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Introduction. The learning process has always been one of the essential
objects of psychological study, according to Activity Theory. Davidov (citation
needed) has proposed differentiation between the general term of non-specific
learning as any kind of social experience and the specific learning resulting from
guiding and organized learning. Talizina (2018, 2019) has proposed a notion of
organization of the process of learning according to Activity Theory, in particular,
concerning the psychological notion of action formation by stages. This proposal
might be understood straightforwardly for consideration of the process of teaching
and learning according to Activity Theory.

The goal. This article aims to discuss the necessity of continuing the psy-
chological study of the educational process as a dialectic and complex relation
between the organization of the learning process and the results of this process as
achievement in a child’s development.

Findings and proposals. This article offers a revision of the notion of organi-
zation of the learning process with original proposals. We propose two sub-periods
or two methodological possibilities as the organization of the learning process.
Firstly, initial primary school (first three grades of primary school), and further
grades of primary school (second three grades of primary school), according to
Davidov’s (citation needed) psychological notion of the school-age and learning
as a leading activity of child’s development.

Conclusions. This article concludes that activity theory as a general theory
with a variety of particular concepts, such as psychological age, leading activity and
formation of mental actions are useful for positive solution of current problems
which exist in education systems in different countries.

Keywords: learning process; orientation; activity theory; school age; educa-
tional methods.
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Beenenne. CormacHO TeOpUH [eATEIbHOCTH, IIpoLiecc 00ydeHMs Bcerga Opit
OIHMM 13 Haubojee BaXXHbIX 00beKTOB M3ydeHus ncuxonoruu. B.B. [laBbiioB
(JaBeimos, 2008) mpemmaran guddepeHInpoBarh o61Mit TEPMUH «Hecenudu-
Yyeckoe 00OydeHVe», 03HaYAIOIINI TF0OO0IT COLMAIbHBII OIIBIT, U «CIelpuieckoe
obyueHne», AB/ISIOIIEECS PE3yIbTATOM HANIPABIEHHOTO M OPraHM30BAHHOTO
obyuenusa. H.®. Tansisuna (Tanbisuna, 2018; Tamsisuna, 2019) npepgnoxmna
KOHIIEIILII0 OPTaHM3aLM IIpoLiecca 06yYeHNsI B COOTBETCTBUM C TeOpYIelt fesi-
TEeNbHOCTH. B 4acTHOCTH, 3TO 3aTparnBaeT TEOPHIO, COITIACHO KOTOPOII IV ICTBIS
dhopMUPYIOTCS TO3TAIHO. DTO MpefIoKeHNe CIIeAyeT TPAaKTOBaTh OYKBaJIbHO
IIpY pacCMOTPEHUN Ipoliecca 00ydeHNs U IPeNofilaBaHUA B paMKaX TeOpuUn
eATeNbHOCTI.

Ienp. Llenp gaHHOM CTaThU — U3YYUTh HEOOXONUMOCTH JATbHEIIIIETO
MCCIIeROBaHMs 06Pa30BaTe/IbHOrO MpoLiecca KaK CIOXKHON ¥ [UaTeKTUIeCKOi
B3aJMIMOCBSI3) MeX[y 00pa3oBaTe/IbHOI OpraHM3auMell u pesynibraTaMu 06-
pa3oBaTeNbHOrO Mpoliecca KaK TOCTV)KEHMIT B pa3BUTUM pebeHKa B paMKax
TICUXOJIOT A,

PesynbraTpl 1 mpeIo>KeHn. B TaHHOI CTaThe epecMaTpUBaeTCA IIOHMa-
HIe OpTaHM3auy 06pa3oBaTeIbHOrO IPOL[ecca [0 CPAaBHEHNIO C [TePBOHAYAID-
HBIMU OIIpefie/IeHNsIMM B PaMKaX paccMaTpuBaeMoli Teopuy. Ml pepiaraem
paccMarpuBaTh gBa CyOIIepUOLA M iBe METOROIOTMYEeCKIe BOSMOKHOCTY II0
opraHmsanuy yye6Horo mpouecca. IIpexye Bcero, peub UaeT 0 HepPBbIX K/Iaccax
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Ha4ya/IbHO LIKO/BI (IIepBble TPY K/Iacca Havya/IbHOM IIKOMIBI!) 1 IIOC/IERYIOMmX
K/Iaccax Haya/jbHON MIKO/IBI (BTOPBIE TPY TO/ja HA9a/IbHOI IIKOJIbL). MbI BbIfje-
JIsieM TaKo¥i [IepUOJ, /IS LIKO/IBHOTO BO3PacTa M OIlpefiesisieM IpoLiecc 06ydeHms
KaK BeyINi1 BUJ AeSITeIBHOCTY B Pa3BUTIN pebeHKa, OCHOBBIBASICh HA TPY/aX
B.B. JaBsigoBa (JaBbigos, 2008).

BoiBoOfbI. ABTOPBI IIPUXOMST K BBIBOAY, YTO TEOPUS [AEATEIBHOCTIL — ITO
obo61aIas Teopusi, KOTOpas BKIIOYAET B ce6s LeNblit PAL PasInIHbIX [HO-
HSTUIA, @ MMEHHO IICXOIOTMYECKNIT BO3PACT, BEAYIIYIO [eATEeNbHOCTD 1 POp-
MUpPOBaHIUe YMCTBEHHBIX JelICTBUIL. [JaHHas TeOpyst MOXKeT ObITh ITO3UTUBHBIM
CII0CcO60M paspelleHyst CYLeCTBYIOMeil IPo6IeMbl 0Opa3oBaTeNbHbBIX CUCTEM
Pas3HBIX CTpaH.

Kntouesvie cnosa: IIporuecc O6Y‘IeHI/IH, HaIlpaBJIEHNE, TEOPNA NE€ATETbHOCTH,
LIKOIbHBIN BO3pacT, METO/bL O6Y‘{CHI/IH.

I muruposanusa: Conosvesa, I0., Kunmanap, /1. Opranusanms yuae6Ho-
ro Ipoliecca B COOTBETCTBUM C JIeATEIbHOCTHOI Teopyel: MpaKTUIecKoe
npuMeHeHMe Metofia // Becthuk MockoBckoro yHuBepcutera. Cepusd 14.
[Teuxomorus. 2021. Ne 4. C. 143-191. doi: 10.11621/vsp.2021.04.05

IMocrynuna B pegakumio: 14.05.2021 / Ilpunsra k my6nukanym: 10.06.2021

Education, teaching and instruction, with their history,
particularities and demands of modern times,
represent a special topic of a great volume.

A.N. Leontiev

Proper for Introduction

Vigotsky (Vigotsky, 1983) proposed a unique theory for the under-
standing of a child’s psychological development as the process of acquisition
of cultural experience. Different periods of ontogenetic development are
characterized as the periods of acquisition of different kinds of cultural
experience, including cultural experience of communication, of practical
usage of concrete objects, of usage and creation of symbolic means, and of
physical and artistic activities. School-age represents a specific period in a
child’s development in which systemic knowledge, as a particular cultural
experience, might be acquired. During this period, scientific concepts start
to be accessible for the child. Such concepts represent the systems of crys-

1 B JIatuHcKoi AMepluKe Haua/IbHaA IIKOJIA — 9TO IepBble IIeCTh K/IACCOB LIKOMb-
HOW CUCTEMBI.
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talized historical and cultural experience obtained due to the intellectual
activity of previous and current generations of human society.

Vigotsky (Vigotsky, 1984a) has also expressed that psychological de-
velopment is understood as the cultural dominion of one’s own behavior.
In our mind, this expression is very useful for the understanding of the
specificity of human learning as a reflexive and conscious process. This
expression is true in a general sense as the way for dynamic changes in the
child’s consciousness (Vigotsky, 1984b). We consider that this expression
is also true in the particular sense of dominion of one’s own intellectual
development. The intellectual development of each child is an integral
line of development, which changes its place from central to the side-line,
once again, from side-line to the central line, of development in different
psychological ages.

The school-age is the period during which the central line of develop-
ment is intellectual development or operational line of development, as
was proposed by Elkonin (Elkonin, 1999). The line of communicative and
personal development represents the accessory line of development at this
period, as the child bases their own cognition on the means of communica-
tional, imagination and symbolic means and voluntary activity, acquired in
the previous period of ontogenetic development as the new psychological
formation of pre-school age (Davidov, 2000; Salmina & Filimonova, 2001;
Salmina, 2013; Gonzélez & Solovieva, 2019; Solovieva & Quintanar, 2017;
Vigotsky, 1984b). The absence of such psychological formation might lead
to problems with school adaptation or even to severe learning difficulties
(Solovieva & Quintanar, 2017).

During the period of school learning, the child, as a result of the
leading activity of learning, becomes reflexive and conscious of their own
understanding of human society, natural and artificial phenomenon, their
own existence and intellectual activity. Such a process might not be char-
acterized as spontaneous or non-specific learning, which appears naturally
due to biological maturation or general experience of social life. There is no
reason to speak of “natural” intellectual development, independent of the
process of teaching. The organization of teaching and learning processes
will always have positive or negative effects on the child’s psychological
development.

This position is contrary to the position of Piaget (citation needed),
who claimed that predetermined stages of intellectual development in all
children independently of the organization of the learning process. Modern
constructivism not only follows this position but also stresses that any kind
of social interaction guarantees the child’s learning. Many different study
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proposals reflect this argument of mathematics by playing or acquiring
writing and reading by drawing or while guessing the meaning of the
words (Ferreiro, 1996, 1997, 1999, 2013). According to the constructiv-
ist position, there is some previous natural process inside each child’s
learning process: the period of guessing of the meaning of words, the
period of discovery of the existence of the letters, syllables and sentences
and the period of proper understanding of written speech. The learning
process is presented as qualitative changes, but the origin of these changes
is always each child’s nature. The child or the pupil discovers their own
development naturally.

Such understanding limits the possibility of creating and approbating
any kind of new methods for school teaching and learning. The main goals
of psychological studies always remain as observation and description of
natural stages of a child’s construction of their own learning. Such attitudes
leads to to a drastic separation between the work of psychologists who study
individual development and teachers who only follow official programs.
Both psychologists and teachers cannot express any critical opinion about
the relationship between natural independent development and school
programs. The consequences are multiple and negative, the most relevant
being:

1. Teachers do not critique their own work or school programs and
pedagogical methods.

2. Teachers do not try to use creative ways of the work with children.

3. Teachers do not find any relationship between their work in class-
rooms and the learning process of their pupils. They blame pupils for
mistakes or limit the whole process of learning to school marks.

4. Teachers perceive their activity of teaching and pupils’ activity of
learning as two different separated activities.

5. Teachers have low motivation for their professional work, and, as a
consequence, the students have a low motivation for learning.

Such a situation becomes drastic when the teachers have a low level of
professional preparation, which is very common in Latin American coun-
tries. Low level of subject knowledge, absence of any kind of psychological
preparation for teaching and low professional motivation lead to poor
knowledge and the absence of interest in theoretical intellectual activity
in teachers. Traditional schools never introduce this kind of activity. As a
consequence, children finish primary school with no experience of intel-
lectual activity. Their experience is limited to repetition, memorization and
execution of reproductive tasks with no reflection. No kind of motivation
for theoretical systemic reflexive knowledge exists in pupils after such ex-
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perience of learning. There is no understanding of differentiation between
empiric and theoretical concepts used in practical and intellectual actions.

According to the words of Talizina (citation needed), we find the same
kind of learning as a consequence of the same kind of teaching.

The situation might be completely different if the process of teaching
and learning were considered a unique joint and guided activity of the
teacher and the pupils (Solovieva, 2019). A central position of Activity
Theory is to understand all psychological consequences. There are no
separated teaching and learning activities according to Activity Theory,
and conditions and content of unique teaching-learning activity should
be studied. The present article argues in favor of the continuation of the
study and the usage of the principles of activity theory for primary school
learning.

The content of the learning process as a leading activity

According to the Cultural-Historical theory of development, there are
no specific natural stages of individual development. The learning process
is always a kind of cultural activity. According to Leontiev, “the passing of
the child to systematic learning, which takes place in a new period of age,
is related to qualitatively new stage of psychological development with
typically new essential changes in the child: new motivation, identifica-
tion of the cognitive problem, changes in interrelations with the others”
(Leontiev, 2009, p. 19).

Cultural activity is a process directed to a goal, based on a motive,
corresponding to this activity as its internal object. The process of activ-
ity should always conduct to results of this activity. Not any activity is a
learning activity, but only activities supported by cognitive or intellectual
motives and directed to cognitive goals. A learning activity appears as a
guiding activity at the beginning of the school-age. “During the process
of participation in this activity, the child acquires systematically, under
the guidance of the teacher, new content of different forms of human
consciousness (sciences, arts, morality, religion and laws) and abilities
to act in correspondence with their demands.” (Davidov, 1996, p. 110)
Significantly, Davidov has characterized theoretical content of sciences
and arts as “forms of human consciousness” and not only as subjects, for
which the pupils will receive grades. It is possible to see that representa-
tives of activity theory have dedicated research and practice to establish
relationships between psychological development and the process of
teaching and learning at school. This idea is not considered by widespread
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modern constructivism, which is the mainstream of educational policy
in many countries.

Davidov and Talizina define learning activity not as a spontaneous
social interaction of any kind and with any object or subject, but as a specific
kind of activity directed to the goal of reflective acquisition of intellectual
activity (Davidov, 1996; Talizina, 2006; Talyzina, 2008). We may call this
activity cognitive or intellectual activity directed to cognition of the real
world, of the fantasy and the self. An essential feature of this activity is that
its object is not only any kind of experience or knowledge but is a scientific
concept or system of concepts about the world, the fantasy and the self.
The scientific concept does not exist separately from the other concepts to
always conform to specialized knowledge systems. Different representa-
tives of activity theory have stressed the necessity of gradual formation of
theoretical concepts within the proper intellectual actions, which need
these concepts. In this sense, the formation of concepts should be accom-
plished only by realizing intellectual actions with the goals corresponding
to this concept.

Such activity, intellectual activity with scientific concepts, is recognized
as the leading activity of school age. The content of the formation of alearn-
ing activity as an intellectual activity is theoretical knowledge. Teachers
specifically organize this activity which consists of acquiring knowledge
and abilities (Davidov, 1996). By participation in the learning activity, as a
result of organized teaching, the children conform to theoretical conscious-
ness and thinking; “they also acquire the level of personal creativity for the
realization of practical activity” (Davidov, 1996, pp. 146-147).

In this sense, we speak about the leading activity of psychological age,
which is typical and, at the same time, necessary for the childs psychological
development. In other words, the child would not show positive intellectual
development without participating in this guiding activity of psychological age.

It is understandable that such an activity will never appear spontane-
ously and that it only may be introduced by an adult. When we say that the
adult should introduce this activity, we do not mean that the child would
not be interested or motivated by this activity. It means that the child will
be a subjective participant of the joint activity or collective activity. This
activity includes two psychological subjects: teacher and pupil. The teacher’s
professional preparation and psychological involvement are essential for
the organization of the teaching-learning process.

Not every adult is prepared for the organization of intellectual work
with scientific concepts; not every kind of social interaction leads to the
reflective acquisition of theoretical knowledge. Day-to-day life and social
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communication might not guarantee the development of such activity. Only
an adult who acquired scientific concepts in their own previous professional
experience can introduce and show the reflective usage of these concepts.
The teacher, in this case, should include the pupils in reflective fulfillment
of proper intellectual activity in groups as a kind of collective activity.

We posit that we have an interesting and particular kind of psycho-
logical activity. The planning or realization is a complex collective activity
and not an individual activity of an isolated subject. The idea of collective
activities with the possibility of analyses of different levels of collective
activity was proposed by Engestrom (Engestrom, 2001) and his colleagues
(Engestrom & Sannino, 2016), based on Leontiev’s conception of psycho-
logical activity (Leontiev, 1975). According to Engestrom, “multiple voices
multiply by nets of interaction in systems of activity” (Engestrom, 2001,
p-3).

We agree that the concept of psychological activity may include the
participation of a collective psychological subject. At the same time, there
is a possibility of considering each psychological subject as a real and ef-
fective participant of joint social activity. In this sense, different elements
of the structure of activity might combine within the activity. For example,
a collective activity, in which each participant shares the same goal such as
labor or a practical task. Also, sharing the same motive would be possible in
a table game, in which each participant is interested in winning the game.
Roleplay, as a guiding activity of pre-school age, might also be an example
of motive sharing. Each child is motivated by the representation of roles and
of the fulfillment of some kind of particular verbal and non-verbal actions
(Solovieva & Quintanar, 2016). Probably, teaching-learning activity differs
from these examples. Possibly, the goals and motive of pupils and teacher
do not align. What do they share and how might this activity be analyzed
as a collective activity?

The structural elements of an activity shared by a teacher and pupils
are the object of this activity. This object is systematic knowledge, which
the teacher possesses and shares with the pupils.

The teaching activity makes no sense without the pupils, and the pupils
cannot fulfil intellectual activity on their own. Concurrently, the motivation
of this activity is not the same for each participant. The teacher’s motiva-
tion should include the positive effect of teaching methods on the pupil’s
intellectual progress. In contrast, the pupil’s motive should be to realize
intellectual actions proposed and organized by the teacher. The goal of each
participant is not the same. The teacher’s goal is to teach the knowledge
(scientific concept), while the pupil’s goal is to understand and to use the
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knowledge (the concept). We can see that the motive and the goals are dif-
ferent, while the object of activity is the same: theoretical knowledge used
in intellectual actions in correspondence to the matter.

The learning activity content at school is a collective activity, including
two essential participants: teacher and pupil. Separate research dedicated
to assessment, organization and realization or observation of actions of the
teacher and the actions of the pupils makes no sense from this perspective.

Table 1 proposes the psychological structure of this activity as a col-
lective activity, in which each participant has their own goal, own motive,
and own result, but the same object of activity.

Table 1
Content of learning activity
Component Teacher Pupil
of Activity P
The positive realization of Interest, curiosity for knowledge,
Motive the teaching process with the aspiration for own knowledge
expectation of positive results in
pupil’s learning
Anticipated formation of Anticipated process and results of
Goal . L . . .
intellectual actions in pupils fulfillment of intellectual actions
Object Knowledge/ concepts Knowledge /concepts
Elaboration of conceptual Fulfillment of intellectual tasks as
. orientation for intellectual tasks, | collective actions between pupils
Actions .
useful and appropriate for a and teacher
concrete group of pupils
Professional orientation Usage of orientation proposed by
. . in matters of science or teachers during the fulfillment of
Orientation . . .
school topics according to each | intellectual tasks
concrete group of pupils
Intellectual actions of pupils for | Individual intellectual actions or
Result each school topic collective intellectual actions ac-
cording to each school topic

According to Table 1, it is possible to notice the complexity of teaching-
learning activity as a collective activity, in which each participant plays an
essential role. We insist on the necessity of reconsideration of the concept of
learning, which is not the result of each child’s nature or each child’s intel-
lectual abilities. We propose to work with the concept of the joint collective
activity of teaching-learning. In this activity, different structural compo-
nents might be analyzed. The motive component, an essential component
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of each activity, is different in teacher and pupils. The motive of teachers
in teaching activity should be reflective and should include anticipation
of results of the teaching process. The teacher should be interested in the
results of their professional activity. In the case of pupils, the motive of
curiosity and the future possibility of independent intellectual actions is
very important. The goal of teachers is the anticipation of the fulfillment of
intellectual actions by pupils under the teacher’s orientation. The pupil’s goal
is the aspiration of the fulfillment of intellectual actions. We insist that there
is no contradiction in a very close understanding of the motive and goals of
the activity, as Leontiev defined activity (Leontiev, 1975).

