHBIX MCTOY-
HIKOB Ha PYCCKOM sA3bIKe, MHOTJIE 113 KOTOPBIX OCTAIOTCA HEM3BECTHBIMMU
Opa3nIbCKOMY 1 TaATMHOAMEPUKAHCKOMY YMTATEII0. DTAIl MICC/IeTOBAHMIA
IIOKa3aJl, YTO OTCYTCTBYE HAYYHBIX paboT 10 JaHHOI TeMaTNKe B bpasu-
JINY CWIBHO OT/IMYAeTCA OT LIMPOTHI, pa3HO0Opasus 1 6orarcTsa pabor,
HaINJCaHHBIX Ha TeppuTopun 6s1BIIero CoBeTckoro Comsa.
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1. JupakTiyecKue CUCTeMBbI: ONpefiefleHNe M TUIOIOT A

B 6pasubckoit HayqHOI IUTepaType IMOHATHA «CUCTeMa» M «CUCTeMa
o0yueHys» UMeIOT YeTkue onpenenenns. Cornmacno Casuanm (Saviani,
1996, c. 80), «cucteMa — 3TO eOVHUIIA, COCTOSAIIAS U3 HaMepPEHHO 06b-
eIV HeHHBIX 5JIEMEHTOB C I1e/IbI0 CO3/]aTh PabOTAOILIYIO ¥ COITIACOBAHHYIO
rpymniry». COOTBETCTBEHHO, «CHCTeMa 00y4eHMsI» O3HadaeT «4eTKO CPop-
My/IMpPOBaHHOE YIOPsAIOUYeHNEe Pa3/IIHBIX 3/1EMEHTOB, HeOOXOVIMBIX /A
HOCTIKeHN 00pa3oBaTe/IbHBIX IiefIell, peKOMEH/IOBAaHHBIX JIJIA 1]e/IeBOIl
rpymnmsl HaceneHus» (Saviani, 1999, p. 120).

OpnHako Takoe ACHOe OIpefie/ieHNie He MOXKeT OBbITh B PaBHOJ CTEIIeHN
NPUMEHMMO K IIOHATHIO «IUIAKTIYECKas CUCTeMar. B crienanmsupoBaH-
HOJI TUTepaType TePMUH «AMAAKTIYECKAsI CHCTeMa» MHOIZA Ha3bIBAeTCs
«IIefJarOrMIeCKON CUCTeMO» VI MHOTAA BOCXOANUT K KOHKPETHBIM JINHTBU-
cTiyecKuM BapuarysiM. OTCYTCTBIE KOHCEHCYCa B BBIOOpe 0003HaYeH s
NI03BOJIAET CENaTh BBIBOJ, O TOM, UTO, JAHHBIN TePMIH He ABJIACTCA 00-
IVIM /IS Pa3/IM4HBIX CIIOCOOOB OIpefeneHns 1 Knaccudukanym gumax-
TUYECKOI OpTraHM3aLyy C YI€TOM €€ Pa3/INYHbIX 3MUCTEeMOIOTMYECKNX
HEepCIeKTHB.

Taxym 06pa3som, aHa/IN3 HAYIHOI TNTEPATYPhI HOKA3aJI, ITO YETKOTO
olpefie/leHNs] «AUAAKTIYECKUX CUCTeM» B COBPEMEHHBIX POCCUIICKUX
TefJarOrMYeCcKUX CJIOBApsIX HET, XOTs JAaHHBII TePMUH U YIIOTpeOseTcs
B [IeJJATOTMYECKOII IUTepaType 1 MaTepuanax O4eHb 4acTo.

CornacHo faHHBIM bubnmorekn obydaromeit 1 MHPOPMAIVOHHON
NATEePaTyPhl, «ANAAKTUIECKAs CCTeMa — 3TO OIpeJie/ieHHaA LIe/I0CTHAA
CTPYKTYpa OCYILIeCTB/IeHNA 00pa30oBaHN, OT/IMYAIOLIAACH COOCTBEHHBI-
MM KpUTEPYAMY, 0003HaueHHBIMY TO3UIVIIMY 1 B3TJLA/IJaMU Ha 3TOT IIPO-
1ecc». JTO JOBOIBHO 9K/IEKTUIHOE ONlpefieieHNe, KOTOpoe He OTpaXkaeT
MepapXuy B3aMOOTHOILEHMIT MeX/Jy KOMIOHEHTaMM, COCTaBIIAIOIIMA
CTPYKTYPY.

OpnHako B Hay4HOII MUTepaType MPeANpPUHMMAIOTCA ONBITKY BbI-
Pa3NUTh MX YHUKATBHOCTD, KOTOPasA CIIOCOOHA IIPOBECTY SICHBIE TPAHNIIBI
B omnpenenenuu ganHoro tepmuta (Ipebentok, 1996; Iommacerit, 2004;
Boponos, 2005; IIucapes, Ilucapesa, 2009). Ha ocHoBaHum aHanusa
KaTeropuil, OTpaXkaloIUX pas3lINyHble TOUKM 3peHus, Banees u 3una-
toBa (2013) BeIBeIM OIpefieieHNe, B KOTOPOM IIPOM3BOMUTCS IOIBITKA
paccMOTpeThb fAfepHbIe 571eMeHThl MOHATNA. OCHOBBIBAsSCH HA 3TOM,
OHM IIOHMMAIOT «AUJAKTUIECKYIO CUCTeMY» KaK COBOKYIIHOCTD B3al-
MOCBSI3aHHBIX 00Pa30BaTe/IbHBIX IleJIeil C IPUHIINIIAMM COOCTBEHHOI
OpraHu3aLNu, Cofep>KaHns 00ydeHns, «|...] opraHu3anoHHbIX popM,
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a TaK)Ke MeTOIOB 0Oy4eHNs, MONUMHAIONNXCA JOCTVDKEHNIO Iieyei
o0yueHus, IPUHATHIX 06pa3oBaTeNbHBIM coobIecTBOM» (Banees,
3uHHaTOBa, 2013, c. 17).

B 3aBucuMocTM OT 06'beMa M ITTyOMHBI TPEATIONIaTaeMOl CCTEMBI,
a TaK>Xe NPUMepPOB, K KOTOPbIM OHM OTHOCATCA (TOCYAapCTBEHHOE
mm 06pa3oBaTeIbHOE COOOIIECTBO), AUAAKTUYECKIE CUCTEMBI MOTYT
K/IacCUPUIMPOBATHCS COTMIACHO TpeM Tumam: 1) oduumanbHas gu-
[aKTU4IecKas cucrema (TpaguionHas)!; 2) anprepHatuBHast odurm-
a/lbHas UIAKTHYecKas cucreMa (CoBpeMeHHas); 3) anbTepHAaTUBHAs
AMpaKTUdecKas cucteMa (coppemenHast). Hanpumep, Boponos (2005),
ITopnaceiii (2004), Bonoxosa u Oxuna (2017), pa3aensior MX Ha TPU Ka-
Teropuu: 1) TpafiNIMOHHbIe; 2) IefOLeHTpUYecKle U 3) COBpeMeHHBIE.

B TpagunyoHHo cucTeMe aKIleHT IPUXOAUTCS Ha MOZeNnb 00yde-
HUs, B KOTOPOIT IIpeobajaias poib IPUHAIIEKNUT JesATeNbHOCTI
yuurens (J. Comenius, I. Pestalozzi u I. Herbart). B negonentpuyeckoir
CHCTeMa IPOUCXOANT HA060POT, 1 POKYC CMelaeTcs Ha AesTe/IbHOCTD
pebeHKa u T1aBHYI0 ponnb npuobpeTaet nosHanue (J. Dewey, G. Kers-
henshteiner and V. Lai). Hakone1, coBpeMeHHasi fugaKTu4IecKasi CUCTe-
Ma BO3HMKAET U3 IPEOIOIEHNS IO/ PHBIX BO33PEHMIT U pACCMATPUBAET
o6pasoBaHMe KaK AMaTeKTUIECKYI0 eANHUIY, COCTOSIIYIO U3 00yueHus
u nosHauus (I1.4. Tanpnepun, JI.B. 3ankos, B.B. [JaBeinos u gp.).

2. AnbTepHaTUBHASA JUJAKTHYECKasa cucTteMa (opuumanpHas
¥ HeoUIMATbHAS): ONPeNeTeHNe VI TUIIOIOT S

ArnprepHaTUBHbIE AUAAKTIYECKIE CUCTeMbI (oduinanbHble 1 HeoDU-
IVa/IbHbIe) BCEITia IIPEJICTABII0T COPEBHOBAHIIE MEXXTY 00pa30BaTeIbHOII
V1 HAYYHOJ CPeOil VI MEX/Y TPaAMLMOHHBIMI CUCTEMaMI Vi CYICTEMAMI,
HaBsI3aHHBIMI TOCYHAPCTBOM. TakuM 06pasoM, OfHY CTABATCS B OIIIOSULIVIO
II0 OTHOIIIEHNIO KO BTOPBIM Ha OCHOBAHMY TOV KPUTHKI, YTO CYI[ECTBYeT
I10 OTHOLIEHNIO K TEKYIIelT CYCTeMe VM HOBBIM IIPVHIUIIAM, IIPe/IOKEHHbIM,
9TOOBI T0OOOPOTD IPEAbIAYIIVIe MOMIEIN.

JpakTidecKue Wiy Mefarorndeckie MOJe/y, BOSHUKAIIE B IIPO-
1iecce 06pa3oBaHsA, KOTOPbIE CTA/IKMBAOTCS C ABTOPUTAPHBIMI MOZETIAMMU
yIIpaBJIeHNs ¥ OpTaHM3aLyy Ipoliecca 00ydeHs, Ha3bIBAIOTCs a/IbTepHA-
TvBHBIMIL. [10 60IbIIIElT YacTV OHM Ha3bIBAIOTCS TaK, IIOCKO/IbKY COCYIIie-

! Cucrema, faxke Oyaydn anbTepHaTUBHOM, CUnTaeTCs OQUIMAIBHOI, eCIIN
€e IIPUHAJIO TOCYIAPCTBO Yepes onobpenne Munncrepcrsa O6pasosanns. Takas cu-
CTeMa CYMTAETCsI HaZIeXKHOI 11 )KM3HECIIOCOOHOII (C TeXHIIeCKOI, prHAHCOBOII 1 Ye/oBe-
4eCKOV TOUKM 3peHNs1) A/ist 00pasoBaTeIbHbIX, IeJarOrMyecKyx 1 AUAKTUIECKIX LIeTIelt.
OHa Taxxe IPUHNMAETCS OOII[ECTBOM.
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CTBYIOT IIAPAJUIENIBHO ¢ O(UINMAIBbHBIMA VIN TPAAVLIVIOHHBIMU Y VIMEIOT
MHBIe COflepKanue, popmy u pabourie MeToabl. Takum 06pa3oM, OHM Ipef-
CTaB/LIIOT 0COOBIIT COBpEMEHHBIIT BIJ] 00pa30BaHMsI, KOTOPbI IPUMEHSIOT
B IIIKOJIaX ITO/THOCTBIO MJIM YACTMYHO. TaK, B KJIacCMYeCKOM Heolpefle/IeHHOM
HOJIXOfle «a/IbTepHATUBHAA ANUAKTIYeCKas CCTeMa» MOXKET IIOHMMATbCSA
KaK a/IbTepHATVBHAsA IeVICTBYIOLIEl OPUIIMAIbHOI W TPAJULIVIOHHO V-
TAKTUYECKOM CUCTEME.