Accordingly, the motives and goals of activity represent the point of
dynamic coincidence, in which the motive is the anticipated goal. The
motive of activity is characterized as involvement and anticipation in the
goals of the same activity. The positive realization of activity in coincidence
with motives and goals leads to positive emotions, while poor coincidence
of motive and goals leads to negative emotions. We posit that the positive
work of the teacher, understanding of their own goals during the process
of collective fulfillment of intellectual actions, might provide positive
emotions for the teachers and misrepresenting all pupils’ achievements
as results of their own professional activity. Negative teaching results lead
to negative teacher emotions, which negatively affects the pupil’s learning
activity, personality and emotions. All positive solutions of the teaching-
learning process are a part of the realization and existence of the personality
of teachers and pupils.

Teachers’ actions consist of elaboration, presentation and usage of
proper orientation for each concrete topic of school matters. The pupils
direct their intellectual actions to the solution of intellectual problems
presented and guided by the teacher. The orientation topic is essential for
Activity Theory applied for the learning process (Talizina, 2019). The con-
cept of orientation was proposed and developed in the works of Galperin
and Talizina (Galperin, 2000; Talizina, 1984). Orientation, as one of the
structural components of the action, has its own features in the case of in-
tellectual actions, which should be used in primary school. Orientation, in
these actions, on the stage of initial formation or introduction of concepts,
needs to be separated and presented as an independent action or even as
a system of specific directed actions with own specific goals (Solovieva &
Quintanar, 2020Db).

Teaching results should be understood as achievements of learning of
the pupils and it might be another point of coincidence of structural com-
ponents of teachers and pupils’ activity. The teachers should be conscious
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of all elements of this activity, which would be very useful for maintaining
constant interest, responsibility and involvement in the whole process of
teaching and learning at school.

Two ways or levels of organization of learning in primary school

According to Activity Theory, each child can develop scientific con-
cepts only if they are included in shared specific activity directed to under-
stand and use scientific concepts. An important question is: how should
the teacher positively guarantee this process?

According to our understanding of the problem, different particular
conceptions within the Cultural-Historical paradigm and Activity Theory
should be considered with all details and consequences. These conceptions
are the gradual formation of intellectual actions with theoretical concepts
(Galperin, 2000), organization of the learning process (Talizina, 2018,
2019) and consideration of the psychological age of school learning with
the introduction of theoretical thinking (Davidov, 2008) and its process-
ing (Rubinstein, 2000). The topic of orientation base of action is also an
essential concept for the organization of this process. All these terms, used
separately, would never change teaching methodology positively. Accord-
ing to Vigotsky, only the "positive union of these theoretical instruments,
psychological instruments, might guarantee positive changes in teaching
and learning organization (Vigotsky, 1983).

It is important to stress that few modern psychological studies applied
to education use this conception in totality as a real concrete methodology
for the organization of the learning process.

All followers of Vigotsky’s conception accept that the process of
psychological development passes through inter-psychological and intra-
psychological stages (Vigotsky, 1984b). Strangely, this position remains on
the level of a slogan because, frequently, psychologists prefer to follow the
constructivist idea about spontaneous development or general participa-
tion of the child in a social environment. On the contrary, Activity Theory
offers the unique possibility of understanding and studying how, in reality,
external cultural means regulate the child in specific collective learning
activity shared with the teacher. These cultural means are material con-
cepts, which the child might, later on, interiorize. The description of these
stages is similar to Vigotsky’s (citation needed) description of the process
of language when he expresses that the language is the most important
mean for a child’s regulation.

As an adult uses the language to regulate a child on the inter-psycho-
logical stage, the child uses their own external egocentric language for
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self-regulation at the extra-psychological stage. Later on, the child might
regulate self-activity by internal language (inner speech), representing
the stage of intra-psychological development. So, Vigotsky argued that
each psychological process appears on the development scene twice:
firstly, as external, material and social processes, and later on, as internal,
individual and ideal processes (Vigotsky, 1984b). The changes from the
inter-psychological up to the intra-psychological stage of development
represent the conception of interiorization as the line of potential cultural
development. The external psychological process at the beginning converts
into an internal psychological process at the end.

Galperin and Leontiev have shown that not only language might be
interiorized, from the level of external speech as a mean of regulation into
inner speech, but also other variants of cultural instruments, for example,
systems of concepts (Galperin, 1998; Leontiev, 2009). The concepts are
particular psychological formations, including images and representation
of generalized knowledge; such formation might be acquired and devel-
oped individually. The knowledge might be represented by abstract verbal
concepts and by generalized images (Galperin, 2000). At the same time,
the systems of concepts are cultural-historical formations as generalized
intellectual products of human society. From this perspective, the concepts
might be studied by social sciences as philosophy, history and methodol-
ogy of science, didactics, sociology and anthropology. At the same time,
these formations might be acquired by the child only as objects of directed
and objective intellectual activity so that they might appear as elements
of individual interiorized knowledge of a pupil. From this perspective,
the concepts represent the object of study of psychology and pedagogy
(educational sciences).

In psychology, the term of intellectual activity is very important for the
proper organization of school learning. Intellectual activity is a specific kind
of human activity because of specific objects and means of this activity. As
with any kind of activity, the intellectual activity must be introduced and
gradually formed. No kind of activity would be converted into intellectual
activity purely because of scientific knowledge in this activity. Intellectual
activity is a subjective activity in terms of the active and personal partici-
pation of each pupil. It is also objective and collective activity because the
teacher and other pupils take part in this activity.

Intellectual activity can include specific and general intellectual ac-
tions. General intellectual actions include identification of essential and
irrelevant features in objects and phenomena, comparison of objects and
phenomena according to these features, demonstration and argumentation
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according to essential features, conduction and induction of features, and
solution of problems according to these features. Table 2 represents only
some of the examples of general intellectual actions (learning skills) used
for the work with all aspects of learning of primary school.

Table 2
General intellectual actions in school subjects
Comparison Classification Problem solution
Identification of Creation and understanding | Finding of answers for ques-
similarities and of different ways for tions formulated according to
differences between grouping of theoretical the identification of theoretical
theoretical concepts concepts concepts in different tasks

General intellectual actions are directed to essential generalized features
of real and imaginative objects and phenomenon according to theoretical
concepts. Theoretical concepts are specific in different spheres of knowledge,
but general intellectual actions are common for all spheres of knowledge. It is
also possible to say that general intellectual actions, while used reflectively by
the pupil, guarantee the development of logical thinking. Logical thinking, in
this case, means reflective usage of general intellectual actions with specific
concepts in the proper time for proper situations.

Talizina mentioned the importance of the work with general intellec-
tual actions at school (Talyzina, 2019). In our opinion, the introduction of
general intellectual actions as reflective actions of pupils orientated by the
teacher can change the whole process of learning radically. The children
start to understand the process of intellectual activity with the concepts of
each matter in primary school: mathematics, language, history and biology.
Traditional school never considers organized work with general intellec-
tual actions into school programs. It is very difficult to explain all possible
reasons for the absence of these actions in the programs. Probably, some
of them might be different typical implicit ideas of the educational sys-
tem. One idea is that the pupils will discover these actions independently.
Another idea is that the pupils already have some intellectual abilities by
nature. Both ideas are dangerous for the teaching and learning process be-
cause the teacher will never work with general intellectual actions explicitly.

In a contemporary, traditional school, based frequently on construc-
tivism, the teacher asks children to guess or look for the answers on the
Internet instead of proper presentation and explanation of the content of
intellectual actions with the concepts. We can go further by saying that
the terms “concepts” are substituted by the term “competence” so that
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the majority of schools do not provide work with concepts. We posit that
“knowledge” cannot be reduced to an “experience” or “emotional being,”
remembering that, according to Leontiev (2000), psychological develop-
ment is based on proper actions with the proper object. One of the goals
of educational psychology today is to follow the search for such proper
intellectual actions with proper intellectual objects as concepts during the
period of school education. General intellectual actions should be shown
and introduced into the teaching-learning process for each school subject.

Another kind of action is specific actions, which are used in a precise
sphere of knowledge. Specific actions are commonly easily identified and
used by teachers in exact sciences such as geometry, algebra, chemistry and
physics. The teachers normally teach the pupils specific actions in these
subjects. Some of the pupils like these subjects better than social subjects.
We suppose that the psychological mechanism of this preference is that
specific actions in these matters are obvious. The fulfillment of these actions
might be pleasant and clear for creative and active pupils.

Difficulties arise in humanitarian sciences, where specific intellectual
actions in literature or history are unclear. The matters of language nor-
mally are considered to be habits or cognitive processes which depend
on the brain functioning of each pupil. The whole process of teaching is
limited to copy and mechanic repetition. Understanding written texts is
not included in the process and should be introduced and formed reflec-
tively in the pupils. The pupils normally do not like humanitarian matters
at school because they see it as unclear why they learn these subjects and
what they will do with this knowledge. They only memorize pieces of the
information. Some weak pupils may like humanitarian sciences, because,
very often, the teachers are not as strict with school marks in these sub-
jects. The pupils’ difficulties are more subjective than in the sciences. Each
teacher should be prepared to introduce, explain and guide the pupils in
the joint realization of specific intellectual actions for each school matter.

Table 3
Specific intellectual actions in school subjects

Mathematics ngmSt.l s History and social sciences
(language sciences)
Solution of Creation and understanding | Understanding, analysis and
problems with of written texts according to | expression of the role of each
quantitative and grammar and syntactic rules | historical period with unique and
numeric content | of each system of language | general features materialized and
and operations perceptive schematic models
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At the same time, pupils should understand which intellectual actions are
general for all matters, which are specific for areas of knowledge.

Table 3 shows examples of specific intellectual actions for different
school subjects: mathematics, linguistics and social sciences.

The ways and the order of the work with intellectual actions
in primary school

An important point during the organization of school learning is
introducing intellectual general and specific actions in the first grade. The
question is: which intellectual actions should be first, general or specific?

We think that the first action to introduce is the third kind of intellec-
tual activity, which is unique and identified in activity theory. This action is
the introduction to the general concept of the school subject or the sphere
of human knowledge. This kind of action should be especially taken into
account and studied by teachers who start to introduce scientific concepts
in the first grade of primary school. Previous publications did not clearly
express this idea. However, Davidov and Talizina expressed the importance
of the content introduction of concepts (Davidov, 1996; Davidov, 2000;
Talizina, 1984; Talizina, 2002; Talizina, 2006; Talizina, 2019).

Table 4 presents some known examples of central intellectual actions
for introducing general concepts in areas of knowledge: mathematics, his-
tory or social sciences and linguistics. These intellectual actions are related
to the first introduction and formation of general concepts in different areas
of knowledge (school subjects).

We stress identifying the central psychological action to precisely rep-
resent the general concept of the school subject. This first representation
of the general concept might determine the future destiny of the pupil’s
understanding of the whole school subject. Only after the realization of
intellectual action of formation of the general concept it would be possible
to start with general and specific intellectual actions.

The most difficult point of the organization of the learning process in
primary school is forming the central action with the general concept. Such
a problem, in our opinion, might be solved only by specific psychological
research, directed to identification and gradual formation of the central
action as the formation of a general concept for each sphere of knowledge.

The teaching-learning process during the first three years of school-
age should include the introduction of general concepts and the work with
general intellectual actions in main school subjects as mathematics, lin-
guistics, natural and historical sciences. Such actions need to be identified
by previous special research. This research can establish the variants of the
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Table 4
Central intellectual actions for school subjects
Mathematics Llngulst.lcs Hlstor)f and social
(language sciences) sciences
Measuring different | Analysis of the structure of verbal | Analysis of the structure

magnitudes by the us-|sounds in oral words of each par-|of human society with
age of diverse means|ticular language with identifica- |identification of typical
for measuring, based on | tion of typical phonematic features | levels of organization of
analysis of materialized | of each system of sounds, based |society based on mate-
and perceptive schemat- | materialized and perceptive sche- | rialized and perceptive
ic models matic models schematic models

formation of general concept as particular intellectual actions for each area
or each school matter. It is possible to call such action a central intellectual
action. The formation of base action requires the decision of the concept
to be characterized as a general and basic concept for the concrete area of
knowledge. The central action for each school subject implies introducing a
general concept of the field of knowledge. In this case, the generalized orien-
tation would be necessary. Such orientation implies the usage of perceptive
complex means, which might not be reduced to the simple perception of
concrete images. The teaching during this period requires specific organiza-
tion so that the formation of the central action demands the introduction of
the plan of perceptive intellectual action with models, schemes and general-
ized symbolic representations. The work with perceptive schemes produce
difficulties in children so that the best way for proper introduction is the
usage of materialized external plan of action for orientation and fulfillment
of intellectual action (Solovieva & Quintanar, 2018, 2020, 2020b).

Table 5 shows the content of the formation of intellectual action in the
first period or initial primary school period according to orientation type
of orientation, type of action and the plan of action.

General concepts for each sphere of knowledge should be identified
together with elaboration of proper general, complete and independent ori-
entation (Galperin, 2000) to use the concept. For example, learning math-
ematics requires the general concept of number, while the central action for
the introduction of this concept is the action of measuring (Salmina, 2017;
Talizina, 2019; Vorontsov, 2019). We would like to remind the readers that,
probably, this idea is clear for the followers of the Activity Theory. However,
it is completely new and even rare for common teachers in the majority of
countries. Consequently, children never understand the concept of number
as a mathematic concept and are unaware of the difference between the
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Table 5

Stages of formation of intellectual action in initial period of primary school

Orientation

Type of action

Plan of action

Specific orientation for
central intellectual actions
presented by perceptual
schemes, models, symbols
for each school subject

o The central intellectual
action of the introduction
of general concepts for
each school subject

« Intellectual general actions

Perceptive schematic
intellectual actions
with the content of the
perceptive schematic
orientation

with the general concepts

digit and number (Rosas & Solovieva, 2018; Sanchez & Escotto, 2013). In
our previous studies, organized work was provided in groups of children,
based on the action of measuring and identification of all elements of this
action: what is the parameter of an object to be measured, which is an in-
strument or the mean for the action of measuring, how many times do we
use the instrument to measure this parameter of an object? Such organized
formation of the central action allowed the introduction of the concept of
number and other intellectual actions in mathematics.

There was a difficulty in the sphere of language or the process of
reading and writing in primary school. What is the first central action in
linguistics? According to Elkonin, the central action might be phonetic
analysis of oral words with the help of external symbolic means, which
allow to understand and mark linguistic differentiation between types of
sounds, typical for each language. Such action was used for the Russian
language in the tradition of the Elkonin-Davidov school system (Vorontsov,
2019). The difficulties arose during the introduction of letters, especially
vowels because in the Russian language, the pronunciation of vowels in
oral words depends on the tonic position of the vowel. Special orientation
in oral words for identification of tonic vowel is also needed to introduce
the letters on the next stage successfully. The absence of this orientation
causes difficulties and confusion with vowels. Therefore, many specialists
critique the method of phonological analysis before introducing the letters
in primary school.

In the case of the Spanish language, it was necessary to analyze essen-
tial features of the sounds and to represent them with external means for
children (Solovieva & Quintanar, 2016). Oral differentiation of vowels and
consonants, but also tonic and atonic position of vowels in the words, of
short and long consonants and soft and hard consonants. These features are
marked by external symbols, after which the pupils are taught to represent
the words. Finally, the letters are introduced in a special order. The pupils
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are always taught to differentiate the level of sounds, which they hear, and
the level of letters which they see or write (Solovieva & Quintanar, 2019).

The same procedure was also proposed (citation needed) for the Eng-
lish language for the second grade of primary school. The children start
to learn English from oral words similar to words they have learned in
Spanish. The introduction of every linguistic feature of English language is
done compared to the same or different features of Spanish. For example,
children learn that the number of vowels in Spanish and English is not the
same and that the English language has more vowels than Spanish. All es-
sential English sounds are presented and marked with external symbols,
after which children represent schematically English words. Only after-
wards, all letters, starting with consonants and following by vowels, which
are more complex in English, are introduced (Solovieva, 2015).

The pupils in our school always work collectively; there are no indi-
vidual tasks in the three first grades of primary school. Such work should
be directed to guarantee the possibility of realization of intellectual activity
in the perceptive plan, according to Galperin (2000), as ideal action. Let
us explain this point.

Galperin in his studies, has proposed four plans of the action: 1) ma-
terial, materialized, perceptive of written action; 2) oral verbal action; 3)
silent verbal action; 4) internal mental, internal perceptive action or ideal
action (Galperin, 2000). The first plan, except for the perceptive plan,
corresponds to the external form of the action, while the second and the
third plans correspond to the form of external verbal action. The last plan
corresponds to ideal internal action. Perceptual plan of action, according
to Galperin, also represents ideal action (Galperin, 2000). The perceptual
action plan could be represented by two different levels: perception of
concrete images and schematic models. This last choice of perceptive ac-
tions is essential for the acquisition of theoretical knowledge in all sphere
of science (Davidov, 2000).

The necessity of considering this variant or perceptive action as an
independent plan of the action was claimed in a previous publication as
perceptive schematic action so alike new plan of intellectual activity for the
beginning of primary school (Solovieva & Quintanar, 2020a). Children are
unable to understand perceptive symbolic models as the models of con-
cepts, so that special work has to be done. Such a situation demands special
dedication to the introduction and usage of a plan of perceptive schematic
action. After this initial period of primary school, it would be possible to
guarantee the verbal form of intellectual activity, when the pupils will fulfil
intellectual action without external models, schemes, and instruments.
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Such reasoning allows us to propose two periods or two ways to in-
troduce intellectual activity in primary school: the period of introduction
of intellectual actions (initial primary school) and the period of consoli-
dation of intellectual action (advanced primary school). The first period
might include two or three years of primary school, while the second
period might include one, two or three years of primary school. In our
opinion, each region and each educational institution should take these
possibilities into account and make the best decision for their own profes-
sional work. In Mexico, education consists of six years of primary school
for public and private schools. We propose to dedicate the first three years
of primary school to introducing and forming intellectual actions on the
plan of perceptual schematic actions. The last two or three years of primary
school might be dedicated to the possibility of work on the plan of verbal,
oral and written intellectual actions. It is possible to suppose that special
research and consideration for each institution is necessary, according to
the social, health and economic conditions of life of the children. Also,
each group of children might require special consideration of the plans of
intellectual actions.

The teaching-learning process during advanced primary school or
with older children should include specific intellectual actions in main
school matters as mathematics, linguistics, natural and historical sciences.
In these school grades, secondary features of intellectual actions, according
to Galperin, might appear (Galperin, 2000). These features are the level of
higher automatization, critic, consciousness and rationality.

Table 6 shows the content of the formation of intellectual activity in
the second or advanced period of primary school according to orientation
type of orientation, type of action and the plan of the action.