[IpyHLMIIBL, TeXAale B OCHOBE aIbTEPHATVBHOM JUIAKTUYECKON CU-
CTeMbI, IIPOTUBOIIOCTAB/IEHbI TPAAVLIVIOHHBIM MOIE/IAMM 1 6a3MPYIOTCS Ha
CTIEMYIOLIVIX IIeJIAX Y IPYMHLVIIAX: 1) yKpeIieHye 06pa3oBaTe/IbHOrO IIpoLiec-
ca, Lie/I¥ KOTOPOTO HAIIPaB/IeHbI Ha IIOJIHOE YIOB/IETBOPEHNE T03HABATE Ib-
HBIX U [yXOBHBIX IIOTPEOHOCTEl yJalmxcs; 2) IpU3HaHye CTyIeHTa CyOb-
€KTOM Pa3/IMYHBIX BUJIOB [€ATENTbHOCTI, KOTOPbIE OH BBIIIOTHAET, 0COOEHHO
00pa30BaTe/IbHOIT, CMEXOTBOPHOI, 0011[eCTBEHHO IT0JIe3HOI ¥ COBMECTHOV;
3) UCHIONb30BaHMe HECKOIBKO METONOB ¥ 0000IEHHBIX ITefjarornyecKmx
CPpefcCTB, HAaIlpaB/IeHHBbIX Ha Pa3BUTHE TIO3HABATe/IbHOM U TBOPYECKOI ca-
MOCTOATETbHOCTH Y4YaIIMXCs ¥ GOPMIUPOBaHIE KPUTIIECKOTO MBIIITCHNS;
4) npepyioykeHe AVHAMVKY, TI03BOJIAIONIET CTy/leHTaM paboTaTh B TPYIIIAX,
KOJUIEKTVBHO U CAMOCTOSITE/IbHO; 5) IIeHHOCTb peOeHKa, IIpefoCTaBIeH e
€My BO3MOXKHOCTe! J/Is CAMOOTIpeie/ieH s, IpM3HaHue ero IIpaB Ha CBOOOLY,
CYacTbe U coLMabHyIo 3amuTy (Banees, 3unnarosa, 2013).

IIpn ycTaHOB/IEHMM TUIIONIOTYI MICCIIE[OBAaHNA aIbTePHATUBHBIX [1-
maxkTrdeckux cucteM B EBpone n CoenynenHbIx llITaTax B XX Beke ydeHbIe
HpK6eraroT K aHa/M3y reHes1ca U pasBUTIA CUCTEMBIL, a TAKOKe ee TIPUHIIN-
TIOB, COfiepKaHu, popM 11 MeToRoB. OCHOBBIBAsICH Ha IIOBETIEHNI B PaMKax
3TUX KaTeropuil, aibTepHaTUBHbIE ANIAKTUYECK/e CUCTeMbl MOTYT KJIac-
cuduImpoBaTbcs HecKonbkumu criocobamu. ITucapes u Incapesa (2009)
YCTaHAB/IMBAIOT CEMb PA3/INYHBIX TUIIOB /bTePHATUBHBIX CUCTEM: a) IU-
makTideckas cucrema J[x. [Ipton; b) mupaktudeckas cucrema Yonmopda;
¢) aupaxkTdeckas cucremMa M. MonTeccopy; d) Vena-mran IT. IleTepcena;
e) aupakrideckas cucrema CenectviHa Opeitne; ) gupakTiaeckas cucteMa
I>xona JlanToHa; g) pupakTideckas cucreMa . [Tapkxepcra.

Curapos (2002), B CBOIO 04epefib, MICTIONb3YeT TEPMIH «COBPEMEHHBI»
1 0603HaYeHN a/IbTEPHATVBHBIX CUICTEM, BK/IIOYAs B 3Ty HOMEHK/IATYPY
TPY Pa3/MYHBIX TUIIA AMAAKTUYECKMX CHCTEM: a) IporpaMMupyeMoe o6-
ydeHue; 6) mpobneMHoe 06y4ueHe U B) pasBuBaloliiee oOyuerne’.

1 Developmental Learning 0603HaaeT TepMuH, KoTopsiit iepeBoautcst B GEPEDI
C PYCCKOTO sA3bIKa «pa3BuBalolee oOydeHme» 1 MMUPOKO U3BeCTHO Kak Developmental
Teaching. «O6y4enne» 3nech MOHMMAETCS KaK CIelIIecKuit IPpOoLecc, OCyLIeCTBIse-
MBIl 4eJIOBEKOM, KOTOPBIif IPOVICXOAUT BO BpeMs 00yYeHMA KaK JeATeNbHOCTI HOCpes-
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3. PaspuBaromie gugaKTIdecKie CCTeMbI: OpefieeHie
M KpuTepuu Knaccupukamumn

B oTHOIIEHNN IUFAKTUYECKUX CUCTEM M Ha OCHOBaHUM M3Y4YEHUA
HeOOIbIIOrO, HO KpaitHe BaKHOro Mareprana B.B. laBbioBa (Tabm. 1),
Co3JiaTesIst OFHOM M3 CAMbIX BaXKHBIX COBETCKUX AUAAKTUYECKUX pa3BUBa-
IOLIVX CUCTEM 00 MHTEJUIEKTYa/IbHO IIPOYKTUBHOCTY, MO>KHO CO37IaTh
10 MeHbIIel Mepe TpM MX MHTepIpeTanuy. Bo-nepBbIX, B CBOMX TpyAax
aBTOP PeNKO JaeT MPSAMYIO CChIZIKY Ha TEPMUH «IMAAKTNYECKasA CUCTeMay.
Bo-BTOpBIX, B JONIONTHEHNE K TEPMMHY «AUAAKTYeCKas cucTeMa» [laBbIioB
JICTIO/Ib30BAJI IPYTVE TEPMIHBI [ja)Ke B PAMKAX OJJHOI HAYYIHOM PaboThI? st
0003HaY€eH VA OHOTO ABJIEHN, a UIMEHHO «IIeJarOrMyeckas CUCTeMay, «CY-
CTeMBI Pa3BUBAIOLLETO 0OPA30BaHNIS», «CHCTEMBI Pa3BMBAIOIEr0 00y eH s,
«BapVMAHT 00y4YaoIIell TEOPUY C TOUKY 3pEHVIA BBHIIOTTHAEMON aKTUBHOCTI»
«HAYYHO-ITPAKTIIECKO-TIeJarOrM4ecKas CUCTeMa» U «IICUXO/IOrO-TIeJarOry-
YeCKO-IIPaKTUYecKas CUCTeMar. B-TpeTbux, UCTIO/Ib30BaHNe STUX TEPMUHOB
MOI/IO Ha4aThCsi B 90-€, 110 O07IbILIeil 4acTyt BO BTOPOIT OJIOBYHE AeCsTIIE-
5. OHAKO B CBOEYI CaMOi1 3SHAMEHUTOM KHuTe, «[Ipo6/1eMbl pa3ByBaroLero
06y4eHIs1», OH He YIIOMIHAET HY OJVH 13 HIIX.

Tabnuya 1
Hcnonb3oBaHue TepMIHOB B BBIOpaHHBIX paboTax B.B. [laBeigoBa
TexcTpl
Cucrempl
Texcr 1 | Texcr 2 | Texcr 3 | Texcr 4 | Texcr 5 | Texcr 6 | MiTtoro
MIAKTHYeCKas
Ml — 4 — — — 1 5
cucreMa
Ilegarormueckas 1 1 2
cucTeMa

CTBOM aCCHMMWIALIMM 1 TpeIHAa3HAYEHO /IS [ICHXOJIOTMIECKOTO U TMYHOCTHOTO Pa3BUTH B
IIKO/IbHBIE TOfIBL. B 3aBMCHMMOCTY OT YpOBHS cOPMMPOBAHHOCTH Y4eOHOI eATENbHOCTI
06ydeHne MOXeT OBITb COBMECTHBIM I/IV aBTOHOMHBIM (cM. Puentes, 2019a, 20204, b).

1 IMecTp BoI6paHHBIX TeKCcTOB: 1) IIpo6nemvi passusarousezo o6yuenus (1986);
2) O nonamuu passusarouiezo 06y4erus (1995); 3) nHTepBbIO, faHHOE BpoHuUCIaBy Alek-
caHapoBuuy 3enplepMany B JlatBuu 17 aBrycra 1996 ropa u ony611MKoBaHHOE B TOM
e TOfy; 4) leK1us, IpOYNTaHHAs UM B ropope Pure 22 aBrycra 1996 ropa unenam Jlat-
Buiickoit Acconuaryy PasBusatomero O0yueHns 1 OIyO/INKOBaHHAA B TOT XKe TO TIOf
HasBaHUeM «YuebHas OesmenvHOCMb U passusaioujee o6yuerue» U 5) rnasa «IIpobnemot
uccne008amust y4e6Hoil dessmenyHOCU» 3 KHUTY TIOF, HasBaHueM « Teopust pazeusarousezo
06yuenus» (1996).

2 B 0f{HOM MHTEpPBbBIO [JaBBIOB UCIIONb3YeT TEPMUHBI «II€ATOINYECKast CUCTEMA»,
«CHCTEMa pa3BUBAIOIIEr0 00y UeHIsT», «CUCTEMA PA3BUBAIOIET0 0OPA3OBAHMSI» U «KHAYYHO-
[IPaKTIYECKO-TIefarorniecKas CUCTeMa» IIPUMEHUTENBHO K «IMAAKTIHIECKOI CUCTEMEY.