Table 6
Stages of formation of intellectual action in advanced period of primary school
Orientation Type of action Plan of action

« Orientation for general ac- « Intellectual general o Perceptive schematic
tions presented by perceptual actions with the usage intellectual actions
schemes, models, written lan- of general concepts for with the content of the
guage for each school subject each school subject perceptive schematic

« Orientation for specific intel- |« Intellectual specific orientation
lectual actions presented by actions with the gen- |+ Written intellectual
perceptual schemes, models, eral concepts for each actions
written language for each school subject o Oral intellectual ac-
school subject tions
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Table 7
Differences between traditional and based on activity theory processes
of teaching and learning
Elements of
the content of
organization of Traditional Activity Theory
teaching-learning
processes
« Types of actions « Empirical, practical actions; | Central intellectual action
absence of central action of for primary introduction
the introduction of general of general concept;
concepts, isolated specific specific and general
actions actions
« Types of « Substitution of orientation « Orientation base of action
orientation by instructions or general for central, general and
emotional assistance specific intellectual actions
for each school subject
o Form of o Individual fulfillment of tasks |« Fulfillment of the tasks
participation in the majority of situations collectively in the majority
of situations
o Goals of teaching |+ Competences or tasks marked |+ General concepts together
in the program with correspondent
intellectual action
o Goals of learning |« School marks with or without | Specific and general
memorization intellectual actions

The traditional or constructivist teaching-learning process differs
strongly from the exposed proposal of its organization according to activity
theory. Table 7 resumes the essential difference between these two kinds of
organization of the teaching-learning process. These differences are based
on differentiation of the types of actions in the educational process, type
of orientation used by teachers, the form of organization of participations
of this process (teachers and pupils) and established goals or results of the
process of learning concerning the new psychological formation of the
school age. These goals and results might be considered from the point of
view of teachers and pupils.

According to the exposed ideas, organization of the learning process
according to Activity Theory should include the introduction of general
intellectual actions, specific intellectual actions for each area of knowledge
and, first of all, the introduction of the first central generalized action,
which corresponds to a specific sphere of knowledge. Such differentiation
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of the types of actions is missing in traditional education. Two ways to
introduce systematic knowledge in primary school with division in the
initial and advanced period were exposed.

Conclusions

The authors of the article are convinced that Activity Theory has to
become the basis for further psychological research applied to education.
New ideas and practical methods can be explored. Our own experience of
work in primary school with the methods and programs permitted to study
the process of school learning in relation with the process of school teach-
ing, that is, to study the complex collective social activity of teachers and
pupils. The article proposed a possible understanding of the components
of such complex activity.

The activity of learning is always a joint work between pupils and a
teacher, who is the provider of the content of orientation base of action.
The adult is a provider of cultural experience, which is to be shared with the
children from the very start of their psychological development (Ilienkov,
2009). In the case of the teacher, this adult is a provider of a specific kind of
cultural experience, that is, fulfillment of intellectual general and specific
actions with the concepts. Such fulfillment depends on a proper first intro-
duction of the general concept of the school subject, which requires work
with the central intellectual actions, which we have called the action of the
introduction of the general concept. In our opinion, this introduction de-
termines the whole success of the further process of teaching and learning.

After introducing the central intellectual action of introducing the
general concept, the teacher should pass to general intellectual actions.
This is the content of pedagogical work during the initial or elementary
period of primary school. Afterwards, the teacher should continue to use
general intellectual action with gradual introduction and perfection of
specific intellectual action of each area of knowledge. This is the content
of pedagogical work of the second or advanced period of primary school.

The new proposals for the organization of the teaching-learning pro-
cess, expressed in the article, are as follows:

1. The learning process should be understood as the result of the
teaching process.

2. Teaching and learning are not isolated activities but unique collec-
tive activity with multiple participants.

3. Actions of a teacher include creation, introduction and collective
realization of intellectual actions with orientation.
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4. Actions of pupils include the collective guided realization of intel-
lectual actions.

5. Different kinds of intellectual actions might be considered: general
specific and central as the primary introduction of a general concept in
each area of knowledge.

6. The initial period of primary school should be directed to the in-
troduction of central and general intellectual actions.

7. The advanced period of primary school should be directed to work
with general and specific intellectual concepts only if the teachers believe in
the positive results of learning of the pupils of central intellectual actions.

Activity theory confirms Vigotsky’s proposal about interiorization as
cultural development (Talizina, Solovieva & Quintanar, 2010). Galperin’s
conception of stages for gradual formation of actions has permitted a con-
crete understanding of this general psychological position.

BBenenue

JI.C. Boirorckuii (Beirotckuii, 1983) mpepyioXun yHUKaIbHYIO Te-
OpuI0, KOTOpas JjaeT HaM BO3MOXXHOCTb ITOHMMATh MICUXOTOTUYECKOEe
pasBUTHe [ieTeil KaK Mpollecc MpuobpeTeHnst KylIbTypHOro ombiTa. Pas-
JIVYHBIE TIEPUOLbI OHTOTEHETNYECKOTO Pa3BUTHUS XapaKTePU3YIOTCA
3TalaMy MOTyYeH Vs Pa3HOTO POfia KY/IbTYPHOTO ombITa. OH BK/IIOYAET B
ce0s1 OIBIT KOMMYHUKALINY, IPAKTUYECKOTO IIPUMEHEHVS] KOHKPETHbBIX
00BEKTOB, MCITOIb30BAHISI U CO3[[aHMsI CUMBOIMYECKIX CPECTB, @ TAKXKe
OIBIT PU3MYECKOI U KyIbTYpPHOI AeATenbHOCTH. IIIKombHBIN BO3pacT
[IPefICTaB/IsIeT 0COOBIN IEPIOf, B pa3BUTUM pebeHKa, BO BpeMsi KOTOPOTO
IOJDKHA ITPOM3O0ITI CUCTEMATH3ALVsI 3HAHUI, M 0COOEHHO — KY/IbTYPHO-
rO OmbITa. B 3T0 Bpems pe6eHOK yxe obpeTaeT ClIoCOOHOCTh OCBANBATh
Hay4HBbIe IIOHATYS, KOTOPbIE IPEACTAB/IAIT CYCTEMBI BBIKPUCTAIIIN30-
BaHHOTO MCTOPUYECKOTO U KY/IbTYPHOTO OIIBITA, IIOTy4eHHOTO O/1arofaps
IeATe/IbHOCTY IIPOIIBIX 11 HBIHE XVBYIIVX ITOKOIEHNIA TIOfEIL.

JI.C. Boirorckuit (Boirorckuit, 1984a) Taxoke mmcal, 4To IICUXOIOIN-
JecKoe pasBUTHE IIOHNMAETCs KaK Ky/IbTypHOe JOMIHMPOBaHIe B IIOBeJle-
HMJ KOHKPETHOTO Ye/ioBeKa. MbI cunTaeM Takyio GOpMyINpOBKY KpaiiHe
II071e3HOJ B BOIIPOCAX IIOHMMAHNUA Crenyduky oOydeHus de/loBeka Kak
pedIeKTUBHOTO ¥ CO3HATENBHOTO Ipoliecca. DTO BbIpaXkKeHe UCTUHHO B
00111eM ITOHVMAHNM, ¥ OTPaXKaeT AMHAMIYECKIE VISMEHEHMsI B CO3HAaHUM
pebenka (Bprrorckuit, 19846). Mbl Taxoke cuMTaeM, 4TO JAHHOE BICKA3bIBa-
HJie IPYIMEHVIMO ¥ K KOHKPETHOMY CMBICITY JJOMVHVPOBAHNS COOCTBEHHOTO
MHTEJIEKTYa/IbHOTO Pa3BUTH. VIHTe//IeKTyanbHOe pasBUTHE KaXK/[OTO
pebeHKa — 3TO HEMpepbIBHASL IMHUSA Pa3BUTHS, KOTOPASI CMEI[AETCS OT
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LIeHTPa/IbHOI JIVHNY K OOKOBOVA, 1, 3aTeM, CHOBa — OT OOKOBOVI K IIeHTPaJIb-
HOJ1 JIMHNMY PA3BUTHSA B Pa3HbIX IICUXO/IOTMYECKIX BO3PACTaX.

ITo onpegpenenuto [I.b. dnpkonuna (InpKkoHMH, 1999), IKONBHBII
BO3PACT — 3TO IIePHO], B TeUeHVIe KOTOPOTO LIeHTPa/IbHO JIMHIEN pa3BuU-
THA ABJIACTCS VHTEIUIEKTYa/IbHOE Pa3BUTIIE VJIM OTlepaTUBHAA, PYHKIU-
OHaJIbHAS IMHNA Pa3BUTHA. JINHMA KOMMYHUKATUBHOTO U IMYHOCTHOTO
PasBUTHUA MIPEACTAB/IAET COOO0I BCIIOMOTAaTeNbHYIO TIMHUIO Pa3BUTHA B
3TOT HePUOJ, TOCKOIbKY PeOEHOK OCHOBBIBAET COOCTBEHHOE ITO3HAHME
Ha CPefICTBaX OOIeHN, BOOOpaXKeHM s, CUMBOINYECKIX CPEICTBAX, IPO-
M3BOJIbHON [eATeTbHOCTH, IPUOOPETEHHDBIX B NpeAbIAyIIeM Hepyofie
OHTOTE€HETNYECKOTO Pa3sBUTHA (KOTOPBIN ONpefieNAeTCA KaK HOBBIN 9Tall
IICHXOJIOTMYeCcKOro (popMUpoBaHNsA pebeHKa B JOIIKOTbHOM BO3pacTe)
(JaBprmos, 2000; Salmina & Filimonova, 2001; Salmina, 2013; Gonzalez
& Solovieva, 2019; Solovieva & Quintanar, 2017; Beirorcknii, 19846).
OTCyTCTBUE TAKOTO IICUXOIOTMYECKOTO 3Tama pu GOpMUPOBAHNY /TNY-
HOCTM MOYXET BBI3BATh IIPOO/IEMBI IPK aJaNTALlMY B IIKO/IE VTN Jake K
Cepbe3HBbIM TPYFHOCTAM B 06yueHnu (Solovieva & Cols., 2017).

Bo BpeMmst IKO/IBHOTO 00y4eHMsI B pe3y/IbTaTe OBIafeHIsI BeAyIIiei
TesITeNIbHOCTDIO, 2 UMEHHO 00yJarolieit, peOeHOK pedIeKcupyeT 1 0CO3Ha-
eT CBoe COOCTBEHHOE TOHVMaHIe Y€/I0BEYeCKOro 001eCTBa, IPUPOHBIX
¥ ICKYCCTBEHHBIX SIBJICHNI, @ TAKXKe CBOe COOCTBEHHOE CYILIeCTBOBAHME
Y IHTE/IEKTYa/IbHYIO [IeSTeTIbHOCTD.

Takoil IIpoliecc Heb3s1 OXapaKTepPU30BaTh KaK CIIOHTAHHOE VI He-
crienuduyeckoe 06yueHne, KOTOpOe BOZHUKAET eCTeCTBEHHBIM 06pa3oM
6rmarogaps 6MOMIOrMYeCKOMY CO3PeBaHMIO MM 0OIIeMy OIBITY COIIMab-
HOJT >Ku3HM. HeT IpidmH roBOpUTh 0 «€CTECTBEHHOM» MHTE/IIEKTYaIb-
HOM Pa3BUTUM, KOTOPOe ObIIO ObI HE3aBUCUMO OT IIpoIiecca 00ydeHu .
OpraHusanus poleccoB MperofiaBanys 1 00ydeHus Bcerna OyfieT UMeTb
KaK [OJIOKUTEIbHOE, TaK 1 OTPULATEIbHOE BIVAHIE Ha ICUXOIOTMYeCKoe
pasBuTHe pebeHKa.

Takoit B3rnap nporusopeunt Touke 3peHns JK. Ilnaxe, KoTophlil
CUYMTAJL, YTO Y eTeli CYLIeCTBYIOT IIpeloNpefie/IeHHbIE STAllbl MHTE/UIEKTY-
aJIbHOTO Pa3BUTYIA U YTO STY STAIIbI He 3aBUCAT OT OPTaHU3aLUM y4eOHOTO
npouecca. CoBpeMeHHbII KOHCTPYKTUBU3M He TOJIbKO HOJfIep>KMBaeT
3Ty HO3MIVIO, HO ¥ OfYePKUBAET, YTO 0001 BIJ, COLIVIATBHOTO B3au-
MOJIeICTBUA FapaHTUpPYeT oOydeHne pebeHka. MHorue pasHooOpa3Hble
Ipe/IoKeHN s [0 OpraHN3aLUY y4eOHOTo Ipoliecca MOATBEPXKAAIOT 3TO
IpefIIONOXKeHe — HaNpUMep, AeTH OCBANBAIOT MaTeMATUKy B UTPE,
a MICHMO U YTeHMe — KOTZa PUCYIOT WM YrafibIBalOT 3HAYEHNe C/IOB
(Ferreiro, 1996; Ferreiro, 1997; Ferreiro, 1999; Ferreiro, 2013). Cormac-
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HO KOHCTPYKTUBYCTCKOII TO3UIINH, TI0OOMY 9TaIy pa3BUTHUS pebeHKa
BCerZia IpeflLIecTByeT ONpe/e/IeHHbII eCTeCTBEHHBII MPOoLecc: MepIo
yrafIbIBaHV 3HAYeHMs CJI0B, OTKPBITHUA CYIeCTBOBAHM OYKB, CJIOTOB I
HpeIOKEHNIT Y TIepUOJ, IPaBWIbHOIO IIOHMMAHNUSA MIICbMEHHOI peydn.
I[Tporecc 06yueHNs NpefCTaB/IeH Ka4eCTBEHHBIMYU M3MEHEHUAMY, a VIC-
TOYHVIKOM 3TUX M3MEHEHNII BCerfia ABJIAETCS TO, eCTECTBEHHOE, UTO 3a-
JIOXKEHO B KaXXJJ0M pebeHKe. PeOeHOK 1M yUeHUK eCTeCTBEHHBIM 00pa3oM
CTQaHOBUTCS Ha ITyTh COOCTBEHHOTO Pa3BUTHSL.

Takoe BUeHMEe OrPaHNYMBACT B BO3MOXXHOCTH CO3/aTh U anpoomu-
pOBaTh JIF060J1 HOBBI METOJ B IIKOIbHOM OOy4eHMM U IIPENIofilaBaHny, a
IJIaBHOJ IIe/IbI0 IICUXOIOTMYeCKMX MICCTIeOBaHMIT Beeraa OyzieT Habmo-
JieHe U OIIVICaHVe eCTeCTBEHHBIX 3TallOB KOHCTPYMPOBaHMA peOeHKOM
cBoero obydenns. Takoe OTHOILIEHNE BefleT K Pe3KOMY pasfie/IeHNIo pa-
6O0TBI IICHXO/IOTOB, N3YYAIOIMX MHANBIU/YaIbHOE PAa3BUTHE, M YIUTENIEN,
KOTOpBbIe CTIeAYIOT TONbKO opuiimaabHbIM Iporpammam. Kak neuxornory,
TaK M yIUTeNsI He MOTYT BBICKa3aTh KAaKOT0-/160 KPUTHIECKOTO MHEHS
0 B3aMIMOCBSI3/1 MEX/Y €CTECTBEHHBIM CAMOCTOSTEIbHBIM Pa3BUTUEM I
IIKO/IBHBIMY IIporpaMMaMu. I1ociencTBuit 9TOMy MHOTO, 110 607blIIelt
JacTy HeraTuBHbIX. Hanbosee 3Ha4mMBble 13 HUX:

1. Yuntens He KPUTUKYIOT COOCTBEHHYIO pabOTy WV IIKOTbHbIE
IIPOTPaMMBI U IIefJarOrMueCcKye METOMBL.

2. VuuTens He MBITAIOTCS MCIIOIb30BATh TBOPUYECKUE CIIOCOOBI pa-
6OTBI C JeTHMHA.

3. Yuurers He HAXOIAT CBA3Y MEXIY CBOeI paboToil B KJIacCaxX 11 IIPO-
1jeccoM 00y4eH A CBOUX Y4eHNKOB. OHY 0OBUMHAIOT Y4eHNKOB B OLIMOKaX
VLU CBOJIAIT BECh IIPOLecC 00YUeHN K IIOTTYYEHNIO OL|eHOK.

4. Yanrenss BOCIPUHMMAIOT CBOIO JIeATEBHOCTD 110 OOYYEHMIO U
[eATe/IbHOCTD YYAIMXCs 10 OOYYEHNIO KaK JiBe Pa3HbIe OT/E/IbHBIE Jle-
ATETBHOCTI.

5. Yunrena MMeIOT HU3KYI0 MOTMBAIIMIO K CBOEI ITPO(decCUOHaTbHOM
IeATeIbHOCTY, 1, KaK CIefICTBUE, Y YYEHNKOB HU3Kas MOTUBAIMA K 00-
YYEHMIO.

[Tonoxxenne nen npuobpeTaeT KaTacTpOPUIECKMil XapaKTep, ecin
IPU 3TOM YpOBEHb PO eCcCHOHATbHOI MOATOTOBKM MearoroB OymeT
HM3KVM, YTO O4eHb pacrnpocTpaHeHo B JlarmHckoit AMepuke. OTmeda-
€TCS HU3KMII YPOBEHDb 3HAHNA IPEIOfaBaeMOro mpeMeTa, OTCyTCTBUE
IICUIXO/IOTMYECKOII TOATOTOBKY K OOY4eHMIO U HU3Kas PO ecCrOHab-
Has MOTMBaILVsL. Bce 9TO MpMBOANUT K HU3KOMY YPOBHIO 3HAHMUII U OT-
CYTCTBUIO MHTEpeCa y yIUTeTIel K TeOPeTUIEeCKOI MHTEe/IEKTyaIbHO
fesiTenbHOCTH. [Ipy 9TOM TpaAMIMOHHAS IIIKO/IA HUKOTZA He BHAAPSIIA
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3TOT BUJ, eATENbHOCTH. VIX ONBIT OrpaHMYMBAETCA MOBTOPEHUAMY, 3aI10-
MUHaHVeM I BBIIIO/THEHVEM BOCIIPOM3BOAMMBIX 3aJjaHNII 6e3 KaKnx-116o
pasmbinyieHuit. I[Tocie Takoro oOIieHNs y MIKOIbHUKOB He BO3HMKAET
MOTMBAIIMY K IOy YeHNIO 3HAHMII ITy TeM CUCTEMATIYeCKOTO pedIeKCcuB-
HOTO n3y4deHuA teopuy. OHM He BUAAT PA3HUIIBI MEXXIY SMINMPUIECKVMI
Y TEOPeTUYeCKUMY KOHIEMIMAMY, UCTIO/Ib3YeMbIMU B IIPAKTUYECKUX U
MHTEIEKTyaIbHBIX JIeICTBUAX.

OpHaxo nojo)KeHue el MOXKHO IO/THOCTBIO M3MEHNUTD, eC/Ii pac-
CMaTpuBATh IIPOLECC NMPENOAaBaHUA U 00yUeHNs KaK YHUKATBHYIO CO-
BMECTHYIO HallpaB/IeHHYIO [eATe/IbHOCTb IIpelofiaBaTe/s U YIeHNKOB
(Solovieva, 2019). IleHTpanbHBIM ITOJIOKEHVEM B TEOPUY [EATEIBHOCTI
SIBJISIETCA TIOHMMaHIe BCEBO3MOKHBIX IICUXOIOTUIECKNX TTOCTIENCTBUIA.
B pamkax Teopum noppasyMmeBaeTcs, YTO He CYIIeCTBYeT pasfieneHus
MeX/y IIperofiaBaHueM 1 00y4eHMeM, U UTO C/IeAyeT U3y4aThb YCIOBUS U
copiep>KaHye MHIVBUYaTbHOI Y4eOHO-IT03HABATEIbHO IeATeTbHOCTIL.
B maHHOIT cTaThbe JOKa3bIBaeTCs HEOOXOMMOCTD JJa/IbHENIIIETr0 M3yYeH s
U MICTIO/Ib30BaHUs IPUHIIAIIOB TEOPUY JIeSITeIbHOCTY B HA4aJIbHOI LITKOJIE.

CopeprxaHue nponecca 06ydeHns KaK BeAyllero Buja
AeATEeTbHOCTH

CornacHo KynbTYypHO-MCTOPUYECKON TEOPUM Pa3BUTHUsA, HE CYyIlie-
CTBYeT cHerMIYecKNX eCTeCTBeHHBIX 9TAllOB MHAMBI/YATbHOTO pas-
BUTHUA. Y4eOHBIN IIPOIIeCC — 3TO BCET/ja Pa3HOBUIHOCTD KYIbTYPHON
pestenbHocTi. CormacHo A H. JIeoHTbeBY, «I1epexof; pebeHKa K c1cTeMa-
TUYEeCKOMY 00y4YeHII0, COBEPIIAIOLNIICSA HA I3BECTHON BO3PACTHOM CTY-
TIeHM, CBA3aH C IIEPEX0JIOM K KaueCTBEHHO HOBOI1, CBO€0OPa3HOI CTa/iuN
IICUXUYECKOTO Pa3BUTHA, KOTOpasA XapaKTEPU3YeTCs CYIeCTBEHHO HOBbI-
MM OTHOLIEHMAMM pebeHKa (BO3HMKHOBEHIE HOBOTO TUIIA MOTUBAIINY,
BblJIe/IEHVIE TT03HABATENbHOM 3a7jaull, M3MEHEHNE B3aIMOOTHOLIEHMIA C
oKpyxarwouymu 1 T.1.) (JleoHTbeB, 2009, c. 19)».

KynbTypHas feATeIbHOCTb — 3TO IIPOLECC, HAIIPaB/IeHHbII Ha I0CTH-
>KEHJE LI/, KOTOPBIN OCHOBBIBAETCA Ha MOTUBALIMM COOTBETCTBYIOLIEN
3TOII eATeTbHOCTY KaK ee BHyTPEeHHeMY 00beKTy. JleATeIbHOCTD KaK
IIpOLIeCC BCET/a JO/DKHA MMETh pe3ynbrart. He BcsaKad 1eATeTbHOCTD MO-
XKeT CYNTAThCA yIeOHOII; TONBKO IeATeTbHOCTD, peannsyeMas Ha OCHOBE
NI03HABATE/IbHO UV MHTE/IEKTyaIbHOM MOTVMBALIMY 1 HalIpaB/IeHHAs Ha
IOCTYDKEHNe TIO3HABATEeIbHBIX 1[e/Iell MOXKeT CUMTAThCsA Y4eOHOIL. Yueo-
Hasl IeATeIbHOCTh — 3TO BeAyIlad AeATelbHOCTb B Hadajle MIKOJIbHOTO
Bo3pacTa. «B mporecce ocymecTBeHN y4eOHOI 1eATeTbHOCTI PeOeHOK
HOJl PYKOBOZICTBOM YIMUTeE/IAA, CUCTEMATUYECKY OB/IafleBAET COAEP>KaHIEM
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Pa3BUTHIX POPM 00O1IeCTBEHHOTO CO3HAHMS (HayKM, NICKYCCTBA, MOPAJIH,
penmuruy, paBa) ¥ YMEHUAMH JefICTBOBATb B COOTBETCTBIY C X TpeOoBa-
HusMm» (JaBbigos, 1996, c. 110). [TpumeuarensHo, uto B.B. [JaBpigoB oxa-
PaKTepU30BaJl TEOPETUIECKOE COflepXKaHye HayK U MICKYCCTB KaK «pOopMbI
4e/I0BEYeCKOro CO3HaHMsI», @ He KaK IPOCTO IPEAMETHI, 10 KOTOPhIM
Y4eHUKY OyyT IIOTy4aTh OLleHKI. MOXXHO OTMETUTb, YTO IPEACTABUTENN
TEOPUY [esATeTbHOCTY TOCBATUIN CBOM VICC/IETOBAHMS U IIPAKTUIECKIe
paboThI 3aj1aue yCTaHOBUTH B3aVIMOCBSI3b MEX/Y IICUXO/IOTMIECKIM pas-
BUTIEM, IIPOLIECCOM IIPeIIofjaBanms 1 00ydeHus B IKojie. CerofHs Takoi
B3IVLAIZl He OYEHb PACIPOCTPAHEH CPefyl COBPEMEHHBIX KOHCTPYKTVUBIU-
CTOB, IIPEJICTAB/IAIOLINX OCHOBHOE HAaIlpaB/IeH)e HbIHEIIHell TOJIUTUKA
B 00/1acTy 06pa3oBaHusA BO MHOTUX CTPaHax.

B.B. Tasbimos (TaBbinos, 1996) u H.®. Tanbisuna (Tansisuna, 2006;
TanbiznHa, 2008) He onpeeNAIOT y4eOHYIO IeTebHOCTD KaK CIIOHTaH-
HO€ COLIMATbHOE B3aMMOJIENICTBIE II00O0r0 BIA C TI0OBIM 00bEKTOM UK
CyOBEKTOM; OHM OIIPEE/IIOT ee Kak crerduaeckuit Buj fesTeNbHOCTH,
HaIIpaB/IeHHbIIT HA Pa3BUTIE CIIOCOOHOCTH K peh/IeKCHBHOMY OBJIaJeHIIO
VHTE/IEKTYa/IbHO [IeATENbHOCTHIO. DTY [IesATeIbHOCTD MOXKHO Ha3bIBATh
[I03HABaTe/IbHO M/IV MIHTETIEKT ya/IbHOIA [IesITe/IbHOCTBIO, HAIIPaB/IeHHO
Ha [T03HAaHIE PeaTbHOTO MIPa, BOOOpa)kaeMoro 1 co6CTBEHHOT0. BakHOi1
0COOEHHOCTBIO TAKOI [IESITEIbHOCTY AAB/ISIETCS TOT (DAKT, YTO OOBEKT He
BBICTYIIaeT TOIbKO B Ka4eCTBe OIIBITA JIF0OOT0 POfa WM 3HAHMUA, HO SIB-
JI€TCSl HAaYYHBIM IIOHATUEM VU CYCTEMOI IOHATUI O PeaibHOM MMUPpE,
BOOOpa)KaeMOM 1 COOCTBEHHOM.

Hay4Hoe NOHATHE He CYILIeCTBYeT OT/ENbHO OT APYTUX IIOHATUI U
TaKMM 00pa3oM BCerzia COOTBETCTBYeET CIIeL[a/IM3MPOBAHHBIM CHCTEMaM
3HaHUi. PasnuyHble IPeRCTaBUTENN TEOPUN [esITeIbHOCTI HOAYep-
KMBa/IM HEOOXOAMMOCTD ITO3TAHOTO POPMUPOBAHNS TEOPETUIECKIX
KOHIIEIITOB B PAMKaX COOTBETCTBYIOIINX NHTE/UIEKTya/IbHbIX JIe/ICTBIIA,
I7le TaKye KOHILIeNThl HeoOxoxuMbl. B aTOM cMmbiciie popmupoBanme
KOHLIETIINI TO/DKHO OCYIECTBIIATHCSA TOBKO IyTeM OCYIeCTBIeHNUs
VHTE/IEKTYaTbHBIX JeVICTBUII IPYMEHNUTEIBHO K 1[e/IIM, COOTBETCTBY-
FOIIM 3TOV KOHIIEIIIN.

Taxas meATeNbHOCTD, TO €CTh MHTE/UIEKTyaIbHasl IesITeIbBHOCTD C
Hay4YHBIMM KOHILIEIITaMM, IIPM3HAETCS B Ka4eCTBe BeAyleil aKTMBHOCTH
B IIKOJIbBHOM Bo3pacTe. [Tpu popmmpoBanuy y4e6HOII fesTeIbHOCTI KaK
VHTEJUIEKTYa/IbHOJ TeopeTUYeCcKyie 3SHaHVA BBICTYTIAIOT e HAITOJTHEHMEM.
YdauTens crieiuarbHO OPraHU3YIOT 3TY IeATeNbHOCTD, 3aK/TI0YAI0LIYIOCS
B Ipuo6peTeHuy 3HaHuil n ymenuit (JlaBbigos, 1996). B pesynbrare op-
raHu3auy o6ydeHns 1 y9acTus YYeHNKOB B 00yJaroIeil 1esITeIbHOCTIA,
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TeTV BOCIPMHUMAIOT OCHOBBI TEOPETUYECKOTO CO3HAHNA U MBIIIJICHUS;
3TO TaKXXe pa3BUBAET «TBOPYECKO-TMIHOCTHBIN YPOBEHD OCYIIECTBIIEHNSA
HPaKTUYECKNX BULOB IesaTenbHOCT» ([JaBbpInoB, 1996, c. 146-147).

B aToM cMbIciie MBI TOBOPUM O Befylell fesATelbHOCTI Olpele/leH-
HOTO IICHXOJIOTMYECKOTO BO3paCTa, YTO OJHOBPEMEHHO TUIIMYHO U He-
00XOIMIMO JI/IsI ICUXOJIOTMYECKOT0 pasBuUTHs pebeHKa. VIHbIMU ctoBamuy,
pebeHOK He OKaXKeT BHICOKOTO MHTE/UIEKTYaIbHOTO PasBUTHSL, €C/IU He
OyzeT y4yacTBOBATh B BEAYIIeil IesITeIbHOCTY, CBOIICTBEHHOI! €T0 IICHXO-
JIOTMYECKOMY BO3PacCTy.

O4eBUIHO, YTO TaKas NesATeIbHOCTb He BO3HMKAET CIIOHTAHHO, U
YTO ee MOXXeT IPefJIoKUTDb TObKO B3poc/blil. Korma Mbl roBopuM, 4To
IesITeIbHOCTD BBOJMT B3POC/IBIIA, MBI He IOfIpa3yMeBaeM, 4TO peOeHKy 3TO
HEVHTEepPeCHO WM YTO Y Hero He OyeT MOTMBALIMY K TaKOJ AesTeTbHOCTIL.
9TO 0O3HAYaET, YTO peOeHOK Oy/ieT CyO'beKTBHBIM Y4aCTHUKOM COBMECT-
HOVI M/IM KOJIZIEKTUBHOM [eATeIbHOCTH. TaKas JesTeTbHOCTb BKIIOYaeT
IBa IICUXOJIOTMYECKNX CyObeKTa — y4uuTens u ydeHuka. I[Ipodeccno-
HajIbHas MOATOTOBKA IIPeNo/iaBaTesisd X ICUXO0IOTMYeCcKasi BOBIEYEHHOCTD
KpalfHe Ba)XHBI [/I1 OpraHU3aluy y4eOHO-BOCIINTATe/IbHOTO IIPOLiecca.

He xa)xipIi1 B3pOCIIBIii TOTOB OPraHM30BATh MHTE/UIEKTYaIbHYIO pado-
Ty C HayYHBIMU NIOHATHAMM; He K&KI0€ COLMIaTbHOE B3aMIMOTEICTBIE IIPY-
BOJINT K pe(p/IeKCMBHOMY YCBOEHMIO TeOpeTYecKIX 3HaHmil. ExxenHeBHas
PYTUHA ¥ KOMMYHMKAIVIS B paMKaxX COLIYMa Heo0s13aTe/IbHO TapaHTYPYIOT
pasBUTHE TAKOM JeATeTbHOCTH. TONMbKO B3POCIbLL, KOTOPBIIL CaM BIIMTAJT
Hay4YHbIe IIOHATA O/1arofapA IpefbIay1ieMy IpodeccrOHaTbHOMY OIIBITY,
MO>KEeT BBECTH TaKle KOHILEIIThI M II0Ka3aTh, Kak 00[yMaHHO IPUMEHATh
uX. B TakoM ciTydae y4uTeI0 CTOUT BK/IIOUUTD YYEHUKOB B pe(IeKCUBHOE
BBIIIOJIHEHVE COOTBETCTBYIOILEll MHTE//IEKTYaIbHOM 1eATeTbHOCTY B
TPYIIIaX B KauecTBe KOJUIEKTUBHOII IesITeIbHOCTH.

MbI y6exX/ieHbI, 4TO 3aHMMAeMCsI MTHTEPECHOI M 0COOEHHOII IICUXO0-
JIOTMYECKOI [leATeNbHOCThI0. ITannpoBanme nin peannsanmusa — 3TO
CJIO>KHAsI KOJUIEKTUBHAs JesTeIbHOCTD, @ He MHUBY/IyaIbHAA AeATeNb-
HOCTb OT/Ie/IBHOTO CyObeKTa. Vfiest KO/IeKTMBHOI [IesITeTbHOCT C BO3-
MO>XHBIM QHA/IM30M Pa3INYHbIX ee YPOBHEN M3Ha4YaIbHO OblIa IpefyIo-
xeHa V. OHerctpemoM (Engestrom, 2001) u ero xomneramu (Engestrom
& Sannino, 2016). OHM OCHOBBIBAIUCH Ha KOHLIETIMY IICUXOIOTMYECKOI
nesarenbHocT A.H. Jleonthena (JIeoutnes, 1975). Cornmacuo Y. Engestrom,
«MHO>XeCTBO TO/IOCOB YMHOJKAIOTCA 3a CUeT CeTell B3aMOJIeliCTBUA B
cucTeMax jgesarenpHocT» (Engestrom, 2001, c. 3).

MBI COTTIaCHBI, YTO HOHATHE IICUXOTOTMYECKON AEATETBHOCTI MOYKET
BKJIIOYATh y4acTMe KOJUIEKTVBHOTO IICMXOIOTMYeCcKoro cyobekra. B to
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e BpeMsi, MOXXHO pacCMaTpMBAaTh KaXK/bII IICUXOMTOTMYECKIIT CYOBEKT
KaK peajbHOro 1 9(pPeKTUBHOTO yIaCTHMKA COBMECTHON COLMAIbHON
HeATeIbHOCTU. B 3TOM cMbIC/Ie pas/nyHble 31€eMEeHTbl CTPYKTYPbI Hes-
TeJIbHOCTY MOTYT COYeTaTbCA B paMKax 3Toll flesiteribHOCTU. Hanpumep,
B PaMKaxX KOJ/UIEKTMBHOI JeATeTbHOCTH, IIPX KOTOPOIl BCe YUaCTHUKU
Ppasfie/ AT OGHY U Ty JKe Liefb. VcIonb3oBaHMe OJHOTO 1 TOTO JKe MOTHBA
TaK>ke BO3MOYXXHO B HACTONIbHBIX UTI'PaX, I7ie KAKABIN YYaCTHUK CTPEeMUTCA
ofiep>kath obeny. PoreBble UTpbl, OyLy«n BeAYLIMM BULOM JIeATeNbHOCTH,
TOXKe MOTYT OBITh ITpUMepOoM o61ieit MoTuBarmu. Kaxpliit pebeHok cTpe-
MUTCS IPECTaBUTh POJIb Vi BBIIOJTHATB Psifi BepOaTbHbIX U HeBepOaTbHbIX
mevictBuii (Solovieva & Quintanar, 2016). BoamoxHO, 4TO y4e6HO-BOC-
MUTATeNbHBII IPOIlecc OyeT OTIMYAThCs OT IPUBEEHHBIX BbILIE IIPY-
MepoB. Bo3MOXXHO, 4TO I1e/M ¥ MOTMBAIVS YYEHUKOB 1 yuuTenei Oynyr
OoTM4YaTbcA. YTO OHM pasfeNnsIoT U UTO I03BOJIAET AaHAIU3UPOBATh TaKyI0
HeATeNbHOCTb KaK KO/IEKTUBHYIO?

CTpyKTypHbI€ 37IEMEHTHI JeATeIbHOCTY, KOTOPYIO Pa3fe/AloT yuu-
TeIS ¥ Y9eHUKM — 9TO OO'BeKThI JAHHOI eATe/IbHOCT. Takue 06 beKTh
IPEAICTAB/IAIOT CUCTEeMATNYeCcKyie 3HaHN A, KOTOPBIMM 00/IalaeT YInuTeNb
U KOTOPBIMU OH JEUTCA C YIeHUKaMIL.

[TpenogaBaHme 6ecCMBICTIEHHO 0€3 YYEeHNMKOB, 4 YYEHUKY He MO-
TYyT CaMOCTOSITETTbHO BBINO/IHATD MHTENNEKTYaIbHYIO JeATEIbHOCTD.
IIpu 3TOM MOTUBaLMA 3TOTO 3aHATUSA He ONMHAKOBA I/ KaXXJOro
y4acTHMKa. MoTuBanuaA y4nTena JO/DKHA MOMTOXKUTENIbHO BIMATH Ha
VMHTENNIEeKTyalbHbI IpOrpecc yueHnka. HanpoTus, MOTUB y4eHMKa
JOJDKEH 3aK/II0YaThCA B peanusaly MHTENNEKTYalbHbIX JeiiCTBUIL,
IIpeJJIOKeHHDIX ¥ OPraHM30BaHHbIX yuuTeneM. Llenn yuacTHMKOB Takxe
JIO/DKHBI PAa3/IM4YaThcsa MeX/y co00it. I]eb yumnTernss — Hay4uTh 3HAHUIO
(HayYHOMY HOHATHIO), B TO BpeMs KaK Iie/Ib Y4eHIKa — MOHATD 1 IIPU-
MeHUTH 3HaHMe (MoHATYE). MBI BUUIM, YTO MOTUB I LIe/IM pa3HbIe, B TO
BpeMsi KaK OOBeKT [iesITeTbHOCTI OJVH I TOT JKe: TeOpeTUIeCKIie 3Ha-
HM, UCIIO/Ib30BAHBI B MHTE/IIEKTyalbHbIX JeJICTBUAX B COOTBETCTBUA
C IpefIMeTOM.

Y4e6Has 1esITeIbHOCTD B IIKOJIe BKIIOYaeT KOJUIEKTUBHYIO JiesITe/Ib-
HOCTD U [IBYX IVIABHBIX YYaCTHMKOB: YU€HMKa U yIMUTesA. VIMeHHO moaToMy
mo6ble MCCTIeOBaHNsA, HAaIlpaB/IeHHbIe Ha M3y4eHe OLleHKM, OpraHy3a-
LUV, PeaM3aliy VIV HaO/MIOfieH s TO/IBKO 3@ AeVICTBUSAMY YUUTEs NN
TOJIbKO 3a IeMICTBUAMY Y4eHMKa C CaMOT0 Hayasia MMIIeHbl CMbICTIA.