286



Ilysnumec P.B., Jloneapesu A.M.
PasBuBaromye fugakTuyeckme cucrteMbl: KonlenTyanbHble, METOTOOTMYECKHE. ..
Bectaux Mockosckoro yausepcuteta. Cepusa 14. Ilcuxonorus. 2021. Ne 4

TexcTbr
Cucremsl
Texcr 1 | Tekcr 2 | Tekcr 3 | Texct 4 | Tekcr 5 | Tekct 6 | ViToro
Cucrema pasBuBalo- — 3 2 3 1 8 17

Iero obyyenns

Cucrema pasBuBa- — 1 1 — — — 2
10111ero 06pa3oBaHMs

BapuaHT o6yyaro- — — — — 4 — 4
11eit TeOpUM C TOYKM
3peHNs BBIIIOTHSIe-
MO aKTUBHOCTU

Hayuno-negarorn- — 1 — — — — 1
4yecKas mpaKTHude-
CKas cucreMa

[Icuxonoro-nemaro- — — 1 — — — 1
I'MYeCKO-TIpaKTIye-
CKasl CucTeMa

Vroro — 10 5 3 5 9 32

JMcTouHMK: aBTOPBI
Kmrou:
Texcr 1: ITpo6nemsl pasBuBarolero ooydenus (1986)
Texcr 2: O mousATHYM pasBuBaoLiero ooyyenus (1995)
Texct 3: Vurepsbio (1996)!
Tekcr 4: YuebHas feATeIbHOCTD 1 pa3BuBanlee ooydeHue (1996)
Texcr 5: IIpo6neMsl nccnenoBanus yae6Hot fearenbHOCTH (1996)
Tekct 6: VicTopus co3maHMs CUCTEMBI Pa3BUBAKOIIETO 00YUeHMs

II.B. 9nmpkonuua — B.B. JTaBbinosa (1997)

Bonee nogpo6HbIit aHamm3 Tabr. 1 IoKa3bIBaeT APyTHe, He MeHee BaXK-
HBbI€ aCTIeKThL: 1) TEPMIH «IMIAKTUYECKas CUCTeMa» (VIM MHbIe Pa3HOBU]I-
HOCTVI 9TOT0 BApMAHTA) BCTpeTWICA 32 (TpUALATh ABa) pasa B 6 MCCTIeNyeMbIX
paborax; 2) TEpMMH «CUCTEMA Pa3BUBAIOLIETO 00YYeHVsT» MICIIONIb30BA/IACh
BO BCEX TEKCTaX, OIyOIMMKOBaHHBIX 90-¢, U, KpOMe TOTO, UCIOIb30Ba/Iach
HasbioBbiM B.B. yame Bcero (53,12%), B TO BpeMsI KaK TEPMUH «IMIAKTH-
YecKIe CUCTeMbI» YIOTPeOIanuch B 15,62%, «<BapyaHT 00yJaroleit Teopuu
C TOYKM 3P€HV BBINONIHAEMON aKTMBHOCTU» B 12,5%, «mefgarormdeckas
cucrema» — B 6,25%, «cucTeMa pasBUBAIOILIETO 06pasoBaHM;1» — 6,25%,
U, HAKOHELl, «<HayYHO-IIPaKTNYeCKO-Ileflarorndeckas cucrtema» B 3,12%
COOTBETCTBEHHO; 4) B MHTEPBBIO, TYCTh JjaXKe ¥ KOPOTKOM, TEPMUHBI JC-

! MurepBbio gocTynHo 1o ceoke https://old.experiment.lv/
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HO/b3yeTcs yale Bcero (31,25%) B Hanbo/blileM KOMNYeCTBEe BAPUAHTOB
(raTh U3 ceMm).

B.B. [laBbI1OB, BEpOATHO, AaBaJl OIIpee/eHNe «AUTAKTUIECKIM Pa3BU-
BAIOLIVIM CYICTEMaM» J/IY Pas/IMYHBIM ee BapyaHTaM OOJIblIle, YeM B OHOI
pabore. Kak 661 TO HU ObIIO, IOHATIE, KOTOPOE OH (POPMY/IMPYET BO BPEMS
MHTepBbIO B bpoHucnaBoM AjleKcaHpoBuYeM 3ebliepMaHOM B aBrycTe
1996-ro, B IpsAMOM CMBIC/IE IIPOIMBAET CBET ¥ IIOMOTAET JyYlle OHATh
KOHLIENT CTPYKTYPBIL.

51 He 6yny BIaBaThcs B 006CYXK/IeHe TOTO, UTO SBJLIETCS TIefjarormnye-
CKOJI CHCTEMOV, @ 4TO — HeT [...]. Ho B To >kxe BpeMs1 HeOOXOAMMO TTOM-
HWTB, 4TO CYILIECTBYIOT CHCTEMBI, XapaKTepU3YIOLINecss METOIOM IIOCTPO-
€HVIA a[JleKBAaTHOJ TEOPYM U YTO CYIIECTBYIOT CUCTeMbI, KOMOVHMPYIOIIye
TeopeTUYECKIe IIPUHIINIIBI C TPAKTUYeCKNMI. Bee crienanHoe B o6macTn
pasBUBAIOIIET0 00y4eHVS MOXKeT ObITh Ha3BaHO [...] TeOpeTn4ecKoii cu-
CTE€MOM U IICUXO-TIeJarOTMYeCKOI CUCTEMO IPAaKTUYECKOTO XapaKTepa.
TeopeTtuyeckast CMCTeMa CTPOUTCS Ha 6a3e psifja IPUHIINIIOB, ECTECTBEHHO
BbIBEIEHHDIX 13 Pa3/IMYHbIX IPEIIONoXKeHuit 1 runote3. Kpome Toro, [kak
crenyeT| U3 IOIOXKeHNIT KY/IbTYPHO-MCTOPMYECKOIt Teopuu Beirorckoro,
0COOEHHO ero I'MIOTe3bl O B3aIMO3aBUCUMOCTY 00pa3oBaHs, 00ydeHMs
U pasBUTHA YeloBeKa. B To >xe Bpems [...] pasBuBaroliee o6ydyeHne Ha-
YIHAETCS C BBIPALIVMBAHNUS HEKOTOPBIX BXKHBIX GUI0CO(CKUX U IICUXO-
mormdeckux upei [...] [c opmMymnpoBKoii] pa3mNIHBIX JOIOTHUTEIBHBIX
Teopuii [...]. Y KaXEoil ecTb CBOe He3aBMCUMOE 3HaueHe, HO, B TO XKe
BpeMsi, OHI HeOOXOMIMBI /11 pa3pabOTKy Pa3BUBAIOIIEr0 OOyUeHNA.

Hay4Ho-npakTudeckas cycTeMa COCTOUT U3 TEOPETUIECKOI OCHOBBI
JUIS IPAKTUYeCKON pabOTBI, BKII0YAs CO3/jaHMe YIeOHIKOB Y METORMYe-
CKMX PeKOMEHAII1, a TAK)Ke TOYHOTO NOATBepKaeHNs 9 pekTHBHOCTH
paboThI 110 9TUM y4eOHMKaM ¥ peKOMeHJALMAM |...]. Bo BpeMs mpakrtu-
94eCKOJ pabOTHI JO/KHBI ITOSIBUTHCSI HOBbIE PaKThl I HOBOE IIOHMMaHNe
pasBUBAIOLIETO OOy4YeHNs, B pe3y/IbTare Yero YAYYILINTCS BCS CUCTeMa.
[...] Cucrema BK/IIOYaeT olpefielieHHOe COfiepKaHme 00ydyeHs, a TaKKe
(boprl U METOMDI, VICIIO/Ib3yeMble Ha IPaKTUKE (JaBbImoBs, 19964, c. 1,
Hall IIepeBOf C COOCTBEHHBIMY L00ABIEHNUSIMMA).

Ha ocHoBaHum onpepeneHnsi MOXXHO BbIABUTD 11 (OfMHHAALIATH)
Pas/IMYHBIX KPUTEPUEB /I UACHTUUKALY IUAKTUYECKNX VTN TIefja-
TOIMYECKUX CUCTEM, 0COOEHHO B pa3BMBAIOIeM O0yIeHUN:

1. CymiecTByeT He OMH, a IBa BapMAHTa CYICTEMBL: OFJVIH XapaKTepu3y-
eTCsl pa3pabOoTKOI UCKTIOUNTETBHO TEOPETUUECKOTO METOJIA, a {PYTOit —
COYETAHMEM TEOPETUIECKOTO METOJIA U IPAKTUIECKIUX IIPUHIIUIIOB.
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2. Bropoit BApuaHT MOXKET CUUTAThCS CMELIAHHBIM, IIOCKOJIBKY BKJTIO-
JaeT B ce0s1 TEOPETUIECKYIO CUCTEMY U IMeeT IICUXO/IOr0-IIefiarOrn4ecKo-
IPAaKTUIECKYIO IPUPOAY (Iefarornyeckas ICUXOIOTHA).

3. Paj NpMHIMIIOB TEOPeTUYECKON CUCTeMBbI GOPMYIUPYETCS Ha
OCHOBAHIY HECKOJIBKVIX IIPEIIONOXEHNIT M TUIIOTe3.

4. CuctemMa Ipou3pacTaeT U3 MONIOKEHNI UCTOPUIECKO-KYIbTYp-
HOJ1 KOHLIeNIL[MY BBIrOTCKOr0, 0CO6EHHO 13 €ro IMIIOTe3bl O BHYTPEHHEI!
B3aVIMOCBS3U MeX/y 00y4eHneM, 06pa3oBaH1eM U pasBUTIEM Ye/IOBeKa.

5. Crctema BKI04aeT Gpymocodckie 1 mefarorndeckie moaoKeHms,
HIOATBEPXK/JAIOIIIIIE ee.

6. B paMKax cucTeMBbI MOTYT CO3aBaTbCs JOIIOTHUTENbHBIE TEOPU,
HeoOXOVIMbIe /I BBIPaOOTKY T.H. pa3BUBAOIIEr0 0OyYeHM.

7. CucTeMa MOXKET VICIIO/Ib30BAThCA [JIA TEOPETUYECKOTO TIOfKpe-
IUIEHVST IPAKTUKIA.

8. CrcTeMa MOXKeT BK/IIOYATh HAMMCAHVE YYeOHIKOB U METOIIECKIX
HOCOOWIT [I/IA yYUTeIeit.

9. Cucrema MOXeT 06/1aJaTh MHCTPYMEHTaMU AVATHOCTUKY 1 OLeH-
KU, KOTOPbI€ TO3BOJIAIOT JOCTUTATD OIpefie/IeHHbIX IToKasaTesieit addex-
TUBHOCTY pabOTBI, y4eOHUKOB 11 peKOMEHALINIL.

10. HoBble ¢axThl, BO3HUKAIOLIYE TIPY IPUMEHEHNUM AUarHOCTIYe-
CKVIX V1 OLIeHOYHBIX MIHCTPYMEHTOB, MOTYT II0CIIOCOOCTBOBATh HOBOMY IO-
HMMAaHVIO 00yYeH Vs KaK pe3y/IbTaT IIOCTOSIHHO YTy 4IIAIOIelics CUCTEMBIL.