B Tabn. 1 npepyaraeTcs NCUXOIOTMYeCKas CTPYKTypa TaKOil KOJJIeK-
TUBHOW eATe/IbHOCTY. B Hell KaXK/Iblil YYaCTHUK MMeeT COOCTBEHHbIE
L[e/IM, MOTVIBALIMIO, Pe3y/IbTaT U OOVl IPeIMET AesATeTbHOCT.
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Tabnuya 1
CopeprxaHue o6ydaroneii JesATeTbHOCTH
JneMeHT
Yuurenn VYuennk
IesTeTbHOCTH
INonoxxurenbHas peannsanysa VHTepec, m06ONBITCTBO K 3HAHMU-
Morusamus 00yueHNsI KaK mpoljecca M OXKI- | M, CTpeMJIeHIe K COOCTBEHHbIM
TaHVe TTOTIOKUTENBHOTO Pe3y/ib- | 3HAHUAM
TaTa B 00y4YeHNI MIKOTbHUKOB
IIpenmnonaraemoe popmupo- IIpennonaraemMslit mporecc u pe-
Iens BaHME MHTEJIEKTYalbHbIX 3y/IbTAThl BHIIIOTTHEHNA VIHTE/IIEK-
TeCTBUIA Y yJaluXcs TyaJIbHbIX AeiCTBUIA
Ilpenmer | 3HaHMA/TIOHATHA 3HaHUA/TIOHATHA
Pa3paboTKa KOHIIENTya/IbHO- BoinosnHeHMe MHTETIEKTya lb-
TO HaIlpaB/IeHNA PasBUTUA, HBIX 337124 KaK KOJUIEKTUBHBIX
JleficTBusA | KOTOpOE OBLIO OBI ITONIE3HO U TENCTBUI MEXIY YIEHUKaMM 1
YMECTHO /11 KOHKPeTHOM I'PYIl- | y4uTeneM
IIBI 00YYAIOIIMXCA
ITpodeccronanbHast opueHTH- | Vcmonb3oBaHye HaIlpaB/IeHUs
OpreHTH- | poBaHMe B BOIIPOCAX HAYKM WV | IPEAIOKEHHOTO YIUTEIAMI TP
poBKa MIKOTBHBIX T€M TSI KaXKI0it BBITIOTTHEHUY MHTE/INIEKTYaTbHbIX
KOHKPETHOJI TPYIIIIbI yYallluXcsA | 3afaHuit
VuTennexkryanbHple BeiCTBUA VupuBugyanbHble MHTEIEKTY-
Y4aIMXCA 110 KaXKH0J MIKOJIb- aJIbHbIE IEVICTBUS VTN KOJIIEKTUB-
Pesynprar | HOVT Teme HbIe THTE//IEKTyaTbHbIe JIe/iCTBIA
B COOTBETCTBUU C KaXK/IOI IITKOJIb-
HOI TeMOt

B Tabs1. 1 cTaHOBUTCS 3aMETHOJI CTIOXKHOCTD Y4eOHO-IIefJarornuecKoi
IesITeNIbHOCTY KaK KO/UIEKTUBHO [IesITe/IbHOCTH; KKIOMY YYaCTHUKY B
Hell OTBefleHa BayKHas POJib.

Mbel y6exieHbl B HeOOXOAMMOCTH IIepecMOTpa KOHIenuy obyde-
HIISI, B KOTOPOJT He YYUTBIBAETCS IIPUPOZIA KXK/JOTO pebeHKa M ero MH-
TeJUIEKTYa/IbHble CIOCOOHOCTN. MBI IIpefiiaraeM paboTaTh Ha OCHOBaHII
KOHIIEIIIIMY COBMECTHOJ KOJUIEKTYBHOI [IeAATeNIbHOCTH IIPEOfiaBaTesIs 1
obydaromerocsi. B 9Toit feATeIbHOCTY MOXKHO IIPOaHaIM3MPOBATh pas-
JIMYHBIE CTPYKTYpPHBbIe KOMITOHEHTHI. KpariHe Ba>KHbIIT KOMIIOHEHT /TH000i1
IesITeIbBHOCTY — MOTUBALUS — BCErfa OTINYAETCs y IIPerofaBaTest
ydeHrKa. MOTUB y41TerIel B IPeNofaBaTebCKOM AesITeTbHOCTY HO/KEH
OBITH pepIeKCUBHBIM U BK/IIOYATh B Ce0sI IPEBOCXUIICHIIE Pe3y/IbTAaTOB
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y4e6HOro mpolecca. YUuTenb JODKeH ObITh 3aMHTEPECOBAH B Pe3y/ib-
TaTax CBOeil MpodecCcHOHabHON IeATeNbHOCTI. B crryyae ¢ yyeHMKaMu
OYeHb Ba>KHAa MOTMBALVISA TIOOOIBITCTBA 11 Oy yIast BOSMO>KHOCTb CaMO-
CTOATENbHBIX MHTE/UIEKTYa/IbHBIX fleficTBUIL Llenbio yunTerneit ABnAeTCA
IIPeBOCXMIIIeHNe BBITIO/THEHA YYeHNKaMI MHTEIIEeKTya IbHBIX JelICTBIII
IOfl PYKOBOZACTBOM yumTend. Llenbio ydeHNKa ABIAETCA CTpeM/IeHNe K
BBITIO/IHEHNIO MHTEJUIEKTYaTbHbIX eICTBMIT. MBI YOeXXIeHBI, 4YTO HeT
IPOTUBOpEYNS B U3YYEHUY HaMM TaKVUX ONMM3KMUX MOHATUI, KaK MOTH-
BalyA JAeATe/IbHOCTM 1 ee Lelb (MMeHHO Tak J/IeOHTbeB U OIlpemes
nearenbHocTh) (JleoHThEB, 1975).

CoOTBETCTBEHHO, MOTMBALIUA U Ie/TN AeATeTbHOCTY IPeJiCTABIAI0T
c000if TOUKY AMHAMIYECKOTO COBIIAZleHM A, B KOTOPOJ MOTMBALIUA COOT-
BETCTBYeT O>KMaeMolt 11e/tn. MOTHUB [ieATeNbHOCTY XapaKTepyu3yeTcs KakK
BOBJIEYEHHOCTD ¥ yMeHJe IIPEABOCXMIIATD LIVl B paMKaxX OFHOTO BUJA
HeATeNTbHOCTH. Peanusanns neAaTeIbHOCTY C TTOJIOKUTEIbHBIM UCXOfIOM B
COOTBETCTBMM C MOTMBAMM M LIeJIIMY IPYBOANT K BO3HUKHOBEHNIO II03M-
TUBHBIX 9MOLNIA, a IIJI0Xas peanyu3alysa — K HeraTMBHBIM. MBI ITojiaraem,
4TO paboTa yuuTe/ns B MO3UTUBHOM K/II0Ye 3aK/II0YaeTCS B IIOHUMAaHNUN
COOCTBEHHBIX IIeJIell B IIpoliecce KO/UIEKTYBHOTO BBIIOTHEHNA IHTETIEK-
TYaJIbHBIX AEiCTBUI, ¥ MOXET CTATh MICTOYHMKOM MO3UTUBHBIX SMOLIMIA
VIS yYUTesIeil I U3BMEHNUTD MX BOCIIPUATHIE HOCTVDKEHU YIeHNKOB (Tak
KaK OHJ IIPEfICTAB/IAIOT X KaK Pe3y/IbTaT MCK/IIOYNTETBHO COOCTBEHHOI
IpoecCHOHAIbHON JIeATeTbHOCTI).

OTpuiaTenbHble pe3y/nIbTaThl IPEIOfABAHNI IPUBOJAT K HETAaTHB-
HBIM SMOLVSIM y YIMUTeIelt, YTO Tak>Ke HeTraTVBHO BIVSET Ha y4eOHYI0
HeATe/IbHOCTDb LIKOTbHMKOB, X JIMYHOCTDb ¥ sMoLuu. Bce mo3uTnBHbIE
pelIeHNs, KOTOpbIe pealn3yITCs B X0fe Ipoliecca MpenofjaBanus 1 06-
y4eHMs IPeACTaB/IAIT COO0II YacTh OCO3HAHNA U CYIeCTBOBAHMS JINY-
HOCTY YYUTENA ¥ YIeHMKA.

JleiicTBUA y4uuUTeNIeil COCTOAT U3 pa3paboTKM, Ipe3eHTaLuu 1 VC-
I10/1b30BaHN KOHKPETHOTO HallpaB/IeHHOTO JI/I KayKI0J TeMbl Ka>KIOTO
IIKOJIbHOTO IpefiMeTa. YUeHMKY HaIpaB/IAI0T CBOU MHTEJIEKT yaIbHble
IeJICTBUA Ha pellleHNe MHTeNNeKTyalIbHBIX 3aJlad, KOTOpble IpejijiaraeT
y4YuTeNTb ¥ Ha KOTOpbIe HAIIPaB/IAeT B IOMCKe BO3MOXKHBIX PeHIeHNII.
Hamnpasnenne o4eHb BaXKHO [iiA NIPUMMEHEHNUs TeOPUN [eATeNbHOCTHU B
y4ue6HOM mpouecce (Tanbiznna, 2019). Konnenuys Hanpasnenus 6buia
IpefoxeHa U paspaborana B paborax I1.5. lanbnepuna (lanbnepus,
2000) u H.®. Tansisunoii (Tanbisuna, 1984). Hampasnenne (kak ofuH u3
CTPYKTYPHBIX KOMIIOHEHTOB JIEVICTBNA) B CTy4ae C MHTEJIEKTYaIbHBIMMI
[eVICTBUAMY, MIMEET CBOM OCOOEHHOCTM, KOTOpPble HEOOXOAIMO YUUTbI-
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BaTb B HAaYa/IbHOJ IIKOJIEe. B Takux [eiiCTBMUsAX HaIllpaBjIeHNe, HaXOIsCh
Ha CTa/[YJ HA9a/IbHOTO (POPMIPOBAHIISI M/IV BBEfIeHNS IIOHATHS, TPeOyeT
OT/Ie/IeHNsI U TIPENCTAB/IEHNS B Ka4eCTBe HE3aBUCUMOTrO HECTBIS VN
ke CUCTEMBI Cren(puIecKnx 1 HapaBIeHHBIX [IEICTBUIL CO CBOMMU
criennduaeckumu uensimu (Solovieva & Quintanar, 2020b).

Pe3ynbrarsl 00yueHMs CleAyeT MOHMMATDh KaK JOCTVDKEHNS yda-
I[UXCSI B TIPOLiecce 0OYIEHMsT; 9TO TAK)KE MOXKET MMOCTY)KUTh OTIPABHOI
TOYKOI1 B COBIIAIEHNN CTPYKTYPHBIX KOMIIOHEHTOB JIeSITEe/IbBHOCTI yUe-
HVIKOB 1 y4MTeseil. YUUTeNs JO/DKHBI OCO3HABATh BCE COCTABJIAIOLIVE
JQHHOTO IIPOL[ECCa, YTO OYEeHb II0IE3HO IS IIOJJePXKAHNS TOCTOSIHHOTO
MHTepeca, COXpaHeHMsI OTBETCTBEHHOCTI ¥ BOB/IEYEHHOCTH B IIPOILECC
IpernofaBaHysi ¥ IIKOIBHOTO 00y4eHNs KaK TAKOBOTO.

IHB&I crocoba Oprann3oBarb 06y‘IeHI/IC B HAYa/IbHOI IKOJIe

CoracHo Teopuu IeATEMbHOCTH, KOXKBIN pebeHOK 0bmamaeT cro-
COOHOCTBIO Pa3BMBATh HayYHbIe IIOHATH, €C/IV OH BKJIIOYEH B OOIIYIO
crienupUYecKyo AeATe/bHOCTDb, HAIIPABJICHHYI0 Ha ITOHVMAaHUe ¥ VIC-
HOTb30BaHNe HAyYHBIX IOHATUI. TyT BO3HMKAaeT Ba>KHBIN BOIIPOC: KaK
YUYUTEITI0 TapaHTNPOBATh YCIEIIHOCTD Y4eOHOTo Imporecca?

CoracHO HallleMy IIOHMMAHUIO IIPO6/IeMbl, HeOOXOAVMO PacCMaTpy-
BaTh pa3/IMYHble YaCTHbIE KOHIENIUN B paMKaxX KyJIbTYpHO-UCTOpHYe-
CKOJI MapajurMbl U TEOPUN [eATETbHOCTY BO BCEX JETa/IAX U CO BCEMU
HOCEeNCTBUAMU. ITU KOHLENMINN MPECTABAAIOT CO00iT MOITaAITHOE
¢dbopmmpoBanre ymcTBeHHBIX Aetictsui (lanbpnepus, 2000), opraHn3anuio
nporuecca 06y4enus (Talizina, 2018; Tanbi3uHa, 2019) 1 y4eT ICUXOIOTHU-
4eCKOT0 BO3pacTa MIKOJIbHOTO 00y4YeHMsI ¢ BHEPEHMEM TeOPETUIeCKOro
mbinvieHys (JaBbigos, 2008) u ero o6paborka (Pybunmrreity, 2000). Opu-
€HTMPOBOYHAA OCHOBA JEVICTBUI TAK)Ke CITY>KIUT Ba)KHOM KOHLIEIILMEN /1A
OpraHM3aLMK 3TOTO Ipolecca. Bece aTu cocrapsAe, 3a/1eliICTBOBaHHbIE
OTJE/IbHO, HUKOTTA HE CMOTYT M3MEHUTDh METOMO/IOTUIO IIPENO/laBaHNsA
B IIOIOKUTeNbHYI0 cTopony. CornacHo JI.C. Beirorckomy (Brirorcknii,
1983), TONBKO ITO3UTUBHBIN COIO3 TEOPETUYECKUX U IICUXOTOTMYECKNX
MHCTPYMEHTOB CIIOCOO€H rapaHTHpPOBAaTh M3MEHEHNU B OpraHM3aLNN
IIpenofiaBaHys U 00ydeH M.

Ba>XHO OTMETUTD, YTO HEMHOTME COBPEMEHHbIE IICUXOIOTNYECKIE
VICCTIENIOBAHIA ITPOLiecca 00yYeH s MCTIONb3YI0T JaHHYI0 KOHLIETILIMIO KaK
peabHYI0 U YeTKYI0 METOIOIOTMIO OPTaHM3aLN y4eOHOTo Ipoljecca.

Bce nocnegosatenyu JI.C. BbITOTCKOTO IPU3HAIOT, YTO IPOLIeCC IICK-
XOJIOTUYECKOTO Pa3BUTKA MPOXOAUT Uepe3 MEeXIICUXOIoTudecKue u
BHYTPUIICUXOIOTMYECKME CTATUN (Beirorckmii, 19846). Ouenn CTPaHHO,
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HO 3Ta TOYKA 3pE€HNA OCTAETCA JINIIb YEM-TO BpOJi€ TO3YHIa, TOCKOTIbKY
HNOBOJIbHO YacCTO IICUXOJIOTU IIPEJIIOYNTAIOT CIeJOBATh KOHCTPYKTU-
BUCTCKOJ UJiee O CIIOHTAHHOM Pa3BUTUY WK O0IeM ydacTuy pebeHKa B
colManbHOM OKpY>keHMu. OHaKo TeopMs AesATeNbHOCTY IIpeijIaraeT YHN-
Ka/IbHY10 BO3SMO>XHOCTDb IIOHMMAaHM ¥ M3y4eHMsI TOTO, KaK Ha CAMOM JieTle
BHEIIHAA Ky/IbTYPHas Cpefia perypyeT MoBefeHye pebeHka BO BpeMs
crieriu1IecKoit KONIEKTUBHOI 00yJarollelt AesiTeIbHOCTI, pasyiensieMoil
¢ yuuteneM. Takue KyIbTypHbBIe CpeiCTBAa — MaTepuajbHble KOHIIENTHI,
KOTOpble BIIOC/IEACTBMM peOEHOK CMOXKeT MHTepUopusnupoBaTh. Omm-
CaHMe 3TUX 3TAIlOB COBIaflaeT ¢ omucaHueM, koTopoe JI.C. Brirorckmit
(Boirorckmii, 19846) maet mys onmcaHus mpolecca pasBUTHA sA3bIKa KakK
CaMOro BaXHOTO CPeJiCTBA Pery/IsALyy peOeHKa.

Kak B3pociblit CIIONb3YeT A3BIK A/ yIpaBIeHNs peOeHKOM Ha
MHTEPIICUXOIOTUYECKOI CTauM, TaK U pebeHOK MCIONIb3yeT cob-
CTBEHHBIV BHEUIHMII STOLEHTPUYECKUII SA3BIK AJIsI CAaMOpPeryIsalun
Ha 9KCTPANCUXONIOTUYECKOI cTafgun. B manbHeitieM pebeHOK MOXeT
CaMOCTOATENbHO PEryINpPOBaTh CBOIO AEATENIbHOCTD C IIOMOIIbIO BHY-
TPEHHETO A3bIKa (BHYTPEHHEI pedl), IpefCcTaBIAIoIIero co00il CTagyuio
BHYTPUIICUXIYECKOTO pa3BuTysA. Tak, BBITOTCKMII CIMTAT, YTO Ka>Kblil
TICUXOJIOTMYECKUII NPoLlecC MOABIAETCS Ha ClieHe PAa3BUTUS JBaXKIbl:
CIlepBa KaK BHEIIHWII, MaTepUa/JIbHbBIN ¥ COLMAIbHBIN IPOLECC, 4 3aTEM
KaK BHYTpeHHMIT, MTHAVBYAYa/IbHBII U MeanbHbll (Beirorckmit, 1984b).
V3sMeHeHUA OT MHTEPICUXOIOTMYECKOI 1O MHTPANICUXOTOTMYeCKOI CTa-
IVIV Pa3BUTHA MIPECTAB/AIOT KOHIEINIO MHTEPMOPU3 ALY KaK IMHNUN
MOTEHLMA/IbHOTO KY/IbTYPHOTO pa3BUTHA. BrociencTBuy HavanbHbI
BHEIITHNII TICUXOIOTMYECKNUII ITPoLjecc peoOpasyeTcsi BO BHYTPEHHUI
IICUXOJIOTMYECKUII IIPOLecC.

I1.41. Tanpniepun (Tanbrepun, 1998) u A.H. JleonTtneB (J/IeoHTbeB,
2009) mokasasnu, YTO He TONBKO SI3bIK MOXKET OBITh MHTEPUOPU3UPOBAH
C YPOBH: BHEIIIHEN peyul U BBICTYIIATh CPEICTBOM PErylALuy BO BHY-
TPEHHIOI0 peyb; OHU IT0Ka3aJln, YTO CYLIEeCTBYIOT U Apyryie BapMaHTHI B
Bl KY/IbTYPHBIX MUHCTPYMEHTOB MU CUCTeM NOHATUI. [lonATHA, KOH-
LIeNTBl — 3TO 0CcOObIe IICUXOMIOTNYecKyie 06pa3oBaHus, BKIIOYAOLIe
00paspl U IpencTaBIeHns 00001eHHbIX 3HaHNMIT; TaKe 00pa3oBaHuUs
MOTYT OBITb IPMOOPETEHBI ¥ Pa3BUTHI MHAVBUYAIbHO. 3HAHUS MOTYT
OBITH IpefCcTaBIeHbl a0CTPAKTHBIMM BepOaNTbHBIMY IOHATUAMU U
0606menHpIMu o6pazamu (Tanpnepun, 2000). B To sxe BpeMs cucTeMsl
MOHATUIL ABIAIOTCSA KYJIbTYPHO-MCTOPUYIECKUMY 00pa3oBaHMAMY Kak
000011]eHHbIe NHTE/IEKTYa/IbHbIe IPOYKTHI 4eJI0BEYeCKOro 001I1IecTBa.
C 9TO0J1 TOYKM 3PEHMsI ITU KOHLIENTHI MOTYT OBITh M3y4eHbl TAKUMMU

174



Conosvesa, 10., Kunmanap, JI.
Opranusarysa y4e6HOTo IIpoliecca B COOTBETCTBIN C JIeATEMbHOCTHOI TeOpHEIL...
Bectaux Mockosckoro yausepcuteta. Cepusa 14. Ilcuxonorus. 2021. Ne 4

COIMa/NbHBIMM HayKaMu, Kak ¢punocodus, MCTOPUS U METOHONIOTUA
HayKJ, IUAKTUKA, COLVIONIOTUA M aHTPOIONOrKA. B To >xe BpeMsa atn
06pa3oBaHMsA MOIYT ObITh YCBOEHBI peOEHKOM TO/NBKO KaK OObEKTBI
HaIlpaBJIEHHON U 00 BEeKTUBHOM VHTENIEKTYaIbHON JeATEeNbHOCTH,
4TOOBI OHV MOIJIY IIPOAB/IATHCA KaK 9/1eMEHThI MHAVBY/Ya/IbHOTO MH-
TepUOPU3MPOBAHHOIO 3HAHNA yuyeHNKa. C 3Tol TOUKY 3peHNs IOHATUA
IpPeACTaB/IAT C000il 00BEKT U3Y4YeHNUA ICUXOMOTUY U TefJarOTUKMN
(meparornyecKux HayK).