11. Cuctema nogpasyMeBaeT KOHKPETHOE COfiepyKaHe It 00y IeH s,
a Takxe (OPMBI 1 METOJDI, IPMMEHsIeMble B IPAKTUKe IIPENofjaBaHuA.

[Ipensinyiee mpeanoXeHe He OTPULIAeT aHAJIOTMYHbIe NHNUIINA-
TUBBI, pa3paboTaHHble COBETCKUMM y4eHbIMM. JIaTBuiickas MexxayHa-
pOfHas accouanysA pa3BUBAOIIEro 00yYeHN s TaK)Xe YCTaHOBIWIA IIATh
KpUTEpUEB WM KOMIIOHEHTOB JI/ISI OIIpefie/ieHVs] pa3BUBAIOLeil [U/aK-
TUYECKOV CUCTEMBL: 1) IOpOOHOE U3/I0XKEeHNe IKCIIePYMEHTaIbHBIX U
TeOpeTUYEeCKVX IPUHIIUIIOB OIIpeie/IeHHOTO BIJIa Pa3BUBAIOLIEro 00yde-
HIIS; 2) pa3paboTka y4eOHMKOB U yueOHBIX IT0COOMIT (VU MIX OTHe/TbHBIX
(bparMeHTOB), B KOTOPBIX KOHKPETHO BOIUIOIIEHBI LIEHTPaIbHbIe UIeN
3TOro criocoba pasBuBarplLlero 00y4eHus; 3) MCIONb30BaHNE STUX KHUAT
Y TOCOOMI YYUTEIAMY M METOAMICTAMM B MAaCCOBOM 00pa3oBaHNUM; 4) BbI-
ABJIEHME U JIEMOHCTPALVIA BIVMAHUA STUX KHUT U TI0COOMIT Ha Pa3BUTIE
IeTell; 5) COBMECTHOE Y4acTye YYEeHBIX M CIIeL[a/IICTOB B Ia/IbHelIeM
PasBUTHM OCHOB JICIIO/Ib3yeMOJ cucTeMbl. Kak MOXXHO OTMeTUTD, BCe
aTU Kputepuu 6sutn cHopMyIMpOBaHbI HA OCHOBE MHTEPBbIO, JAHHOTO
B.B. JaBpigoBsiM 3enbiiepmany (OT penkoruiernn, 1996).
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HaBbiioB (1996a) He yKasas, CKOIBKUM VWM KaKVMM U3 3TUX KPUTe-
pVieB [JO/DKEH COOTBETCTBOBATH TOT VIV MHOI BAPUAHT, YTOOBI CUUTATHCS
AVJAKTIYECKO CUCTEMOI pasBMBarolero oOydenvst. OfHAKO 9TO 3aBUCUT
OT CaMOT0 BapMaHTa, OCKOJIbKY BapMaHTBI, KOTOpble OCHOBAHBI Ha pas-
paboTKe MeTO/a TEOPETUYECKOTO TOCTPOEHNsI, He BK/TIOYAI0T HEKOTOPBIe
U3 9TUX KPUTEpPUEB, TaKue KaK MOATOTOBKA y4eOHMKOB U METOMYECKIX
PEKOMeHIALINII [/ YIUTesIell VI OLileHKa MX 3¢ (eKTUBHOCT B pa3BUBa-
folieM o60ydeHnn yqarmuxcsi. OfHaKO eCTb OIVH KPUTEPUIi, BHITIOTHEHE
KOTOPOT0 HeOOXO/MIMO: CHCTEMA O/DKHA OCHOBBIBATHCS Ha IOTOXKEHNAX
VICTOPVIKO-KY/IbTYPHOJ KOHLIeNIIMM BBIrOTCKOT0, 0COOEHHO Ha ero I'!IIo-
Te3e O BHYTPEHHEI B3alIMOCB3M MEXAY oOpa3oBaHueM, 00ydeHreM 1
pasBUTHEM YeIoOBeKa.

[TosTomy BK/TIOUYeHE IeJarOTN49eCKIX IVIAHOB B KOHIIETIIIVIO Pa3B-
BAOINX TUJAKTUIECKUX CUCTEM MOYXKeT BAPbUPOBATHCS B 3aBUCUMOCTHI
OT VICIIO/Ib3YeMBbIX KPUTEPYEB U IPEAII0/IaraeMbIX SIIACTEMOTOIMYECKUX,
TEOPeTUYECKUX U METOJOTIOTUYECKUX OCHOB. B aTOM MCcmeqoBanmm Mbl
TIATe/TbHO M36eraeM M0O0ro pofia MCKTIOUeHMIT, HeCTIPaBeIIMBOCTI UK
HayYHBIX MCKaXEHUIL.

4. Knaccudukanysa pasBuBaroInX AUFAKTHYECKUX CCTEM
(1957-2018), poxycupyrommxcs
Ha cucteme lanbnepnna-TanpisnHol

HeopHopopHOCTD, cOCTaBAWLIAsA KOHIIENTYaIbHOE [I0JIe TOTO, YTO
MBI Ha3bIBaeM JUJJAKTUKOI Pa3BUTHSA WM OOyYeHUEM B IIpoLiecce pas-
sutus (Puentes, 2015, 2017; Longarezi, 2019a, 2020a, 2020b; Longarezi,
Sousa, 2018; Puentes, Longarezi, 2018), ewme co BpEMEHM HallMCaHUA Iep-
BBIX JICC/IE[IOBAHMII OIMCBIBA/IACh KaK 00'bEKT MICCIEOBAHMA U ee Olpefie-
JTIeHNe BBIBOJV/IOCH 13 HOBBIX HAy4YHBIX MCTOYHMKOB. OHa onpepesnsnach
KaK NePCIEeKTNBA, KOTOpasA He CUUTAETCsA IeJIOCTHOM, OJHOPOIHON 1
HOCTIel0BaTeNbHOM TapagUrMoil. 9Ta TeOpeTUKO-IIpaKTIdecKas 06/1acTh
BO3HUKAeT 13 PAa3/INYHBIX JBVDKEHMIT, XapaKTepPU3YIOIMXCA O0IMU
acleKTaMM ¥ TOYKaMM 3peHNs, a TAKXKe TeOPeTUKO-MeTOR0TOTMYeCKUMI
PacXOXXIeHMAMHU ¥ KOHIIENTYa/JIbHBIMU PACXOXKJEeHNAMM B OTHOLIEHUN
dynnamenTanbHbIX Te31coB JI1.C. BpIroTckoro o Mecte u pomu o6y4eHns
U BOCIIMTAHUA B pa3BUTUY YeTIOBEKa.

Teopus pasBuBaroiiero o6yuenns Bo3HMK/IA B 6b1BIIeM COBETCKOM
Corose B KoHIIe 1950-X rofioB 1 M3y4asnach ¢ pa3HbIX IO3ULNIL, KOTOpPbIE
(bopMMpOBaICh Ha IPOTSHKEHNM O0TIee YeM IIATUAECATI JIeT IOCTPOeHNU A
CHCTeMBI 00y4YeHNs ¥ BOCIUTAHNA B KOHTEKCTe CTAHOBJICHNS COLMAIN-
ctuyaeckoro obiectsa B CCCP (Puentes, Longarezi, 2013; 2017a, 2017b).
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OTa Mo3uLs TOPOANIA IBE OCHOBHbIE KOHIIETIIINY OOyJYeHVS: a) AUflaK-
TUKA Pa3BUTUSA INIHOCTI'; 6) IMITAKTUKA PA3BUTHSA HEATENBHOCTI.

JIuakTiKa pa3sBUTHA AEATEIBHOCT IMEeT IIPY 9TOM OOIIyIo Teope-
TIYECKYI0 MaTpPUILY, BOXHOB/IeHHYI0 paboTamn JI.C. Beirorckoro (1956,
1960, 1982, 1983, 1984, 1996), C.JI. Py6I/IHLHTeI7IHa (1946, 1958, 1976) n
A H. JleonTnesa (1959, 1983) 1 o-pasHoMy MHTEPIPETUPYIOT HEKOTOPbIE
113 OCHOBHBIX IIPMHIIMIIOB 9TUX aBTOPOB, 0COOEHHO BBITOTCKOTO0, KOTOpBIE
IIPUBE/IN K IOSIBJIEHNIO 110 MEHBIIIel Mepe TpeX Pas/INYHbIX JUJaKTIye-
CKIIX CYICTeM: a) CCTeMbl 3aHKOBa, 6) cuctembl [anbpreprna—Tanbpi3nHOI
1, B) cucteMbl DnbkoHnHa-/laBpigoBa (Puentes, 2017, p. 22).

OcHoBoIO/NIaraoIIe Te3UChl pa3BUBAIOIINX JUJAKTUYECKIX CYCTEM
3aHkoBa 1 OnbKoHMHa—]]aBbIj0Ba—PenK1Ha ITpeficTaB/IeHbI B HECKOIBKIX
paborax, nogrorosneHHbIx Gepedi (I'ycesa, 2017; Puentes, 2015, 2017,
2019a, 2019b; Puentes, Amorim, Cardoso, 2017; Puentes; Longarezi, 2017a,
2018; Puentes, Aquino, 2019; Longarezi, 2019a, 2019b, 2020a, 2020b). On-
HAaKo, 4TO KacaeTcsi cucteMsl lanprepuHa—Tanbpl3MHOM, B IPebIAYIIINX
paborax y»xe ObUIO OIIpefie/ieHo, YTO:

B paMkax Icuxornesarornyeckoro u AUAaKTIIeCKoro nsydenus [anp-
nepuHa—TanbI3MHOI OBUTO IPOBENEHO HECKOTBKO 9KCIIEPYMEHTATbHBIX
UCCIIeOBAHMIT B KOHTEKCTE MacCOBOTO LIKOIBHOTO 0OPa3oBaHMUs O
CPaBHEHMIO C [PYTUMM CUCTEMaMH, U I10 STO IIPUYMHE OHA [0 CUX 0P
He paccMaTpuBanach Kak cucrtema. Ho, B TO yKe BpeMsi, Mbl [JO/DKHBI IMETD
B BUJY, YTO CYIECTBYIOT CCTEMBI, KOTOPbIE XapaKTePU3YIOTCSI METOHOM
HOCTPOEHISI aIeKBATHON TEOPUH, IaXKe €C/II TEOPUSI 1 IPAKTHUKA He ObIIn
ob6bennuensl (Puentes, 2017, p. 24).

Ilo aToro momenTa paspaborku I1.4. Tanpnepuna (1950, 1957a, 1957b
[2011], 1959, 1960) paccmarpuBanuch (1o KpariHeit Mepe, B JIATUHCKOIT
AMepuke), KaK «Teopusi, 00bIACHAOIIAs OHTOTeHETNYeCKOe Pa3BUTHE
IICYIXOTIOTMYECKOI peasbHOCTIN», Ife (POKYC BHUMAHNS [ePeMeLIasCs C
0011[eTeOpeTIYECKOI ICUXOIOTNIECKO HAIIPaB/IeHHOCTH Ha 00y4eH1e,
HO He paccMaTpuBasCs Kak Teopus obyuenns (Nuiez, Ramalho, 2016,

1 [TupakTKa pa3BUTHsI TMIHOCTY TAK)KE B 3HAYMUTENBHON CTENEHN CO3IaBanach
o 6ornbplieit yacTu Ha paborax Beirorckoro. Kpome Toro, oHa onpoBepraet MHOroe us
Te31coB A.H. JleoHTbeBa 1O TeopuM AeATETbHOCTY, ACCUMIWIALMA I MHTepHAIN3ALUN
1 TOpaszfo OmKe IO COTEeP>KaHUIo K paboTaM TaKUX aBTOpOB, kak C.JI. Py6unmreitn u
JI.V1. Bo>kxoBMdY, KOTOpbIe OTCTAaNBAIOT AKTUBHBIN 1 TeHEPaTVBHBII XapaKTep deloBede-
CKOJI IICUXVIKY, @ TAKXKe eVIHCTBO KOTHUTUBHOrO 1 appexTnBHOro. OfHAKO A0 CUX IIOP
He YHa/I0Ch pa3paboTaTh 1 CTPYKTYPUPOBATDH II€fArOIMIECKYI0 CUCTEMY C TEM YPOBHEM
TEOPeTUKO-METOONIOTIYEeCKON PaspaboTK, IPAKTUIECKOI Peann3aliui ¥ OATOTOBKI
y4mTesneit, KOTOpOro JOCTUITIA AUfIAKTUKA pa3BuTuA feArenbHocTy (Puentes, Longarezi,
2017b).

291



Puentes, R.V.,, Longarezi, A.M.
Developmental Didactic Systems: Conceptual, Methodological and Typological Conceptions
Moscow University Psychology Bulletin. 2021. No. 4

p. 11). Bxmag H.®. TanbI3uHoI%, B CBOIO 0O4epefib, pPACCMATPMBAJICA IMEHHO
Kak Teopust o0ydeHns. Bmecre ¢ TeM paboThI 060X aBTOPOB HUKOTZIA HE
paccMaTpUBANIKCh KaK PasBMUBAOIIAA JUAAKTIYECKAs CUCTEMA.

HecMmoTps Ha To, 4TO AMAAKTIYECKOE U IICUXOIIelarorMyecKoe 1ojo-
xeHus [anprepuna-TasbI31HOI MOSBUINCH B pe3y/IbTaTe MHOTOYMIC/IEH-
HBIX 9KCIIEPYMEHTA/IbHbIX MICC/IEOBAHNII B IIKOJIAX, B HUX IIPeJCTaBIeHO
MajIo GaKTHMYeCKOro MaTepuala Mo IPaKTUIeCKOMY BMEIIaTe/IbCTBY 110
CpaBHEHMIO C JAaHHBIMY, COOpPaHHBIMY B CUCTeMaX 3aHKOBA 11 DJIbKOHMHA—
HaspioBa-PenknHa. Bo3M0>XHO, 3TO I/IaBHasA IPUYMHA, 110 KOTOPOII O
CHX ITOp OHa He CYUTA/Iach TAKOBOII B bpasunnm gaxe cpefy ee 0CHOBHBIX
IpefcTaBUTeNIel 1 OC/IeoBaTeNell B OpasyIbCKOI U IAaTMHOAMEPUKaH-
CKoIt 06pa3oBaTenbHOI cdhepe.

Opnako yrBepxieHue [laBpigoBa (1996a) Bo BpeMs MHTEpPBbIO C
BponncinaBoM AnekcaapoBudeM 3e/bliepPMaHOM BIIePBbIe TOOYANIO HAC
pPaccMOTpeTb BOSMO>XHOCTD BK/TIOUMTh BApUAHT 00yueHns, pa3paboTaH-
Hb1i [1.5. Tanpnepuubiv u rpynmoit H.®. Tanbpi3uHoiL, B KadecTBe 0c060T0
THUIIA pa3BUBAIOIIell AUAAKTUYECKO CCTEMBI, ITCTh fake MEX/y Heil I
cucTeMaMy 3aHKOBa U JNbKOHMHA-/laBbIfoBa—-PenkiHa 1 cymiecTByioT
CYLIeCTBEHHbIE PA3NNYNA.

ITo 6onb1ueit yacty nccnegoanus I1.51. TanbeprHa mpoBOANINCH B
abOPATOPVAX U HOCWIN He AUAKTUYeCKNIT VIV IICUXOJIOTO-TIeflarOT -
9eCKMI1 XapaKTep, a ncuxonorndecknii. CornacHo onpegnenennto P. [la-
BbIIOBa (1996a), X MOXKHO paccCMaTpuBaTh KaK TEOPETUIECKYIO CHCTEMY.

Bmecrto MeTofa o6y4eHns, Kak npepgronaraoT MmaEorue, I1.5. Tanp-
HepuH pa3paboTan U MpeIoKNUT MeTO U3YIeHN s TeHe3Nca KOTHY-
TUBHBIX IIPOLIECCOB Y ieTell (IVIaHOMepHOe MO3TaHOe (GOPMMUPOBAHIE
YMCTBEHHBIX JIe/ICTBUI ¥ NOHATHUI). DTU UCCIIeTOBAHNA 3aTparuBalm:
1) 3aKOHOMEPHOCTY ICUXOTOTMYECKOTO Pa3BUTHA JeTeil B YCIOBUAX
BOCHUTAHMA M 00y4eHns; 2) ICUXONIOINIeCcKoe CofiepyKaHme STHUX Mpo-
11eCCOB; 3) IICUXOJIOTMYEeCKNIT aHAIN3 TPeOOBaHMII, KOTOPbIE TOKHBI
OBITH BBIIIOJIHEHBI B II€fJarOTMYECKOM IIpoljecce. ITI UCCIeNOBAHNUA He
OBUIM MOCBAIEHBI HY OPraHN3aLNy IPOLeCCOB 00yUYeHNS, HU TOMY, 4TO
IPOVCXOMUT B 3TUX IPOLieccax, HU TeM 6oJiee B3aMMOJIE/ICTBUIO MEXIY
o6y4enyeM 1 yae6oii. ITo aToit mpyuumHe oHM 60/IbIIe OPYEHTVPOBAHbI Ha
VICCTIeIOBaHMA B 00/IaCT IICUXO/IOTUY PasBUTUA (BO3MOXKHO, OHM TaKoKe
HeCKOJIbKO 3aTParuBaioT MelarOrNYecKyIo IICUXOJIOTHIO), YeM Ha O0IIyIo
VI CrienIYecKyIo AUAAKTHKY.

MplI ToHMMaeM, 4TO COYeTaHMe MeTOA U TeOpeTUIeCKUX IPpYHIIN-
o I1.4]. TanpriepuHa (1 COaBTOPOB) 1O IICUXOTOIMYECKOMY PA3BUTHIO 1
[I03TAaITHOMY YCBOEHMIO IIOHATUI ¥ YMCTBEHHBIX Je/ICTBUII C TpaKTHUYe-
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CKUMI IICKXOJIOTO-TIefarormyeckumu uccnenopaunsamu H.®. TanbisuHon
(1 coaBTOpOB) cocTaBsAeT TO, 4TO [JaBBIOB (19964a) onpenenser Kaxk «Iie-
JArOrM4YecKyIo CUCTEMY» WM «HayYHO-IIPAKTIYeCKO-IIearOrN4ecKyio»,
KaK cucTeMbl 3aHKOBa 1 DnbKoHNHa-]laBbiioBa-Penkuna. Kpome Toro,
cucrema [anprieprna-TabI3MHO TPOIEMOHCTPUPOBaIa HEOCIIOPUMYIO
CIIOCOOHOCTH CBSI3BIBATh TEOPUIO U MIPAKTHKY.

OpHako MBI IIpM3HaeM, YTO 3TU pa3BMUBAINNeE TUTAKTUIeCKUe
CHCTEMBI TOCTUIIN PA3INIHOTO YPOBHS pa3pabOTKM U IITyOMHBI U 4TO
MEXJy HUMU CyIeCTBOBA/IM BaXKHeiIMe pa3nuans. B To Bpems kak
crcTeMa 3aHKOBA, O-BUIMMOMY, Obl/Ia Topaszio 6ojee OpUeHTHPOBaHA
Ha IIPAaKTHKY, YeM TeOpPeTUUYeCKOll, B TO BpeMs Kak cucteMa lanprepn-
Ha-TanpI31oi1 OKasamach CKopee TeOPeTUYeCKOl, YeM IIPaKTUIecKoli,
a cucteMa OnbkoHMHa-/laBpioBa-PenkiHa — 6omnee cbamaHCUPOBaHHOI
B 060ux HanpasneHusax!. OfHAKO Ha CETOHAIIHMIT IeHb JaKe B pabo-
tax B.B. [JaBpijoBa HET HMYEro NOATBEPKAAIOLETO, YTO IIPEAIOKEHHOe
COOTHOIIIEHVIe KOMNYIeCTBA U Ka4eCTBA TEOPUM U MPAKTUKU OOsI3bIBAET
paccMaTpuBaTh CUCTEMY KaK AVJAKTUYEeCKYI0. B ellje MeHbIleit cTereHn
paccMaTpUBAETCs, YTO MOXKHO CUUTATh IIPABMIBHBIM 0a/TaHCOM MEXY
Teopuell (IPUHUMIIAMA) U TPAKTUKON (IICUXOMOTO-TIeflaarornyecKue
MCCIETOBAHNIA).

B Tom xe nHTepBbIo JaBbrgoBa (1996) cnpammBany, CymiecTBYIOT
JIU pasBUBAOLMe JUAAKTUYECKUe cucTeMbl Ha 3anaje. K coxanenuo,
€ro He CIIPOCIIN, CyIecTBYIOT /iu Takue cucTeMbl B CCCP. Kak 651 TO HI
Ob1710, B OHOIL U3 I71aB KHUrHU «IIpo6r1eMbl pasBUBaOLIEro 0OydeHs»
(JaBbIoB, 1996b), orry6/1KOBaHHOIL II03)Ke B TOM K€ TOJY, OH LIUTUPYET
nonoxxeHus, npepnoxennsle [1.4. Tanpnepuaeiv, H.®. TanbpisuHoi 1 11X
COaBTOPaMM, KOT/ja IIepedrciiAeT BapUaHThl TeOpuil 00ydeHNs, OCHO-
BaHHBIX Ha JeATeIbHOCTI. IIpy 3TOM OH He YHOMAHYI AMAAKTUIECKNe
cucteMbl. ITO 03HavaeT, yTo HaBbioB (1996d [2020]) paccmarpuBan
pe3y/IbTaT paboThI STON IPYIIIBI KaK PasBMUBAIOIIYIO AUJAKTUYECKYIO VTN
Te/JarOTMYeCKYI0 CUCTEMY?.