B ricuxonoruu TepMuH «MHTENJIEKTYaIbHAsA NeATeIbHOCTb» OYEHb Ba-
KEH JI/IA TPaBI/IbHOI OpraHM3alM IIKOIbHOTO 00y4eHns. VIHTeneKTy-
a/IbHasA IeATeNIbHOCTD — 3TO CHeIMIYecKuii BUJ, Ye/I0BEYeCKOI IeATeNb-
HOCTH, 00YCIIOBJIEHHBII! OTIpe/ie/IeHHBIMY 00 BEKTaMI U CPEfCTBAMY 3TOM
mesaTenbHOCTH. Kak 1 B m060M Bujie 1eATeTbHOCTY, MHTE/UIEKTyaIbHas
IesITeIbHOCTD JJO/DKHA BBOAUTHCA U popMupoBaThcs noatanHo. Hu ogyun
BUJ JIeATETIbHOCTY He OyfieT IIpeoOpa3oBaH B MHTEJIEKTYa/IbHYIO, TOIBKO
OCHOBBIBAsICh Ha Hay4YHBIX 3HAHVAX B 9TON cepe. VIHTenneKTyanbHas
HeATeNbHOCTb — 3TO CYO'beKTUBHAA AeATeTbHOCTDb C TOYKY 3PEHMS aK-
TYBHOTO J IMYHOTO Y4aCTUA KQXK/[OT0 yYeHNKA. DTO TaKXe 00 beKTUBHAA
VI KOJIZIEKTVBHAA IeATENIbHOCTD, IOTOMY YTO YYUTENb U IPYTUe YYEHUKI
IIPUHMMAIOT B Hell y4acTue.

VIHTennekTyanbHas HesTeTIbHOCTb MOXKET BK/IIOUATh B Ce051 KOHKpeT-
Hble ¥ 0011[yie IHTeIeKTya IbHbIe AeticTBYA. OOIIVie MHTE/IeKTyaIbHble
IeVICTBUA BKITIOYAIOT NAEHTM(PUKAINIO CYIIeCTBEeHHBIX I HECYIeCTBEH-
HBIX IIPU3HAKOB, BbIsBIIEHME (PeHOMEHa/IbHBIX 0COOEHHOCTE COMO-
CTaBJIeHNEe 3TUX 0COOEHHOCTElT TOCTAB/IEHHBIM IIe/IAM, TeMOHCTPALINIO
Y apTYMEHTALMIO COIVIACHO OCHOBHBIM (PYHKIMAM MHTE/IEKTyaIbHbIX
IeIICTBMIL, KOTOPBIE MCIIOIb3YIOTCS MU paboTe B Ha4aIbHOI IIKOJIE.

B Tabs. 2 mpepcTaB/IeHbl IUIIb HEKOTOPbIE IPUMepPHI OOIUX MH-
TEJUIeKTYa/IbHBIX eIICTBMII, KOTOpPBIE MCIIONb3YIOTCA MpyU paboTe B Ha-
YaJIbHOI IIKOJIE.

Tabnuya 2

Oﬁmme MHTENIEKTYaTbHbI I[eﬁCTB]/I}I B paMKaX IIKO/IbHBIX IPEXIMETOB

CpaBHeHue Knaccudpukanus Pemenue 3agaun
BoisiBneHne o61gero Cospnanne 1 nonuManue |Ilonck oTBeToB Ha BOIIPOCHI,
U pasIMIHOTO MEXY Pas/IMYHBIX CIIOCOO0B copmynmpoBaHHbIe B cO-
TEOPeTUYeCKMMM KOH- | [PYNIIMPOBKY TEOPETHU- | OTBETCTBUY C BBIAE/TIEHHBIMMI
LienTaMu JeCKMX KOHIIEIITOB TeopeTUYeCKUMM KOHIIEITaMI B
pellleHNn pasHBIX 33734
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O61mne MHTe/IEKTYa/IbHbIE [e/ICTBUs HAIpaB/IeHbl HA IJIaBHbIE
0600611IeHHbIE XapaKTePUCTUKI PeaIbHbIX 1 BOOOPaXkaeMbIX 00bEKTOB I
SIBJIEHNII B COOTBETCTBUM C TEOPETNUECKMMI KOHIeNITaMI. TeopeTmde-
CKIe KOHIIeNITHI crelnuyuHbl B pa3HbIX cepax 3HaAHMs, HO 001Iye MH-
TeJUIeKTYa/IbHbIe JeICTBUA OyyT OOIVIMY [/ BCeX HUX. Takoke MOXHO
CKasarp, 4TO 00Ie MHTe/UIeKTya/IbHbIe IeICTBYSA, IPK PedIeKCBHOM
UX UCIIONMb30BaHUY, TAPAaHTUPYIOT pa3BUTHE TOTMUECKOTO MBIIIEHM .
B TakoM ciy4ae norm4eckoe MblIIeHVe O3HadaeT pedieKCUBHOE VIC-
[I0/Ib30BaHMe OOLIMX MHTENIEKTYa/IbHbIX JJeMICTBUI ¢ KOHKPETHBIMMU
MIOHATUAMMU B HY)KHOE BpeM: U B COOTBETCTBYIOIMX CUTyalUAX.

H.®. Tansisuna (Tanbisuua, 2019) nuiieT 0 BaXXHOCTYU PabOTHI C
O0IIVMY MHTe/IEKTya/IbHBIMM JEVICTBUAMY B IIKome. Mbl cunraem,
4TO BBeJleHVe OOIIMX MHTE/NIEeKTyaTbHbIX JeiICTBUI KaK pedIeKCUBHBIX
HeCTBUII YIEHNKOB, HAIIPAaB/IsAEMbIX YUUTENEM, MOXET pajuKalbHO
M3MEHUTHh BeCb 00pa3oBaTenbHbI mpoliecc. Tak JeTy HaYMHAIOT TO-
HMMAaTb IPOLIeCC MHTEIEKTYa/IbHOI [IeATe/IbHOCTY B paMKax IOHATUIA
Ka)XIOTO IIKOJIBHOTO NpeMeTa: MaTeMaTUKy, MHOCTPaHHOTO S3BIKa,
ucTopun 1 6MoaOrun. B TpaguIIMOHHBIX IIKO/IAX OpraHu3anus paboTsl
C OOLIVIMM MHTE/UIEKTYa/IbHBIMU JIEVICTBMAMY B IIPOTPaMMy He BKJIIO-
gaercs. OueHb TPYAHO OOBACHUTD BCe MPUUYNHBI, 10 KOTOPBIM TaKMX
IeVICTBUIL B IporpaMMax HeT. BeposATHO, 4TO 4acTh M3 HUX MOXET OT-
paXkaTb MHbIe TUIINYHBIE TIOfjpadyMeBaeMble IpeACTaBIeHNs O paboTe
obpasoBarenbHOII cucTeMbl. Hanpumep, 4TO y4eHUKM OCBAaNBAIOT TaKue
HeVICTBIA CAMOCTOATENbHO. [Ipyroe npefnonokeHne COCTOUT B TOM, YTO
Y4eHMKM MOTYT OT IIPUPOJIBI 06/T1aTaTh HEKOTOPBIMM MHTE/UIEKTYa/IbHBI-
M criocobHOCTAMI. Oba IPEANONoXKeHNA HECYT B cebe OIacHOCTb, KaK
JUIS TIeflarora, TaK ¥ IS BCEro Ipoliecca 00y4eHMs, IOTOMY 4TO TOIZa
y4uTenb He OyIeT MOHATHO OOBACHATD, KaK BBIIIONHATD MHTE/ICKTY-
ajZibHbIE NeMICTBUS.

B coBpeMeHHOI TpaAMIMIOHHOII LIKOJIE, YaCTO OCHOBAHHOI Ha KOH-
CTPYKTMBU3Me, YIUTEIb IPOCUT feTell yrafblBaTh WIN MICKaTb OTBETHI
B VIHTepHeTe BMeCTO HaJJIeXall[ero NMpeACTaBlIeHNs U 00bsICHeHNS
COJEp>KaHMA UHTEUIEKTYa/IbHbBIX JEeMCTBUI C IIOMOUIbIO IIOHATUIL. MbI
IojIaraeM, YTO TEPMUH «KOHIEIT» 3aMeHSAeTCs B IIKOTAaX TEPMUHOM
«KOMIIETEHIIMs1»; B OO/IBIIMHCTBE IIKO PabOThI C KOHILIEIITaMI He IIPO-
UCXOUT. MBI YOEX/EHBI, YTO «3HaHME» He CBOAUTCA K «IIePeKUBAHUIO
OIIBITa» MM «9MOLMOHA/IBHOMY ObITHIO». [Ipy 9TOM MBI OIMpaeMcs Ha
mHenne A.H. JleoutbeBa (JIeoutbes, 2000), cormacHo KOTOPOMY IICUXO-
JIOTMYeCKOe pa3BUTHE OCHOBBIBAETCS Ha IIPAaBWIBHBIX JIEVICTBUAX C IIpa-
BWIbHBIM 00beKTOM. CerofiHs OffHa U3 1Ie/Ieil IICXOIOTUI U TIeJarOr MK
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COCTOUT B TOM, YTOOBI OTCIEXKMBATb IMTOMUCK TAKMX MHTE/IEKTYaIbHbIX
AeIICTBIIA C IPaBUIbHBIMY MHTE/UIEKTYa/IbHBIMU 00bEKTaMy — TaKUMI,
KaK KOHI[ENITHI — Ha IPOTSDKEHNN BCETo MIKONMbHOro 06y4yeHus. Obmue
VIHTE/UIEKTya/IbHbIE JIe/ICTBISI C/IEyeT TOKa3bIBaTh U BBOAWUTH B yUeOHO-
BOCIIMTATE/IbHBII IIPOLIECC Ha KAXK/OM YPOKE B IIKOJIE.

JIpyrym BUOM AesITeNbHOCTH SIB/IAIOTCS ClIeridecKe feiiCTBIA,
KOTOpBIE UCIIO/IB3YIOTCS B KOHKPEeTHOIT cepe 3Hanmit. Crierpuduyeckme
HeICTBUSA OIPENe/SII0TCS OYeHDb MIPOCTO; MMM IIO/Ib3YIOTCSA YIUTENs,
Ipernofaoliye TOYHble HayKy, HAIIPUMep TeOMETPUIO, arebpy, XMMIUI0
u pu3uKy. O6BIYHO Ha TAKVX YPOKaX Iefarory 00y4aror feTert crerudu-
4eCKUM [Ie/ICTBYISIM, XapaKTePHbIM /IS JaHHBIX IIpefiMeToB. HekoTophiM
IIKO/IBHYMKAM TaKye IPefMeTbl HpaBATCs O0/IbIIle COLMaIbHBIX HayK. Mbl
IpefIoaraeM, YTo ICUXOIOTMIeCKIIT MeXaH3M TaKUX MpeAodTeHNit
00'BSICHSETCSI TEM, UTO B ITUX [IPeAMeTax crerddecke feiicTBIS OYAy T
OYeBMIHBIMI. BbITOTHE e 9THX [Ie/ICTBII MOXKET Ka3aThCsl TBOPYECKUM
Y aKTUBHBIM YYEHVKAM YB/IeKaTebHBIM 3aHATUEM.

TpyAHOCTVM BO3HMKAIOT B T'YMaHUTAaPHBIX HayKax, rie crenudu-
JeCKyle MHTe/IeKTya/IbHble NeICTBUS OCTAIOTCS HesICHBIMU — HAIpu-
Mep, B IMTepaType MIU UCTOPUN. B IpefMeTax 10 M3yYEHNUIO SI3BIKOB
OOBIYHO PACCMATPUBAIOTCS MPUBBIYKY VI KOTHUTUBHBIE IIPOLIECCHI,
KOTOpBIE 3aBUCAT OT (PYHKLMOHMPOBAHNS MO3Ta Ka)XX/JOTO OT/E/IbHOTO
ydeHMKa. Becb mporiecc mpenofgaBaHms CBOAUTCS K KOMMPOBAHMIO U
MeXaHN4YeCKOMY IOBTOpeHMIo. [IoHMMaHe MMCbMEHHBIX TEKCTOB He
BK/IIOYEHO B IIPOLIECC ¥ MOYKET BBOAUTHCA U OPMUPOBATHCS Y YI€HUKOB
pednexcuBHO. OOBIYHO YUEHMKM He TOOAT TyMaHUTaPHBIE IPEIMETbI
B IIIKOJIe, IOTOMY YTO OHVI OCTAIOTCs HEIIOHATHBIMM I HUX. Y YeHUKN
IPOCTO He IIOHNMAIOT, Ky/ja IPYIOXKUTD IO/Ty4eHHble 3HaHVsA. OHY BbI-
HY>K€HbI IPOCTO 3ay4MBaTh HEKOTOPbIe 0O0beMbl nHpopmannnu. [Tpu
3TOM CTabbIM yYeHUKAM MOTYT HPABUTbCS TYMaHUTAPHBIE [IPEIMETbI,
IIOTOMY YTO yYWUTe/IsI He TaK CTPOTY K HYM IIPM BBICTAB/ICHUI OL|€HOK.
31ech TPYSHOCTY yIEHNKOB HOCAT O07Iee CyOBeKTUBHBII XapaKTep, 4eM
B TOYHBIX HayKaX. KaXk/plil y4uTenp, BHe 3aBUCUMOCTI OT IIpeMeTa,
JO/DKEH ObITh TOTOB BBOJYTD, OOBACHSITD, HALIPAB/IATDH YYEHNUKOB B CO-
BMECTHOII peanu3aryy crieuuaeckyx MHTEIeKTyaIbHBIX eiICTBUIL.
B T0 >Ke BpeMs1 yUeHUKY JO/DKHBI IOHMMATh, KaKie MHTe/IeKTya/IbHble
[eIICTBIS ABJIAIOTCA OOIIMMM [/ BCEX MIPEIMETOB, a KaKue — CIeL-
GbWUYHBI 11 KOHKPETHOI 00/1aCTV 3HAHUSL.

B tab51. 3 mokasaHsl IpUMepsI CrennuIecKuX NHTe/UIEKTyaTbHbIX
IeViCTBUIL B PA3HBIX IIKOJIBHBIX PEAMETAX: MaTeMaTHKe, MHOCTPAHHBIX
SI3BIKAX M COLMATbHBIX HAyKaX.
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Tabnuya 3

Crnenuduyeckne MHTEUIEKTyaTbHbIe TE/ICTBYA B IIKOIbHbIX IIpegMeTax

M VHocTpannbie A3BIKK
aTeMaTHKa Hcropusa u conyanbHple HAYKN
(pumonormueckue Haykm)

PereHne 3azad4 ¢ Co3spnaHye 1 HOHUMaHMe IToHuMaHMe, aHA/IN3 U1 BIpaXKe-

KO/IMYECTBEHHBIM I | IIMCbMEHHBIX TEKCTOB B HJIE PO KaXJOTO UCTOpHYe-

YMCTIOBBIM COfiepKa- | COOTBETCTBMM C TpaMMa- CKOTO IIEpMOJia C YHMKATbHBIMM

HYEM I OTlepallMAMY | TUMECKVIMU U CMHTaKCU4e- | M OOIMIU 0COOEHHOCTAMY Ma-
CKVIMM NIpaBM/IaMU KOKIO | TepMaInM30BaHHBIX U HAIJIAJHBIX
A3BIKOBOJI CUCTEMbI CXeMaTU4eCKUX Moferneit

Kaxk u B kakoM mopsake paboTaTh ¢ UHTEIEKTYaIbHbBIMI
IEeMICTBUAMHU B HAYA/TbHOM IIKOJIE

OueHb Ba)XHBIM MOMEHTOM B OPraHM3alMM IIKOTBHOTO O0ydYeHMs
CTAQHOBMTCSI MOMEHT, KOI7ia B IIEPBOM KJIacce y4eHMKaM 00 bICHSIOT 0011[ye
u crienyyecKye MHTENIeKTyanbHble IeiicTBUA. V 37iech BO3HUKaeT BO-
IIPOC: KaKJie MHTe/UIeKTya/IbHble [Ie/ICTBYSI BBOAUTD ITepBBIMY — 001Iye
W crienduyeckme?

MbI cunTaeM, 4YTO NMEPBBIMU HY>KHO BBOOUTH MHTEN/IEKTyaIbHbIE
TeVICTBUA TPEThEro TUIIA, YHUKAIIbHbIE B CBOEM POJi€ U OIIpefle/IeHHbIE
Teopuell JesATeIbHOCTI. [leiicTBie — 3TO BBefjeHMe B OO KOHLIEIT
IIKOJIBHOTO TIpefMeTa Yy cepbl 3HaHUIL. Takoil BUL eiiCTBUIT MOXKHO
OpaTh B pacyeT ¥ U3y4aTh yUUTE/ISIM, KOTOPbIE TOIbKO HAYMHAIOT BBOJIUTD
Hay4Hble TIOHATHU B IIEpBOM KJIacCe Ha4aJ/IbHOI MIKO/IBL. B mpenpIAymmx
myO/MIMKaIuaAX 9Ta Mjes He BBICKAa3bIBAIach HOCTATOYHO SICHO. TeM He
MeHee, B.B. TaBbigos ([JaBbimos, 1996; Jaesinos, 2000) u H.®. TansisnHa
(Tanbisuna, 1984; Taneisuna, 2002; Tanbisuna, 2006; Tansisuna, 2019)
BBICKA3bIBA/INl MHEHVE O BaXKHOCTH BBEfIeHNA YUEHIKOB B Hay4HbIE KOH-
LIETITHI.

B Ta65. 4 mokasaHbl HEKOTOPBIE U3BECTHBIE IPUMEPHI KIIOYEBBIX
VHTE/UIEKTYa/IbHBIX HeVICTBUIL 110 BBeEHNIO OOLIVX IIOHATHMII U3 cdhep
3HaHWA: MaTeMaTUKM, ICTOPUY WV COLMANbHBIX HayK, MHOCTPaHHBIX
A3BIKOB. DTH VHTEJUIEKTya/IbHBIE eVICTBIA CBA3aHBI IIPeX/ie BCETo C BBe-
IeHueM 1 pOpMUpPOBaHEM OOIIMX HAYYHBIX IIOHATUI B pasHbIX chepax
3HaHMS (IIKOJIbHBIX IIPeMeTax).