1 STy crucremsl TakKe OTINYAIOTCA B APYTOM acIieKTe: IepBast GOKYCUPYeTCs He
CTO/IbKO Ha CaMOM COJiep>KaHMY, CKOIbKO Ha paspaboTKe KOHKPETHBIX METOOB U3y4e-
HIIS LIIKOJIBHOTO MaTepuasia, OCHOBAHHBIX HA PACKPBITUY PO C/IOBA B GOPMIPOBAHUN
MOHATHIL. BTopoii cocpefoTouen Ha paspaboTke 00611ero MeTofa yCBOEHN, MMEIOLIETo
B Ka4eCTBe MeTOJOMOTNYECKON IPEATIOChIIKM IPEIMETHYIO JeATeIbHOCTb ¥ KPUTUKY
HOJIOXKeHMIT BHIroTCcKOro 1o GopMIpOBaHIUIO TeOPETUYECKOro MbllIeHns. Tpernii poky-
CHpYeTCs Ha Coflep>KaHmy 00yIeHNs KaK MICTOYHIKE IICUXO/IOTMYeCKOro pasButus (Teope-
THYECKOTO MBILUIEHVIS] ), 13 KOTOPOTO IPOUCTEKAET BCe OCTANBHOE, B TOM UMC/IE Y METOJBL.

2 B nexuun, mpountanHoii B.B. [JaBeigoBsiM B Pure unenam JlatBuitckoii acconma-
LI Pa3BUBAIOIIET0 00yUYeHMs, Yepes IIeCTb THell I0C/Ie MHTEPBbIO C 3ebliepMaHOM, OH
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B HacTosi1IIee BpeMs CyLIeCTBYIOT pas/IMdHble BAPUAHTHI TEOPUY 00-
YYeHMS C TOUKY 3PEHNA [esATeTbHOCTIL.

[...]

OCHOBBIBasICh Ha OONIBIIOM KOMMYECTBE SKCIIEPUMEHTA/TbHBIX JaH-
HbIX, [1.5]. TayipriepnH 1 ero Ko/jiery pa3paboTay yAUBUTEIbHO MHTEPeC-
HYIO Teopuio 06ydeHys. ITa TeOpKs COCTOUT U3 ABYX YacTeil. B mepsoii
JacTy MpPefCTaB/IeHO MOAPOOHOE ONMMCAHNe CHCTEMHBIX B3aMIMOCBA3eN
[I03TAITHOTO POPMIPOBAHVS YMCTBEHHBIX JieICTBUIA [...] Bo BTOpoit yacTn
BBIZIE/IAIOTCA TPY THIIA 0Oy IeHNA 1 VX IICUIXO/IOTMYeCKIe XapaKTepYUCTUKN
(JaBbImos, 1996d [2020], c. 273-276).

Jl14 Bcex ccoCTaBIAIOMIMX CUCTeMbI DNIbKOHMHa—]]aBbIoBa—Penku-
Ha TEPMMHBI «IUTAKTIYECKASA VN TIeflarOTMdecKas CUCTeMa» U «Teopus
Pa3BMBAIOIIEro 0O0y4YeHMA C TOUKMU 3PEHMNA AeATETbHOCTI» VIMENN OfjYIHA-
KOBOe 3HaueHue. B uHTepBblo bpoHucias AnekcanipoBuy 3enbliepMaH
cnpocun B.B. [JaBbIOBa, YTO OH CYMTaeT IOAJIMHHOMN IIefarOTMYecKoil
cucreMoit («9To ke Takoe MOIMHHASA MTefarormyeckas cucrema?»). Ero
TaKKe CIIPOCUIIN, CYLeCTBYIOT 1M Ha 3alafie CUCTEMbI pa3BUBAIOLIETO
00y4YeHIsI ¥ MOYKHO JIV CPAaBHUTD MX C ero cucteMoit («Ectb i Ha 3anage
CHCTeMBI pa3BuUBalollero oOydeHusa? MoxkeTe MM BbI X COIIOCTABUTD C
Hale cucteMoit?»). IIpuMeuarenbHO, YTO B 000MX CTy4asiX OH Ha3bIBaeT
UX cUCTeMaMU. B mepBoM — Memarorn4eckoii, BO BTOpOM — pa3BUBalo-
I[ero OOy4eHN.

B xuure «IIpo6remsl pasBuBalero obyuenus», [Japoiios (1996b)
usjaraet GpyHiaMeHTaIbHble aCIIeKThI TEOPUM Pa3BMUBAIOIIET0 00y IeH s
I1.4. Tanpnepuna, H.®. Tanpi3suHOI 1 X COABTOPOB. Bo-IepBbIX, OH yKa-
3bIBaeT Ha CHCTeMaTHYeCKIe B3aMOCBA3M TOITATHOTO (POPMIUPOBAHS
YMCTBEHHBIX IeJICTBIII HA OCHOBE UX LieJIeil. 3aTeM OH Bblfe/IsIeT TPy TUIIa
00yueH, IIpejIaraeMbIX 9TOJ TeOpHelt, ¥ X ICUXOIOrMYecKle Xapak-
TepucTuKy. [maBHbIM 06pa3om, ato obydenne III Tuma, koTopoe 6mKe
BCETO K Teopuu y4eOHOI AesATeNbHOCTH, CHOPMYIMPOBAHHOI B PaMKax
cucTeMbl JnbKoHMHA-laBbIjoBa—PenKnHa.

[Tpumenus 11 (ogmuHaaaTh) Kputepues [laBbijosa (1996a) k pen-
noxxenHomy I1.4. Tanpnepuubim, H.®. TanbI3anHOM 1 cOaBTOpaMy, MOXKHO

UICIIO/Ib3YeT TEPMUH «CUCTEMa pasBUBAIOIIEro 00yueHNs» BMECTO «BapyaHTa». B cBA3K
C 9TUM OH I/ICHOIIbSyeT TEPMIH «CUCTEMA PAa3BUBAIOLIETO O6y‘{eHI/IH». On yHOMI/IHaeT HE-
CKOJIBKO CHCTeM pasBuBapoliero obyuenus B Poccun (3aHkoBsiH, AMOHaIBuIN, bubnep
u TapacoBa) u octassieT Teopuio [anbrnepuna-Tanbisunoit 6e3 BHUMaHus. OFHAKO OH
TOBOPUT O TOM K€, 4TO Jie/ia/l MaXMyTOB OTHOCUTENIBHO TeOpUI IPO6/IeMHO-OPYEHTH -
POBaHHOTO 00yYeHNA.
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YTBep)X/aTh, 4TO UX IUIAH IPEACTaBIIAeT COOO0I CUCTEMY, TaK KaK IOfi-
najaeT 1nox 60mplIyIo ux yacte. Hanpumep:

1. YcraHaBnMBaeTCA pAAf TEOPETUIECKMX IIPUHIUIIOB.

2. BoIBOOWTCA Ha OCHOBAHUYU MCTOPUKO-KY/IbTYPHOI KOHI[ETIIINMN
JI.C. BbIroTCKOro, B 0CO6EHHOCTI Ha TUIIOTE3€E O AMaNeKTUIeCKON B3a-
MIMOCBSI3U MeX1y 00y4aroiuM 00pa3oBaHyeM U PasBUTIEM YeloOBeKa.

3. ViccmenoBateny MCXOAAT U3 BXKHBIX GUI0CO(CKUX U IICHXOMTOTH-
YeCKMX KOHIIETIIMII (BeRyLasi AesiTe/IbHOCTD, IICUXMNYECKas eI TeNbHOCTD,
HOHATNE, MHTepHaMN3anus, obydeHne, 30Ha OMVOKaiIero pasBuTus,
MBIIIIEHE U T.J,.).

4. PaszpabaTbIBaeTcs Ha OCHOBE LIeHTPATbHON TE€OPUN — TEOpUH,
OpUEHTUPYIOLIEi AeATeIbHOCTD — U HECKOJIbKMX JOIIOTHNUTE/IbHBIX Te-
opwuit (moaTanHoe popMupoBaHe ICUXNIECKOT AesATeNbHOCTI U TEOPUN
TIOHATUI, TEOPUY e TENbHOCTY, IPYMEHNMOI K 00yUeHNIO).

5. Cucrema mpeparaeT TeOpeTM4ecKkoe OCHOBaHUe /IS TpaKThye-
ckux cny4aeB. OHa TeCTMpOBaIaCh B MCIBITATe/NIbHBIX IIKOJIAX ITOf] PYKO-
BozictBoM ®.H. TasbpI3MHOI 11 COaBTOPOB.

6. [Tpenno>keHHBIN ITaH BK/IIOYaeT KOHKPETHOE COfiepKaHume Ast 00-
ydeHNs (HayuHble IOHATYA U IOAENN AeCTBYA) U POPMUPYET METOIbI
MPAKTIIECKOTO MCIIOb30BaHus (OpMeHTalMOHHas 6a3a nevicTuit Tima I11).

Hecmorpst Ha To, 4T0 paboTsr B.B. [laBbioBa He ObUIN ClIELIMaTIBHO
MOCBSILIEHBI TOHATUIO Pa3BUBAIOIINX OUAAKTUYECKNX CUCTEM, B TpeX
U3 HNX OH yIIOMMHAET U OINChIBAeT HEKOTOPbIe pPa3BUBAIOLINE AUAK-
TH4YecKue cucTeMbl. B pabore «O MOHATUM pa3sBUBAIOLIETO 0OydYeHNS»
HaBbizoB (1995) ymommHaeT 4 cucteMbl: ONMbKOHNMHA-/IaBbIOBa; 3aHKOBA
(1975), hoxycupymomerocs Ha KOHKPeTHbIX METOAX CO3/JaHM COflePKI-
Moro st 00y4denst; [I1.A. Amonamum! (1984, 1986), akiieHTUPYIOLETO
BHMMaHJIe Ha PO/ KOMMYHMKAIMu B poljecce passutus; u B.C. bubnepa
(1996), TOCBsILLIEHHOTO «ILKOJIE AUaora KyIsTyp»2. B «Y4e6Hoit gesiTens-

1 Cucrema 6bUTa CO3[5aHa COBETCKUM, IPY3UHCKUM U POCCUIICKUM IIPO(ECCOPOM 1
ncyxornorom LI A. AMoHamBym. OHa OCHOBaHa Ha TpeX IIPUHIIMIIAX: 1) IIOOUTD pebeHKa;
2) TyMaHU3MPOBATh CPEy, B KOTOPOI )KMBET pebEHOK, TO eCTh 00eCIednTh MY fyLIeBHOE
CIIOKOJICTBUE V1 paBHOBECHE; 3) IPOXKUTD CBOE AETCTBO KaK PeOeHOK, TO €CTb IIOTPY3UThCS
B OKI3Hb PeOeHKa VI 3aBOeBaTh ee JIoBepye.

2 IlIxona auasora Ky/JIbTyp OCHOBaHa Ha upesx M.M. BaxTuna o BHyTpeHHeM jna-
nore, Bknazie B.C. Bubnepa B punocodckyio TOrMKy KyIbTypbl, pe3ynbTaTax UCCIefoBa-
anii C.10. Kypranosa u gpyrux HocniefoBaTeneii 3Tol cucteMsl. Ve 3Toit KOs 6b11u
paspaboTaHBbl ¥ peanu30BaHbI B XOfie IKCIIepUMEHTaTbHOI MPAaKTUKM, HauHast ¢ 1980-x
TOJIOB, B PsAJie YUpeXIeHWI: IIKoe « YHuBepc» B KpacHoApcke, ruMHasum «Ymka» B Ho-
BOCUOMpCKe, 1KOTe «JIbsimoro» B ToMcke, MOCKOBCKOII KY/IbTYPOIOTMIECKOI CpefHeit
1mKoe, ruMHasym «O4ar» B XapbKose (YkpanHa). [Iajior B 3TOM NepCreKTHBe ABIAETCA

295



Puentes, R.V.,, Longarezi, A.M.
Developmental Didactic Systems: Conceptual, Methodological and Typological Conceptions
Moscow University Psychology Bulletin. 2021. No. 4

HOCTH 1 pasByBarolieM 06ydeHnu» (1996¢) OH mepednciser mATh CUCTEM:
OnpkoHnHa-/laBbiioBa, 3aHkoBa, lII.A. AmonamBum, B.C. bubnepa n
JI.B. TapacoBa (Oxomorus u guanektuka)’.

Kak MOXXHO OTMeTHTD, [JaBbIIOB He YIIOMIHAET B [IBYX JJaHHBIX pa-
6ortax cucremy lanpnepuna-Tanpi3nHoit. KpoMe TOro, oH He ONuChIBaeT
YIIOMAHYTBIE CUCTEMBI IeTa/IbHO 32 ICK/II0YeHNeM CHCTeMbl 3aHKOBa. ITY
CHCTEMY OH OIVICBIBaeT MoApoOHee, 0c06eHHO B KHuTe «O MOHATUY pa3-
BuBaroLlero ooydennsi» (1995). OTHOCUTENBHO APYTMX CUCTEM OH JIAIIb
YIIOMMHAET, YTO OHY OT/INYAIOTCS OT CUCTeMbl JNIbKOHMHA-/laBbIOBA,
IIOCKOJIBKY OHY He PaCCMaTPUBAIOT IOHATHE «00yYarolasi AesITe/IbHOCTD.
Haxower, B pabote «IIpo6emsl uccnenoBanms yueOHOI eI TeTbHOCTI»
(1996b), oH Ha3bIBaeT YeThIpe CUCTeMbl: DTbKOHMHA-]]aBbITOBA, [abIie-
puna-Tanesnnoit, M.S1. Maxmyrosa u B.C. bubnepa.

3aMeTHO, YTO TONBKO JIBE CYCTEMBI IEPEUMCIISAIOTCA CUCTEMATNYeCKI
B K&X/JOM U3 TPeX IpOaHa/IN3MPOBaHHBIX TEKCTOB: DNIbKOHMHAa—]]aBbI10-
Bau B.C. bu6nepa. 9ToroBoput 0 HEKOTOPOI HEOPEKHOCTY B OIIMCAHNUM
BaHHOTO BOIpoca. Bo3MOXXHO, UTO 3TO CBSI3aHO C y>K€ YIOMAHYTBIMU
MPUYUHAMIA.

3ankoB (1975), 6ymyun Bcerga 4pe3BBIYalHO COCPEJOTOYEHHBIM
Ha Ipo6eMe, KOTOPYIO OH pa3pabaTbIBa cO CBOEIl IPYIIION, HUKOTAA
He YTPY>X/as cebs1 TeM, 9TOObI BBIXOAUTD 32 PaMKI aHa/In3a CBoelt co6-
CTBeHHOII cucTeMbl. OH He 3aHUMaJICA GOPMYIMPOBAHVEM TOHATUA AN-
HBaKTMYEeCKOI CHCTeMBI, KaccubuKalyeli ee Ha TUIIBI WIK IPOBeIeHueM
CpaBHEHMII C MHBIMU CHCTeMaMIy, KpoMe TPaguIMoHHOM. B oTmane ot
B.B. TaBbi0Ba, 3aHKoB (1975) Ha3biBaeT pa3pabOTaHHBI M M COABTO-
paMu IJIaH «3KCIEPUMEHTAIbHON AUAAKTUYECKOM CUCTEMON» BMECTO
«pa3BUBAIOLIEl JUAAKTUYIECKOI crcTeMbl». OfHAKO, JaBas MogobHoe
ollpefieNieHye, 3aHKOB IIPU3HAeT Pa3BUBAIOIIUI XapaKTep CBOEN CUCTEMBI.
OH mueT: «CTPYKTypa 9KCIIePUMEHTAaNTbHON JUAKTIYeCKOM CYCTEMBI
OCHOBaHa Ha ufee obecredeHns 6onbuieil 3ddeKTMBHOCTY 00yYeHUS
B 0011eM pasBuUTUM yyammxcsa» (3aHkos, 1984, CTp. 28, NepeBof, U IOf-
YepKMBaHMe — HAIIN).

He CTO/IbKO HOPMOJT IV METOTZOM 00YYeHA, CKOTIKO BaXKHOI MeTOL0/IOTNYeCKOIT 0CO-
6eHHOCTDIO Bcero obpasoBanus (Bukroposud, 2014).

1 Cucremy cospan npodeccop JI.B. Tapacos. TepMuH «9KOIOTHsI» OAYEPKUBAET
OpUEHTAINI0 06pa30BaTeIbHOIO MPOIecca Ha peaIbHYI0 KI3Hb, Ha IPO6/IeMb, KOTOPbIe
IIPEfICTONT PELIUTH YeI0BEYECTBY, I, IPEK]ie BCETO, HA AUIEMMY SKOJIOTHIL: TM60 yMepeTh
BMeCTe C IPUPOJIOIL, MO0 HAIITHU Iy Th K COBMECTHOT SBOIOLVN. TepMUH «MaeKTUKa»
MOff9epKMBaeT OPMEHTAIVIO IITKO/IBI HA IVATeKTNIeCKOe, BEpOATHOCTHOE U pa3BUBaoIee
Mbliienne. [IpeioxxeHne 6asupyeTcs Ha psifie IPMHIUIIOB: 1) ryMaHU3alu; 2) eAMHCTBA;
3) cuHeprum.
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I1.41. TanbniepuH He NUCAN O JUAAKTUYECKUX CUCTEMAX, HO O HUX M-
cana TanpisuHa (2009). OHa ynoMuHaeT 1m1aH On1bKOHMHA-J]aBbITOBA 1
oIlpefiefisAeT ero KaK «pa3BUBAIOLIYIO AUJAKTUYeCKyIo cucTteMy». OgHaKoO
CBOIO paboTy OHa Tak He onpepensaeT. Kpome toro, TanbIsuHa BbIfenaeT
I'Ba HOBBIX BO3MOXXHBIX KpUTEPUS JJ1s ONIpefie/IeH sl IOHATHS «JUAAKTI-
Jeckas CUCTeMa»: 1) cucTeMaTndeckoe ¥ CIelanbHoe oOydeHe nefa-
roroB paboTe ¢ MpeIoKeHHBIM IUVIAHOM I CTIef{OBaHNe JUIAKTUYECKIM
PeKOMeHIalysIM; 2) HOATOTOBKA CIIeliMaIiCTOB 1o AupakTuke (Tambisuxa,
2009, c. 380).

Cucrema lanbnepuna-TaneI3snHON TakKe MOAXOAUT MOJ, 3TU KpU-
Tepun. TaspI3sMHa He YIIOMMHAET O TOM, YTO MCClefloBaTeNnbCckas Tpyma
paspaboTasa cipaBoyHble MaTepyaisl, HO et (2009) o co3gaHuy UMK
B 1989 ropy LlenTpa 1o noaroToBke paboTHUKOB B chepe 0OpasoBaHus
npu PaxynbTeTe Icuxonorny MocKoBCKOTO FOCYIapCTBEHHOTO YHUBEP-
cureta. llenpio aToro meHTpa OpII0 0OyYeHNe AUAAKTUKOB M YIUTETIEI.
CormacHo aBTOpY:

«IIeHTp OCYyIIeCTB/IsIeT NOATOTOBKY CIENMAINCTOB 110 AU/IAKTHUKE
U y4UTesell, KOTOpble CIIOCOOHBI Ha NMPAaKTHUKe 00ydYaTh He TOJIBKO IO
MaTepuajgaM, OpMeHTNpOoBaHHBIM Ha Tun III, Ho 1 Ha o6mylo Teopuio
mesarenbHocTU» (Tanbisuua, 2009, c. 380).

ITommmo JJaBbimoBa (1995, 19964, b, ¢), poccuitckue n yKpanHckue
ydeHble, Takme Kak Skumanckas (1979), Ipebentok (1996), Catapos (2002),
IMopnacerit (2004), Illonoxosa u FOkuna (2017), Boponos (2005), a Taxxe
BaneeB n 3unnaroBa (2013) obpamannch K JUJAKTUYECKUM CUCTEMAM,
OIICBIBAsI MX C Pa3HOII CTEIIeHbIO IIyOMHBI 1 IIVPOTHL. Bce oHY, BKMIOUast
B.B. [TaBbIzi0Ba, paccMmarpuBaiu pabory I1.41. Tanpnepuna, H.®. Taneizuny
¥ COAaBTOPOB KaK 0COObI BUJ AMAAKTUYECKOII, [IeAarOrnIeCKO CUCTEMBI
VULVl TEOPUY PAa3BUBAIOIIETO O0YYeHNA.