MbI noguepKuBaeM HeOOXOIMMOCTD OIIpeie/IeHNs K/TI0YeBOr0, [{eH-
TPAJIbHOTO IICMXOTOTMYECKOTO JEeVICTBYS IJIs1 TOYHOTO MOHUMast U Gop-
MUPOBaHMs 00Iero IpeCTaB/IeH s O IKO/IBHOM IpefMeTe. ITO IIepBoe
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Tabnuya 4

KnroueBbie MHTENIEKTYa/IbHbIC I[ef;lCTBM}I 10 IIKOTbHBIM ITPpEAMETAM

MaremaTuka

UHocTpanHble A3bIKI
(punomormueckne Haykm)

MCTOPI/I}I n coumnanb-
HbIE€ HAYKMN

VismMepeHue pa3mMIHbIX
Be/IMYMH C VICIIONIb30-
BaHUEM Pa3TNIHBIX
CPENICTB M3MepeHNs,
OCHOBAHHbIX Ha aHa/IN3e
MaTepran30BaHHbBIX I
BOCHPMHUMAEMBIX CXe-
MaTU4YecKMX Mogerneit

AHanu3 CTPYKTYPBI CTIOBECHBIX
3BYKOB B Pa3sTOBOPHOII peun
KaXXJ0r0 KOHKPETHOTO A3BI-

Ka C BBIAB/ICHVEM TUINYHbIX
¢oHeMaTHIeCKUX 0COOEHHOCTE
KaXX[JOV CHCTEeMBI 3BYKOB Ha
OCHOBE MaTepyanTn30BaHHbIX I
HepIeNTYBHBIX CXeMaTHYeCKIX
Mojieneit

AHanus CTpyKTYpbI
Ye/I0BeYecKoro obiie-
CTBa C BBISIBJIEHUIEM
TUIIMYHBIX YPOB-

Hell OpraHu3aLum
06111ecTBa Ha OCHOBE
MaTrepuanu30BaHHbIX U
BOCIPMHMMAEMBIX CXe-
MaTUYECKUX MOJenen

o011jee IpeicTaB/IeHIIe MOXKET OIPee/UTh TO, KaK YYEHMK B la/IbHelIIeM
OyzieT HOHMMATh STOT NpefMeT. TONbKO IOC/Ie OCYIIeCTBICHN MHTEIUIEK-
TYa/JIbHOTO AeNCTBYSA 0 POPMMPOBAHNIO OOIETO ITOHMMAHNUA MOXKHO
IPUCTYIATh K OOLIMM 1 CrielipIYecKIM MHTe/UIeKTyaIbHBIM I/ ICTBUAM.

CaMbIM CIO>KHBIM MOMEHTOM OpTraHM3aluy y4eOHOTro Ipoljecca B
Havya/IbHOI IIKOJIe AB/AETCS GOPMUPOBaHIE LIEHTPAIbHOTO IeICTBUSA C
001M TOHMMaHNeM MpenMeTa. Takast mpo6iema, Ha Halll B3IJISA, MOXKET
OBITH pellleHa TOMbKO Iy TeM CIeLM(pIIeCcKOro ICUX0MIOTNYeCKOTO MCCTIe-
IDOBaHUs, HAIIPAaBJIEHHOTO Ha BBISIBJIEHYE U NTO3TAITHOEe POPMUPOBaHUE
LEHTPaJIbHOTO JeICTBYS KaK TOYKY POpPMMPOBaHNS 0O1Iero IOHMMAaHUA
m060it cepbl SHAHUIL.

B TeuyeHue mepBbIX TpexX /eT 0OyUeHMs B IIKOJIE MPOLeCC Ipero-
HaBaHMA U 00yYeHUA NO/DKEH BKIIOYATh BBefleHMe OOLINX IMOHATUI U
paboTy ¢ OOIMMU MHTEUIEKTYaTbHBIMM JJeICTBUAMMA 110 OCHOBHBIM
mpegMeTaM, TAKMMH KaK MaTeMaTlKa, MHOCTPaHHbIe A3bIKM, €CTeCTBEH-
HbIe I ICTOpUYECKIe HayKu. Takue 1eiiCTBIA JOKHBI OBITH OIIpeJie/IeHbI
B XOfle IPeIbIAYIINX CIIeIMATbHBIX UCCIefOBaHMUIl. DTO UCCIeJloOBaHNe
MO>XeT YCTaHOBUTH BapMUaHTbhI GOPMIUPOBAHMs O0Iero TOHNMAHNS KaK
OT/Ie/IbHBIX MHTE/UIEKTYa/IbHBIX HeVICTBUI /IS KaXKL0V1 06/1acTVi 3SHAaHMII
UM KaXXJoro npenMeTa. Takoe felicTBMe MOXKHO Ha3BaTh L[€eHTPasIb-
HBIM MHTeIeKTya/lbHbIM fAeiicTBueM. PopMupoBaHue LIeHTPalTbHOTO
mevicTBUA TpebyeT ompesiesieHNs yepe3 oOmye 1y 6a3oBble KOHLEIITBI
Ka)X/10¥1 OTZe/IbHOM cepbl 3HaHMA. LleHTpanbHOE HejicTBUe A1 KaXKIO0-
ro IpefMeTa, U3y4aeMoro B IIKOJIe, II0fjpasyMeBaeT BBefjeHne 0011ero
KOHIIeNTa /i 00/1acTy 3HaHWiT. B TakoM ciryyae MoXKeT IOHa[OOUTbCS
060011eHHasA OpMEHTUPOBKA. B Takylo OpueHTHPOBKY OymeT BXOAUTD
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UCIO/Ib30BAHME C/IOKHBIX MEPIeNTUBHBIX CPEeICTB, KOTOpble Helb3s
CBECTU K IIPOCTOMY BOCIIPUATHIO KOHKPETHBIX 00pa3oB. B aToT nepuon
Ipollecc IMpenofaBanms NoTpedyeT 0co60t OpraHu3aIuy, MOCKOIbKY
dbopMupoBaHIe LIeHTPaIbHOTO AeIICTBUA TPeOyeT IJIaHa MePLeNTHBHOTO
VHTEJUIEKTYa/IbHOTO JeVICTBUSA C MOAE/AMM, CXeMaMU 11 0600IeHHBIMU
CUMBO/INYECKUMM IIpefcTaBaeHsAMNU. PaboTa ¢ epLenTHBHBIMYU CXeMa-
MU BbI3bIBA€T TPYSHOCTH Y JieTeil, I03TOMY JIy4llle BCEro MCIOIb30BaTh
MaTepyuanM30BaHHbIN BHELIHNI I/IaH NeICTBUI 11 OpME€HTALUN U BbI-
IIOTHeHMsI MHTe/IeKTyanbHbIX fericTBuil (Solovieva & Quintanar, 2018,
2020, 2020b).

B Ta61. 5 mokasaHo coep>kanue GOPMIPOBAHNA MHTE/UIEKTYaIbHBIX
HeiCTBUIA B IIEPBOM MM Ha4ya/IbHOM II€PMOJie Ha4aIbHOM IKOJIbI B COOT-
BETCTBUY C HaIIpaBJIEHMEM, TUIIOM U IIJTAHOM JI€/ICTBMIA.

Tabnuya 5

Cragnyu GopMUPOBAHNA UHTE/IEKTYaTbHOTO AEiiCTBMA B EPBbIil IIEPHOL
Ha4ya/IbHOI NIKOJIbI

Hanpasnenne Tumn geiicTBuA IInan geiicTBUA
Crienndnyeckas OpueHTH- o llenTpanpHoe nHTeMNEKTy- | IlepmenTnBHBIE
POBKa LIEeHTPaIbHbIX UH- a/IbHOE JIEVICTBYIE BBETIEHNS | CXeMaTu4yecKue
TeJIeKTyaTbHbBIX IeJICTBUIL, OOILIMX MOHATUI IO KQKIO- | MHTE/UIEKTya/IbHbIE
IIpeNCTaBIeHHBIX IIePIeNTIB- MYy IIKO/IBHOMY IpeAMeTy TeiCTBIA C COfep-
HBIMU CXeMaMU, MOJIETISIMUA, o VIHTe/lIeKTyanbHble OO | XKaHMeM IepLeNTUB-
CUMBOJIAMH J/IST KQXKIOTO TeICTBUSA ¢ OOLUIMIU T10- HOJl CXeMaTUIeCKOit
LIKO/IBHOTO TIpefMeTa HATUSIMU OpMeHTaALNN

Heob6xopumo onpenensaTs o011ye KOHIIENTHI /I KaXK/[0i cepbl 3Ha-
HUIT UCXOMS U3 TPAMOTHOIT pa3paboTKM 0OIUX, TOTHBIX I aBTOHOMHBIX
HamnpaseHuii (lanpnepun, 2000), TO3BOJAIONIVX UCTIONB30BATh HYXKHBIE
KoHIenThl. Hanpumep, 11 nsydenns MmaTeMaTUKy TpeOyeTcs HOHVMAaHUe
00I1Ier0 KOHIIETTa «4MC/IO», B TO BpeMsl KaK [[eHTPaIbHbIM IeNCTBUEM
I/ BBEIEeHUS 3TOTO KOHIenTa cTaneT usMepenue (Canmmna, 2017; Ta-
7bpI3MHA, 2019; BopoH110B, 2019). MBI XOTe/MM ObI HATTOMHUTD YNTATENISIM,
YTO MOC/e0BATeNAM TEOPUHU JesATeIbHOCTY 3Ta UAEs U TaK IOKAXKEeTCs
AcHOIL. [N yunreneit B 60NbIINHCTBE CTPAH 9TO HEYTO aOCOMIOTHO HO-
Boe I penkoe. Kak cnencrsue, feTu Tak ¥ He OCBaMBAIOT IOHATHE YIC/IA
KaK MaTeMaTN4eCKOT0 KOHIIEITa U He BUAAT Pa3HNUIIBI MEXAY IMQpoit 1
ancioM (Rosas & Solovieva, 2018; Sanchez & Escotto, 2013). B mpenbiny-
IIUX VICCTIENOBAHNAX, B HECKONBKIX IPYIIAXx JieTell OPraHN30BbIBAJIACH
pabora Hayy popMMpoOBaHMEM ITH MOHATHIL. TaM paboTa OCHOBBIBaIACh
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Ha TaKOM Je/ICTBUY, KaK M3MEPEHME U OIPEfieNIEHNE BCEX STIEMEHTOB 3TOTO
HeMICTBMA: KaKoli mapaMeTp 00beKTa u3MepsieTcs, KaKye MHCTPYMEHTBI
WIN CPefCTBA IesITeNbHOCTH MCIIOIb3YIOTCA IS UI3SMEPEHNs, CKOJIDKO pa3
MBI MICTIO/Ib3yeM MIHCTPYMEHT I U3MePEHMs 3TOTO ITapaMeTpa 0ObeKTa.
Takoe opraHusoBanHoe popMuUpOBaHME LIEHTPATBHOTO AEVICTBUA I10-
3BO/IMJIO BBECTY IIOHATHE YUC/IA Y IPYTYe MHTE/IeKTya/IbHble IeiiCTBUA
B MaTeMaTHKe.

B HavabHOI 1IKOTE OBLIN TPYLHOCTH B SI3BIKOBOIL Cepe M B IIpo-
1jecce OCBOEHNsA YT€HMA Y MIChbMa. UTO AB/IA€TCA IePBBIM LIeHTPa/IbHbIM
peiictBueM B nauHrBuctuke? ITo cmosaMm JI.B. dnbkonnna (S1bKOHNH,
2009), LleHTpanbHBIM JiefICTBMEM MOXKeT ObITb (OHETUYeCKUIT aHaIu3
peYeBbIX BbICKa3bIBaHMIA C IIOMOILbIO BHEIIHUX CYMBOINYECKIX CPENICTB,
KOTOpbIe MO3BOJIAIOT HOHATD U A depeHIIpoBaTh TMHIBUCTUYECKIE
TUIIBI 3BYKOB, XapaKTepHBIe JI/Is KK/0T0 A3bIKa. Takoe [ieficTBME BBOIM-
JI0Ch Ha 3aHATUAX 110 PYCCKOMY A3BbIKY B TPAAUIMAX IIKONIbHOM CUCTEMBI
OnpkoHnHa-/laBbiioBa (Boponuos, 2019). TpyaHOCT BOSHUK/IN IpK
BBefleHNM OyKB, 0COOEHHO ITTACHBIX, IOTOMY YTO B PYCCKOM fA3BIKE IIPON3-
HOLIIEHMe€ TTIACHBIX B YCTHBIX CJIOBAX 3aBMCUT OT TOHMYECKOTO IT0/I0XKEHNA
rnacHoli. CrieniajibHas OpMEHTVPOBKA B pe4eBbIX BbICKa3bIBaHMAX TaKXKe
Heo6xoiMMa Iy UAEeHTU (UKL TOHNIECKOTO I/IACHOTO, YTOObI yCIel-
HO BBEeCTU IOHATIE OYKBBI Ha cefyomeM stane. OTCyTCTBUE 3TOI Ha-
MPaBJIeHHOCTY BBI3bIBAeT TPYAHOCTY U Ty TAHUITY € IMTacHBIMIL. [TosaToMy
MHOTHe CIIeITICTBI KPUTUKYIOT MeTOX (POHONIOTMYECKOTO aHa/IN3a, I
JIMIIB TTOCIe IEPBOTO 3TAIa BBOASAT B HAYa/IbHOIA IIKOJIE IIOHATYE OYKBBL.

B crydae ¢ MCIaHCKUM SA3BIKOM HEOOXOAMMO OBITIO IpOaHaIN3N-
pOBaTh Ba)KHbIe OCOOEHHOCTM 3BYKOB U NPEACTABUTh UX BHEIIHUMMU
cpencTBaMu, HOHATHBIMY 11 fieTeit (Solovieva & Quintanar, 2016). 3gech
MBI I depeHIpyeM ITTacCHbIe U COIVIACHBIE B YCTHOU pedl, a TaKXe
TOHMYECKOE I aTOHNYEeCKOe MOJIOKEeHNe ITIACHBIX B CJIOBAX, KOPOTKUX U
JUIVHHBIX COIVIACHBIX, @ TAK)Ke MATKVX U IJTYXVX COIJIACHBIX. DTN 0COOeH-
HOCTY 0003HAYaI0TCs BHEIIHVIMY CIMBOJIAMH, IOCTIE YeTO YUYEHVIKOB y4aT
IPOM3HOCUTD coBa. HakoHel, OYKBBI TOXe C/IelyeT BBOAUTD B 0COOOM
nopsigKe. Y4eHUKOB BCeIZla y4aT pasjanyaTb YPOBEHDb 3BYKOB, KOTOpbIe
OHM CTIBILIAT, ¥ yPOBEHb OYKB, KOTOpbIe OHYM BUAAT vy muryT (Solovieva
& Quintanar, 2019).

Takad >xe pouefypa IpeAsaraeTcs A aHIJIMICKOTO A3bIKA [/
BTOPOTO KJIacCa Ha4a/IbHOM MIKOJIBL. JleTV Ha4MHAI0T M3y4aTh aHIJIMIICKMIA
A3BIK C peYeBbIX BbICKa3bIBaHMIA, IIOXOXKIX Ha C/I0BA, KOTOpbIe OHY BBIY4I-
IV Ha VICIAaHCKOM si3bIKe. BBefieH1e KaXK/10J1 TMHTBUCTUYECKOI 0COOeH-
HOCTM aHITIMICKOTO S3bIKa IPOBOAUTCS B CPAaBHEHNUM C aHAIOTUYHBIMMU
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wn juddepeHimanbHbIMMI 0COOEHHOCTSIMM UCTTAHCKOTO si3biKa. Hampu-
Mep, IeTH Y3HAIOT, 4YTO KOJIMYECTBO ITIACHBIX B MICTIAHCKOM M aHITIMIICKOM
sI3BIKAX HEOIMHAKOBO U YTO B aHIINIICKOM sI3bIKe OOJIbIlIe [TTACHBIX, YeM B
UCIIaHCKOM. Bce OCHOBHBIE aHITIMIICKIE 3BYKY ITPEICTaB/IEHbI VI TOMEYeHbI
BHEIITHVIMY CUMBOJIAM, ITOCJIE YeTO ATV CXEMAaTYHO OCBAVBAIOT aHIJIVII-
ckne cnoBa. To/bKO MOCTIe 3TOro BBOAATCA BCe OYKBbI, HAUMHAIOLIVECS
C COIVIACHBIX U CJIEAYIOLYe 3a TJIACHBIMU. DTO 60JIee CTIO>KHBIE ITOHATHUS
aHIIMIICKoro sA3bika (Solovieva, 2015).

B Hammx (MeKCHMKaHCKMX) IIKO/IAX YYeHMKI BCerzia paboTaloT KOJUIeK-
TUBHO, B TPeX IIePBBIX K/IacCaxX HadyaIbHOII IIKOJIbI HET MHAAVMBNYa/IbHBIX
3aganmit. Takas paboTa Jo/DKHA ObITh HallpaB/IeHa Ha TO, YTOOBI rapaH-
THPOBATh BO3SMOXXHOCTD peay3aliy MHTENIeKTyalbHOM IesATe/IbHOCTI
B IIEpILIeNTYBHOM IIaHe, KoTopyto [1.5. Tanbpnepun naspiBan (Tanbnepus,
2000) ugeanbHBIM fieiicTBIEM. [laBaiiTe OCTAHOBMMCS Ha 9TOM IIOIPOOHEe.

I1.41. Tanpniepun (Tanpnepus, 2000) B CBOMX MCCIEOBAHUAX NIPeN-
JIO>KWJI YeThIpe TUIaHA IefiCTBUA: 1) MaTepuanbHOe, MaTepUaTN30BaHHOE,
BOCIIPMHMMaeMoe ICbMEeHHOe JIeVICTBIE; 2) YCTHOE pedeBoe JeiiCTBIIE;
3) HeBepbanbHOE CIIOBECHOE AeiicTBME; 4) BHYTPEHHee MEHTa/bHOE,
BHyTpeHHee IepLeITUBHOE NelICTBIE WIN IjjeanbHoe feiicTye. [lepBorit
II/IaH, 32 ICK/IIOUeHMeM IIepIeNITUBHOrO IIaHa, COOTBETCTBYeT BHEITHell
¢dopMe meficTBIA, B TO BpeMs KaK BTOPOJ U TPETUII IVIaHbI COOTBETCTBYIOT
¢dopme BHelHero BepbambHOTo feiicTys. [Toc/mefHMit ITaH COOTBETCTBY-
€T 1fieaTbHOMY BHYTPEHHEMY JeiicTBIIO. [ lepLienTMBHbIN I/IaH BeiiCTBUA,
cornmacHo [1.4. Tanpnepuny (lanbnepun, 2000), Taxoke IpefCTABIAET CO-
601t upeanpHOe ferictBue. [I1aH meprenTUBHBIX JEeVICTBIUIT MOXKET ObITH
IIpefICTAaB/IeH IBYMA Pas3IMIHBIMN YPOBHAMI: BOCIIPHATIIC KOHKPETHBIX
U300 paKeHNIT U CXeMaTUIeCKMX MOJieielt. DTOT IOCTIeHMIT BBIOOD Iep-
LIENITUBHBIX JIVICTBUI HEOOXOAUM Il IPUOOPETEHNsT TEOPeTUIECKIUX
3HaHMIT BO Bcex obnmactax Hayku ([JaBsios, 2000). HeobxomumocTts
PaccMOTpeHMsI 3TOrO BapMaHTa WIN IIePLeNTUBHOIO NeiiCTBUA B Kade-
CTBE CaMOCTOATE/IbHOTO IIaHA Je/ICTBUA ONMMChIBANIACh B MIPEbIAYILUX
paboTax Kak IeplenTHBHOe CXeMaTNIeCcKoe JIeiiCTBIE MV HOBBII TI/IaH
MHTE/UIEKTYa/IbHOM JIesITeIbHOCTY, HeOOXOAMMBIVL [Is IIEPBOTO JTala
HavaabHOM Kok (Solovieva & Quintanar, 2020a). Tetnt He cioCOOHBI
IIOHMMATD MEPLENTHBHbIE CUMBOMINYECKIE MOJE/ KaK MOJENM IIOHS-
TUIL ¥ U1 9TOr0 HeO0OXOMMIMO IPOJieaTh ClielnanbHylo paboty. Takas
cuTyanys TpedyeT 0CoObIX yCUINIL IO BHEAPEHMUIO U IIPUMEHEHNIO IIaHa
IepLIENTUBHBIX cXeMaTudecKux feiicteuil. Ilocne nepsoro nepmopa Ha-
JaJIbHOI LITKO/IBI MO>KHO YBEPEHHO TOBOPUTD O Ilepexofie K BepOaibHOIA,
pedeBoil GpopMe MHTEIEKTYaTbHOI JesTeIbHOCTH, KOT/Ia yYalinecs
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CMOTYT BBIIIOJTHATD MHTE/UIEKTya /IbHbIE IefiCTBIA Oe3 BHEIIHIX MOJeTIelt,
CX€M U MIHCTPYMEHTOB.