Tax, HaM yZ1a7och BBIABUTD [IeCATb aBTOPOB, KOTOPbIe Ha IIPOTsKe-
Hun 35 net reopeTndeckux uccnenosannii B CCCP 1 Ha TOCTCOBETCKOM
IPOCTPAHCTBE B pa3jMyHbIe IIEPUOABI U3YUIany pasHble 00BEKTHI, HO
IPUXOAMIN K TOMY >Ke BBIBOZLY, UTO ObUI yCTAHOBJIEH MCC/IEOBATe/IbCKO
rpynmnoit GEPEDI (Puentes, 2015, 2017; Longarezi, 2019a, 2020a, 2020b;
Longarezi, Sousa, 2018; Puentes, Longarezi, 2018). VHTEpecHO OTMETUTD,
YTO JaHHBIE PabOThI (32 MCKITI0OYeHVeM padoT [laBbioBa) He ObIIV M3BeCT-
HBI UCCTIENIOBATEIAIM; B HUX IO TBEPXK/IaeTCs, YTO IIOHATHE Pa3BUBAIOIETO
00y4eHMs1, BbIBeleHHOTO [ambrieprHbIM—TanbI3MHON MOXKET CYUTATHCS
AMIAKTUYECKON CHCTEMOII, TOCKOIbKY OHO BBITIOHSAET OOJIBIIYIO YacTh
HEOOXOIMMBIX KPUTEPUEB.
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3aKI0YNTeTbHbIE nNpyMeYaHn A

ABTOpBI JAHHOJ CTAaTbU He CTPEMIINCh OXBATUTD BCE ACIIEKThI, OT-
HOCSIVIECS K OIpefie/IeHNIO JUAAKTUIECKNX CUCTEM, alIbTePHATBHbBIX
AUAKTUYECKNX CCTEM U PasBMBAIOIINX AUAKTUYECKIX CUCTEM, @ TAKXKe
BCeX I3MEHEHMI1, BAPUAHTON J TUIIOB CYILIeCTBYIOLINX AUAKTUIECKIX I
HeflarOrMYeCKIX CYCTeM, 60/IbIIas YacTh U3 KOTOPBIX ObITa pa3paboTaHa
B 607Iee MO3HMI IIePUOJ, HeXKe/lu IIPOaHaIM3MPOBaHHAA B JAHHOM TPY-
ne. Tema TpebyeT Ja/mbHeNIIEr0 M3YYeHNUS 10 YIIOMSHYTHIM aCIIeKTaM;
6onee r1y6OKIe MCC/IeTOBaHM II03BOJIAT UCIIONIb30BATh CAMYIO CBEXYIO
nH(OpMAIIO ¥ OAXOAbI K 00BEKTY UCCTIENOBAHMS, @ TAKXKE PACCMOTPETh
€ro ¢ pasHbIX TOUeK 3peHus. boree BayKHO, 4TO TpebyeTCs MCCIeOBa N,
CIIOCOOCTBYIOIYE 3YYEHUI0O OTPOMHOI0 Ppa3HO00pasns MeTOAOB, HO-
SIBUBILVIXCSI U IOy YMBILINX PACIPOCTPAaHEH e B OC/IEHE ABA/LIATh JIET.

B nmaHHOI cTaThe aHAMU3UPYETCS TONBKO cucTeMa [anpnepuna—Ta-
JIBI3VHOM ¥ YIIOMUHAIOTCSI YeThIpe APYyTHe cucTeMbl (DnbKOHMHa—]]aBbI-
noBa-Penkuna, 3aukoBa, II1.A. Amonauwuan, B.C. bubnepa n JI.B. Tapa-
coBa). OHaKO BO BpeMsI ICCIeJOBaHMs U3YIEHHBIX TEKCTOB, HAMU OBLIO
06HapyXeHO 60/IbIIOe KOMNIECTBO HOBBIX AUAAKTUYECKIX Y [efJarOry-
4eCcKMX paboT, KIaccupuIupyeMbIXx MHOKeCTBOM Has3BaHUIT (CUCTeMa,
TEeXHOJIOTY, TeOPMs, TIelaroruka, u T.4.). C Hallleil TOUYKU 3peHMs, STOT
bakT moATBEpXKAAET XKU3HECTIOCOOHOCTh, MACIITAOHOCTD 1 HOraTCTBO
Hefjarorn4ecKoro pasBuTHA. B onoHeHNe K TpoaHa/IM3MpOBaHHBIM WV
YIOMSAHYTBIM CHCTEMaM, HaM Yja/Ioch OOHAPY>KUTb 21 OTHOCUTEIbHO
HOBYIO paboTy, Cpefiyi KOTOPbIX MOXKHO II€PeYVCIINTb:

1. Teopys 03TaITHOrO GOPMIUPOBAHIA IICUXNYECKON eATENbHOCTI
(M.B. BonmoBuu).

2. Cuctema VinbuHa: oOydeHre YTEHUIO KaK COfiepyKaHuIo, Gopmu-
pYOLIeMY TIMYHOCTb.

3. Iloarannas passuBatonias cuctema B pusuke (H.H. [TanToiimes).

4. PasBuBarwmas cucrema, Gpokycupymomasacsa Ha GOpMUPOBAHNU
TBOpYeckux crnocobnocreit nmunoctu (V.II. Bonkos, I.C. Anprirymep,
WM.II1. iBaHOB).

5. Illkomna 3aBTparusero gus (D. Howard).

6. TexHOMOT s TPOTPAMMUPOBAHHOTO OOy IeHMS.

7. «IlepeBepHYTHIII» KIacc.

8. Banpnopdckas cuctema (P. lltaitHep).

9. IpynmoBas TexHOMOT M.

10. Konnextusnas ¢popma obydenns (A.I. Pusun, B.K. [JanueHKo).

11. KomnbloTepHoe oby4eHue.
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12. Texnonorusa kynerypHoro obydenus (V1.H. 3akaTosa).

13. JINYHOCTHO-OPUEHTUPOBAHHOE pa3BMBawllee oOydeHMe
(M.C. Axumanckas).

14. Ilegarornka cOTpygHMYECTBA.

15. Tlemarornveckasi TeXHOIOTHsI, OCHOBaHHAasl Ha 3¢ eKTUBHOI
cucreme o6ydenus (A.A. OkyHes).

[Nocnenyromnye uccnenoBaHuA JO/DKHBI IPOBOGUTBCA CO BCell Hayd-
HOI1 CTPOTOCTDIO ¥ COOTBETCTBYIOUIVIMY YCTAaHOBIEHHBIMU KPUTEPUAMMI.
JJaHHbBIe Hay4YHBIE TPY[bl MMEIOT IIOIHOE IIPABO HA3bIBATbCA JUAAKTU-
YeCKMMU UM IeJarorn4ecKMMI CUCTEMAMH, B IIOTTHON Mepe AB/AACH
PasBMBAIOMIMMM IIPU BCEX CYLIECTBYIOIIMX MEXY HUMM PasInduAMU U
CXOJICTBaMI. Y>Ke ITPOBeJleHHbIE UCC/IENOBaHMA TAKXXe JAI0T BO3MOXKHOCTD
IPUIATU K BBIBOJY, YTO B HACTOAIINI MOMEHT B HAy4YHOI INTEpaType HET
KOHCEHCyca IO C/IefyIOIVM aclleKTaM:

1. [ToHATME AUTAKTUYECKON CUCTEMBI MM TIOOOTO ee BapuaHTa.

2. OnpeneneHne TOYHOTO KONMMYECTBA TPUMEHAEMBIX CETOfIHA CUCTEM
(B TeOpeTMYECKOM MM IPAKTUYECKOM IIIaHe).

3. 3HayMMble U CYLHOCTHbBIE aCIIEeKThI, XapaKTepU3YIOIe aHHbIE
CHUICTEMBI.

4. Tunonornu, kaaccnUIVpyOLIVe JaHHbIE paboTHI (CUCTeMa, Te-
OpM, TeXHOJIOT U, MOJIe/Ib, IeJarOTVKa 1 T.1. ).

5. TepMuHONMOrMsl, IPUHATAS 11 HAMMEHOBAHMA JAHHBIX padoT,
HaIlpuMep, cucTeMa JIbKOHMHA-/]aBbIOBa; cucTeMa JnbKOHMHa-/la-
BbIIOBa-PenkuHa; cucreMa passuBawolero obydenns B.B. [laBbioBa,
B.B. Penuna, [I.C. MakcMeHKO 1 fIp.; pa3BMUBaoLiasi oOpa3oBaTenbHas
cucrema JI.b. Onbkonnua — B.B. JlaBbigoBa; cuctema I1.41. lanpniepuna;
cucrema I1.A. Tanpnepuna n H.®. TanbisanHoli; cucreMa 3aHKOBA 1 fIp.

HakoHery, He06XOAMMO OTMETHTB, YTO pellleHNe BKTIOYUTh IICUXOIIe-
Iarorn4ecKyio u AUAAKTUYecKyo MeTonuKy [aapnepuna u TanblsuHoI B
pa3BMBalOLYe AUAAKTIYECKIe CHCTEMBI ObIIO IPYHATO JI0 IPECTaB/IeH-
HOTO B JJAaHHOJI CTaTbe 0030pHOTO MCCIefOBaHMAA. VI3yueHne HeCKOIbKIX
HeOoITyO/IMKOBaHHbBIX MICTOUYHVKOB Ha A3bIKe OPUTMHAJIA TIOATBEPK/AeT,
YTO pAJ, POCCUICKUX M YKPAaMHCKUX aBTOPOB PaHee IPUXOAUIN K TaKO-
My >xe BbIBOAY ([laBbiyioB, 19964, b, ¢, d; SAxkumanckas, 1979; [pebeHIok,
1996; Cutapos, 2002; ITognansl, 2004; Boroxosa; I0kuHa, 2004; BopoHos,
(2005; Bannes; 3unnatosa, 2013). Onpenenenre Tpynos I1.5. [anbnepuna
u ©.H. TanpisuHoM B KadecTBe AUFAAKTUYECKMX CUCTEM B YIIOMAHYTBIX
paboTax JoKa3bIBaeT, YTO YCTAHOBJICHHbIe HA OCHOBAHMM KOHI[ETIIINN
B.B. [laBbIjjoBa KpuTepuy, a TaK)Ke TEOPETUKO-TIpaKTIieckas pabora,
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IIpOBENEHHAA JaHHbBIMY aBTOpaMM, IIO3BOJIAET BK/IIOYUTD €€ B KATETOPUIO
AVNIAKTNYECKUX CYICTEM MJINM Pa3BMBAIOIINUX IT€JATOTNYECKUX CUCTEM.

Bnazooaprnocmu: ABTOpbI XOTem 6bI BHIPasUTDb 0/1aTOfapHOCTD JOKTOPY DBe-
e Jlonec 3a moMoIb B IIepeBOfie JAHHOM CTaTby C IIOPTYTaAbCKOTO A3bIKa Ha
AHTINIICKII.
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