Takas aprymeHTanys mosBoJAeT HaM BbIIE/IUTD ABa Iepuoia UIN
ZiBa CIoco6a BHepeHMA NHTEJUIEKTyaIbHOI IeATe/IbHOCTY B HAYa/IbHOI
IIIKOJIe: IIePVOJ] BHEPEHNA HTE/UIEKTyaIbHbIX JIelICTBII (TIepBblIii Hepu-
Of1 Ha4a/IbHOJI LIKOJIBI) U TIePYOJ] KOHCOMMIALIVM MIHTEIEKTyaIbHbIX Ieli-
CTBMII (IIPOABVMHYTHI 9TAIl HAYa/IbHOI LIKO/BI). [IepBBIil Tepnos MoXxeT
BKJIIOYATH [IBA VIX TPU TOJja Ha4a/IbHO IIKOJIBI, B TO BpeMs KaK BTOPOIA
IIEPUOJ, MOXET BK/IIOYATh OfVH, JBa VJIM TPYU IOja HadyajAbHOI IIKOJBI.
Ha Ham B3r/1471, Ka>XKIblil pErMOH U KaKoe y4eOHOe 3aBefieHNe JOKHBI
YYMUTHIBATb STV BO3MOKHOCTY U IIPVHMUMATD ONITYMA/IbHOE PelIeHNe [/
OpraHM3anum cBoei npodeccuoHanbHO esaTenbHoCTI. B Mekcrke Ha-
YasIbHas IIKO/IA COCTOUT U3 IIECTH JIET, BHE 3aBUCUMOCTI OT TOT'O, TOCY-
TapcTBeHHas IIKO/IA MM YacTHasA. Mbl mpefjaraeM MOCBATUTD MepBble
TPY TOfia Ha4a/IbHOV IIKO/IbI BHEAPEHMIO 1 GOPMMUPOBAHNIO MHTE/UIEKTY-
a/lbHBIX [elICTBMII 10 IpefIaraeMoOMy I/IaHy OCBO€HNA NepLeNTUBHBIX
cxeMaTnueckux gericteuii. IlocnenHne gBa-Tpy rofa HadaaIbHON UIKOJIBI
MOTYT OBITb IOCBAIEHbI paboTe HaJl IVTAHOM BepOa/IbHBIX, PeYeBBIX I
MMCbMEHHBIX MHTE/UIEKTYa/IbHBIX AeiiCTBUI. MOXXHO MPEATIONOXKNUTD, YTO
IUIST K&XK/IOTO YYpeXXAeHMs OTPeOYIOTCS ClIelyiaIbHble MCCIeOBAHNUA U
Y4€T B COOTBETCTBIY C COLIMIa/IbHBIMM, MEAULIMHCKMMM Y 9KOHOMMIYECKU -
MM YCTIOBMAMU >XM3HU JeTeil. KpoMe ToOro, KaXkioil OTHeNbHOM TPpyIIe
fieTell MOTYT MOTPe6OBATbCsI COOCTBEHHBIE IUIAHBI MHTEIEKTYaIbHbIX
TeVICTBUI.

[Tporecc mpenogaBanus 1 06y4eHns Ha BTOPOM dTalle Ha4aTbHOI
IIKOJIBI MM JEeTeN CTapIIEro BO3pacTa JO/DKEH BKIOYAaTh KOHKPETHbIE
VIHTEJJIEKTya/IbHbIE [IEMICTBYUA IO OCHOBHBIM IIKOJIBHBIM IIp€IMETaM,
TaKMM KaK MaTeMaTUKa, MHOCTPAHHbIE A3BIKY, ECTECTBEHHBIE U ICTOPU-
4yecKue HayKi. B sTux kmaccax, no maenuto I1.4. [anpnepuna (Tampnepus,
2000), MOTYT IPOSBIATHCA BTOPUYHBIE OCOOEHHOCTI MHTE/IEKTYalIb-
HBIX IeICTBUIL. DTU 0COOEHHOCTY IPENCTABISIOT CO6011 60/Iee BBICOKOIT
YPOBEHb aBTOMATU3ALIMN, KPUTUIECKOTO MBILIEHNA, CO3HATEIbHOCTY 1
panOHaIbHOCTI.

B Tabn. 6 mpepcTaBIeHO cofep)KaHue STaoB POPMUPOBAHNA VH-
TeJIJIEKTYa/IbHOV aKTMBHOCTU BO BTOPOM WV IIPOJABUHYTOM IIEpUOJE
Ha4a/IbHOJ IIKOJIbI B COOTBETCTBIM C HAIIPAB/IEHHOCTHIO, TUIIOM /i IJIAHOM
TIEeVICTBUA.

TpagnLMOHHBIN MM KOHCTPYKTUBUCTCKUI ITpoLiecc MpenogaBaHus
1 00y4eHMs CUIBHO OT/INYAeTCs OT OPTaHU3ALVIN, IIpeJIaraeMoii Teopueit
TeATeTbHOCTH.
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Tabnuua 6

Sransl popMUPOBAHNA MHTEUIEKTYaTbHbIX IeICTBUII HA BTOPOM Ieprofe

HaYa/IbHOI IKOIbI

Hanpasnenue

Tun peicTBuin

IInan geiicTBmin

o HampasneHHocTs Ha o61jue
IeiiCTBIUA, TIPECTAB/IEHHbIE
HCPHCHTI/IBHI)IMI/I cxXeMmamm,
MOJETAMMN, IVICbMEHHBIM A3bI-
KOM JIJIsl K&XK/OTO IIKOTIbHOTO
npexMeTa

o OpueHTHpOBaHNE HAa KOH-
KpeTHbIe MHTE/IeKTya/IbHble
I[e];[CTBI/[H, HpeJICTaBHeHHI)Ie
HepHeHTI/IBHbIMI/I cxemMamu,
MOJI€/IAMMU, TIVICbMEHHBIM SI3bI-

o OO61ue nHTEN-
JIeKTya/IbHble
TEeCTBUA C UC-
MO/Ib30BaHMEM 06-
IIMX IIOHATUI 110
KaXX[JOMY IIKOJIb-
HOMY IpefMeTy

o Crenuduyeckue
VHTE/UIEKTya/IbHbIE
IeCTBUA ¢ 00Lu-
MU TIOHATUAMMU 10

o IlepuenTuBHbIE CXEMA-

TUYeCKue NHTeN/IeK-
TyanbHbIE AeMICTBIUA C
cofiep)KaHyeM IIepLeln-
TUBHOII cCXeMaTuye-
CKOI1 OpMeHTal N
IIncpmenHble MHTEN-
JIeKTyaJIbHble fIeli-
CTBUA

BepbanbHble MHTEN-
JIeKTyaJIbHble fleli-

KOM JI/If1 K&XK/IOTO MIKOTTBHOTO
mpefMeTa

BCEM IIKO/IbHBIM
npegMeTaM

CTBUA

B Tab/1. 7 pe3loMMpYIOTCS pasInyys MEXAY STUMU BYMs BUAMU
OpraHM3alVM IPeIoiaBaTe/IbCKOro U y4eOHOro IMpoljecca. ITY pasmndns
OCHOBAHBI Ha Pas3/IN4NM BUIOB JEVICTBUIL B y4eOHOM IIpoliecce, TUIIE Ha-
HPaB/IEHHOCTY, MICIIO/Ib3YeMbIX YUUTEIAMM, GOpPMe OpraHU3aLMN YIACTHA
B 3TOM ITpoIecce (KaK yuuTesell, TaK ¥ Y9eHIUKOB) U YCTAaHOBJ/IEHHBIX LeTIAX
WIN pe3y/bTaTax Ipolecca o0ydeHns, KacalolXcsl HOBOTO IICUXOTIO-
TMYeCKOro 00pa3oBaHMs MIKOIBHOTO BO3PACTa. DT LIe/IU 1 Pe3y/IbTaThl
MOTYT pacCMaTpUBATbCA C TOYKM 3peHM KaK YIUTeNeil, TaK X y4eHIKOB.

CornacHo mpejIoKeHHbIM KOHIIeNINAM, OpraHu3anusa mpolecca
00y4YeHNs1 B COOTBETCTBUY C TeOpUeil NesATeNbHOCTI JO/DKHA BK/IIOYATh
BBefleHVe O0IIMX MHTe/UIeKTYaIbHBIX AeVICTBUI, CrienuecKuX UHTeI-
JIEKTYaJIbHBIX HeVICTBUIL /IS KOKIOI 00/1acTy 3HAHUIL 1, TIPeX/ie BCero,
BBeJIeHIe [IePBOTO IIEHTPA/IbHOTO OOIIero AeiCTBYSA, KOTOpPOe COOTBET-
CTByeT crerdudeckoit oonmactu sHanmil. Takas nuddepennnanys Buios
IelICTBMIT OTCYTCTBYET B TPAAUIIVIOHHOM 00pa3oBaHuim. B JaHHOI cTaTbe
OBV TTPEJIOXKEHBI [IBa CIIOCO0a BBEIEHMSI CUCTEMATUYECKIX 3HAHUII B Ha-
JaJIbHO LIIKOJIE C Pa3fe/neHyeM Ha Ha4aIbHbII V1 IIPOJIBUHY ThIi IEPIObL.

BriBopgb1

ABTOpr CTaTby CUUTAKOT, YTO T€OPUA NEATEIDHOCTU NOJIXKHA CTaTh
OCHOBOI1 1A ,ILa}IbHeﬁHII/IX IICUXO/TIOTMYECKUX I/[CCTIeI[OBaHI/I]?I B oOacTn
06pa3OBaHI/IH. HPI/I 9TOM CIIEAYET N3YydaTb V1 HOBbIE €U, VI IPAKTYIECKIE
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Tabnuya 7

Pasmmans MEXAY TpaUITMOHHBIMUI 1 OCHOBAHHBIMI HAa TEOPpUN
AEATETbHOCTY IPOLECCAMU NPE€NOJABAHNA 1 o6yl[e1-m;1

DIeMeHTHBI COlE€prKaHNA
opraHmnsanuu y‘le6H0—

TUYeCKUe NeNCTBUS; OT-
CyTCTBUE LIeHTPaJIbHOTO
TEVICTBUS 10 BBEIEHIIO
061X IOHATUI, U30-
JIMPOBaHHbIX crerdu-
YeCKUX NeNCTBUN

TpagumonHbie Teopus feaTeNbHOCTI
BOCHNTATENbHBIX IIPO-
1eCCOB
o Tumsl gevicTBuin o OMOupuyeckue, mpak- o IleHTpambHOE MHTENIEKTY-

aJIbHOE JIeNICTBIE I/1A TIep-
BUYHOTO BBeJeHMs 061t
KOHIIeIny; crenudude-
CK1e 1 o01ue neiicTBusA

o Tunsl OpMEHTUPOBKN | 3aMeHa HalpaBIeHUs
]/IHCTPYKLU/IHMI/I nnmm
0611€e11 SMOLIVIOHAIbHOI

OpueHTMPOBOYHASI OCHOBA
TeyicTBUIL 1A eHTpaslb-
HBIX, 001MX 1 crenydude-

MOJIHEH e 3a/1a4 B 6OJIb-
IIMHCTBE CUTYaLUit

TIOMOIIIBIO CKIX VHTeJUIEKTyaIbHbIX
TeICTBUIA IO KaXKJIOMY
LIKO/IbHOMY IIPEIMETY
o ®opma yyacTus o VInpmBuUayanbHOE BbI- o KonnekTuBHOE BBITTONTHE-

HIte 337524 B GO/IbIINHCTBE
CUTYyaLuit

o llenmn npenopaBanusa |« Kommerenuym mmm
3ajjaui, OTMEeYEeHHbIE B

OO6u11e KOHIENTHI BMECTE
C COOTBETCTBYIOLIMMU

porpamme VMHTE/UIeKTyaIbHbBIMI
IeMCTBUSIMU
o Ienu o6yueHus o IIIKoMbHbBIE OTMETKM C « KonkperHusie u o6uine nH-
3anoMuHaHueM nin 6e3 Te/JIeKTya/IbHbIe JIeiiCTBIA
Hero

METO[bI. Haiur co6¢cTBeHHBIN OIBIT pa6OTbI B HavaJIbHOI1 IIIKOJIE C MeToJa-
MU U IIporpaMMaMu ITO3BOJIVJI U3YUUTD ITPOLECC HIKOIbHOI'O 06Y‘I€HI/IH
BO B3aMIMOCBA3U C ITPOLECCOM ITpE€NIoAaBaHMA B LIIKOJIE, TO €CTb MU3YINUTh
KOMIIIEKCHYIO KOJZIEKTMBHYIO COLIMA/IbHYIO OE€ATETbHOCTD y‘i]/[Te}Ieﬁ[ n
YY€HMKOB. B crarpe IIpeNIO’KEHO BO3MOXKHOE ITIOHVMaH/€ COCTaB/IAIOIINX

TaKOW CI0XKHO IesITeIbHOCTMU.

Y4e6Has HeATeTbHOCTD — 3TO BCETIa COBMECTHAA PabOoTa yJaumxcsa
U YYUTENIA, KOTOPbIN IIPENCTAB/AET COfEePIKaHue 10 3aJaHHON HallpaB/IeH-
HOCTU JIEMICTBUIA. B3pOCTIBIIT ABNIAETCA HOCUTENEM KY/IBTYPHOIO OIBITA,
KOTOPBIM CJIEAYET IEUTHCA C JeThMM C CAMOIO Havyajla UX IICUXOJI0rnye-
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ckoro pasutuA (Vnbenkos, 2009). B cirydae ¢ yuntenem aTOT B3pOCIbIIf
OyzmeT HOCUTe/IeM KY/IbTYPHOTO OIIBITA OIpPe/Ie/ICHHOTO BUAA, TO eCThb
OyneT mepefaBaTh CIIOCOOBI BBIIIOJTHEHNSI MHTE/UIEKTYa/IbHBIX OOIIUX 1
crienipIecKIX AEICTBUII C IOHATUSAMU. BbINONHEHe [eTiCTBUII 3aB1-
CUT OT IIPaBWIBHOTO NEPBOTO BBEJEHM OOIIero KOHIIENTa IIKOIbHOTO
IpeMeTa, 4To TpebyeT paboThI C LIeHTPaTbHBIMI MHTE/IEKTyaIbHbIMU
IeICTBUAMM, KOTOPbIe MBI Ha3Ba/lu [ECTBUAMM, BBOIALIVMYU OO
KoHUenT. Ilo HamleMy MHEHMIO, 3TO BBEJECHME ONPEENAET BeCh yCIex
[a/IbHEJIIIEro Ipoljecca MperogaBaHys 1 00ydeHN.

Ilocnme BBemEHNA LEHTPAIBHOIO MHTEIEKTYaIbHOIO JEMCTBUA C
1e/IbI0 00YYNTD 00IIeMY KOHIICNITY, YYUTeNb JO/DKEH IePeiiTi K 00Imum
MHTEIEKTyaIbHBIM JIefICTBUAM. DTO U €CTh COfiep>KaHMe ITe[JarOTMYEeCKOIi
paboThI Ha HaYa/IbHOM VIV IIPOABMHYTOM IIepyOfie Hauya/IbHOI IIKOJIBL.
B manpHeiieM y4nuTenb JO/KEH IPOJODKUTD VICIIONb30BaHMe O0IUX
MHTE/IEKTYaIbHBIX IeMICTBUIL C IOCTEIIEHHBIM BBEIEHMEM U COBEPLIECH-
CTBOBaHNEM CIelUPIYeCKNX NHTe/UIeKTYaTbHBIX JEeVICTBUI B KaX/0il
o6macTy 3HaHMIL. ITO CofleprKaHNe eIarOrNIecKoii paboThI BTOPOTO VMM
MIPOABMHYTOTO IIepMofa Hadya bHO LIKOJIBI.

HoBble mpejy1oeHNs 110 OpraHM3aIyy MearorN4ecKoro 1 yaeOHOro
IIpolecca, BbICKa3aHHbIE B CTAThe, 3aK/II0YA0TCA B CIIE/YIOIEM:

1. TIpouecc 06ydeHus cleayeT MOHMMATb KaK pe3y/bTar Ipoljecca
IIpenofaBaHuA.

2. IIpenopaBanue u 06ydeHe — 9TO He M30NMPOBAHHBIE BUABI [es-
Te/IbHOCTM, @ YHUKa/IbHAA KOJUIEKTVBHAA NeATETbHOCTD C HECKOJIbKMMMU
Y4aCTHUKAMIL

3. JleiicTBMSA y4MUTeNA BKIIOYAIOT B ce0s cO3/jaHue, BHEpEeHUE U
KOJIZIEKTMBHOE OCYILECTB/IEHNE VHTETIEKTYaIbHBIX JeVICTBUII COOTBET-
CTBYIOLEN HaIIPABIEHHOCTH.

4. JTelicTBMA yYaluXcs BK/IOYAIT KOIJIEKTUBHYIO YIIPaBIAEMYIO
peann3aniio MHTE/UIEKT ya/IbHbIX NEICTBUIL.

5. MbI cuuTaeM BO3MOKHBIM JIaJ/IbHENIIee pACCMOTPEHE Pa3/INy-
HBIX BMJIOB MHTE/UIEKTYa/lIbHBIX HEVICTBMIL: OOIUX CIelupIYecKux u
LIEHTPA/IbHBIX B KaueCTBe IEePBIYHOTO BBEJCHNUA OOIIero KOHIIeNTa B
Ka>KZoi1 06/1acTy 3HaHMIL.

6. IlepBblit nepyoy; HayaIbHOJ HIKOJIBI JO/DKEH OBITh HallpaB/ieH Ha
BHeJIpeHe LIeHTPa/IbHBIX ¥ OOIIMX MHTE/UIEKTya/IbHbIX JIe/ICTBUIAL.

7. IIpomBMHY THII ITepyOf, HaYa/IbHOIA IIKOJIBI JO/DKEH OBITh HAIIpaB-
JIeH Ha paboTy ¢ o01uMM U crielpryeCKIMM NHTE/UIeKTyaIbHBIMY KOH-
LIeTITaMJ TOTIbKO B TOM CITy4ae, eC/IM yUUTeIS YBePEeHbI B IIOIO>KUTETbHBIX
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pe3y/nbTaTax 00y4yeHMs LIKOJIbHUKOB IIeHTPa/IbHbIM HTE/IEKTyaIbHbIM
TIeMICTBUSIM.

Teopnsa pgearenbHOCTM HOATBepxpaeT npennoxenue JI.C. Bor-
TOTCKOro 06 MHTepropusauum Kak KynrbrypHom passurtuu (Talizina,
Solovieva & Quintanar, 2010). Konnerngus I1.51. Tanbiepuna o mostanHoM
($opMMPOBaHNY YMCTBEHHBIX Je/ICTBIII ITO3BOIMIA TIOTTYYUTD YeTKOe
IpeficTaByIeHye 06 3TOI 001Ielt IICYXOTOTMYEeCKON TOYKe 3peHMsL.
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